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Update from the U.S. Department of Education 
 

Students Provide Feedback on ED’s “Blueprint for Transforming CTE” 
 

Secretary Arne Duncan and Assistant Secretary for Vocational and Adult Education Brenda 

Dann-Messier recently met with student members from Career and Technical Student 

Organizations to discuss the department’s Blueprint for Transforming Career and Technical 

Education (CTE). 

 

“We’re really here to hear your stories and to listen,” Duncan told the students. “Honestly, you 

guys are doing some really interesting things. CTE is something that we really think has been an 

underutilized tool that helps young people build positive futures, stay in school and get good 

jobs. 

 

Much of the discussion centered on the blueprint’s idea of CTE programs competing for federal 

money under the Carl D. Perkins Act. The opinion was generally positive, but some students 

voiced concern on states’ ability to judge quality CTE programs. For example, one student 

wondered whether a CTE program might be punished for being in low demand in a state, but in 

high demand in other parts of the country. 

 

A personal story that was shared by a student officer in Future Business Leaders of America 

(FBLA) highlighted the impact of CTE programs for students. He moved to Pakistan when he 

was six and eight years later, came back to the United States to face many challenges with 

language barriers, navigating the educational system and with different school environments. 

One of the organizations that helped him was FBLA, “I made new friends, and it helped me 

figure out that what I really want to do is pursue a career in public service –and help people. 

[FBLA has] been a great experience for the last four years and helped shape the person I am 

today.” 

 

Another important topic in the conversation was reshaping the public image of CTE. One student 

explained her disappointment of being turned away from her dream school because her previous 

CTE courses were not thought to be as rigorous as AP courses, which her school does not offer. 

Dann-Messier explained how the notion of CTE’s training for low-paying fields is far from the 

http://degree.astate.edu/now/120504/?lsid=Natl_Assoc_Spec_Ed_Teachers&lssid=AState_SummerBanner_052012
http://www2.ed.gov/about/offices/list/ovae/pi/cte/vso.html
http://www2.ed.gov/about/offices/list/ovae/pi/cte/vso.html
http://degree.astate.edu/now/120504/?lsid=Natl_Assoc_Spec_Ed_Teachers&lssid=AState_SummerBanner_052012


NASET Special Educator e-Journal 

NASET | 3 

 

truth.  Many of the careers that CTE prepares students for are highly technical and in demanding 

occupations. 

 

The voices of student members of Career and Technical Student Organizations are integral to 

transforming the CTE field. Innovation is going to come from the practical ideas of highly 

trained young people like the ones heard at this Student Voices Session. 

The discussion is part of the ongoing Student Voices Series where students regularly engage with 

the Secretary of Education and Senior Staff to receive recommendations on current programs 

and future policies. 

 

 

Statement from U.S. Secretary of Education Arne Duncan on the Anniversary of 

The Civil Rights Act of 1964 (July 2, 2012) 
 

"Forty-eight years ago today, President Johnson signed the Civil Rights Act of 1964 into law. 

Title VI of the Civil Rights Act states, 'No person in the United States shall, on the basis of race, 

color, or national origin, be excluded from participation in, be denied the benefits of, or be 

subject to discrimination under any program or activity receiving Federal financial assistance.' 

"In the education arena, Title VI applies to all elementary and secondary schools, colleges and 

universities—public or private—that receive federal financial assistance, and its protection 

extends to all aspects of these institutions' programs and activities. Title VI also prohibits denial 

of equal access to college- and career-preparatory courses and programs and to other educational 

opportunities for English learners, as well as discriminatory discipline, harassment, or other 

barriers to equal education. 

 

"The progress we've made toward fulfilling the promise of equal educational opportunities is 

marked by significant advances made by people of color across the nation. From the rising 

number of racial minorities with high school diplomas and bachelor's degrees to the increased 

attention and services designed to meet the educational needs of English learners, we have much 

to be proud of. 

 

"But serious work remains to ensure equal opportunity for all students. A significant 

achievement gap persists between people of color and other groups. The high school graduation 

and bachelor's degree rates for Black, Hispanic, American Indian, and Alaska Native students 

and other racial and ethnic minorities are still far lower than those for whites. Too many English 

learners still lack the instruction and services they need to be successful. As we are learning from 

the Civil Rights Data Collection, students of certain racial and ethnic backgrounds are receiving 

harsher discipline than other students. And there are too many racially isolated schools with 

unequal access to critical opportunities and programs. These trends are particularly troubling in 

an increasingly global economy where a postsecondary degree or certificate is more necessary 

than ever for a stable, well-paying career. 

 

"So while today is an occasion to celebrate the progress this nation has made under Title VI, 

continuing that progress will require a sustained commitment to an equal education for all 

students. The Department's Office for Civil Rights will continue the legacy the Civil Rights Act 

of 1964 by vigorously enforcing Title VI and working to help end illegal discrimination in our 

nation's schools so that all children can learn and succeed." 

 

 

http://ocrdata.ed.gov/
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Minnesota to Receive Nearly $6 Million to Turn Around Lowest-Performing 

Schools 
 

U.S. Secretary of Education Arne Duncan today announced that Minnesota will receive $5.9 

million to turn around its persistently lowest-achieving schools through the Education 

Department's School Improvement Grants (SIG) program. 

 

The funds are part of $535 million provided through the fiscal year 2011 budget and made 

available to states under the program. To date, Minnesota has received $44.9 million since the 

SIG program was redesigned in 2009. 

"We've stood on the sidelines for too long as our lowest-performing schools failed our children 

year after year," said Duncan. "The School Improvement Grants program is providing 

courageous school leaders and teacher teams in more than 1,300 schools nationwide with the 

means to accomplish the very difficult work of turning around some of our hardest to serve 

schools." 

 

When a school system applies to a state for SIG funding, it must indicate that it will implement 

one of four intervention models in each of its persistently lowest-achieving schools, based on 

school needs: 

 

 Turnaround Model: Replace the principal, screen existing school staff, and rehire no more 

than half the teachers; adopt a new governance structure; and improve the school through 

curriculum reform, professional development, extending learning time, and other 

strategies. 

 Restart Model: Convert a school or close it and re-open it as a charter school or under an 

education management organization. 

 School Closure: Close the school and send the students to higher-achieving schools in the 

district. 

 Transformation Model: Replace the principal and improve the school through 

comprehensive curriculum reform, professional development, extended learning time, 

and other strategies. 

 

To learn more about the School Improvement Grants program, 

visithttp://www2.ed.gov/programs/sif/index.html or the Department's Office of School 

Turnaround Web site athttp://www2.ed.gov/about/offices/list/oese/ost/index.html. 

 

 

U.S. Department of Education Awards More Than $5.9 Million in Grants to 

Help Migrant Students 
 

The U.S. Department of Education awarded more than $5.9 million to programs in 9 states in 

support of education for high school and college students who are migrant or seasonal farm 

workers, or the children of such workers. The five-year grants are awarded under the High 

School Equivalency Program (HEP) and the College Assistance Migrant Program (CAMP) 

through the Department’s Office of Migrant Education. Funding below is for the first year of the 

grant. 

 

“The students helped by HEP and CAMP are some of the most motivated learners in America,” 

U.S. Secretary of Education Arne Duncan said. “These grants will help hardworking 

http://www2.ed.gov/programs/sif/index.html
http://www2.ed.gov/about/offices/list/oese/ost/index.html
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farmworkers and their families obtain the quality education that they need to compete in the 21st 

century global economy.” 

 

HEP grants help migrant and seasonal farmworkers, and members of their immediate families 

obtain general education diplomas that meet the guidelines for high school equivalency 

established by the state in which the HEP project is conducted. In addition, the program helps 

migrant youth gain employment or be placed in an institution of higher education or other 

postsecondary education or training. Services provided include counseling, job placement, health 

care and housing for residential students. The program serves more than 5,000 students annually. 

CAMP grants support students who are migratory or seasonal farm workers, or the children of 

such workers, during their first year of undergraduate studies and to continue in postsecondary 

education. The program serves approximately 2,000 students annually. 

 

More information about HEP and CAMP, and other migrant education programs is available 

athttp://www.ed.gov/about/offices/list/oese/ome/index.html. 

 

A complete list of the 14 grantees and grant awards follows: 

 

New 2012 High School Equivalency Program (HEP) Projects 

Grantee City State First-Year Award 

Michigan State University Lansing MI $474,000 

Crowder College Neosho MO $412,855 

University of New Mexico Albuquerque NM $444,591 

Community Council of Idaho Caldwell ID $462,800 

Sonoma County Jr College [2] Santa Rosa CA $329,712 

New 2012 College Assistance Migrant Program (CAMP) Projects 

Grantee City State 
First-Year 
Award 

Columbia Basin College Pasco WA $420,960 

University Aux. & Research Services: California State 

University 
San Marcos CA $425,000 

Regents of New Mexico State University Las Cruces NM $424,924 

(Rancho) Santiago Community College Orange CA $425,000 

Regents University of New Mexico Taos NM $421,315 

University of Texas Brownsville TX $424,956 

Western Michigan University Kalamazoo MI $407,706 

Regents of University of Colorado Boulder CO $424,899 

Washington State University Pullma WA $424,709 

 
 

http://www2.ed.gov/about/offices/list/oese/ome/index.html
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Calls to Participate 

OJJDP and SAMSA Observe National Children’s Mental Health Awareness Day 
http://www.samhsa.gov/children/ 

The Office of Juvenile Justice and Delinquency Prevention (OJJDP) and the Substance Abuse 

and Mental Health Services Administration (SAMHSA) will observe National Children's Mental 

Health Awareness Day on May 9, 2012. This year's observance will promote recovery and 

resilience for children and youth in the juvenile justice and child welfare systems. OJJDP, 

SAMHSA, and partnering agencies will support efforts to help the public recognize signs of 

child trauma, promote treatment for children’s traumatic experiences, and promote trauma-

informed social services and supports. They seek participants in Awareness Day 2012 

Community Events activities. The Community Events link on the Web site lists activities already 

planned state-by-state. 

LeadCast Blog Invites Entries from Scholars 
http://niusileadscape.org/bl/ 

The Equity Alliance at ASU’s LeadCast blog was initially created to talk directly to school 

principals, and has expanded to include researchers, practitioners, scholars, and state and district 

administrators dedicated to improving education through advocacy, research, social agency and 

the arts and transforming the ways education is conceptualized and delivered in this country. 

They invite scholars interested in submitting blog entries to email niusileadscape@asu.edu. 

Participants Sought for Survey on Mentoring Services for High-Risk Youth 
www.surveymonkey.com/s/YouthMentoringSurvey 

The National Mentoring Partnership, Global Youth Justice, and the National Partnership for 

Juvenile Services are conducting a survey to improve the design and delivery of mentoring 

services for youth at risk for delinquency, alcohol and drug abuse, truancy, and other problem 

behaviors. Results will be included in a research report and in training and technical assistance 

materials, which will be free and available online. The survey is funded by the Office of Juvenile 

Justice and Delinquency Prevention. Mentoring and juvenile justice professionals working in 

detention, corrections, probation, dependency courts, delinquency courts, and teen court/youth 

court diversion programs are encouraged to participate. 

America's Promise Launches Grad Nation Communities 
http://www.americaspromise.org/gradnationcommunities 

America's Promise Alliance is drafting more communities into its campaign to boost high school 

graduation. The Alliance recently launched Grad Nation Communities, part of the Grad Nation 

Campaign, a 10-year initiative to mobilize all Americans to take action to end the high school 

dropout crisis and better prepare young people for college and the 21st century workforce. The 

Alliance invites communities to join this network of cities and towns that will work to improve 

high school graduation rates by focusing on the local schools that are most in need of 

improvement. 

To top 

 

 

http://www.samhsa.gov/children/
http://niusileadscape.org/bl/
http://www.ncset.org/enews/www.surveymonkey.com/s/YouthMentoringSurvey
http://www.americaspromise.org/gradnationcommunities
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Update from the National Dissemination Center for 

Children with Disabilities 
 

RESOURCES FROM NICHCY! 

For IEP Teams Considering Assistive Technology. 

This checklist is a resource to help IEP teams determine whether an individual child 

needs an assistive technology device or service to participate more fully in school life 

and learning. 

http://tinyurl.com/7ybjlgr 

La Tecnología Asistencial. 

We're also pleased to offer a brief discussion in Spanish of the uses and benefits of assistive technology, 

as well as a list of resources in Spanish on AT. 

http://nichcy.org/espanol/temas/tecnologia 

Find Your State's AT Project. 

Have a look at NICHCY's webpage on the Assistive Technology Act, which was passed by Congress to 

promote providing AT to persons with disabilities, so they can more fully participate in education, 

employment, and daily activities. The webpage will connect you with the law itself, give you a summary 

of its purposes and provisions, and put you in touch with your state's AT project that's funded under the 

Act. 

http://nichcy.org/laws/ata 

NICHCY's Assistive Technology Pinterest Board. 

http://pinterest.com/elaineindc/assistive-technology/ 

 

FROM IDEA PARTNERSHIP 

 

Get the conversation on AT going. 

IDEA Partnership's resource material and dialogue starters on Assistive Technology 

can help to bridge a group's conversation gap around the use of assistive technology. 

To begin, review the Facilitator's Handbook, and then choose the topic and the 

appropriate dialogue guide starters for your audience. 

http://tinyurl.com/7yw3e7u 

http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaHrcZ6JqEUkXdnssDPOSpXRdLXyxqd4XIi7pt9nyXsBlRVPZi1ZBN3L7XxY9bIn9hOIdgAX2jEFGEfSByR4wPoWvXHeAbWSz78OhRjrTmcIzd2umNRQ61sOIiRo6MiWQOhsxEMUwbozosU-X7OmDMFmFgXEX7LUhnJx7v8A8IB4bA==
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaGGb108OQEaPHiv2G-fbtQdj8JphJQ70cXwCfCxOH-qMWkxJWSzRewI_HOYHE655-AXXDojYmsjRBEH2rpzZgpUOFP17V7RJFL1YLPFVHAQZl1rK7uePL4BuzFqet7K5sI=
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaHnAAz-EPc4Xn7gRZD9VzJV6YLgWU0hkVopsoaFM243Gg5GpY_-Y2Dymwq8RwuzlhRs9JdFYIAS11oHttQIG2_XLUSaaugD8VWPPG6-FgI10g==
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaHz_JFQeUFjGzLwylm9UKC4zEazeJDgL7n6F6yconUvAnUFbeeux3COckjtVgEvcYpMQfVCYZu8cjVjWPJ9b6s0FEekjgCapSmZqyB2VlUZ3g9Vd6KLjefwU_k6-VyH8M02lEscITmIYtJuNFV5vFWj
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaHWKLC223DcKE0ls3de6OTgdeqdd95zS0_AqGAj9XOsSjTNe6DjjHMo-5qViQhHFKi4iq5ZAmKdceakaEQFkG3KBKuh66ZvPUz5vycUJKO7Tig_7u6IfCtGYEgtaUCGGRbHhw0weFounbxX3_SeuhvGDplvhTVAaociVpFYKnedWp6miyiG86O4bRXjs6dKOP-bvlLv4lHX1g==


NASET Special Educator e-Journal 

NASET | 8 

 

IT ALL STARTS IN FAMILIES AND COMMUNITIES 

Assistive Technology 101.  
The basics of AT is a good place to start on our theme. This fact sheet from the 

Family Center on Technology and Disability introduces AT, gives examples of how 

different types of AT can help people with different kinds of disabilities, looks at how to choose the right 

AT device(s) for your child, and connects you to sources of more info on AT. 

http://www.fctd.info/factsheet/at101 

 

AT Solutions.  
Lots of info in this 11-pager. Its contents? (1) Basic questions to consider when identifying AT devices 

well-suited for your child. (2) Illustrated examples of selected AT options. (3) Icons to indicate whether a 

device is high-tech, mid-tech, or low-tech. (4) A product list with vendor information. 

http://www.fctd.info/assets/assets/21/AT_solutions-may2012.pdf 

 

What About AT in the Workplace?  
Not surprisingly, AT can make all the different in the workplace, too. JAN (the Job Accommodations 

Network) is a valuable resource for employers (and employees with disabilities) to consult. Visit JAN's 

Technology page for starters. 

http://askjan.org/topics/tech.htm 

 

AT by its Function: Visit AbleData.  
AbleData provides objective information about AT products and rehabilitation equipment- almost 

40,000 product listings in 20 categories such as aids for daily living, education, computers, 

transportation, and products for people with different disabilities (e.g., visual impairment, 

communication, deafness/hearing impairment, physical). For each product, there's a detailed 

description of the product's functions and features, price information (when available), and contact 

information for the product's manufacturer and/or distributors. 

http://www.abledata.com/abledata.cfm 

 
Fun for children who don't like to read, struggle to read, can't read. 

