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Update from the U.S. Department of Education 
 
$121 Million Awarded in Grants to Help Improve Outcomes of Individuals with Disabilities 
The U.S. Department of Education's Office of Special Education and Rehabilitative Services (OSERS) 
today announced more than $121 million in grants to help improve the outcomes of individuals with 
disabilities—from cradle through career. The investments are aimed at promoting inclusion, equity and 
opportunity for all children and adults with disabilities to help ensure their economic self-sufficiency, 
independent living and full community participation. 

"These investments are significant in assisting individuals with disabilities to reach their full potential," 
said U.S. Secretary of Education Arne Duncan. "We want all individuals with disabilities to succeed and 
these investments symbolize our values and commitment as a nation toward achieving excellence for all." 

Among the grants is $54 million from OSERS' Office of Special Education Programs (OSEP) to support 
research, demonstrations, technical assistance, technology, personnel development and parent-training 
and information centers. The OSEP grants include $8.7 million to WestED in San Francisco to create a 
Center for Systemic Improvement (CSI). The $8.7 million grant becomes the largest technical assistance 
(TA) investment ever funded by OSERS. The focus of this national center will be to provide assistance to 
states to help build their capacity to support local school districts and early intervention services 
programs in improving educational results and functional outcomes for children with disabilities. CSI will 
help states implement the Department's Results Driven Accountability framework by strategically 
delivering the assistance necessary to implement bold, innovative and systemic reforms that raise 
expectations for academic achievement and improve outcomes. 
 
Besides special education, OSERS' Rehabilitation Services Administration (RSA) awarded $47 million to 
fund its comprehensive and coordinated programs of vocational rehabilitation, supported employment 
and independent living for individuals with disabilities. And, OSERS' National Institute on Disability and 
Rehabilitation Research (NIDRR) distributed $19 million to institutions of higher education and private 
and non-profit organizations for innovative, cutting-edge research projects. 
 
U.S. Department of Education Invests Nearly $96 Million to Ensure All Students Have 
Same Opportunities to Learn, Achieve and Succeed 

The U.S. Department of Education announced today nearly $96 million in grants to ensure every 
student—regardless of wealth, zip code, gender, sexual orientation, race, ethnicity or disability—has the 
same opportunities to learn and achieve. 

These grants focus on closing equity and opportunity gaps for minority students attending colleges and 
universities across the country. Education is the engine of opportunity and the great equalizer for every 
student because it provides the clearest path to the middle class. That's why the Obama Administration 
has worked to ensure that there are ladders of opportunity for all students through a variety of programs, 
such as the Excellent Educators for All initiative and the President's My Brother's Keeper initiative. 

"Ensuring that every student—from the wealthiest to the poorest and historically underserved—has access 
to a high-quality education is what our work is all about," said U.S. Secretary of Education Arne Duncan. 
"We aren't just talking the talk; we are awarding millions of dollars in grants to help institutions better 
serve minority students through various programs and services." 

The grants awarded by the Department are: 

 Developing Hispanic-Serving Institutions Program ($20,141,221) 

 Strengthening Institutions Program ($22,998,921) 

 The Alaska Native and Native Hawaiian Serving Institutions Program ($16,360,038) 

 Native Hawaiian Education Program ($10,054,780) 

 Alaska Native Education Equity Program ($12,662,376) 

 Promoting Post-baccalaureate Opportunities for Hispanic Americans Program ($10,625,456) 

 Minority Science and Engineering Improvement Program ($3,039,006) 
 

 

http://www2.ed.gov/about/offices/list/osers/index.html
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The Developing Hispanic-Serving Institutions Program provides grants to assist institutions of higher 
education (IHEs) in expanding educational opportunities for, and improve the attainment of, Hispanic 
students. These grants enable these institutions to expand and enhance their academic offerings, program 
quality and institutional stability. 
 
The Strengthening Institutions Programs award funding to help eligible IHEs become self-sufficient and 
expand their capacity to serve low-income students by providing funds to improve and strengthen the 
academic quality, institutional management, and fiscal stability of eligible institutions. 
 
