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This issue of NASET’s Classroom Management series provides teaching professionals with
ten proactive strategies for behavior management in both the special education and general
education settings. While the suggestions the authors make are not in any particular order, they
do note that implementing these strategies provide long-term individual, classroom, and school-
wide benefits as a result of implementation. In addition, they provide questions to consider for
establishing and practicing classroom routines, strategies for preventing misbehavior through
instruction, as well as ten benefits of implementing successful proactive classroom management
strategies.

Abstract

The authors provide teaching professionals with ten proactive strategies for behavior
management in both the special education and general education settings. While the suggestions
the authors make are not in any particular order, they do note that implementing these strategies
provide long-term individual, classroom, and school-wide benefits as a result of implementation.

In addition, they provide questions to consider for establishing and practicing classroom routines,
strategies for preventing misbehavior through instruction, as well as ten benefits of
implementing successful proactive classroom management strategies.
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10 for 10: Leading a Well Managed Classroom

Teachers and staff generally start the year with high hopes for the new school year. Many
teachers have expertise in particular academic areas or in grade level curriculum, however
continue to express less confidence in classroom and behavior management (Tillery, Varjas,
Meyers, & Collins, 2010; Westling, 2010). This lack of confidence may contribute to data that
indicate that approximately 34% of teachers report that student disruptive behavior interferes
with academic instruction (Aud et al., 2012). Consequently, persistent behavior management
challenges are a major reason teachers leave the field (Kukla-Acevedo, 2009).

Behavior management skills are key to teacher, student, and overall classroom success. Oliver
and Reschly (2007) identified six broad ideas for effective classroom management. These
include: (a) proactively structuring the environment; (b) supervising engagement; (c)
encouraging appropriate behaviors; (d) reducing inappropriate behaviors; and (e) monitoring,
collecting, and using student behavioral data to adjust management strategies accordingly. To
assist those in need of such management strategies, we provide ten specific and simple proactive
strategies to structure the classroom and start the year on a positive note within the contexts of
areas identified by Oliver and Reschly (2007). While the suggestions we make are not in any
particular order, we do note that implementing these strategies provide long-term individual,
classroom, and school-wide benefits as a result of implementation.

1. Build strong rapport. Plan ways to build positive relationships with each student. Use
knowledge of students’ likes, dislikes, and dreams when greeting them each day. If
correction is needed, be sure to make 4 positive for every constructive remark. Don’t forget
to reward in public, counsel in private.

2. Set 3-5 classroom expectations. Develop age appropriate, positively worded expectations
that focus on respect for people, property, and the learning process. Review them daily and
reinforce when students adhere to them. Expectations should be highly visible and reviewed
often.

3. Plan physical layout. Decide where students will gather for whole or small group
instruction. Structure the classroom toward what is to be accomplished as well as student
needs’ for distraction free zones or specific seating arrangements. Determine where and how
materials and resources will be stored.

4. Structure interactions. Teach students techniques to gain attention and signal classroom
transitions (call/response, bell chimes). Decide how cooperative learning, role assignments,
peer modeling, tutoring, and discussions will be structured. When possible, teach non-verbal
communication signals. Make changes and adjustments over the school year as students
show competence with already presented techniques.

5. Establish and practice daily routines. Daily routines include procedures on how to enter/exit
class, take attendance, what to do when tardy, how to manage personal items (e.g., pencils,
paper, electronics, backpacks, snacks), what to do with notes from home, where to put
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finished and unfinished assignments, what to do when finished, how to ask for help when the
teacher is or is not busy, and how to manage classroom transitions (including restroom
procedures). See Figure 1.

Design a communication network. Create procedures for how adults will work with one
another within and between classrooms (e.qg., specials, other grade level teachers) to
minimize interruptions. Develop a daily communication plan that allows information about
students’ progress, behavior, and next steps to be shared confidentially and easily.

Plan for student success. Prepare materials and assignments so everything is ready and
accessible to all students. Communicate directions and information both visually and in a
normal, natural voice. Consider the lesson’s design to ensure everyone is able to participate
and demonstrate their understanding or knowledge of content. Think through where students
will work or how the content will be assessed.

Communicate boundaries. Decide when students will work independently or together with a
partner or small group to accomplish tasks. If students are allowed to tutor or help one
another, structure how this interaction will take place and what it will look like. Discuss
expectations for how differences of opinion or thought will be treated to create a safe
environment that includes no tolerance for bullying, mocking, or disrespect between students
or adults.

Prevent misbehavior through instruction. When instructing students, maximize the amount
of engaged time so students have relevant, actively paced, “just right” work that challenges,
but does not frustrate them. This will minimize down time and reduce situations where
students find “other” things to occupy themselves. In addition, early finishers should have
interesting activities that are not “busy work”. Praising correct student responses while
addressing incorrect responses non-punitively and providing behavior specific praise is also
important. See Figure 2.