Everyone loves a good story. If your child struggles to read due to a disability, hook them up with 

Bookshare, the world's largest online library of copyrighted content for people with qualified print 

disabilities. You really don't have to read a story to enjoy the story. You can listen! 

https://www.bookshare.org/ 

 

http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaFgqhgincvIAuiK0u4AvaSp0FyoKqBiVz68iljuDP3_7_3cCoo_nXn8VsGc2is63gNPFg_u5voXxdRTz77ebKXusgkaRowSGx8S4YHJ-dXbxDkDeAfTdsLh
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaEj4OCG8V_YNDdquDK2z_xWko7AveSms9kBRP7APmlv8PFkXCnu_eacrEjlvjIDZaGlKUZVWxq-L5BKY3HKTq-g6gBVY59ndHeNYsgecmM9jeiAaRApNcpmI2xmqf5pyA0IiVE6W3XTmYkqb15h43Kgia9Ie24wHsQ=
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaEPXIm2kWOse2AovRT3ZhmBrkMoa_trIDPGfgugCM8LAPCRHw0je9RAMxxv7KNf4l76wGlhYXISIMnPJgm3HMGt0AbXJXLBOO_XhybtfrFsCo49u0OCxCWF
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaGtQwJELd4JKonTFve9TmTABIUzrA2cXMgakqAAJrilem0j2N5Xeh5DMjYzfH5YLyAcSRj1t8wOH_kQUWSdS-cShYg25FARipQ6j46jjpHk3NtJRdYV367Q
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaElNEjeWVlW2PdHRRUiS_CRHdRVvgdipkIiCBRYLMSAcLZnHBdyojr0C884a3617i045ukJuHCx9Ua5P4yDZU4bLmrLBZhZap3_6LAOK13oAg==
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THE LITTLE ONES: EARLY INTERVENTION/EARLY CHILDHOOD 

 

Using Assistive Technology with Infants & Toddlers.  
Infants and toddlers are likely to depend on the simpler forms of AT - like towel rolls 

to provide trunk support when sitting, an infant bathseat used by parents of all babies 

to provide sitting support in the bathtub, or a homemade communication device. Here's an info-rich 

article to help you decide on AT for our little ones that supports their developmental learning.  

http://tnt.asu.edu/files/Brief_5_ATUse_8-24-09_final.pdf  

And how do we train the adults to use the child's AT?  

This research brief, Evidence-Based Strategies for Training Adults to Use AT and Adaptations, 

summarizes findings from a research synthesis of the effectiveness of different types of practices for 

promoting practitioner and parent adoption of different kinds of AT and adaptations for young children 

with disabilities.  

http://tnt.asu.edu/files/TotsNTech_ResearchBrief_2011.pdf  

16 New Practice Clips.  

Thanks, NECTAC, for this item! The Desired Results access Project, funded by California's Department of 

Education, recently added a new "Practice Clips" section to its Digital Video library. The section includes 

16 video clips that give early childhood staff with opportunities to practice a variety of skills, including 

observation, documentation, and assessment. Download the clips free, and use them in educational and 

professional development activities.  

http://www.draccess.org/videolibrary/ 

Developmentally Appropriate Practice - New Collection of Resources from NAEYC.  

And thanks, NECTAC, for this item, too! The National Association for the Education of Young Children 

(NAEYC) has developed a new collection of resources on developmentally appropriate practice (DAP), an 

approach to teaching grounded both in the research on how young children develop and learn and in 

what is known about effective early education.  

http://www.naeyc.org/dap 

SCHOOLS, K-12 
 

School's out, but you may be gathering info over the summer to help you and your 

students, come fall. AT in the classroom can be BIG help-in fact, it can make all the difference in learning 

and performance for many, many students.  

3 Tips for Integrating Technology in Your Classroom.  

Innovative K-12 instructors can successfully bring technology into the classroom by assigning online 

course content, using adaptive software for students with special needs, and utilizing online student 

http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaGDO7Lg_E90Nh31JaZwouMW_7JxnyDKmib6BAyOylbK2sWEayiLZiE46zjwAPBrwpAVs2bQR9IXX6LicTKZEIDz_kvBDRTpva7ph8NVMOmopQ-8frVYnvmCn1Ee1qVSH8f6St0HNSChDkIoutRbYAZn
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaEB3-prgO9_FGqyEI9Zhu-6_mLPSLhA2NQMT9o8KZH0j0jTFQXkCAAFbfrfW8ZGuEiUt-tGXi6jG_UyMZfuI8fQddGgmuwYC_O3P1dqoAUYaikCxFze1gKQJeO3w1gQTmlThTReQ3VGLMWTWlhFis7i
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaGPGY4jYQP6-Aicq8kaS180SGc6c25TQc-Mqh9X3D6L4OJCaRM9nrxGbsWsDxLjbEHZHuPCOkbzTarIkuqYgbw6Q9lAyblfJPiZU0V4zsotMizMKAKUlP6t
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaGpGNvkRhvHIWgpL2_O2B-MuBD3o-4BEnDiLHGU_N53BXImj93CLlQ_rufnmcSfUHSAB4u8eSrA-zUKnHkQAbI3utaT7yyZ_t7WoQk7Qo1ZtA==
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assessments and other digital tools.  

http://tinyurl.com/7u9xq57  

10 Free Text-to-Speech Tools for Educators.  

Easily select any part of a text and hear it in the voice and accent you want.  

http://www.educatorstechnology.com/2012/05/10-free-text-to-speech-tools-for.html  

AT for Students with Learning Disabilities.  

From Great Schools, this resource page will connect you with AT that helps students with learning 

disabilities with skills such as writing, reading, listening, organization and memory, and more.  

http://www.greatschools.org/articles/?topics=188&language=EN  

Professional Learning Opportunities This Summer 

Teachers Write: Free online summer writing camp.  

We're passing along this news from Reading Rockets, who says "Meet up with fellow teachers and 

librarians to work on your writing craft over the summer - for free! Then apply what you learn with your 

students next year. That's the simple, brilliant idea behind Teachers Write - a collaborative, low-key way 

to sharpen your writing skills and become part of a community of educator-writers. Virtual "camp" runs 

from June 4th to August 10th." Sounds good, doesn't it? Find out more at:  

http://tinyurl.com/6ofpxox  

Making Sure Students Have Instructional Materials They Can Actually Use.  

Accessible materials are a must for students with print disabilities-and that's a lot of students. Visit the 

National AIM Center and check out its two free online courses that have been designed for educators, 

administrators, parents, and others involved in the provision and use of accessible instructional 

materials (AIM) in schools and at home.  

http://aim.cast.org/experience/training/courses 

AIM Across the Curriculum.  

Learn about planning considerations, products, and solutions for access to the general curriculum, 

categorized by content area.  

http://aim.cast.org/experience/acrosscurriculum 

Check Out Game-Playing to Promote Skill Learning.  

Arcademic Skill Builders are online educational video games that offer a powerful approach to learning 

basic math, language arts, vocabulary, and thinking skills. See what's available for your classroom and 

students. http://www.arcademics.com/  

http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaHYpulbr_6NIJ_OSFfNDgiR49CsV5D5q633fEk1OLoeEULV9Q4anCMi2Vp0sFxfV_RWLTZ-vLplHVHI3J8QDie3P_JokwImyphDJW2qHviwimaibRnRk0_-nFdzq7pmmXmYWljTwXwqZs2hhR9YZbWjQZwlEXrLwwLg7NNnVZbY42pSifvgsbpsptZTkW6WJssv6-1x9klKrH5lMs4leFisdbXjuOyeFETOmPaXopHRwCf_iAjeJLLC
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaG29vbuulzQGq3sdvhpkBLpfYySvZf2gH66seoBcMBpRirM3ORrTiBFdEZDpe6y9liBnFd213Yx5zZPh_LeJ_qQ4wHW2r-WJ9AHm8ptD2FusUJbCutFWCU6Mnu0YL6nP3fvUa0gJkB8SYxFhZJoWqffAXc4YQaKrvOVE_E82EPUw9gJQXcatMe8
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaFIC9l-gOFFlWDXIBIhdxm6JWDjoAodjR2H7025iqLt_y10k8nxhDnhgDzAOEfFOKY_EDNyS7cWhfAS8qR-BiyyNhu27XTyWG5QeroETV4B4iiSFzw6bfmzmNsUbmdX7596JgFn9czQh2mLKsjoKKNUUDSMFPb-LZ8=
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaEzbhGB3exe1tt_8DUTEfuLaUdgDDQco6Va5lr-eSm2xzP8LCwqvORMRuv-aVzS-kOdssHbm9UUaTlOg90Ef5wyGGXYU_4uwguncvZ5L_e81S_1dRArrJn1yxDNQY_l-Gts6oYJ5QUBrcF06R14zvlznCEFuRTrG3hlttbB7aewMJG069MlzN6ac4MgcoS_whAgcfjs59W6iBhhALz8ESVv
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaHaOp5TVW6IWhLfqaAhvdjef3meC5cxZ2BSIzKwp08vtBsDUEQzY4sokUVf5K5ycAc6LqnqPBRSrC-F5oKbIXTKXVfVccDcYuX2i-0uiBvZCgol9ywDz9-KyC3fqnw82zzoW4v8yl71FQ==
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaHs3Y4ADa3TAPA7Abm8tWeZ7uRjGcDjXvm1_9XuOGMiMxhs_1wzAyY8BlfFuTZZmX-I41OD4oR3q8vXZfNX1Jr169TiEdAuuoXUZx_fMQT4f4vF6g4Wmafg0l6fY9uurNM0qSG7n-CFug==
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaG_miEJr45Eho9ik6UwKGB_3xTzsoVdEftV8hpWMYcvvkJGpGPnNZlLBlt2KthiT9EXUOc-x_25wB4nCH5I_4IZCw0PyZ-P6HoXFoKbsq2N8g==
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STATE & SYSTEM TOOLS 

AT Self-Assessments.  
The self-assessment was designed and field-tested by Tots-n-Tech to help states 

evaluate their systems and supports for the use of adaptations, including AT, in early intervention.  

http://tnt.asu.edu/self-assessment  

 

Web Accessibility: Guidelines for Administrators.  

How can administrators in educational institutions, libraries, companies, and other organizations assure 

that the websites their employees create and maintain are accessible to people with disabilities? 

Without technical expertise themselves, how do they direct their staff in this area? This publication 

provides guidance to non-technical administrators regarding how to assure that websites in their 

organizations are accessible to everyone.  

http://www.washington.edu/doit/Brochures/Technology/web_admin.html  

 

Resource on Home Visiting.  

Toolkit: Planning Home Visiting Partnerships.  

This toolkit from CLASP, intended for states, includes background on home visiting partnerships and 

information on available home visiting models and their potential for use in partnership with Family, 

Friend, and Neighbor (FFN) caregivers; a planning guide for states to explore home visiting partnerships, 

including potential policy changes; and case studies of existing partnerships.  

http://www.clasp.org/admin/site/publications/files/Home-Away-from-Home.pdf 

__________________________________________________ 

To top 

 

 

 

http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaEMTUxuJKkPIXe5nCUwtKsn9ZLhexJ_Lev2L9oSjur4GnRmrbJdz6BDwGJwrvaa1K3jsUifKVJTbJCE5fOlfNysKP82pYDTD6ZQY46214VmqrLjQ6siomP_
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaGaMjdjtCs0NDwLb7cEq82jRjt39coh0X51L9AvBp5c63hL5Z8eaFwoctYynsE2_cnpe7N6A1EBcQS8RlZWALP6rxkCwSCQ2dAkGDUkWqiuzXu40xRwVy8QHagIWGpQ4MtKJ_xOzr7jmvts-TmbaWzZpGCy3PuIzGzyQba-nvjz8w==
http://r20.rs6.net/tn.jsp?e=001SXgYdYKRyaGQs18o8wMq0YNBFg2gXboaUXc8jBAXhDl9mL6msBvvTWFGystpFmAOIuH9-zQnWJ4_rHmN9z7PUGWx3KPB5XCE_yKzE7IX6o9dtQtr5liiM491E_-vE9Jeh-p-7jKllCiSgwLCExS2SzHS__Duj2vJ4XaA7i-qQu590AesYj-UHQkd-y5uK-ZI
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NASET Sponsor - Arkansas State University Online 

 

To learn more click on the image above or - Click here 

 

Latest Employment Opportunities Posted on 

NASET 
 

Developmental Disabilities Faculty 

 
Farmington, Connecticut 

 

Job Category: Full Time 

 

Description: 

The University of Connecticut's AJ Pappanikou Center for Excellence in Developmental 

Disabilities Education, Research and Service (UCEDD) is the UCEDD for the State of CT. It is 

funded by the Administration on Developmental Disabilities and authorized under the 

Developmental Disabilities Assistance and Bill of Right Act of 2004. The purpose of the 

UCEDD is to provide university-based training, community services including training and 

technical assistance, research and dissemination with and on behalf of people with disabilities 

and their families across the lifespan. The CT UCEDD's emphasis areas as taken from the DD 

Act and regulations for the UCEDD program are early intervention and schools; Health and 

Mental Health; Community Inclusion; and Leadership Development. 

The UCEDD is seeking experienced candidates to fulfill two full-time non-tenure track positions 

(Training Director and Research Director) in Developmental Disabilities. As described in the DD 

Act of 2004, the Research Director will be responsible for the research core function of the 

UCEDD and the Training Director will be responsible for the educational core function of the 

UCEDD. 

Rank will be based on qualifications. Depending on rank, the successful candidates will have an 

emerging (Assistant) or established (Associate/Full) national reputation for interdisciplinary 

http://degree.astate.edu/now/120504/?lsid=Natl_Assoc_Spec_Ed_Teachers&lssid=AState_SummerBanner_052012
http://www.naset.org/employops.0.html?&tx_ttnews%5BpS%5D=1342648881&tx_ttnews%5Btt_news%5D=2621&tx_ttnews%5BbackPid%5D=806&cHash=1dc46c2e40a8af5295e161a9ab5bfd53
http://degree.astate.edu/now/120504/?lsid=Natl_Assoc_Spec_Ed_Teachers&lssid=AState_SummerBanner_052012
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scholarship, teaching, and service within the field of Developmental Disabilities. A doctoral 

degree in special education, education, psychology, public health or a related field is required by 

time of appointment. 