The Alaska Native and Native Hawaiian Serving Institutions program awards two-year grants to IHEs 
serving Alaska Native and Native Hawaiian students. The grants can be used for a wide range of activities 
such as faculty development and exchanges, curriculum development, counseling services, and the 
purchase or upgrading of library materials or laboratory equipment. To be eligible for grants through this 
program, an institution must have an undergraduate enrollment of at least 20 percent Alaska Native or 10 
percent Native Hawaiian students. 
 
The Native Hawaiian Education Program awards grants to support innovative projects that enhance the 
educational services provided to Native Hawaiians and to supplement and expand programs and 
authorities in the area of education. Types of projects supported by this program include early education 
and care programs, family-based education centers, beginning reading and literacy programs, activities to 
address the needs of gifted and talented native Hawaiian students, special education programs, 
professional development for educators, and activities to enable native Hawaiian students to enter and 
complete postsecondary education. 
 
The Alaska Native Education Equity Program supports efforts to meet the unique educational needs of 
Alaska Natives by awarding competitive grants for innovative projects addressing the distinct educational 
needs of this student population. Along with educational institutions, eligible recipients include Alaska 
Native organizations and cultural and community-based groups. 
 
 
 
The Promoting Post-baccalaureate Opportunities for Hispanic Americans Program provides grants to 
expand post-baccalaureate educational opportunities for, and improve the academic attainment of, 
Hispanic students. The program also provides funding to expand post-baccalaureate academic offerings, 
as well as enhance the quality of academic programs in IHEs that are educating and helping large 
numbers of Hispanic and low-income students complete postsecondary degrees. 
 
The Minority Science and Engineering Improvement Program helps colleges and universities assists 
predominantly minority institutions in effecting long-range improvement in science and engineering 
education programs, and increasing the flow of underrepresented ethnic minorities, particularly minority 
women, into science and engineering careers. The program also supports special projects designed to 
provide or improve support to accredited nonprofit colleges, universities and professional scientific 
organizations for a broad range of activities that address specific barriers that eliminate or reduce the 
entry of minorities into science and technology fields. 
 
 
Promoting Safe and Supportive Schools 
 
Last month, Secretary Duncan joined representatives from education and juvenile justice organizations 
at the Office of Elementary and Secondary Education’s Summit on School Discipline and Climate. There, 
he spoke about the importance of comprehensively supporting our students – and not just when it comes 
to raising test scores. Our schools should first, and foremost, be safe places to learn and our students 
should feel secure and valued. 

We’d all agree that acting out in school is both disrespectful and disruptive, but should a minor infraction 
like tardiness or a dress code violation earn a student suspension or expulsion? For some kids, that’s 
exactly what happens, thanks to zero-tolerance disciplinary policies in place in school districts across the 
country. What’s even more troubling, too often these removals from school begin a road to academic 
failure and even later involvement in the juvenile justice system. 

http://www2.ed.gov/programs/idueshsi/index.html
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Under a promising effort called the Supportive School Discipline Initiative, the Departments of Justice, 
Education, and Health and Human Services, in partnership with philanthropies, are helping to foster safe, 
supportive, and productive learning environments while keeping students in school. As part of the 
initiative, on Oct. 6 and 7 we held a National Leadership Summit on School Climate and Discipline that 
brought together teams of educators and justice system professionals from 20 states and the District of 
Columbia to discuss how to improve school disciplinary practice and reduce student entry into the 
juvenile justice system. The summit provided the opportunity for states and local jurisdictions to develop 
strategies and begin taking steps toward disciplinary and juvenile justice reform. We also announced $4.3 
million in grant awards to support activities designed to keep kids in school and out of court. 

Kids should be held responsible for their behavior, but there are better alternatives to the harsh 
disciplinary methods being used in too many districts. By working with schools and justice system 
professionals, I believe we can find ways to keep our kids in school and on the path to learning and 
success. 

Karol Mason is Assistant Attorney General for the Office of Justice Programs at the U.S. Department of 
Justice. 
 