Identify challenging behavior to be targeted for change. Even in a well-managed classroom,
challenging behaviors can present themselves. If this occurs, collect baseline data to analyze
exactly what is happening and why. Then, work with others to develop an appropriate
intervention to address the purpose (function) of the behavior. Over time, collect and graph
behavioral data to determine if the intervention is successful or not (Cipani, 2018; Storey &
Clark, 2012). Adjust interventions and reward success as indicated by data.
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Conclusion

The benefits of implementing these proactive strategies cannot be overstated. These benefits
include increased academic success through student/teacher engagement, positive school climate,
increased accountability and attendance, and reduced office referrals (see Figure 3). Structuring
the classroom and enhancing academic success can also lead to a reduction in special education
referrals, reduction in teacher turnover (especially notable in special education), and less time
spent on reactive strategies to handle challenging behavior. Focusing on rewarding students and
staff for engaging in positive behaviors (including academic engagement) enhances a sense of
being valued and safe.
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Questions to Consider for Establishing
and Practicing Daily Routines

ENTERING CLASS
U Do students know where to put their belongings and homework?
U Are meaningful activities provided to students as soon as they arrive?

ATTENDANCE
U Do students sign in or does a student have the job of verifying attendance?

TARDY PROCEDURES

U Is there a system to mark the student tardy without stopping classroom instruction or removing the student from the
classroom?

U Has the definition of tardy (observably and measurably) been defined to students?

NOTES FROM HOME
U Do students know what are the procedure for delivering notes from home?

PERSONAL ITEMS

U Do students know where they should store pencils, papers, or books?

U Do students know where they should find pencils, papers, or books if they do not have the item?
U Do students know whether phones/electronics are allowed in class?

U Do students know the rules and procedures for use of electronics?

ASKING FOR HELP
U Do students know how to request assistance from you or from a classmate?
O Are procedures spelled out for what should students do if the teacher is engaged and help is needed?

WHEN WORK IS COMPLETED
O Are students aware of what they should do with a finished assignment?

EARLY FINISHERS
Q Are there predetermined activities for students to engage in when finished with an assignment?

CLEANING UP
O Are their procedures for cleaning up materials and the classroom?

TRANSITIONS WITHIN AND BETWEEN CLASSES
O Have specific procedures for transitions during class and to other classes or spaces outside of the classroom been
explained?

WATER/ATHROOM BREAKS/SNACKS
O Are there procedures for getting water or using the bathroom?
U Are there snack and snack time procedures?

SPONGE ACTIVITIES
U Are there alternative activities for students to do if the schedule is changed, the routine is disrupted, or the teacher is
called to the phone or otherwise interrupted during the lesson?

DOWN TIME
U Are there activities planned for when the class has downtime as a whole or when individuals have downtime between
activities?

Figure 1. Checklist for practicing and establishing daily routines.

NASET | NASET’s Classroom Management Series- 10 for 10:Leading a Well Managed Classroom




National Association of Special Education Teachers

Suggested Strategies for Preventing Misbehavior
through Instruction

v' Maximize amount of engaged time-when students are actively engaged they are less inclined to find “other” things to
occupy their time.

v Minimize down time- Have alternate activities available for those who finish early (not just busy work).

v' Program academic tasks to students’ ability level-Misbehavior can occur when tasks are too easy (bored) or too hard
(frustration resulting in escape behavior).

v/ Present information at a pace that maintains attention- To fast or too slow will cause the teacher to lose students.
v Initiate many student/teacher academic interactions- Frequently check for understanding.
v’ Provide many opportunities for students to give correct responses- include all students and reinforce their strengths.

¥’ Provide cues and feedback for student responses- “Try again” or “can someone assist” is a better answer than NO for
an incorrect answer.

v Provide lots of praise for correct student responses.

v Tell the student what you want them to do (versus what you don’t...).

v' Use behavior specific praise- “Great details on the main character’s motive.”

v' Use task interspersal techniques-Start with an easy task, switch to a harder task, then back to an easy task.

v’ Assess forward

Figure 2. Strategies for managing behavior through instruction.
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10 Benefits of Successful Proactive
Classroom Management Strategies

Increased academic success through student/teacher engagement

Positive school climate

. Increased accountability

Increased attendance

Reduced office referrals

Reduction in special education referrals

Reduction in teacher turnover (especially notable in special education)
Less time spent on reactive strategies to handle challenging behavior

More time to spend rewarding students and staff for engaging in positive behaviors (including academic engagement)

10. Enhanced feelings of being valued and safe

Figure 3. Ten benefits of classroom management.
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