Apply online for more details by visiting the Health Center's Employment Services website 

at https://jobs.uchc.edu, Search Code Number 2012-784 (Training Director) and 2012-1008 

(Research Director). These positions will remain open until filled. 

UCHC is an Affirmative Action/Equal Opportunity Employer M/F/V/PwDCT2509305 

Apply Here: 
http://www.Click2Apply.net/68gq542 

*************************************************** 

Co-Teachers, Grades 5, 6, & 8 NYC Charter Schools 
 

New York, NY 

 

Job Category: Co-Teachers 

 

Description 

School Professionals has been retained by several Charter Schools in New York City to fill 

multiple Elementary School vacancies for the 2012/2013 school year. These positions offer 

educators the opportunity to join dynamic educational teams as these schools grow for the future. 

We have excellent positions for several Special Educators who have experience with inclusive 

classrooms, and with co-teaching settings in particular. 

The priority at the schools is on differentiated, small group instruction; as such, classrooms will 

have 2 co-teachers that work together in a supportive, collaborative environment, with one taking 

the lead on whole class reading, one taking the lead on whole class writing, and both sharing the 

responsibility of one-on-one and small group conferencing. 

Requirements 

 Required: New York State Certification in Special Education or at Elementary Level or 

capacity eligibility. 

 Required: Experience with Collaborative Team Teaching to support students with special 

needs. 

 Preferred: Master's degree and 2 years of full-time teaching. 

 Preferred: Experience working within an urban school. 

 

Benefits 

Salary is extremely competitive and commensurate with experience, 15% above the New York 

City Department of Education pay scale, with full benefits offered. 

https://jobs.uchc.edu/
http://www.click2apply.net/68gq542
http://www.naset.org/employops.0.html?&tx_ttnews%5BpS%5D=1342648881&tx_ttnews%5Btt_news%5D=2620&tx_ttnews%5BbackPid%5D=806&cHash=a9e5b10a29b99c8e4e08edfddc869831
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Contact 

Eileen Coppola 

School Professionals 

ecoppola@schoolprofessionals.com 

 

*************************************************** 

 

 

Learning Specialist 

 
Knoxville, TN 

 

Job Category: Full Time 

 

General Description 

Learning Specialist works directly with student-athletes who have diagnosed educational 

impacting disabilities. 

Duties and Responsibilities 

 Develop individualized evidence-based intervention for students 

 Coordinate assessment services 

 Lead educational or treatment focused group sessions for students and staff 

 Provide specific organizational and learning strategies to students 

 Communicate regularly with and serve as a resource to staff 

 Comply with policies, procedures and regulations of the University, Department of Academic 

Affairs, the Southeastern Conference and the NCAA 

 Collaborate with the Office of Disability Services 

Qualifications 

Education -- Masters or Specialist Degree in Psychology, Educational Psychology, Special 

Education, Counseling, Social Work, or related field required. Doctoral degree in Psychology, 

Educational Psychology, Special Education, Counseling, or Social Work preferred. 

Experience -- 3-5 years of experience working with adolescents and adults with Educational 

Impacting Disabilities, Attention Deficit Hyperactivity Disorder and Anxiety Disorder expected. 

Understanding of the demands of the student-athlete population is preferred. Must be able to 

maintain collaborative relationships, have excellent writing ability, and be an effective presenter 

and educator. 

file:///C:/Users/NASET-4/Documents/NASET/Artwork%20and%20Financials/ART/e-Journal/August_2012/ecoppola@schoolprofessionals.com
http://www.naset.org/employops.0.html?&tx_ttnews%5BpS%5D=1342648881&tx_ttnews%5Btt_news%5D=2619&tx_ttnews%5BbackPid%5D=806&cHash=6c330c9be8ccc8ab57e0e1a99d43d01c
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The University of Tennessee is an EEO/AA/Title VI/Title IX/Section 504/ADA/ADEA 

institution in the provision of its education and employment programs and services. All qualified 

applicants will receive equal consideration for employment without regard to race, color, 

national origin, religion, sex, pregnancy, marital status, sexual orientation, gender identity, age, 

physical or mental disability, or covered veteran status. 

Full university benefits available. 

For More Information: 

https://ut.taleo.net/careersection/ut_knoxville/jobdetail.ftl?lang=en&job=1200000103 

 

*************************************************** 

 

Special Education Specialist I 

 
Dover, NH 03820 

 

Job Category: Full Time 

 

Measured Progress is an Equal Opportunity/Affirmative Action Employer committed to 

workforce diversity. 

Position Summary 

The Special Education Specialist I will provide program leadership across multiple contracts in 

administering assessment programs for students with significant cognitive disabilities. This role 

will develop special education content materials for professional development, item 

development, and the administration of alternate assessments. The Special Education Specialist 

I will provide content knowledge on contracts in an autonomous manner, and may be assigned 

new contract, client, and assessment work. Additional responsibilities include the following: 

 Collaborate with and provide technical assistance to Measured Progress program manager, 

subcontractor, and/or state education agencies regarding the program's design, planning, and 

implementation. 

 Conduct in-state professional development workshops with educational professionals on the 

implementation and scoring of alternate assessments. 

 Develop and write administration manuals, resource guides, scoring guides, and presentation 

materials as needed. 

 Collaborate with Measured Progress Curriculum and Assessment staff to develop and revise 

alternate assessment items, as well as the overall assessment design, as needed. 

 Act as the main liaison with Measured Progress staff and state agencies on all test design and 

development issues for the contract, conducting in-state development meetings as required. 

https://ut.taleo.net/careersection/ut_knoxville/jobdetail.ftl?lang=en&job=1200000103
http://www.naset.org/employops.0.html?&tx_ttnews%5BpS%5D=1342648881&tx_ttnews%5Btt_news%5D=2618&tx_ttnews%5BbackPid%5D=806&cHash=7ad242229b790faf2a0d6a8bf7f5f3b5
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 Collaborate with the Measured Progress program manager and/or subcontractor with 

communicating the program's design, objectives, deliverables, budget, and deadlines to internal 

personnel to ensure the contract is carried out on time and according to specifications. 

 Assist with the creation of contract-specific test designs and specifications for current contracts 

and/or proposals. 

As an EOE/AA employer, Measured Progress openly encourages applicants from 

diverse  backgrounds. 

  

All interested applicants apply online:https://employment.measuredprogress.org/careers/ 

Qualifications 

 Bachelor's degree required 

 A minimum of four (4) years of teaching experience in special education, or two (2) years of 

teaching experience in special education plus two (2) years of professional experience in 

alternate assessment 

 Experience teaching students with significant cognitive disabilities 

 Knowledge of alternate assessment design, development, implementation, impacts, and issues 

 Excellent verbal and written communication skills 

 Strong interpersonal skills and the ability to work independently 

Measured Progress's corporate campus is located 65 miles north of Boston in the New 

Hampshire Seacoast region. Measured Progress offers an exceptional benefits package and work 

environment, featuring on-site child care and gym facilities, generous paid time off and 

retirement savings plans, and immediate eligibility for health, dental, vision and life insurance. 

As an EOE/AA employer, Measured Progress openly encourages applicants from diverse 

backgrounds. 

All interested applicants apply online- https://employment.measuredprogress.org/careers/ 

 

*************************************************** 

Special Education Teacher K-12 

 
Chicago, Illinois 

 

Job Category: Full Time 

 

Hillside Academy East Campus, a member of The Menta Group, is an alternative safe school for 

middle and high school students who are at-risk of suspension or expulsion or have other special 

education needs to be served. The school's curriculum is geared to primary, middle and high 

school students, and the credit earning system for high school students is aligned with its 

https://employment.measuredprogress.org/careers/
https://employment.measuredprogress.org/careers/
file:///C:/Users/NASET-4/Documents/NASET/Artwork%20and%20Financials/ART/e-Journal/August_2012/- https:/employment.measuredprogress.org/careers/
http://www.naset.org/employops.0.html?&tx_ttnews%5BpS%5D=1342648881&tx_ttnews%5Btt_news%5D=2617&tx_ttnews%5BbackPid%5D=806&cHash=dfe2e6f65e2493bab912432db1ee4849


NASET Special Educator e-Journal 

NASET | 17 

 

partnering district/Chicago Public Schools. This partnership thus allows for seamless transitions 

from and to the students' home schools. HAEC was established to positively impact the 

academic and social-emotional competencies of students referred to the program, and offer a 

variety of school-to-work options for special education students. The classrooms are designed to 

be active learning environments where young people have the opportunity to experience 

educational, behavioral, and social success on a regular basis. The high school curriculum aids 

students in acquiring the knowledge and skills necessary for success in post-secondary education 

and/or employment settings. For those students preparing to transition back to a public school 

setting, our transition specialist provides active support throughout the process. 

Background: Hillside Academy East Campus is the adjunct campus of the organization's first 

school, Hillside Academy. Hillside Academy East Campus is approved as a nonpublic special 

education program (under Section 14-7.02 of the Illinois School Code) for students in 

Kindergarten through 12th grade. 

This position offers an access to medical, dental, vision plans, 403(b), sick pay, holiday pay, and 

personal days. The salary range is comparable for the position and area, depending upon 

certification and qualifications. All of our programs post their open teaching positions on our 

web site and feature an easy-to-complete application process. 

Qualifications: 

 Type LBS1/Special Education State of Illinois certified at the middle/high school level 

 Comprehensive training, experience, and mentoring in curriculum area 

 Ability to teach a self-contained classroom within all basic instructional areas 

 Ability to work a regular school day and the ability to work with youth with 

emotional/behavioral/academic difficulties 

 Employment is contingent upon a background check, employment physical and drug screen 

 Bilingual applicants are encouraged to apply 

How to apply: 

Apply online at: www.thementagroup.org/careers/apply 

email: andy.hubble@menta.com 

Fax: (773) 638-6235 Attn.: Andy Hubble 

or Mail resume to: 

Hillside Academy East Campus 

Attn.: Andy Hubble 

3049 W. Harrison St. 

Chicago, IL 60612 

Phone: (773) 533-9605 

*************************************************** 

http://www.thementagroup.org/careers/apply
mailto:andy.hubble@menta.com
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School Administrator (Principal) 

 
Chicago, IL 

 

Job Category: Principal 

School Administrator (Principal) for School Serving At-Risk Youth 

Chicago, IL 

Special Education Services (SES), an affiliate of The Menta Group, is a non-profit agency 

serving high-risk children in Illinois and Arizona. With its no refusal, no suspension, no 

expulsion policy, SES students attend school daily regardless of their behavior. A continuum of 

services is offered to meet the educational needs of special needs, at-risk, and high-risk public 

school students. 

We are currently seeking qualified applicants for the position of School Administrator (Principal) 

for Hillside Academy East Campus located on Chicago's West Side. Successful candidates will 

be creative, energetic and eager to develop and implement innovative solutions to critical 

problems in education. As a Principal in one of our schools, you will be working in an 

atmosphere where data-driven decision making and teamwork is the norm. 

Major Responsibilities: 

 Lead the school by building high performing teams, responsibly managing work and people, and 

enlisting others in the school vision. 

 Promote the success of students by creating an instructional program that continually strives to 

improve teaching and learning. 

 Create and maintain a school environment that focuses on students and emphasizes high 

academic expectations, a personal approach, caring, discipline, and order. 

 Encourage professional development, recruit and select outstanding staff, and effectively 

supervise teachers and staff in order to improve student learning and academic achievement. 

 Confer with students, parents, and staff to resolve issues and problems. 

Qualifications: 

 Illinois Type 75 Certificate with General Administrative Endorsement 

 State of Illinois Special Education Teaching Certification (LBS1) / endorsement 

 Valid Standard Secondary Teaching Certificate (Illinois) 

 Student focused and flexible in classroom instructional approach 

 Demonstrated ability to work well in a fast paced environment 

 Excellent oral and written communication skills 

http://www.naset.org/employops.0.html?&tx_ttnews%5BpS%5D=1342648881&tx_ttnews%5Btt_news%5D=2616&tx_ttnews%5BbackPid%5D=806&cHash=94bd7ed8798f8ee735d2b75185616348


NASET Special Educator e-Journal 

NASET | 19 

 

 Team player 

This position offers an access to medical, dental, vision plans, 403(b), sick pay, holiday pay, and 

personal/vacation days. The salary range is comparable for the position and area, depending 

upon certification and qualifications. 

How to apply: 

Apply online at: www.thementagroup.org/careers/apply 

E-mail: andy.hubble@menta.com 

Fax: 630-907-0197 Attn: Andy Hubble 

*************************************************** 

Teacher of Students with Autism Spectrum Disorders 
 

Coolidge, AZ 

 

Job Category: Full Time 

 

Special Education Services (SES), an affiliate of The Menta Group, provides for the 

educational needs of high risk, special needs children and adolescents, ages 5 through 21. 

Believing that all children have a right to quality educational services, SES schools find 

innovative solutions to critical problems in education working with an integrated focus on 

academic and social-emotional learning, and a continuum of learning and behavioral supports. 

In conjunction with Arizona Education Cadre, specialists in the training of the Structured 

Teaching Model (STM), Special Education Services is looking for a teacher of students with 

Autism Spectrum Disorders for participation in an Autism Lab School housed in the Coolidge 

Unified School District. The program will provide special education and related services to 

students with ASD while providing training opportunities to special and general education staff 

working with students in other programs. Successful candidates will have strong skills in school-

based problem-solving, multidisciplinary collaboration, positive behavioral support, behavioral 

and academic interventions, progress monitoring and evaluation, and consultation with 

educational staff. 

This position offers an access to medical, dental, vision plans, 403(b), sick pay, holiday pay, and 

personal days. The salary range is comparable for the position and area, depending upon 

certification/licensure and qualifications. 

Qualifications 

*Bachelors Degree Special Education or higher *Arizona Department of Education K-12 Special 

Education Endorsement *Experience working with special education students with significant 

emotional and behavioral disorders preferred 

How to apply 

http://www.thementagroup.org/careers/apply
mailto:andy.hubble@menta.com
file:///C:/Users/NASET-4/Documents/NASET/Artwork%20and%20Financials/ART/e-Journal/August_2012/Teacher%20of%20Students%20with%20Autism%20Spectrum%20Disorders


NASET Special Educator e-Journal 

NASET | 20 

 

www.thementagroup.org/careers/apply 

Phoenix, AZ: Construction Trades + BD/ED mitch.henderson@menta.com 

Fax: (602) 248-2937 

www.thementagroup.org 

Email Us Here: mitch.henderson@menta.com 

*************************************************** 

Teacher of Students with Autism Spectrum Disorders 

 
Phoenix, Arizona, 85014 

 

Job Category: Full Time 

 

Special Education Services (SES), an affiliate of The Menta Group, provides for the 

educational needs of high risk, special needs children and adolescents, ages 5 through 21. 

Believing that all children have a right to quality educational services, SES schools find 

innovative solutions to critical problems in education working with an integrated focus on 

academic and social-emotional learning, and a continuum of learning and behavioral supports. 

In conjunction with Arizona Education Cadre, specialists in the training of the Structured 

Teaching Model (STM), Special Education Services is looking for a teacher of students with 

Autism Spectrum Disorders for participation in an Autism Lab School housed in the Pendergast 

School District. The program will provide special education and related services to students with 

ASD while providing training opportunities to special and general education staff working with 

students in other programs. Successful candidates will have strong skills in school-based 

problem-solving, multidisciplinary collaboration, positive behavioral support, behavioral and 

academic interventions, progress monitoring and evaluation, and consultation with educational 

staff. 