U.S. Department of Education's Office for Civil Rights Announces Resolution of Civil 
Rights Investigation of California's Downey Unified School District 

The Office for Civil Rights (OCR) announced today that it has entered into an agreement with California's 
Downey Unified School District to resolve a complaint about the harassment and discriminatory 
treatment of a transgender student. The complaint alleged that the District discriminated against a 
transgender student by failing to respond adequately to complaints that the student was subjected to 
verbal harassment by peers and that staff at the student's school disciplined her for wearing make-up, 
discouraged her from speaking about her gender identity with classmates and suggested that she transfer 
to another school. 

"Our federal civil rights laws protect all students from sex-based discrimination and harassment," said 
Catherine E. Lhamon, assistant secretary for civil rights. "I commend the Downey Unified School District 
for entering into this agreement to ensure that each of its students, including transgender students and 
students who do not conform to stereotyped notions of masculinity or femininity, can learn in a safe, 
educational environment." 

Prior to the conclusion of OCR's investigation, the District requested to resolve this complaint through a 
voluntary agreement. Under the terms of the voluntary agreement, the District will ensure that gender 
nonconforming and transgender students can participate fully in the District's programs and activities in 
a safe, educational environment. 

The District committed to take the following actions: 

 Engage a consultant with expertise on child and adolescent gender identity, including experience 
with discrimination against gender nonconforming and transgender students, to support and 
assist the District with implementing the provisions of the agreement; 

 Work with its consultant to ensure a school climate free of harassment by incorporating age-
appropriate information for students on gender identity, gender-based discrimination and 
harassment; 

 Continue to treat the student the same as other female students in all respects in the education 
programs and activities offered by the District, including access to sex-designated facilities for 
female students; 

 Notify the student and the complainant that they may request that the District develop a Student 
Success Plan to ensure the student has equal access and opportunity to participate in all programs 
and activities, and is otherwise protected from gender-based discrimination at school; 

 Ensure that the student is not disciplined for acting or appearing in a manner that does not 
conform to stereotypical notions of masculinity or femininity; 

 Remove all discipline imposed on the student during the 2011˗12 school year from the student's 
records; 
 
 



 Review District policies, procedures and regulations applicable to student participation in all 
programs and activities offered by the District and make necessary revisions to ensure that all 
students, including students who do not conform to sex stereotypes, are provided an equal 
opportunity to participate in all such programs and activities in a manner that does not 
discriminate based on sex, gender identity or gender expression; 

 Develop an implementation guide for administrators, faculty and staff that addresses how the 
District's gender-based discrimination policies apply to transgender and gender nonconforming 
students; 

 Conduct mandatory training on issues related to gender nonconformance and gender-based 
harassment for District and school-site administrators who have the responsibility of 
investigating or supervising the investigation of gender-based harassment complaints and 
implementing other anti-discrimination policies and procedures regarding transgender and 
gender nonconforming students; and 

 Conduct annual school climate assessments, including a student and parent survey, to evaluate 
the effectiveness of the District's bullying and harassment prevention efforts. 

OCR will closely monitor implementation of the agreement to ensure that the commitments made are 
implemented in a timely, effective manner. 

A copy of the resolution letter can be found here. A copy of the agreement can be found here. 

OCR's mission is to ensure equal access to education and promote educational excellence throughout the 
nation through the vigorous enforcement of civil rights. The office is responsible for enforcing federal civil 
rights laws that prohibit discrimination by educational institutions on the basis of race, color, national 
origin, disability, sex and age, as well as the Boy Scouts of America Equal Access Act of 2001. 

Obama Administration Approves NCLB Flexibility Extension Requests for Six States 

The Obama Administration announced that Arizona, Massachusetts, Missouri, Oregon, Rhode Island and 
Utah have received a one-year extension for flexibility from certain provisions of the Elementary and 
Secondary Education Act (ESEA), also known as No Child Left Behind (NCLB). 

"America's schools and classrooms are undergoing some of the largest changes in decades—changes that 
will help prepare our students with the critical thinking and problem-solving skills that tomorrow's 
economy will require," U.S. Secretary of Education Arne Duncan said. "This extension will allow the states 
to continue the critical work of implementing the bold reforms they developed to improve achievement for 
all students." 

