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Setting the Stage

Working with students in multi-ability classrooms or students with learning differences, educators are
often faced with a significant challenge. Teachers struggle with how to locate and create educationally
appropriate materials when the current curricular materials, while aligned with the standards are wholly
inappropriate for your population of students. During a time with budgets are diminishing and funds are
limited, teachers are unable to purchase much needed adapted curriculum materials. This article is
aimed at providing teachers with a set of tools that will enable them to effectively maximize students
performance, implement educational appropriate instruction, and utilize appropriate curricular materials
while conserving much needed teacher free time. (as if there is much of that now-a-days).

Adapting Instructional Approaches

In order to provide sound and appropriate educational instruction the teacher must first consider the
following instructional domains: ( these domains are domains by which most all instruction can be
broken down into.)
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Modified Teaching Approaches must include
consideration of the following & Domains

Quantity &Time
As activities ar required respanses
Incrase in quantioy tme o produce
answiers must be extended

Lewvel of Scaffolding
As complexaty of the ask increased the
amount of scaffalding should increase
Yoo must reduce copnitive load

Level of Stafff Adjunctive Supports
Must consbder the amount of staff,
student or technalogical support &
student waould need to complene the
task effectively alone

Location of Tasks in ZPD
Lome of Proximal Development |5 a great
taal to help ws identify and understanding
where a student IS and how to get them ta
the desired end resule

Content Presentation
Cam your student understand the
content that being presented? Do
they possess the intellectual skills to
process higher level content, or must
you simply content and change
content abjectives.

Form of Assessment
[s the assessment actually assessing the
madilied skills content? [s the
assessment accessible to students
physical et up, time, lnguage, lont, use of
academic vernacular etc

The chart below has been devised based on the training and experience of the author. It provides more
contexts for each domain above. The concepts here are considerations the author makes everyday when
teaching students with varied abilities, put into a package if you will to help increase the
comprehensible input of the readers. Examples in this chart are in no way meant to be all inclusive, nor
prescriptive. It is the responsibility of all educators to consider each domain and apply your
considerations in a manner consistent with students’ IEPs as well as sound practice.
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DOMAIN

CLASSROOM
CONSIDERATIONS

CLASSROOM
IMPLICATIONS

Cvanity & Tiome

-Muinber of [tems

“Mumber of tasks

-Murnber of words in directions

- Amount of time o completion

Number of [terms should nod be so much that students have
to rush 1o fmish

Wumber of tasks, too many tasks that are not broken down
will evierwhelm a student

MNumber of words in directions, if the directions are too
werdy students will not get the full message and vour
azsignmient will be done incorrectly or incomplete.

Lenad aof Seaffolding

Supporting students learning by
struchunng things so that they are
understood.

-pre-teach challenging vocah
~provide visuals to assist with text

-provide things broken down into
the management uniis

W QT RO T nnd on

Diaing all of these things and providing appropriate
seaffolding wall reduee the cognitive load and allew for the
student 1o process and respond mose effectively.

Level :-;Ir )fanﬂ."lrdjmlr']’:'ﬂ.' suinnerly

IrscTudes bt ot livmited to: Direet
Teacher support 1:1 or i small
group, student grouping, wse of

beoks on tape, use of computer, use
of a scribe ele.

Leovaition of rasks in ZPD

Fere of Preximal Developmeni ax
formudated by Lev Vgoosoy

<does the student require stff o
re-read directions alowd 1:1

~does the student reguire the use of
Tooks om tape or m kureweil
muzchine

= can the student wiile on histher
WL

= what can the student do
unazsisted, and what is required 1o
complete said tosk?

~does ihe student have the skills 1o
complete said task on their own

- san cooperative groupings and
soeial mteraciion help here!?

Con direstions be read alowd with eloss and allow student
acceds, i not are the dirsctions using too much academic
vermagular? Are they oo wordy!

[ vou have nocess o o sel up to support this bype of
support, if not do yvou have saff or a sadent who can read
text b the student securately”

Heww dio you expeet student 1o respond”? Should they poant,
and atafl record answer, should the verbalize the response,
cnn they cut ond paste

IF student lacks all the skills to complete smd task then the
P el suggests providing just the right amount of
support e move the student plong the spestrum s they can
develop skills .

Putting students in groups that are social and can get work
done 15 a good woy o address this os well,

Content Presentation

« 15 eomibent set up i g manner thit
i3 acceasible 1o students?

- 18 content simplified but sccurate
for students 1o buld upon later

-If students are trymg to grosp the physies comeept of
wark=Force X Distance, then these concepls must be defined
bt simiplified at first. Work 15 defined s a foree required o
change the direction of an object. This idea would have 1o
be simplified for students to understand 1f the lack higher
order thinking skills.

Are you using entry peinis, or ceess poimls |

Forms of Assessment

-Is the assessment accessible o
students, T

<I5 the pssessment reolly assessing
the modified content or is it till

aligned with the previous content

-feademie language!

-if students are asked o write independently, are they able o
dor 5o, do they understand how to respond 1o the test ilems

<% the assessment valid? Hos the assessment 1oe] been
altered as well (o assess the modified skills — if not there is
N pegurales assessment

<do students have the academie knowledge to handle the
language of the fest.

Conclusion

Effective instructional interventions utilizing educationally appropriate modifications are not only best
practice, required by law, and specified in students’ IEPs; it is also the only way by which a student can
succeed. It may appear that some of the examples and implications above are very vague, that is
because no one student is the same. If SPED teachers and/or Regular Education teachers consider the 6
domains as shown above likely instructional approaches will develop that support student success.
Working with students in a classroom that have multiple levels of disabilities and whose functional
limitations vary, it is very important to look at each domain for each student, when trying to create
effective instruction.
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