This position offers an access to medical, dental, vision plans, 403(b), sick pay, holiday pay, and 

personal days. The salary range is comparable for the position and area, depending upon 

certification/licensure and qualifications. 

Qualifications 

 Bachelors Degree Special Education or higher 

 Arizona Department of Education K-12 Special Education Endorsement 

 Experience working with special education students with significant emotional and behavioral 

disorders preferred 

How to apply 

www.thementagroup.org/careers/apply 

Phoenix, AZ: Construction Trades + BD/ED mitch.henderson@menta.com 

http://www.thementagroup.org/careers/apply
mailto:mitch.henderson@menta.com
http://www.thementagroup.org/
mailto:mitch.henderson@menta.com
http://www.naset.org/employops.0.html?&tx_ttnews%5BpS%5D=1342648881&tx_ttnews%5Btt_news%5D=2613&tx_ttnews%5BbackPid%5D=806&cHash=08b505e2162c782c58b301e487bbbaa7
http://www.thementagroup.org/careers/apply
mailto:mitch.henderson@menta.com
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Fax: (602) 248-2937 

www.thementagroup.org 

 

*************************************************** 

 

Director - The Center for Change Transition Svcs 

 
Seattle, Washington 

 

Job Category: Director 

 

Seattle University has an exciting, dynamic opportunity for a Director of The Center for Change 

in Transition Services to join our community. 

The Director of The Center for Change in Transition Services (CCTS) is responsible for 

managing the daily operations of the Washington State Office of Superintendent of Public 

Instruction (OSPI) Special Education State Needs Project, CCTS. The Director will oversee the 

data collection and preparation for analysis and reporting of Indicators 1, 2, 13 and 14 outlined in 

Part B of the 2012-13 State Performance Plan's (SPP) as mandated by the Office of Special 

Education Programs (OSEP). The Director will also provide technical assistance, on- going 

training and support to the state's Local Education Agencies (LEAs) to meet the 2012-2013 SPP 

goals for Indicators 1, 2, 13 and 14. The Director will also oversee the CCTS budget, application 

of the CCTS grant for OSPI funding and update the CCTS online resources (including web-

based training for continuing education to secondary special education staff). 

In addition, the Director will collaborate with the Principal Investigator of CCTS and OSPI 

liaisons to ensure that all OSPI directed goals are obtained for September 1, 2012 through 

August 31, 2013. 

This is a grant funded position. Employment is contingent on availability of grant funding. 

Essential Job Functions 

The Director will manage the CCTS daily budget, coordinate and prepare materials and respond 

to email/telephone requests for information requests regarding secondary transition services for 

youth with IEPs in the state. 

SPECIFICALLY, THE DIRECTOR WILL SUPERVISE: 

 Data collection for Part B SPP Indicators 13 & 14 and related indicators (1 & 2) to support 

LEAs to reach the annual goals set in the Annual Progress Report regarding secondary transition 

services 

 Online resources dissemination activities on the Seattle University CCTS Website 

 The Transition Systemic Framework online data collection system 

http://www.thementagroup.org/
http://www.naset.org/employops.0.html?&tx_ttnews%5BpS%5D=1342648881&tx_ttnews%5Btt_news%5D=2611&tx_ttnews%5BbackPid%5D=806&cHash=5d28b63496a60793022545b3b4df84c1
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 Development of training and protocols for implementing and sustaining the online system 

 Develop and present the training modules for school district personnel involved in secondary 

transition services 

 Technical assistance and training provided by the Center on all issues pertaining to the 

secondary transition services and related SPP indicators 

 The preparation of the data for analysis and prepare all post-school data for the yearly report of 

the post-school follow up study. 

 Production of all e-learning and web-based trainings for online use 

 Literature reviews of all research-based practices in Special Education and Education Policy that 

will inform the work of the Center and the public schools in Washington State 

 Manage all aspects of a grant following the guidelines and policies set forth by the Office of the 

Superintendent of Public Instruction and Seattle University. 

Minimum Qualifications 

Masters Degree, Ed.D. or Ph.D. in Special Education and at least two years of experience 

working in a similar program or field or an equivalent combination of education and experience 

in research methodology sufficient to successfully perform the essential duties of the job such as 

those listed above. 

Knowledge of special education and secondary educational laws and practices is required. 

Knowledge of data collection and reporting procedures is required. Knowledge and/or 

experience using e-learning or web-based technology is required. 

Knowledge of research and literature in post-school data outcomes is necessary. Knowledge of 

methodology, best practices, and data analysis related to developing research projects is also 

necessary. 

This position requires excellent interpersonal communication skills and ability to work 

effectively with diverse audiences with a customer-service focus. 

Apply Here: http://www.Click2Apply.net/9dj8zm9 

 

******************************************************* 
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Upcoming Conferences, Workshops and Events 

2012 

August 

Check & Connect Mentor Training  
Training 

August 2, 2012 - August 4, 2012 

St. Paul, MN 

http://checkandconnect.umn.edu/training_consultation/implementation_siteHosted.html 

This mentor training on the Check & Connect student engagement intervention model will 

educate and support new or existing Check & Connect mentors. This competency-based, two-

day training offers an additional six months of follow-up via a private, online learning Web site 

to support mentors. Participants will learn the role and expectations of the mentor and the 

foundational Check & Connect components and elements as they apply to the mentor; affirm and 

enhance personal and professional mentoring skill sets, craft strategies and action plans; and 

create strategies for self-assessment and for monitoring implementation fidelity. Online 

payments accepted. Deadline for registration: July 16, 2012. 

2012 Reinventing Quality Conference  

Conference 

August 5, 2012 - August 7, 2012 

Baltimore, MD 

http://www.reinventingquality.org/upcoming/ 

The Reinventing Quality Conference is for people with intellectual/developmental disabilities, family 

members, direct support professionals, administrators of community support agencies, advocates, 

managers, and government leaders, all committed to a vision of a better future for people with 

intellectual/ developmental disabilities. This year’s conference focuses on realizing a vision of a better 

future for people with intellectual/developmental disabilities. 

Check & Connect Preparation and Implementation Training  
Training 

August 9, 2012 - August 10, 2012 

Fargo, ND 

http://checkandconnect.umn.edu/training_consultation/implementation_siteHosted.html 

This training on the Check & Connect student engagement intervention model will offer 

practical tools for helping students reconnect to school and get on track to graduation. Of 19 

dropout prevention programs rated by the U.S. Department of Education’s What Works 

Clearinghouse, Check & Connect was the only program found to have strong evidence of 

positive effects for staying in school. Check & Connect is data-driven and grounded in research 

on resiliency and home-school collaboration. Registration deadline: July 25, 2012. (Deadline for 

“early bird” rate: July 11, 2012.) 

Supported Employment Web-Based Certificate Series & Supported Competitive 

Employment for Individuals with Mental Illness  
Online Courses 

http://checkandconnect.umn.edu/training_consultation/implementation_siteHosted.html
http://www.reinventingquality.org/upcoming/
http://checkandconnect.umn.edu/training_consultation/implementation_siteHosted.html
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August 20, 2012 - November 12, 2012 

No Location Specified 

http://www.worksupport.com/training/webcourses/job_development.cfm 

The Virginia Commonwealth University Rehabilitation Research & Training Center (VCU 

RRTC) offers two online courses, one on “Supported Employment Web-Based Certificate 

Series,” and one on “Supported Competitive Employment for Individuals with Mental Illness,” 

each in six sessions, each session available for two weeks at a time, the first posted August 20 

and the others at biweekly intervals (the last available Oct. 31-Nov. 12, 2012). The Certificate 

Series sessions will cover employment strategies through lessons in: Federal Policy and 

Historical Perspective, Customer Profile and Employment Selection, Organizational Marketing 

and Job Development, Job-Site Training, Long-Term Support, and Funding. The Employment 

for Individuals with Mental Illness sessions will cover: Overview and Research Base of 

Supported Employment, Building Relationships with Business, Establishing a Career Direction, 

Job Development, Employment Support, and Benefits Counseling and Other Special Topics. 
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Funding Forecast and Award Opportunities 

Forecast of Funding Opportunities under the Department of Education Discretionary 

Grant Programs for Fiscal Year 2012-2013 
http://www.ed.gov/fund/grant/find/edlite-forecast.html 

This document lists virtually all programs and competitions under which the U.S. Department of 

Education has invited or expects to invite applications for new awards for fiscal year 2012-2013 

and provides actual or estimated deadlines for the transmittal of applications under these 

programs. The lists are in the form of charts organized according to the Department’s principal 

program offices and include programs and competitions previously announced as well as those to 

be announced at a later date. 

Forecast of Funding Opportunities under the Department of Education Discretionary 

Grant Programs for Fiscal Year 2012-2013 
http://www.ed.gov/fund/grant/find/edlite-forecast.html 

This document lists virtually all programs and competitions under which the U.S. Department of 

Education has invited or expects to invite applications for new awards for fiscal year 2013 and 

provides actual or estimated deadlines for the transmittal of applications under these programs. 

The lists are in the form of charts organized according to the Department’s principal program 

offices and include programs and competitions previously announced as well as those to be 

announced at a later date. 

FY 2012 Discretionary Grant Application Packages 
http://www.ed.gov/fund/grant/apply/grantapps/index.html 

This site, from the Department of Education, provides information on grant competitions that are 

currently open. 

FY 2012 Discretionary Grant Application Packages 
http://www.ed.gov/fund/grant/apply/grantapps/index.html 

This site, from the Department of Education, provides information on grant competitions that are 

currently open. 

AIAA Foundation: Grants for Excellence in Math, Science, Technology, and Engineering 
https://www.aiaa.org/Secondary.aspx?id=4184 

American Institute of Aeronautics and Astronautics Foundation Classroom Grants encourage 

excellence in educating students about math, science, technology, and engineering. Eligibility: 

current AIAA Educator Associate or AIAA Professional members actively engaged as K-12 

classroom educators. Maximum award: $200. Deadline: rolling. 

ASCD Invites Nominations for Outstanding Young Educators Award 
http://tinyurl.com/2arwa2y 

ASCD recognizes the value of young professionals who make a positive difference in education 

every day. The Outstanding Young Educators Award (OYEA) program celebrates the next 

generation of teachers and administrators, under the age of 40, who demonstrate outstanding 

leadership. ASCD seeks candidates who exemplify a passion for excellence in educating the 

whole child; demonstrating leadership; improving student engagement, achievement, and 

learning; and contributing to the education profession. Deadline: 8/01/12. 

http://www.ed.gov/fund/grant/find/edlite-forecast.html
http://www.ed.gov/fund/grant/find/edlite-forecast.html
http://www.ed.gov/fund/grant/apply/grantapps/index.html
http://www.ed.gov/fund/grant/apply/grantapps/index.html
https://www.aiaa.org/Secondary.aspx?id=4184
http://tinyurl.com/2arwa2y
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Best Buy: Community Grants Program 
http://www.bestbuy-communityrelations.com/community_grants.htm 

Through the Community Grants Program, Best Buy teams across the United States select non-

profit organizations that give teens access to opportunities through technology. Maximum award: 

$10,000. Eligibility: non-profit organizations located within 50 miles of a Best Buy store or other 

facility that serve a diverse population in local or regional communities, build academic, 

leadership and life skills in early adolescents (primarily ages 13-17), and serve at-risk 

populations. Deadline: August 1, 2012. 

NAIS: Challenge 20/20 Partnership 
http://www.nais.org/resources/index.cfm?ItemNumber=147262 

The National Association of Independent Schools invites schools to participate in “Challenge 

20/20,” a program that brings together one school from the United States and one from outside 

the United States. Teacher-student teams from both schools work together throughout the fall 

2012 school semester to come up with a solution to a global problem. Challenge 20/20 is based 

on Jean Francois Rischard’s book, “High Noon: 20 Global Problems, 20 Years to Solve Them.” 

Maximum award: international cooperation and collaboration between youth. Eligibility: all U.S. 

schools, elementary and secondary, public or private. Deadline: August 17, 2012. 

P. Buckley Moss Foundation: Grants for Incorporation of the Arts 
http://www.mossfoundation.org/national-educators-awards-and-grants 

The P. Buckley Moss Foundation for Children’s Education makes grants for new or evolving 

programs that integrate the arts into educational programming. The purpose is to aid and support 

teachers who wish to establish an effective learning tool using the arts in teaching children who 

learn differently. Maximum award: $1,000. Eligibility: programs for children K-12. Deadline: 

September 30, 2012. 

CVS Grants  
http://info.cvscaremark.com/community/our-impact/community-grants 

The CVS Caremark Community Grants Program focuses on inclusive programs and programs 

for children with disabilities under age 21; academic and enrichment programs at public schools; 

and programs that provide access to quality health care services and health education for at-risk 

and underserved populations of all ages. Grants of up to $5,000 go to organizations that have a 

CVS in the area. Application deadline: October 31, 2012. 

NCTM: Improving Students' Understanding of Geometry Grants 
http://www.nctm.org/resources/content.aspx?id=1324 

The National Council of Teachers of Mathematics (NCTM) Improving Students’ Understanding 

of Geometry grant is to develop activities that will enable students to better appreciate and 

understand some aspect of geometry that is consistent with the Principles and Standards for 

School Mathematics of NCTM. The project should include applications of geometry to art, 

literature, music, architecture, nature, or some other relevant area, and may integrate the use of 

technology into the teaching of geometry. Proposals must address: geometry content, the 

appropriateness of the application, the link between the Geometry Standard and the project's 

activities, and the anticipated impact on students’ learning. Maximum award: $4,000. Eligibility: 

teachers preK-8 who are NCTM members as of October 15, 2012, or teach at a school with a 

preK-8 NCTM school membership as of October 15, 2012. Deadline: November 9, 2012. 

Humane Society of the United States: Education Mini-Grant 
http://www.humanesociety.org/parents_educators/award/humane_education_mini_grant.html 

http://www.bestbuy-communityrelations.com/community_grants.htm
http://www.nais.org/resources/index.cfm?ItemNumber=147262
http://www.mossfoundation.org/national-educators-awards-and-grants
http://info.cvscaremark.com/community/our-impact/community-grants
http://www.nctm.org/resources/content.aspx?id=1324
http://www.humanesociety.org/parents_educators/award/humane_education_mini_grant.html
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The Humane Society of the United States is accepting applications for the 2012 Humane 

Education Mini-Grant, to fund innovative humane education opportunities in K-12 classrooms. 

Maximum award: $1,000. Eligibility: all certified K-12 teachers in the U.S. Deadline: November 

30, 2012. 

Target Launches $5 Million Giving Competition with “Ellen DeGeneres Show” 
http://ellen.warnerbros.com/schoolgiving/ 

Target will distribute $5 million in grants of $100,000 each to elementary and secondary schools 

recommended by viewers of the “Ellen DeGeneres Show,” as part of its pledge to distribute $1 

billion in support of education by the end of 2015. To participate, viewers must submit through 

the show’s Web site the name of a school that needs help and a compelling story that explains 

why the school should receive a grant. From those submissions, Target will select fifty schools to 

receive a grant, which can be used for new books, upgraded technology, and other efforts 

designed to improve the school's learning environment. In addition, two schools will be featured 

on the “Ellen DeGeneres Show.” No deadline for application listed. 

Fund for Teachers: Grants 
http://www.fundforteachers.org/about-us.php 

The Fund for Teachers provides funds for direct grants to teachers to support summer learning 

opportunities of their own design. Maximum award: $5,000. Eligibility: teachers who work with 

students in grades pre-kindergarten through 12, with a minimum of three years teaching 

experience, full-time, spending at least 50 percent of the time in the classroom at the time grants 

are approved and made. Deadline: varies by state. 