ESEA has been due for Congressional reauthorization since 2007. In the absence of reauthorization, 
President Obama announced in September 2011 that the Administration would grant waivers from parts 
of the law to qualified states in exchange for state-developed plans designed to improve educational 
outcomes for all students, close achievement gaps, increase equity and improve the quality of instruction. 
The one-year extension of ESEA flexibility allows the states to continue moving forward on the ambitious 
work they began with their initial flexibility requests. 

The states being granted extensions today have implemented education reforms that go far beyond 
ESEA's rigid, top-down requirements. Examples of that work include: 

Arizona: 

 The Arizona Department of Education (ADE) has established SMART goals and objectives as part 
of ADE's strategic plan to ensure accountability in implementing the principles of ESEA 
flexibility. ADE generates monthly reports on progress towards these goals and objectives, and 
ADE's leadership convenes on a quarterly basis to monitor progress. 

 Through the Governor's College and Career Ready Program, ADE convened high school teachers 
and community college faculty to discuss and collaborate on what it means to be college ready to 
ensure that students are actually college ready and that both groups have the same 
understanding. Teachers and faculty compared curricula at the high school and college levels and 
discussed expectations for college readiness. 
 
 

http://www2.ed.gov/documents/press-releases/downey-school-district-letter.pdf
http://www2.ed.gov/documents/press-releases/downey-school-district-agreement.pdf


 To support focus schools in targeting interventions to address schools' needs, ADE's Office of 
Exceptional Student Services (ESS) reviewed focus schools, which were identified based on the 
performance of the bottom quartile of students, for high concentrations of students with 
disabilities within that bottom quartile. ESS created a grant program specifically for these schools 
to be able to target interventions toward supporting students with disabilities. 

 
Massachusetts: 

 The Massachusetts office of Elementary and Secondary Education (ESE) formally evaluates many 
aspects of its implementation and makes changes based on those evaluations. Based on annual 
evaluations of district implementation of ESE's college- and career-ready standards, ESE released 
more than 100 model curriculum units and is currently conducting a more thorough evaluation of 
six districts that report a high level of success with implementation of these standards. 

 ESE won a grant from the U.S. Department of Education's Office of Special Education Programs 
to provide professional development through ESE's statewide system of support. ESE worked 
with its partners (e.g., the Federation for Children with Special Needs) to build this system and to 
help solicit parental feedback on ESE's plans to redesign its district and school accountability 
report cards. 

 ESE uses its data system for teaching and learning (i.e., EDWIN analytics) to produce customized 
reports for teachers based on their students' performance. 

 
Missouri: 

 Missouri Department of Elementary and Secondary Education (MDESE) implemented school-
based data teams of teachers of core subjects and state education staff in the priority and focus 
schools. These teams develop school accountability plans and meet regularly to analyze and 
discuss student progress in English language arts and math, and to share best instructional 
practices. 

 MDESE partnered with the National Institute for School Leadership to launch the Missouri 
Leadership for Excellence, Achievement and Development program that focuses on enhancing 
leadership skills of principals and district staff working in focus schools. Training, which began in 
January 2013 and concluded in July 2014, focused on developing systemic processes for sustained 
school improvement, empowering instructional leadership teams, building collaborative learning 
and decision-making cultures, and coaching teachers on the use of outcome data to drive 
instructional improvements. 

 MDESE posted model curricula and sample formative assessments for all K-12 grade levels in 
math and English language arts to support educators and students transitioning to college- and 
career-ready (CCR) standards. 

 
Oregon: 

 The Oregon Department of Education (ODE) is engaged in ongoing collaboration with 
professional organizations, such as the Oregon Education Association (OEA) and Confederation 
of Oregon School Administrators (COSA), to support the implementation of reforms that are part 
of Oregon's ESEA flexibility request, including the transition to and implementation of college- 
and career-ready standards and supports for teachers and leaders. 

 With support from a new state legislative initiative (Senate Bill 3233), Oregon is aligning its work 
related to the implementation of college- and career-ready standards, and its educator evaluation 
system through the creation of regional and district Professional Learning Teams, which will 
guide district implementation and support alignment in these two areas. 