Open Society Foundations’ Youth Initiative Seeks Proposals to Curate Web Pages at 

Youthpolicy.org 
http://www.youthpolicy.org/blog/2011/09/call-for-curation-proposals/ 

The Open Society Foundations’ Youth Initiative seeks proposals from NGOs for up to $10,000 

to develop and curate thematic pages on Youthpolicy.org, an online youth portal and community. 

The Web site aims to consolidate knowledge and information on youth policies across the world. 

Potential themes for Web site pages:, Participation and Citizenship, Activism and Volunteering, 

Children and Youth Rights, Global Drug Policy, Community Work, Research and Knowledge, 

Informal Learning, Environment and Sustainability, Multiculturalism and Minorities, Justice, etc. 

Proposals must outline how the theme will be addressed, how content will be produced on a 

regular basis, how and how many contributing authors and bloggers will be involved, and how 

users interested in the theme will be driven to and engaged at the site. Organizations seeking 

funding must be registered NGOs. Grants will not be made to individuals or for-profit entities. 

Proposals must be submitted in English and will be reviewed on a rolling basis. 

Best Buy: Teach @15 Award 
http://www.bestbuy-communityrelations.com/teach_awards.htm 

The Teach@15 Award program improves classroom learning by helping schools (grades 7-12) 

meet their technology needs. A teen member (age 13-18) who is a registered member on 

www.at15.com can nominate his/her school to win a Teach@15 Award. Maximum award: 

$1,500 in the form of Best Buy Gift Cards. Eligibility: accredited, nonprofit junior or senior 

public, private, parochial, magnet, and charter high schools in the U.S. serving any grades 7-12. 

Deadline: ongoing. 

NEA Foundation and Consortium for School Networking Invite Ideas for Mobile Phone 

Education Innovations 

http://ellen.warnerbros.com/schoolgiving/
http://www.fundforteachers.org/about-us.php
http://www.youthpolicy.org/blog/2011/09/call-for-curation-proposals/
http://www.bestbuy-communityrelations.com/teach_awards.htm
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http://tinyurl.com/28vmvu5 

The NEA Foundation’s newest C2i challenge, conducted in partnership with the Consortium for 

School Networking, is inviting ideas for mobile phone technology that can transform teaching 

and learning. The foundation will award grants of $1,000 to as many as five individuals who post 

the best ideas on the C2i page at the U.S. Department of Education’s Open Innovation Portal. 

The solutions selected will be shared by the NEA Foundation and CoSN via multiple outlets. The 

C2i challenge is open to public school educators, students, and others with an interest in 

improving public education. Proposed solutions must effectively incorporate smart phones or cell 

phones. Portal registrants can also review, comment, and vote on the posted solutions. 

AIAA Foundation: Grants for Excellence in Math, Science, Technology and Engineering 
http://www.aiaa.org/content.cfm?pageid=244 

American Institute of Aeronautics and Astronautics Foundation Classroom Grants encourage 

excellence in educating students about math, science, technology, and engineering. Eligibility: 

current AIAA Educator Associate or AIAA Professional members actively engaged as K-12 

classroom educators. Maximum award: $200. Deadline: rolling. 

USGA/Alliance: Grants for the Good of the Game 
http://www.accessgolf.org/grants/alliance_grants.cfm 

The National Alliance for Accessible Golf (Alliance) and the United States Golf Association 

(USGA), believing golf should be open to everyone, support a wide variety of programs that 

create opportunities for individuals with disabilities to participate in the sport. They especially 

encourage inclusive programming – opportunities that allow participants with disabilities and 

participants without disabilities to learn and play the game side by side. Maximum award: 

$20,000. Eligibility: tax-exempt, nonprofit organizations as defined under Section 501(c)3 of the 

U.S. Internal Revenue Code or government entities such as public schools or municipalities. 

Deadline: rolling. 

To top
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There are numerous resources that are available to facilitate and make teaching students with EBD easier. 

Unfortunately, there is no magic pill or one program that can be called fool proof for this. The fact that no 

two individuals are alike is the answer to this problem, something that works for one student can be a 

disaster for another. Also, any program is only as good as the teacher teaching it. Keeping all these aspects 

in mind, I wanted to devise a program that is fluid and can be altered with the student needs. However, 

today’s classrooms are demonstrating challenging behaviors that are more frequent and intensive than 

previous years.  High burn-out rate among existing teachers only makes this situation worse, since the 

challenges that EBD students pose are difficult to handle while continuing to teach for extended periods of 

time. The program that proves effective in such scenarios will be the one that is written by teachers, who 

are in the midst of it all. Any researcher who writes such a program should have experienced these 

situations oneself to realize what the actual stumbling blocks are.  

 
Definition and Prevalence of EBD 
The definition of a ‘challenging student’ varies from teacher to teacher. A student who appears to be 
extremely challenging to one teacher might just be sitting on the border of the same for another teacher. 
Hence the far-reaching fact that each human being is one of a kind comes into the picture, and it applies 
to both, the teacher and the student. 
 
Causes of EBD 
Developmental factors associated with challenging behavior often present useful insight while planning 
intervention efforts with EBD students. Any demonstrated behavior, positive or negative, is a very 
complex phenomenon. It is difficult to understand why someone demonstrates even simple behaviors, let 
alone why someone engages in and presents more complex emotional and behavioral difficulties. 
Studying possible causes of EBD can help in understanding a particular student better and thus increasing 
the chances of making an intervention more effective. Needless to say, this paves the way to a better 
adjusted student who is willing to learn more effectively.  
 
Program Outline: 
 
In this program, the reader is provided with common behavior problems facing today’s teachers of 
students with EBD. Followed by each description of a common problem behavior are suggestions for 
intervention. Interventions are described according what the teacher, parent, and student can do to 
improve the situation. The sections are labeled accordingly. These problem behaviors and interventions 
were all derived from the brainstorming sessions with the teachers as experienced by everyday teachers. 
The reader can be certain that these problem behaviors are those most frequently encountered by these 
teachers. The reader can also be certain that the suggested interventions have been implemented 
successfully by these very experienced teachers in the field. 
 
Following is a list of behaviors that are expected by a student (Ideal Behavior) and alongside is a list of 
behaviors that are a cause of concern 
 
Ideal Behavior Cause for Concern 
Expressing oneself Swearing 
Follow Directions Noncompliance 
Personal Boundaries Inappropriate Touching 
Being Honest Telling Lies 
Disturbing Events (personal) Poor Attitude 
Keeping Others Safe Physically hurting others 
Taking Turns Interruptions (Verbally and in Actions) 
Respecting Physical Boundaries Walking away on people 
Effective Interactions Over ruling Others, Poor attitude 
Appropriately handle Objects/Property Causing Destruction of Property 
 
The above listed ‘Ideal Behaviors’ (left column) combine (in full or part) to make a typical day in the life of 

a student with EBD in any given learning environment. At the same time, the most commonly 

experienced defiant behaviors are listed on the right. None of these can be restricted to just the home or 

the school for a student and hence the concept of forming a team comes into the picture. Any student 
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with EBD cannot be viewed as just an individual, he or she should have a support team, comprising of 

parents, teachers and any other social or behavioral workers helping the student. The fact that 

communication between them is important cannot be emphasized enough. This communication loses its 

effectiveness if carried out once in a few weeks or months, I feel that there should be a constant dialogue 

between the adults and all information pertaining to the EBD student so that effective strategies can be 

found and appropriately applied. This may come in the form of a behavior log, or frequent meetings 

among the team. This team formation not just provides the support that is much needed by the student 

but also fills any loop holes that can be identified and misused by the student. 

 
 
 

1. Expressing Oneself 

Each individual should be able to express his/her feelings in an appropriate fashion, these include 
positive as well as negative feelings. Students with EBD often find this challenging, especially 
because they find it difficult to keep things in proper perspective as far as social implications are 
concerned.  
 
Teachers- What can you do (to avoid an outburst) 
1. Define the relation between self-esteem and language: Clearly explain the relation between 

negative language and the self-image that the students from of themselves. 

2. Talk about emotions: By demonstrating emotions of different kinds, the students can develop 

a conscious awareness of what are different kinds of expressions associated with various 

emotions. While emphasizing that all emotions are ok, students can watch the body language 

used in doing so. 

3. List words that are OK and if the students are mature enough, discuss words that are 

offensive and why. Also discuss situations where it is ok to express anger (a game) and where 

it is not (when you are talking to an older family member). 

4. Remind the students about ground rules and also about total unacceptability of such words in 

class or on school property. Students perform better when they know exactly what is expected 

of them and have been involved with creating rational consequences for misbehavior. 

 

 

Teachers- What can you do (to calm an outburst) 

No matter how much a student or a teacher tries to avoid, anger outbursts may happen. It is 

important to know how anger can be expressed in alternate ways, other than swearing: 

i) Provide a safe, quiet place to stay till one calms down. 

ii) If the student is crying (or about to start crying) provide a private spot. 

iii) Provide a squeeze toy or stress ball and teach the student how to use it. 

iv) Remind the student to breathe deeply 

v) Have the student write a letter (which may or may not be sent to the addressee) 

vi) Suggest that the student gives oneself a ‘time-out.’ This gives the student a chance a rejoin 

when he/she is ready and allows them to feel some control over a situation where they 

may feel very little control. 

When dealing with a student with similar issues, encourage the student to talk about what he/she 

would prefer to do when angry, make a booklet or a flip book (help with the creativity) with the 

above suggestions. When the student shows modicum amount of calm, give the booklet and ask 

him/her to choose one thing from the list. 
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Some other strategies that can come in handy are listed: 

vii) Especially applicable for mature students who can handle it, encourage them to find 

someone they feel comfortable talking to and have them share their feelings with this 

person regularly. This can be done this each day or on an “as-needed” basis. 

viii) Strong emotions find an effective outlet when similar situations have been faced in a role-

play. Give students different scenarios that would result in strong emotions. Have them 

role-play ways of describing their feelings without swearing. 

ix) Especially applicable for younger students, provide feedback. Display popsicle sticks (or 

something similar) in a holder on the teacher’s desk. Each time a student swears, take a 

stick away, making sure the student sees it being taken. Offer no comments or 

explanation.  At the end of the day, let the student trade in the remaining sticks for a 

reward. This reinforcement can also be displayed the opposite way, where a student gains 

a popsicle stick when he or she is remaining calm and on task. When the student has 

remaining sticks, take one stick away for the following day to slowly decrease the rate of 

swearing, or increase their daily goal for obtaining sticks. This token economy system can 

be used with a variety of tokens, from poker chips to smiley faces on a paper. 

x) Especially applicable for mature students, use journaling for self-expression. When 

students are upset, allow them to write letters or in a journal, using any language they 

want. When they are finished and eventually calmed down, have them tear up the letter 

or piece of paper. It is important to get rid of hateful language. Make a ceremony out of 

defeating the words, rather than letting the words defeat them. 

 
Parents- What can you do: 
As discussed earlier, parents are an integral part of the team that is helping an EBD student. 
There are numerous ways in which parents can help: 
i) Monitor the use of profanity at home as well, trying to establish behavior patterns.  

ii) Gather information to better understand the need for this behavior. Does the child 

enjoy the reactions from others? Or has the use of profanity just become a bad habit? 

iii) Talk with child. Discuss concerns with the child, and talk about the child’s need to use 

profanity. Talk about when and where it happens, who the child is with, reactions 

from others, and alternative forms of expression.  

iv) Establish household rules/expectations. Discuss the household rules and 

expectations regarding the use of profanity. Be a good role model and do not use 

profanity yourself. 

v) Learn about school expectations. Talk with the child’s teacher and school staff about 

general rules and expectations for student behavior in the classroom and on the 

school grounds. Specifically ask about the rules and expectations for the use of 

profanity. If the school has a campus-wide or classroom behavior plan, ask for a copy. 

vi) Set a goal with the child, set a goal to decrease the use of profanity. Check in with the 

child daily to see how the day went. If the child had a good day, discuss what went 

well and reinforce the child’s progress (e.g., praise, hugs, “high fives,” treats, 

privileges). If the child had a bad day, discuss what went wrong, as well as what might 

have made the day go better. Support and encourage the child’s efforts, with a hug, 

pat on the back, or a listening ear. 

Students- What can you do: 

This strategy can be applied when the student is mature enough and understand the implications of his 

actions. At times, this does not come with age but with the student’s temperament. Teachers will have to 

use their discretion to use this. But getting the EBD student onboard and making him/her responsible for 

the actions can prove to be very effective. 
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i) Know expectations. Expectations for language use may be different, depending on the 

situation or environment and who is there. Thus, it is important to talk to people about their 

expectations (e.g., parents, family members, teachers, friends, trusted adults). Adults expect 

kids to talk respectfully to them. Slang and profanity may be okay with friends, but not with 

unknown kids or adults. They may be upset or offended by the use of profanity. 

ii) Work to increase the use of more appropriate forms of expression and monitor use of 

profanity. Swearing is one way of expressing very strong feelings. It can also be a bad habit. It 

is okay to express strong feelings, but ask teachers and parents to help find more appropriate 

words to express these emotions. In this process, pay attention to the use of profanity, 

knowing where, when, and with whom it occurs. Ask family and friends for reminders when 

bad language is used to increase awareness and decrease the automatic use of profanity. 

When it does happen, be honest, take responsibility, and apologize. 

iii) Hearing profanity increases the chances of using profanity, strictly monitor exposure to 

profanity. Swearing and bad language are quite common in the media. Pay attention to music 

lyrics, movies, TV shows, and video games.  When you set your goal to adopt appropriate 

forms of expression, try to minimize exposure to bad language. 

 

2. Following Directions: 

Non-compliance is a big stumbling block that the students often present in classrooms. This 
makes teaching to a group not only difficult but exhausting.  
 
Teachers- What can you do: 
Follow a systematic identification process to track down when does non-compliance occurs  
i)  Observe what is happening around the student when non-compliance occurs and its 

frequency. Identify and pinpoint patterns in the information gathered (Is the student 

non-compliant when they are excluded from a group, during transitions, during free time 

in class?). Children’s non-compliance often comes from not understanding the work or 

the instructions, so ensure the child knows it is ok to ask for help and re-explanation.   

ii) What happened as a result of the non-compliant behavior occurs, did it fetch  attention 

from peers, staff, did it get them exemption from work) 

iii)  Choose strategies based on these reasons, monitoring progress and giving enough time 

for the strategies to work. Do not do away with a strategy because it did not work one day, 

try to reapply as it may work on a ‘good day.’ 

iv) Develop a plan. After better understanding the reasons for noncompliance, work together 

with students and if possible their parents, to develop a plan to address students’ 

difficulties in following directions and possible skill deficits in this area. 

v) Monitor their progress over time. Invite their feedback, listen to it, and use it 

productively. If noncompliance continues to be a problem, which is likely, adjust  the 

strategies as needed.                   

vi) Use simple directions and give one direction at a time, using short, concise words. Be 

clear and consistent. Tell, not ask. Use sentences with the word ‘do’ in them rather than 

‘can’ or ‘will’ words and avoid phrasing requests as questions (for example instead of 

‘Could you please sit down?’ which can get you an answer ‘NO’ say ‘Sit down please’).  

vii) Consistency is a very effective strategy, consistency in words, instructions, consequences, 

even appreciation. 

viii) Know when to ignore noncompliance. Pick battles carefully. Decide which directions 

really need to be followed and which ones are not as important to follow. Ignoring 

noncompliance, when possible, limits the attention and power students receive and 

sometimes can eliminate the behavior all together. 

ix) However, ignoring is not a good strategy to ignore, at times, it can accelerate and create a 

bigger problem. Students can gain power when ignoring the teacher’s directions and it 

becomes imperative to address the problem positively. To achieve this, develop a fair and 

progressive set of responses, and be consistent with it. For example, begin with repeating 
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the instruction. As noncompliance continues, then take away a reward, lower grades for 

participation, or take any other stem previously decides upon. 

x) Teach compliance, some students are blissfully unaware of what compliance is! 

Sometimes noncompliance is a result of a skill deficit, rather than inattention or defiance. 

In this case, find a ‘clam and receptive’ moment and help students generate ideas about 

how to respond to different types of directions. Then discuss the chosen responses and 

how to use them correctly to follow directions. 

xi) Empower students in positive ways, give them responsibilities or little jobs to do around 

the classroom. 

xii) Too much of anything is bad. As the students show gradual improvement, stop praising 

mediocre behavior, some basic expectations have to be followed, there is nothing great in 

that!  

xiii) Revisit the past, sometimes, talk to the students about behavior they exhibited earlier and 

how far have they come. It is always a good thing to see one’s own improvement. 

 
Parents- What can you do: 
i) Get to know the actual problem: Talk to the teachers and gather as much information 

as possible. Try to pinpoint when does most non-compliance occurs, academic, 

independent work, free time etc. Keep the details written down, it is always provides 

good reference points. Remember that children’s recounts of events may only tell part 

of the story. 

ii) The Child should be the center: Discuss the problem, get the child’s feedback and also 

discuss (with discretion) the details that you gather after talking to the teachers. 

Always be supportive and encourage the child, celebrate the little achievements. 

iii) Give precise directions: Call the child by his/her name, give your directions in clear 

terms (specify when something needs to be done, for example, ‘now’ or ‘before you go 

out to play’) and get the child to respond and acknowledge by saying ‘yes’ or ‘okay.’ 

iv) If the directions have multiple steps, inform the child about the same but give only 

one or two at a time. 

v) Give and receive feedback : Ask about the school occurrences, talk about the 

instances at home. Offer choices or alternate methods that could be applied to similar 

situations in the future. Be constructively critical and do so when you are calm 

yourself (not agitated after a rough day at work or even when you are tired) It is easy 

to transfer or extend your mental state to your conversations. 

vi) Actions speak louder than words: Be compliant yourself, present yourself as a role 

model. Be especially careful in responding to questions or requests made by the child. 

If the child feels respected and attended to by parents, the child is more likely to 

respond in a similar fashion to them, as well as other adults. 

 
Students- What can you do: 
 

i) Understand the problem: Becoming aware of the problem is a big step, get the 

student involved in the process to understand his/her own non-compliant 

behavior.  

(a) Am I not following directions because I am not paying attention?  
(b) Am I trying to avoid assignments?  
(c) Do I not understand the directions and don’t ask for clarification?  
(d) Do I not agree with the directions? 
Talking to an adult or a teacher about the same also helps in putting things in 
perspective. Adults can suggest a strategy or a solution that is worth trying. 
Some other strategies that a student can try are: 
 (a) No one likes to hear something multiple times or even say the same thing over 
and over again, try to pay attention so that instructions do not need to be repeated. 
(b) Acknowledge when a direction has been given, with a nod or verbal response 
(‘okay’ or ‘I get it’). 
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(c) Ask for clarification if the directions are not clear. 
(d) Make a conscious choice to follow the direction (for example, completing a task or 
an assignment within the given amount of time) 
(e) Discuss directions that may cause conflict, instead of just ignoring them. 
(f) Negotiate calmly and respectfully to increase feelings of control.  
 

ii) Be patient since, at times, directions need to be followed for reasons that are not 

readily understood. When this happens, try to accept it, and remain calm when 

talking about it. Being patient will make following these directions easier over 

time. 

iii) Appreciate progress. Remember that learning a new skill takes time and lots of 

practice. Be proud of yourself for trying hard. 

 
3. Personal Boundaries 

In today’s day and age of multiculturalism, physical and social boundaries vary from place to 

place. While it is important to know different customs with which we interact, it is equally 

important to set certain ground rules in the classroom and no matter what different cultures 

the students come from, they have to be tolerant and respectful towards them. The onus of 

setting these at school comes on to the teacher and some basic guidelines can be laid for an 

effective interaction in the classrooms. 

Teachers-What can you do? 

i) Teach boundaries: Helping the students become aware of the personal space. An arm’s 

length of space between people is generally a decent distance and easy to explain to the 

students. 

ii) Cultural Differences: There are significant differences in how and when members of a 

cultural group touch others. Even among families of the same culture, there are 

differing rules about when, where, who, and how they touch each other. This can be a 

learning curve for all students and making them aware of cultural biases as a whole 

group is convenient. Be aware of own cultural biases, and help students to recognize 

their own. Teach them about differences in their behavior with their family and their 

behavior at school. For example, it is okay to kiss members of one’s family, but at 

school, it is better to limit displays of affection to a hug or shaking hands.  

iii) Express feeling through appropriate touching and non-touching alternatives: 

Discuss in whole group, small group or one on one alternatives to intrusive touching, 
such as shaking hands, pat on the back, side hugs (as opposed to conventional hugs). 
Non-touching methods can be singing, air-high-fives or even drawing pictures. 

iv) For younger students, tape squares can prove to be very effective to determine 

personal spaces. Masking tape boxes around their seats, marking the pathway (to a 

teacher or the supplies area) and even assigning spots in a lineup make certain 

routines easier and less interruptive to a learning session. 

v) The ‘most effective seating arrangement’ is the one that eludes most teachers but it is 

always worth experimenting for. How do the students face each other in class, who sits 

next to whom and avoiding confrontations between two adjacent students is 

something that comes with a lot of trial and error. At times, letting the students have a 

free choice to sit wherever in the given arrangement helps them stay on task as they 

are striving to continue with the privilege. 

 Teacher Strategies for students with history of Inappropriate Touch or Abuse 

There should be a close connection between parents and teachers for all students, however, such a 

connection becomes indispensible for students with a history of any type of abuse. It has been observed 

that students who have been subjected to some kind of physical abuse tend to adopt similar behavior 
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themselves. Teachers need to watch out for such situations very closely and report any kind of 

observations or even hunches to the management, including the principal, psychologist and counselors. 

Even if it is just a suspicion, one is mandated to report suspicions to Child Protective Services.  

i) Safety Plan implementation: In collaboration with the parents and other professionals 

working with the student, develop a plan to provide safety for other students. This can be a 

need-based but should have certain essential features:  

(a) Providing close supervision during independent learning activities. 
(b)  Bathroom should be used alone, without other students in it.  
(c) Keeping hands on top of the desk or table at all times. 
(d) Restricting access to any unsupervised areas of the room. 
e) Staggering the dismissal for lunch, recess or end of the day to control interactions between 
different age levels of students. 
f)  There should be precise school procedures for reporting sexual behavior/suspected abuse 
to school district officials and Child Protective Services. The goal should be to curb any 
situations from happening rather than dealing with them once they have occurred. 

ii)          Avoiding Embarrassing situations: Any information about any kind of abuse or similar 

instances should be shared with utmost sensitivity, care and accuracy. It can make or mar a 

person’s life. 

Parents- What Can you do: 

Parenting Strategies for Children who touch others impulsively or inappropriately: 

i) Gather precise knowledge of the school policies: Ask for a copy of behavior plan and go over it 

in detail, a verbal explanation of the same is also a good plan of action. 

ii) Household rules/expectations:  Discuss the family rules and expectations for touching (focus 

on: what is appropriate and what is not). Discuss, with great clarity, what is acceptable in a 

family, among family members is not appropriate outside. For example, it is okay to hug 

family members when they meet but acquaintances prefer to shake hands. 

iii) Advocate for oneself: Remind the children that they have to tell a trustworthy about any 

behavior that they feel uncomfortable with. Using exact words to talk about an adult’s action 

and expressing displeasure can happen only when the children are confident that another 

trustworthy adult is going to back them up. For example saying loud and clear, ‘I do not like 

when Uncle Jim pats me on my bottom.’ It requires courage and confidence to say that for a 

known adult, especially if the adult is a relative.  

iv) Present models for boundaries: Telling the children what you like and do not like about their 

touching is very important. Saying ‘Next time when you sit next to me, walk up and not jump, 

I do not like it when you jump.’ 

v) Many parents are almost squeamish about talking on the matter of sexual abuse. Avoiding the 

issue will not solve the problem. Talk to the school teacher, counselor or a social worker about 

it and educate yourself. 

vi) If an instance occurs, always be truthful and frank in reporting about it, whether it is the 

school management or Child Protection Services. 

Students- What can you do: 

i) Know rules and expectations. Talk to parents and teachers about appropriate and 

inappropriate touch. If you have any confusion, ask them to explain the rules and 

expectations for home and school, For example, family members may kiss, but friends usually 

hug or shake hands when they meet. If someone has expressed dislike about being touched in 

any way, respect their choice. 

ii) Practice boundaries, it is better to be farther than expected than closer. Rule of thumb is to 

maintain an arm’s length distance between people. 

iii) Ask for help any time you encounter inappropriate touching, including the gentle ones like 

patting to the more aggressive ones like pushing, shoving, hitting or even touching the private 
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parts. If anyone touches kids in ways that makes them feel bad, those kids should tell a 

parent, teacher, or a trusted adult right away.  

 

4. Honesty 

To be honest with themselves and others makes the lives of students and teachers so much 

easier. However, it is almost a utopian situation to expect. As teachers, we encounter 

dishonesty at different levels on a daily basis. It can range from being dishonest in their work 

ethics (lying about their work, cheating, copying or being evasive), day to day interaction (for 

example: who hit whom and for what reason) or even saving themselves from trouble (for 

example: destroying property, stealing and hiding). No matter what the situation, being honest 

is something that the students have to learn for their entire future. 

Teachers- What can you do: 

i) Clearly define problem as to why is the student being dishonest. If it is regular 

occurrence, tracking the behavior helps in establishing a pattern. It is then easy to see 

the reason behind the student’s dishonesty (he lied about getting his test signed  or he 

became agitated every there was a mention of the missing ruler) 

ii)  What are the results of the behavior (sought attention from staff or peers)? 

iii)  Interview or talk with students in a nonjudgmental manner. It may be that they are 

unaware of. 

iv) Clearly establish rules. Post rules and values in obvious places where the student is 

likely to see them. They can include simple but effective statements like,  “Respect 

each other” and “Keep hands and feet to self” in a highly visible location in the 

classroom, and refer to them often. Have large and small group discussions on what 

each rule or value means and how to show the rule or value to others. Review the rules 

with the class as part of the morning meeting each day. 

v) Discuss how others feel when they get cheated or lied to. Drawing similarities between 

everyone’s reactions can help the students see that most people react in a similar 

fashion (they feel angry, hurt) when someone is dishonest with them. 

vi) Identify dishonest behavior and do not let it slide by. That sends a signal that small 

dishonesties are okay, often this leads to the bigger ones.  

vii) Encourage everyone to talk about their mistakes openly, without being judgmental. If 

a student has broken something in class, talk to the student,’ I am glad that you told 

me about accidentally knocking over the plant pot. Let us see if we can fix it or find 

another pot to hold the plant.’ 

viii) Never punish honesty, it just paves the way to be dishonest the next time. If a student 

has not done his homework and is being forthright about it, saying something like, ‘It 

makes me a bit upset that you have not done your work, but I am glad you told me 

about it. Let us set up a time during school hours when you can complete it and hand it 

in before the day is done.’ 

ix) Reading stories about honesty, role playing, sharing real life situations, inviting 

someone from the staff to share a real story can also create a lasting impact on the 

students. When they see that adults also have to face the consequences for dishonesty 

and that there are ways to deal with it, students will get encouraged to be truthful. 

Parents- What can you do: 

Some strategies that the parents can adopt to deal with dishonesty are: 
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i) Understand the problem: Does the child lie consistently about something, is it to get out of a 

situation, is it happening at the same time mostly or around a similar situation? Keep a track 

of these observations and try to establish a pattern. 

ii) Based on the patterns observed, talk to the child, let him/her share what they feel about a 

certain situation without providing any inputs from your side. Help the child look at the 

problem himself/herself. 

iii) Every honest but even slightly painful action should be appreciated. 

iv) Discuss household rules and values. At a family meeting, talk about the family rules and 

values. Discuss what is important to each family member and how to honor each rule/value 

(for example: telling the truth when something happens). In this discussion, make sure that 

everyone has a common understanding of the family values. 

v) Model honesty in daily activities. To encourage honesty in the child, make it a point to model 

honest behavior in everyday activities. For example, if the clerk at the store gives the wrong 

change, point it out. Don’t lie to a friend and say, “I’m busy and can’t go out with you” when it 

would be more appropriate to say, “I really don’t want to do this today. Can we do it another 

time?” The child learns more from the modeling of honest behavior than from talking about 

it. 

vi) Discuss honesty as depicted in media. There are numerous examples of dishonesty in media, 

talk time to talk about false claims, false advertising and tell your child about how it hurts 

others and the possible consequences for the same. 

vii) Do not be blinded by the love that you have for your child. Do not overlook and ignore any 

actions of dishonesty only because pointing them out will cause pain and grief for your child. 

Remember that habits are formed by repetitive behavior, nip the problem in the bud! 

Students- What can you do: 

i) Practice telling the truth. It sounds simple but it requires a lot of effort, especially if the 

ingrained habit is the opposite. Make sincere efforts to always tell the truth even if it gets you 

into trouble. 

ii) Monitor your own behavior: Observe how you behave when you are around certain people, do 

you tend to tell lies when you are in a certain company. Once you have established that, 

making the right choices will be easier. 

iii) Review reasons for being honest, how easy it becomes to own up a mistake and rectify it than 

hide it. Recall the amount of stress that you have bear when you are dishonest. 

iv) When accepting mistakes, practice using ‘I statements.’ This gives you the chance to find a 

solution to the problem and you can avoid hurting others as well. (For example, ‘I copied part 

of the observation details from the school’s server, it was wrong on my part to do so.’ 

 
5. Disturbing Events 

In the due course of time, there are many personal events that may happen in the lives of students that 

cannot just cause pain and unhappiness but also alter behavior, even causing EBD. These may include 

events as divorces, loss of a loved one or even destruction of property as house fires or floods. Teachers 

need to show even more sensitivity toward such situations and deal them with compassion. 

Teachers-What can you do: 

i) Find out if the students want to talk about the event. Encourage them to talk and if they 

agree, provide a quiet room or go for a walk, listen with patience, do not provide any inputs 

from your side. Be mindful of the possibility that the student does not want to talk about the 

painful event and something else. 

ii) Always be mindful of reminding the student about how difficult it is to talk about the event 

and show appreciation of the efforts that he/she is making. 

iii) If the student wants to be left alone, check on him/her at brief, regular intervals. 
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iv) Using assistive techniques can be especially useful for younger students: 

(a) using a chart that shows facial expressions and labels emotions. 

(b) drawing a picture or series of pictures related to the event and associated feelings. 

(c) using dolls or figurines to help describe the interactions that occurred during the event. 