 ODE actively works to ensure that English Learners are supported in the transition to college- and 
career-ready standards by including English Learner educators and Title III coordinators on its 
Stewardship Team, which guided Oregon's transition work. In addition, ODE conducted outreach 
on the new standards to general district and school staff, as well as district and school staff that 
specifically support English Learners, through joint presentations and by developing parent 
toolkits on college- and career-ready standards that are available in both English and Spanish. 

 
Rhode Island: 

 The Rhode Island Department of Education (RIDE) developed a comprehensive set of activities 
and resources to transition its schools and school districts to college- and career-ready standards 
(CCRS). Those activities included working with districts to develop curriculum aligned to Rhode 
Island's CCRS; developing and distributing handouts and resource lists to various stakeholder 
groups; and seeking external funding to support educators with knowledge of CCRS who then 



shared that knowledge with other educators. RIDE conducted workshops on CCRS for more than 
5,700 educators, including those who work with English learners and students with disabilities; 
created modules on key areas of CCRS that are available online; and disseminated information 
and solicited feedback on Rhode Island's CCRS roll-out using social media and the Education 
Commissioner's weekly field memos. 

 RIDE has leveraged its data dashboard system in multiple ways. For example, it uses these 
dashboards on InfoWorks!, the Education Department's data reporting site, to provide 
information to the public on various accountability measures. RIDE also has schools conduct self-
evaluations using data dashboards. The information obtained from the dashboards is used during 
quarterly visits to focus and priority schools to track their progress and inform decision-making 
regarding next steps. 

 
Utah: 

 The Utah State Office of Education (USOE) is moving towards the design of technical assistance 
that is tailored to fit differentiated needs at the classroom teacher level to improve student 
achievement. 

 USOE conducts onsite monitoring of priority schools at least twice a year, which is more than its 
regular Title I monitoring cycle. 

 USOE coordinates with the state higher education system and other institutions to link student 
performance data across the K-16 continuum for research purposes. 

In order to receive an extension, states must demonstrate that they have resolved any state-specific issues 
and next steps as a result of the Department's monitoring, as well as any other outstanding issues related 
to ESEA flexibility. States could also request additional amendments to support their continuous 
improvement efforts. The extension is through the 2014-2015 school year. The Department is reviewing 
requests from states for one-year extensions to ESEA flexibility on a rolling basis. 

Forty-one states, the District of Columbia and Puerto Rico currently have ESEA flexibility, 35 of which 
expire this summer. Those 35 states have all submitted extension requests. Twenty-nine states—Arizona, 
Arkansas, Colorado, Connecticut, Delaware, Florida, Georgia, Idaho, Indiana, Kansas, Kentucky, 
Maryland, Massachusetts, Michigan, Minnesota, Mississippi, Missouri, Nevada, New York, North 
Carolina, Ohio, Oregon, Rhode Island, South Carolina, South Dakota, Tennessee, Utah, Virginia and 
Wisconsin—and the District of Columbia have been granted extensions since July 3. 

 
New Jersey Teachers Lead the Way in Expecting More from Students 
 
When beginning a lesson on area and perimeter earlier this year with her students, third-grade teacher 
Michele Elliott turned to New Jersey’s model curriculum for guidance on how to teach what students 
should know and be able to do under new, more-rigorous college- and career-ready standards. Then she 
set about having some fun. 

Elliott, who teaches at Green-Fields Elementary School in West Deptford, New Jersey, and her students, 
applied masking tape to the tiled floor of their classroom to make rectangles of various sizes. The children 
then used the rectangles as the starting point for discussions about perimeter and its relationship to area. 

This is just one example of how New Jersey teachers are using the State’s model curriculum, which the 
State’s teachers helped develop. 

“The model curriculum guides you by expanding on the standards, but you have a lot of freedom with it in 
how you teach,” Elliott said. “It gives you a goal, but how you get there is based on whatever you think will 
work best for your students.” 

The State’s Race to the Top grant helped support the development of the model curriculum, which covers 
English language arts and mathematics. An estimated 300 teachers volunteered to work with the State to 
create the model curriculum in 2012. 
“They were very excited about putting something together that was coherent and made sense, that 
reflected what they wanted good instruction to look like,” said Meghan Snow, who helped lead the effort 
in mathematics for the New Jersey Department of Education. 

http://infoworks.ride.ri.gov/
https://www.ed.gov/edblogs/progress/2014/10/new-jersey-teachers-lead-the-way-in-expecting-more-from-students-2/


Elliott’s district, which is just across the Delaware River from Philadelphia, opted to use the mathematics 
model curriculum in all five of its schools because of its high quality. 

New Jersey’s 75 Priority Schools, which have student outcomes that put them in the bottom five percent 
of the schools in the State, are required by the State to use the curricula unless they can show they have 
other alternatives that are also aligned to the new standards. 

The State’s Regional Achievement Centers provide teachers at Priority Schools with coaching and 
professional development opportunities. The Priority Schools also benefit from a technology system 
provided to them by the State that allows teachers to view and analyze student performance data in real 
time throughout the school year using formative assessments embedded in the model curriculum. 
 
Using Data 
Having the real-time student achievement data is invaluable, according to Deidre Richardson, a state 
mathematics specialist with a Regional Achievement Center in Central New Jersey and one of hundreds of 
educators in New Jersey who worked with State officials to write the model curriculum. 

 
Richardson said the formative assessments that come with the model curriculum enable teachers to better 
serve the needs of each student by differentiating their instruction. Teachers can review student answers 
for individual questions immediately after an assessment. “Then, they can put the students in small 
groups and work on those areas where they need help,” she said. “This is powerful. It puts the data in 
teachers’ hands.” 

Laura Sandy, who teaches sixth grade at West Deptford Middle School, agrees the model curriculum 
formative assessments are valuable. “If I thought my students comprehended something, and they really 
didn’t, then I would need to go back and cover it again. This helps me see that.” 

“Teachers aren’t examining the data in isolation,” said Frank Grossman, executive director of the Regional 
Achievement Center that serves Trenton and the surrounding area “They are looking at it with colleagues 
and getting help in analyzing it from instructional coaches.” 

Bringing the Standards to Life 
Richardson said, “The model curriculum and the model curriculum assessments [formative assessments] 
do what they were intended to do,” which is to help teachers shift to the Common Core State Standards. 
New Jersey and more than 40 other States are currently using those standards to increase college- and 
career-readiness. 

“In math, the shift is toward a much deeper conceptual understanding of the topics covered,” Richardson 
said. “That’s what makes good math students and makes peoplecomfortable with math. With the 
Common Core, students are not just asked to memorize rules and procedures.” 
Jo Ann Kiessling, a second-grade teacher at Oakview Elementary School, also in West Deptford, agreed. 
She said the new standards really allow teachers to slow down and to focus on ensuring young students in 
the early grades understand numbers in a concrete way. Students may be asked to visualize numbers, for 
example. “We might ask, ‘What does the number eight look like on two dice? What does the number eight 
look like on dominoes? What does the number look like when you write a numeral? Is eight bigger than 10 
or smaller than 10?’” she explained. 

Elliott said, with the help of the model curriculum, teachers also get a picture in their head of what 
students need to learn. “It’s very clear where you need to focus,” she said. “That’s good for instruction.” 

 

Statement from U.S. Education Secretary Arne Duncan on commitments from the Council 
of Chief State School Officers and the Council of the Great City Schools on high-quality 
assessments 

“Educators, parents, and policy makers need to know how much students are learning; that’s why 
thoughtful assessment of student learning and student growth, including annual assessments, is a vital 
part of progress in education. Assessments must be of high quality, and must make good use of educators’ 



and students’ time. Yet in some places, tests – and preparation for them – are dominating the calendar 
and culture of schools and causing undue stress for students and educators. I welcome the action 
announced today by state and district leaders, which will bring new energy and focus to improving 
assessment of student learning. My Department will support that effort.” 
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Making the Grade  

By Jessie S. Thacker-King 
 
 