(d) acting out the actual event. 

v) Provide regular feedback. Note the progress being made as the student begins to relax and calm 

down. Let students know how well they are doing through positive statements. Allow for and 

expect increased emotions during this time. 

vi)  Demonstrate patience with the recovery process. The progress in recovering from an 

emotional event will not be even and consistent, there will be highs and lows, calms and storms as 

the process continues. Many times, students appear ready to talk only to abruptly stop and change 

their minds, allow them to proceed at their own pace. 

viii) Determine if there is a need for professional assistance. Decide through the decoding of the 
information given whether to continue, bring in another professional, involve another 
student, or refer the student to a professional. Use  
known information about available community, therapist, and  
family support systems.  

ix) Keep the expectations in perspective. Be aware of what kind of expectations do you/school 

has about the student, are they real, within the capability of the student and if the external 

factors are mitigating the behavior. 

x) Transition back to the class: It will the teacher’s goal to help the student transition back to 

class, do not rush the process, help the student by giving him/her time to gather oneself 

(wash your face, take a drink or a snack). After spending an immense amount of energy 

mentally and physically, keep the academic expectations real. 

xi) Take care of yourself. Remember that such situation can be draining for yourself too, take a 

break from your class, ask a co-teacher to help or look after your class for a while and keep in 

mind that getting the work done (for example that day’s lesson) is not the top priority for the 

day but being a successful educator is. 

Parents- what can you do: 

The role of a teacher and a parent is quite similar in such accentuating circumstances; hence the 

strategies are quite similar too. The only difference is that the parent might be in the middle of it 

all oneself! Make sure that you are getting help from outside and strive to return to normal life 

style as soon as possible for the sake of yourself and your child. 

Students- What can you do: 

While it is difficult to cope up with a disturbing event, emotions like anger, frustration and 

inability to cope with the demands of the circumstances just compound the problem. In such 

cases, older students find it more challenging to overcome as their emotions are more complex 

and they probably will refuse to take the given without questioning it. Hence, all students, 

especially the older and more mature ones will need increased support. 

i) Calm down. Tell a trusted adult (parent, teacher, friend) about feeling upset. Ask to go to a quiet 

place to calm down. Focus on taking deep breaths and releasing body tension. Think about a 

quiet, peaceful place and imagine being there. Other relaxation strategies might include  

(a) Slowly counting to 10 
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(b) Pacing 

(c) Going for a walk. 

ii) Talk with others whom you trust. Ask to talk with a trusted adult when ready to talk. Try to 

recount the event in a timeline fashion (i.e., who did what and when) as much as possible. 

iv) Help the adult understand the event; they might need a little more insight about the event to 

actually understand its gravity. Listen to questions being asked, and try to respond to them. 

v) Ask for help. Think through the situation, current demands, and what one needs. Think about 

what it will take to resolve the situation. Think about returning to class and what will need to 

be done, both before and upon the return (for example participating in a class discussion, 

taking a test, doing an activity).  

vi) When ready to return to class, first wash face, get a drink of water, and then re-enter the 

classroom. Follow up with any plan or commitment that has been made to ensure complete 

problem resolution.  

 
 

6. Keeping Others Safe 

While the expectation from everyone in the class is to keep oneself and everyone else safe, we all 

encounter students who pose danger to others due to their aggressiveness. Causing harm due to physical 

contact as hitting, biting and kicking can create an unsafe environment in class. 

Teachers- What can you do: 

i)  Clearly outline the details about the instance by asking questions as  

 (a) When does it happen?  

(b) Where?  

(c) What else is going on when it happens?  

(d) Who is involved?  

(e) How often does it happen?  

(f) What feelings are associated with it (for example: anger, frustration, sadness, embarrassment, 

excitement)? 

(g)What purpose does the aggression/violence serve (for example: does it bring extra attention 

from others?).  

Discuss these concerns with other teachers ( to establish a pattern) and parents.  

ii) Establish ground rules: Clearly post and discuss whenever needed, rules like ‘Hands to 

yourself’ and ‘Respect Others.’ Developing individual contracts with students, with the 

parents involvement, can be an effective way to remind the students about their resolutions 

and school rules. Explain what ‘respecting’ someone might look like, sound like and feel like. 

iii) Separate students who land  in unsafe situations. Allow interactions between them only 

during highly monitored and closely supervised situations. 

iv) Teach journaling the behavior, it offers a good reference point when discussing the chain of 

events in a more calm state of mind. 

v) Teach relaxation techniques to students. They might have just heard about them but is a more 

controlled environment like a school, they are likely to practice them. Deep breathing, using a 

Koosh Ball, counting till 10 etc. 



NASET Special Educator e-Journal 

NASET | 40 

 

vi) Consistence pays, always follow the same set of steps (determined earlier) whether using as a 

calming technique or a consequence.  

vii) Assigning responsibilities at a time when a student is likely to demonstrate aggressiveness 

helps them stay calm or out of trouble as they view the situation in which they are expected to 

live up to the expectations. 

viii) Pay attention to the anger feelings that the students show or verbalize, be aware of threats 

and any intent to harm others or self. 

ix) Help the student practice self-expression using the word ‘I,’ as ‘I feel hurt when…,’ ‘ I feel 

angry when…,’ ‘I feel sad when..’ 

x) On a one-on-one basis, work on a list of strategies that will help a student calm down, for 

example, listening to music, walking or pacing in a designated area, drawing, reading, writing 

etc. make sure that there is a time limit for the same and pay extra attention to music choice, 

hard rock or rap might not be particularly useful to calm down! 

Parents- What can you do 

i) Understand the ‘Why.’ Determine why is the child showing aggressiveness, where, with 

whom, at what time and try to establish patterns. Is there an indication of such behavior for 

example tight muscles, facial expressions shallow breathing redness of the face etc.  

ii) Talk with child. Discuss concerns with the child and get input. How does the child feel about 

school, friends, and teachers? Are there concerns? Encourage the child to talk and just listen. 

Refrain from passing judgment, but do ask questions for clarification when needed. Calmly 

discuss the signs of anger in the child. Agree to watch for these signs and you can set up a 

‘reminder protocol,’ that can be used to give clues before the onset of a full-fledged anger 

outburst that can result in hurting others. 

iii) Discuss the general rule of ‘It is ok to get angry but not ok to hurt others. Be consistent in 

applying (pre-determined) consequences for hurting others or for controlling the anger.  

iv) Calming strategies: While it is important to have certain calming ideas as handy suggestions, 

they are most effective when they have been discussed earlier and inputs from the child have 

been added to the list. While the child demonstrates the signs of an anger escalation, these 

can be suggested and used as reminders to avoid a grave situation that might arise. Walking 

away, spending some time alone, going for a walk or going to a safe, quiet place in the house 

or using a squeeze ball are some of them. 

v) Make a safety plan for the family. During a family meeting discuss what steps can be taken by 

other family members to stay safe during an anger outburst. While the person in question can 

try to adopt one of the calming strategies listed above, other family members can try to stay 

away from the situation and avoid contributing to the escalation. The person in question can 

wait it out in a room all by oneself, probably with a ‘do not disturb’ sign outside and taking it 

down when he/she is willing to talk. If the child has hurt someone, discuss how amends can 

be made and how a similar situation can be avoided next time. 

vi) Avoid the steps leading to the anger outburst.  

a) Encourage a positive environment in the house. 

b) If things that one person does (and can be avoided) annoys another, mutual respect and 

tolerance can be practiced. 

c) Immediate attention to a conflict build-up can sever the problem before it becomes big. 

d) Violent music, games, TV shows that can build up a negative energy must be avoided, 

especially for children with impressionable minds. 

vii) Be a good role model. Use proper expressions of showing displeasure, controlling the 

emotions to be expressed at a later time in proper words etc can create a positive environment 

in the household that the child can emulate. 

viii) Work closely with the school. Inform the school what is being done at home to help the child, 

share and exchange patterns observed in a child’s behavior that the teachers can use and find 

out what is being done at school to help the child. 
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Students- What can you do: 

Being angry is an extremely agitated state of the mind, most people dislike to be in that state but find 

it difficult to avoid being there. While the student can work with the parents at home and the teachers 

at school, he/she can develop certain strategies to empower oneself. 

i) Know your problem. Try to find out if there is a pattern in your own emotions. Answer 

questions like when, where, why , how, who and whom related to your emotion. Write them 

down and discuss with an adult whom you can confide in. 

ii) Develop an awareness towards yourself. What happens prior to the escalation of emotion, 

what is going on in your mind during the time, do you feel any tell-tale physical signs (redness 

in face, burning in ears, tightening of fists). If you walk away, count to 10, breathe deeply, 

does the moment pass and helps you to think rationally? 

iii) Practice saying ‘I’ sentences to describe your feelings when talking about your anger. This will 

circumvent accusing other person for your behavior. 

iv) Designate yourself an area (at school and at home) where you can volunteer to go when you 

are losing control of your emotions. 

v) Look at the solution, not the problem. Once a mistake has been made, do not dwell on it, take 

a step away from it and try to find a way to mend it. Thinking negative things like ‘I am 

stupid’ is not going to solve anything. Rather, ‘I was wrong in behaving this way and I should 

try to change it’ will help you go a long way. 

vi) Be realistic. Do not expect all your anger issues to go away as soon as you decide that they 

should. This behavior is embedded in habit and changing that is going to be a long process. 

Having faith in the people working with you and in yourself will help you. 

 

7. Taking Turns 

In an ideal classroom, all students raise their hands before they speak and wait their turn. In 

real world, this does not happen. Students speak out of their turn, blurt out answers and find it 

difficult to just wait to be given a chance to speak. While this problem can be observed at home 

as well, the difference in environment and expectations make it less severe. There are probably 

one or two kids at home there is no structured teaching going on and the atmosphere is more 

informal. This makes the situation in a classroom  trickier to handle. 

Teachers-What can you do: 

i) Post Clear rules. Having posters in class with clearly stated rules are constant 

reminders to all students. 

ii) Set clear rules. ‘I will not answer any question or accept any answer unless you have a 

turn given to you.’ Ignore any comments that have come without this rule being 

followed and refuse to answer any questions. Reminders like ‘Looking for quiet 

hands…’ help the students come back on track. 

iii) Monitor the ‘blurt-outs’ for the student, if the students can do it themselves, encourage 

a tally chart to be used. The student puts a check mark every time he/she blurts out. 

Visually seeing the number oneself can create a self-awareness which can prove to be a 

step towards self-correction. 

iv) Change the seating arrangement. If the student in question sits next to another 

student who is already consistent in raising hands before speaking, being in close 

proximity can cause a positive effect. 

v) Be a good role model. Do not interrupt when another person is talking, always give a 

chance to the person raising his/her hand.  

vi) Positive reinforcement. Remember to appreciate the one who is following the rule by 

using clearly stating what you like, ‘I really like the way you raised your hand quietly..,’ 
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‘I appreciate you waiting to let____finish his sentence before you spoke.’ It helps the 

students vividly see what the expectation is. 

Parents- What can you do: 

i) Set clear house rules. ‘Do not interrupt me when I am telling you something.’ ‘Let your 

sister finish her story before you begin yours.’ Although it is a small scale environment 

as compared to the classroom, expectations can be identical, if you want a good 

audience, be a good listener. 

ii) Play the ‘waiting game.’ Let the child wait when you are talking on the phone, taking a 

shower or even writing a note. Always remember to give your child a turn after he/she 

waits it out. 

iii) Communicate with the school and staff. Find out what strategies are being used at 

school and try to practice them at home as well. 

Students-what can you do: 

i) Follow the rules. Be aware of the rules and expectations at home and at school. Ask 

questions to clarify anything that is not understood. Make sure it is clear what will 

happen when the rules are followed and what will happen when they are not. 

ii) Monitor behavior. One way students can wait to talk is to raise their hand. To monitor 

this, set a goal (for example, ‘I will stop myself from interrupting and raise my hand xx 

times.’). Then count the number of times the hand is raised during each period, 

calculating the total at the end of the day. Negotiate with parents and teachers for 

rewards for meeting the set goal. 

iii) Reinforce own behavior. Appreciate own progress made, and use positive ‘I-

statements’ to reinforce own behavior (for example, ‘I am proud of myself because I 

waited my turn.’).  

iv) Observe and model after others. Watch other students in class, and imitate those who 

remember to raise their hand or wait their turn. Ask to sit next to the teacher if it 

might help to remember to raise the hand and not interrupt. Or ask to sit near peers 

who almost always remember to raise their hands. 

v)  Be patient, and build on small changes. Do not expect major changes to happen 

overnight. There will be times when it is more difficult to wait, and interruptions will 

increase again, but it will get easier and easier with time and practice. 

 
 

8. Respecting Physical Boundaries 

Encountered numerous times, this is a common difficulty that teachers face with students who show EBD. 

It is particularly difficult as the students who choose to walk away from the designated areas pose a safety 

concern as well as disrupt the teaching in a class. Also, it is not always practically possible to restrain a 

student in a given area. Some strategies are discussed below. 

Teachers- What can you do: 

i) Post very clear rules:  

(a) follow directions 
(b) keep hands and feet to oneself 
(c) use appropriate language 
(d) raise hand to talk 
(e) stay in the designated area. Discuss these rules, and make sure all  the students 
understand what each rule means, what will happen when the rule is followed, and what will 
happen when it is not followed.  
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ii) Set clear expectations. Be specific in classroom expectations (for example: ‘Please stay in your 
seat,’ ‘You need to be seated to complete this assignment,’ ‘When you are out of your area, you 
will not earn points for this assignment/activity.’). Be clear about the consequences when 
expectations are not met.  

iii) If there is one student who persistently poses this problem, analyze the whole scene. Track 
the behavior, what activity is usually going on at the time, what is the frequency and are there 
any patterns that repeat themselves. Discuss them with teachers who teach other subjects and 
determine if it is a repetitive pattern. 

iv) Consistent structure in class activities helps the students know what to expect. If the same 
sequence of activities occurs daily, it provides a routine to which most students respond 
better. 

v) Instruction time should be modified according to the attention span of the students and their 
age. If it is too long, the students tend to become antsy and lose interest. Break from 
instruction to accommodate ‘wiggle time’ can offer an easy solution. 

vi) Room and Seating arrangement can play a vital role in keeping the overall focus of the 
students. Ensure that the EBD student who tends to ‘walk away’ is not seated next to a door. 
Changing the seating arrangement from time to time can keep the feeling of novelty in the 
classroom, at times, very effective. 

vii) Mark the floor with masking tape to provide boundaries in the classroom. Marking a path to 
the supply section or an activity center can also be an effective strategy to avoid meandering 
by the students. 

viii) A little bit of flexibility, for example, letting a student stand up while completing a task or 
even something out of the box, for example sitting on an exercise ball or one-legged stool can 
also help the students stay in their spots. 

ix) Sensory inputs like a Koosh ball, a weighted lizard or a wiggle bottom or a squeeze toy can 
be a good outlet for the fidgety student. 

x) Remove audience. To decrease attention from other students to negative behaviors (namely: 
wandering, being noncompliant), take the remainder of the class outside of the area. This also 
serves to reinforce students who are following directions. 

xi) Adding humor to the situation can also hit the spot. The teacher, in the middle of the lesson, 
just walks away for a few seconds and then comes back in. Ask the students if it was a) 
noticeable, b) a right thing to do? Most students will respond with the expected answers. 

xii) Directly address tendency to run away. If students do run away unexpectedly (bolt off), put an 
alarm on the classroom door, and have a quick response system in 
place for the student’s safety. Use extra care with these students when in open areas. 

 

Parents- What can you do 

i) Establish house rules. The child should have a clear understanding of some of the basic rules 
in place: 
(a) staying with the parent or guardian at the store. 
(b) holding a parent’s hand or onto the shopping cart at the grocery store 
(c) asking before going to a different part of the neighborhood, park, or store 
(d) staying in one’s room at night after the lights are turned out.  
(e) informing before going out of the house at any given time. 
 
Discuss these rules, explain how safety is the basic reason behind them all and encourage 
questions. If there are any confusions, clarify them and make it very clear what will happen 
when the rules are followed and the consequences when rules are broken. Being consistent in 
applying these consequences, whether positive or negative helps in laying down boundaries 
that are not stepped on easily. 

ii) Encourage self-monitoring. If the child can take the responsibility upon himself/herself, the 
onus for staying safe becomes one’s own and hence treated with greater respect. Put up a 
chart on the fridge to record any positive behavior and add notes related to the same 
behavior. 

iii) Plan trips with care and foresight. Keeping a child with nothing to do is a recipe for disaster. 
Make sure that there are books, puzzles or things that the child finds interesting when going 
on a trip. Talking to the child and maintaining the conversation is also an effective way to 
ensure that the child is along side. 
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iv) Positive reinforcement with comments make a big difference, for example, ‘I am happy to see 
that you held my hand before we crossed the road.’ 

v) Uncertainty related to a specific place can trigger this behavior. Inform the child what to 
expect when they go to an unfamiliar place like a doctor’s office, a new friend’s house or even 
an airplane. If caught in a situation like this, take the child to a contained area like a 
washroom to explain the scenario, where there are fewer stimulants. 

vi) Set simple rules like ‘You are allowed to walk ahead of me in a store if I can see you at all 
times’ or even ‘Every time I whistle, you will have to come back to me.’ Reward this behavior 
with a small incentive. This gives the child a reason not to meander away. 

 

Students- what can you do 

i) Be aware of the classroom rules. If there is any confusion, ask for clarification. Ask for labels 
like ‘off limits’ if you think you tend to forget where not to go in a room. 

ii) Ask for a contract, with the help of an adult or a teacher, draw a contract about the 
expectations, responsibilities, consequences and rewards about staying in a designated area. 

iii) Use ‘self-talk’ as a strategy. Set your goals and repeat them in your mind or to yourself, ‘I will 
stay in my seat till the class gets over.’ This works like auto suggestion and is a great self-
monitoring strategy. 

 

9. Effective Interactions 
 

Interacting in an effective and positive way can pave the way for a smooth running of day-to-day routines 

and a well-paced learning. Exhibiting positive ways to interact with the students and presenting role 

models can be supported with many other strategies: 

 

Teachers-What can you do? 

i) Maintain a respectful attitude. It is only natural to become dictatorial in your attitudes while 
dealing with students with poor interaction skills. However, this will lead to a definite 
escalation of the situation. Maintain a calm, caring attitude each time gives the student a 
chance to modify his/her own behavior. 

ii) ‘The broken record method’ in which the teacher/adult continues to repeat the instruction in 
the same tone and words, pretending that it is being said the first time is a strategy that gives 
the student multiple chances to modify their behavior. 

iii) Positive communication is a skill that is learned over a period of time, experiences and 
feedback have a strong role to play in the same. While it is natural to expect good interaction 
to take place at all times, students might lack the common sense that adults have in similar 
situations. Assume that you are teaching them these skills and obviously, they will take time 
to learn them. 

iv) Understanding and accepting ‘No’ can take a lot of practice on part of the student. ‘You have 
to ask for things, and when you ask, the answer can be a ‘yes’ or a ‘no.’ This concept is difficult 
for everyone, including adults. Make sure that your ‘no’ means a ‘no’ and not a ‘may be’ or 
‘later.’ Ensure that the parents are onboard with the same. 

v) Negative communication will lead to negative results. If the student is defiant, rude and 
unreasonable in his approach, it will yield results accordingly. However, there is much to 
achieve in an open environment in which the student puts his point forward and presents his 
views logically. Controlling the emotions and not getting carried away in the heat of the 
argument will come with practice. If the student experiences it a couple of times and receives 
a positive feedback for the same, he can build on the same and develop the skill. 

vi) Use ‘DEARMAN.’ One specific strategy to use to teach students interpersonal effectiveness 
skills is ‘DEARMAN,’ which is taken from Dialectical Behavior Therapy (Linehan, 1993). This 
is a strategy students can use to calmly ask for what they need. “D” stands for describe the 
problem.  
“E” is to express feelings and opinions.  
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“A” is to assert oneself by directly asking for what is wanted.  
“R” stands for the reward, telling others what they will gain from the idea. 
“M” stands for (stay) mindful or do not be distracted. 
 “A” is for appear to be confident and positive.  
“N” is to negotiate (i.e., be willing to give to others to get something in return). 

 

Parents- What can you do 

i) Understand and acknowledge the problem. Do not wait for the child to ‘grow it out.’ It will 
only escalate with age. Try to understand the pattern of the problem, observe the attitude 
demonstrated with other adults and develop a plan to address the problem. Working closely 
with the school to ensure that similar strategies are being used to maintain consistency in the 
approach that all adults have towards to the child. 

ii) Talk to the child and get the feedback Discuss how lack of sleep, nutritive food, exercising, 
spending less time doing sedentary activities and even smiling more can change the attitude 
drastically. 

iii) Demonstrate interest in what the child is saying will help them feel that you are interested in 
what they are saying. It gives them confidence and builds up trust. 

iv) Be a role model to your child. Never interrupt others, listen patiently, maintain eye contact 
with the speaker, maintain a positive tone of voice, not letting your emotions take the better 
of you while having conversations are some of the strategies that you can use. 

v) Does your ‘No’ mean a ‘No’ or it means a ‘may be’ or ‘later?’ Children are very quick to learn 
that if you are not going to be consistent, they can ‘talk you into’ accepting what they want. 

vi) Diffuse situations by using humor, reflecting feelings or even changing the topic. Sometimes 
crossing the bridge when you get to it can give the child some more time to process and agree 
with what you are saying. 

vii) Never let a positive interaction go unacknowledged. Remember to mention it and even 
reward it with a small incentive to create a positive memory of the same. It can be used as a 
good reference point for future interactions. 

 

Students- What can you do 

i) Be aware of rules and expectations. What are the rules at school? Get a copy of the rules from 
the teacher or other school staff. Ask them to review it, and ask questions if anything is 
unclear. What about the rules at home? Talk with parents about the rules and expectations at 
home. Again, ask questions if anything is unclear. 

ii) Observe the adults at school and at home. Notice how they are interacting with each other 
and also notice the results of these interactions. What happens when there is a disagreement, 
how are they resolved. All this will give you an insight into what happens in the real world and 
how it affects all of us. 

iii) People are not mind readers. Learn to use appropriate words to express your feelings. It is not 
easy so start with bits of information, exchange them with someone trustworthy and see how 
it goes. Effective communication comes with practice. 

iv) Staying calm is the key to a positive interaction. Heated arguments do not yield desired 
results. Learn to walk away before you say something that you would like to take back later. 
Maintain a calm tone of voice. Even practicing alone, in front of a mirror can give you 
confidence boost. 

v) Use ‘DEARMAN.’ One specific strategy to use to teach students interpersonal effectiveness 
skills is ‘DEARMAN,’ which is taken from Dialectical Behavior Therapy (Linehan, 1993). This 
is a strategy students can use to calmly ask for what they need. “D” stands for describe the 
problem.  
“E” is to express feelings and opinions.  
“A” is to assert oneself by directly asking for what is wanted.  
“R” stands for the reward, telling others what they will gain from the idea. 
“M” stands for (stay) mindful or do not be distracted. 
 “A” is for appear to be confident and positive.  
“N” is to negotiate (i.e., be willing to give to others to get something in return). 
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vi) Accept ‘No’ for an answer. Although it is the most hated word and probably one word that can 
be credited to leading to most arguments, accept it. Know your boundaries, realize that you 
cannot be allowed to go beyond them. 

vii) Take help, take clues. If the teacher is using the ‘broken’ record’ technique, you are getting 
time to modify your behavior, use it wisely. 

 

10. Handling objects/Property 
Demonstrating respect towards school property as well as at home can ensure better control 
of oneself and of course, make everyone stay safe. EBD students may engage in property 
destruction to show their feelings, intimidate others around them or just to have the control 
of the situation. It usually is the escalation of a situation and will often result in the calming 
down stage of the heightened emotional state. But it can cause enough disruption and distress 
in the classroom or even at home. The goal is to not let it happen, some strategies are listed 
below. 
 
Teachers- What can you do: 
 
i) Clearly define the problem. To address the problem, it is important to first identify 

the reason(s) why students are being destructive. Steps in this process include: 
 
(a) Track the behavior, noting when it happens; what is going on around the 

students before, during, and after this behavior occurs; and its frequency. 
 

(b) Look for patterns in the information gathered (e.g., Do students destroy things 
when they are angry, when they are excluded from a group, during conflicts with 
others, during transitions, during free time in class?). What are the results of the 
behavior (i.e., attention from staff or peers)?  

 
(c) Interview or talk with students in a nonjudgmental manner. It may be that they 

are unaware of concerns regarding their destructive behavior.  
 

 (d) Make an educated guess as to why they are destroying things (e.g., wanting 
attention, unable to express one’s feelings in appropriate ways, lacking social skills 
for interacting with peers, low self-esteem). 

 

ii) Encourage self-monitoring. For students with self- control issues, it is helpful to 
understand the triggers for destructive behavior and encourage the students to watch 
out for these triggers when they occur. Possible triggers could be name-calling, 
someone bumping into students, anxiety brought on by another event or concern, or 
an apparent unknown. Reaction to these triggers can start a chain of events that 
eventually leads to something being broken or destroyed. If the trigger can be 
identified, it is possible to help students deal with their anxiety. If the trigger is not 
identifiable, students can learn to read their own body cues (e.g., tight muscles, rapid 
breathing, sweaty hands). When teaching students to recognize and monitor these 
cues, teach them ways to control the cues, such as deep breathing, relaxation 
exercises, walking away from negative situations. 

 
iii) Give verbal or nonverbal cues. Giving students cues can help them track their own 

reactions and behavior. These cues can be verbal or nonverbal but should be clearly 
defined and agreed upon by teachers and students. It is imperative to maintain a 
calm tone and presence when a student is losing control. If the teacher gets upset or 
angry, students will pick up on these cues and the situation will worsen. 

iv) Promote communication and understanding. Ask students why they think they are 
destructive at times. Listen to what they say in a nonjudgmental manner. Help them 
to elaborate on what they were feeling during a recent incident, using “I-statements.” 
Discuss alternative approaches students could have used to address the issue or solve 
the problem, as well as possible outcomes of each choice. Have students choose which 
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one would have been the most beneficial. Based on this information, discuss how to 
make more positive choices in the future. 

 
v) Help students who are out of control. When students are out of control to the point 

that others are in danger (e.g., not listening or hearing others, not responding to cues, 
yelling, throwing/breaking things, dumping tables/chairs/desks,), teachers and staff 
need to physically intervene to take control of the situation. Remove these students 
from the group and give them a time out in an area where they (and others) will be 
safe. At first do not try to talk with students. Give them time to calm down. When 
they can follow simple directions (e.g., sit down, use a quiet voice), begin talking with 
them about what just happened. Talk about the triggers, thoughts, feelings, behavior, 
and outcome. Specifically, talk about the incident in detail and about the reality of 
what happened. Next, help students to define steps toward resolution and taking 
responsibility for one’s behavior. Finally, rehearse what will happen when they 
transition back into the classroom and how to resolve any remaining topics or 
feelings students might have. 

 
vi) Clean up time! Once the student is calm, revisit the spot and assess the damage 

caused or the mess created. Can things be fixed, mended, repositioned? Do they have 
to be thrown away? This has to be guided by what the teacher deems just and 
reasonable. Drawing or writing an apology is also a good way to make amends.  

 
vii) Coach them through apologies. Having students apologize in person is a good skill to 

build, but remember that this is very difficult for children (and adults alike). 
Structure the situation so it may be successful for the students and coach them during 
the process. Promote a positive outcome, such that no one is left feeling humiliated.  

 
viii) Model respect and pride in ownership. Sociologists have shown that if people see 

things broken, they are more likely to commit further crimes or display negative 
behavior. Therefore, clean up or fix broken things quickly to send the message that 
people care about the classroom/school and the things in it. Discuss the need to 
respect one’s own property, as well as that of others and to take pride in their 
surroundings, both at home and at school.  

 

Parents-what can you do: 

i) Understand problem. Talk to the child’s teachers to learn more about the destructive 
behaviors that are being displayed. A clear understanding of these behaviors, the triggers 
promoting them, and the associated consequences is imperative for parents to help their 
children learn the self- control strategies necessary to become less destructive and more 
respectful of others. Share observations from home or other settings to help teachers and staff 
better understand the problem as well.  

ii) Learn about behavior programs. Ask if there is a behavior program being used at school, and 
if so, request a copy. If not, ask if a behavior program might be useful, and volunteer to help 
in its development. Review the program with the teacher and the child. Ask questions if there 
is any confusion. Use the same terminology at home as the teacher uses at school to support 
the program, set clear expectations, and be consistent across settings.  

iii) Work closely with school staff. Check in with teachers regularly to determine if the behavior 
program is working, if changes are needed, and what can be done at home to support it. 
Continue to share observations to help staff maintain a good understanding of the problem in 
other settings, the progress being made, and any assistance that is needed.  

iv) Talk openly with child. Discuss concerns, expectations, progress being made, apparent 
obstacles to progress, and goal attainment. Talk about the child’s feelings associated with the 
destructive behaviors, including feelings before, during, and after they occur. Also discuss 
potential consequences and possible responses to the behavior, such as (a) avoidance from 
others, (b) friends or classmates refusing to play, or (c) peers feeling the need to protect their 
property and denying the child’s use of it. Support the child’s feelings, but also remind the 
child that there are more positive forms of self-expression and better ways to solve problems. 
Reinforce positive self-expression when it occurs. 
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v) Be a good role model. Children emulate the adults in their lives. Take good care of 
possessions, and respect the property of others. Quickly take responsibility when damage is 
done, and work to right the situation. When conflict arises, use  
creative problem-solving strategies, and speak carefully when frustrated or angry.  

 

Students- What can you do 

i) Monitor destructive behavior. Keep track of time, place, and what is happening when the 
desire to break things begins. Chart the frequency of these feelings, as well as the behavior. 
Watch for patterns (e.g., “Do I always feel destructive at the same time of day, around the 
same people, or in the same settings? How am I feeling when I want to break things? Am I 
angry, upset, frustrated, sad …”). If this seems too difficult, ask a trusted adult (e.g., parent, 
teacher, friend) to help.  

ii) Use self-control strategies. Practice strategies to help control feelings and destructive 
behavior, including (a) stopping and thinking before acting, (b) deep breathing, (c) counting 
to 10, and (d) expressing self using “I-statements” (e.g., “I feel angry when you will not share 
with me” instead of taking the toy and breaking it). If nothing helps to calm down, ask an 
adult (e.g., parent, teacher, friend) for assistance. Talk about what has been tried, what seems 
to work, and what does not. 

iii) Discuss concerns. Talk about feelings and destructive tendencies with a parent, teacher, or 
another trusted adult. If something has been broken, talk about what happened.  Also talk 
about the reasons it happened and what might have been done differently to avoid the 
destructiveness 

iv) Restitution. When control is lost and something is broken, one needs to make restitution (i.e., 
showing one is sorry and making it up to everyone involved). This can be done in person or in 
writing. The steps involved include (a) apologize, (b) clean up the mess, (c) talk to the owner 
of the object, (d) offer to replace object with own money, and (e) if short on money, offer to 
work off the amount it will cost to replace the object. If necessary, ask a trusted adult to help. 
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