Abstract 

 
There are approximately, 50.1 million students in elementary and secondary school in the United States.  
Roughly, that figure equates to about 13.1percent of students with various disabilities (IES, 2013).  In the 
United States, students with disabilities are covered under the umbrella of IDEA (Individuals with 
Disabilities Education Act, 1975).  Under this act, reenacted in 1990 students identified with a disability.  
Their classification came from one of the 13 areas that negatively affects their ability to learn in the regular 
classroom. Their identification makes them eligible to receive a wide array of services meant to ensure 
that students with disabilities receive equal opportunities under the law (Duncan & Posny, 2010). 
According to USA Today, the national graduation rate of the US is 78.2 percent (Brown, 2013). However, 
514,238 students dropped out. Of that figure, a little more than 61 percent or 313,685 were students with 
disabilities (Behrent, 2011).  

In Finland, on the other hand, there are approximately 540,500 pupils enrolled in comprehensive 
schools. 40 percent of all secondary students receive special education interventions during their 
schooling (Edutopia: Finland's Formula for School Success (Edcation Everywhere Series), 2012).  
Approximately 13 percent  of the students receive either intensified support or special support (Irma 
Suovirta, 2013). The intensified support or special support is their version of IDEA.  Some 23 percent of 
the school population are served in part time special education classes (Sahlberg, 2012).  In Finland, the 
completion rate for upper secondary (our high school level) school is 90 percent (Darling-Hammond, 
2010).  

This paper will compare the special educational systems of the United States and Finland.  It will 
thoroughly review the history of special education laws in both countries; look at how the schools receive 
funding for the implementation of special education programs. It also considers the special education 
teacher training procedures.  This study will also examine both program structures by looking at the 
populations served as well as investigate the various services offered.  Additionally, the study will evaluate 
the successfulness of the programs by examining the outcomes as measured by the graduation 
percentages.  Finally, this paper will look at functional ways that successful programs in Finland enhance 
student learning for special education students and how best to implement similar special education 
strategies in the United States.  

 

History 

The United States led the charge for school reform by including students with disabilities in the 
educational environment by passing PL94-142, Education for the Handicapped Children Act (EHA). This 
law guaranteed a free and appropriate public education for all students (FAPE).  Prior to the implantation 
of EHA, students with disabilities had two major options.  Students were either not allowed enrollment in 
the public school system or parents were encouraged to place them in a facility for the remainder of their 
lives.   Another less talked about option for the higher functioning students was to enroll in the public 
schools with little to no assistance.  Most of these students would dropout because of failure to progress 
long before reaching graduation (Pardini, 2013).  With the passing of PL94-142, students with all levels of 
disabilities were legally included in the educational domain including students with mild to severe 
disabilities. Reauthorization of the EHA law in 1990 and again in 1997, renamed Individuals with 
Disabilities Education Act (IDEA,), brought about many changes. (Duncan & Posny, 2010).   



Much like the United States, in Finland most disabled people (regardless of the type or severity), were 
amalgamated together and denied their rights and opportunities (Winzer, 2006). However, Finland did 
follow the United States’ lead in recognizing the need for educational services for students with disabilities 
with the passing of their law regarding special education.  In 1970,  the Finnish government passed the 
Comprehensive School Act  that assured  equal opportunity for all students to achieve an education.  
However, this law did not cover students with moderate to severe intellectual disabilities the 
responsibilities of educating these students remained with the social welfare system (Itkonen & 
Jahnukainen, 2009).  It was not until 1985 that the educational system assumed the responsibility for 
these students (Itkonen & Jahnukainen, 2009). It was not until the passing of The Basic Education Act in 
1998, did students with disabilities have a fully implemented educational plan (IEP) to ensure their 
individual educational needs were met (Itkonen & Jahnukainen, 2009).  Like the United States, the newly 
initiated IEP organized and clarified the educational supports needed by individual students to warrant 
success. The student’s rights included their right for education within the general education classroom 
(Itkonen & Jahnukainen, 2009). 

 

Programming and Funding 

With the Education for the Handicapped Children Act (EHA) came the promise of funding by the Federal 
government. The funding was for up to 40 percent of the cost for accessibility to public education for 
students with disabilities (Pardini, 2013).  The funding would afford schools a way to pay for the addition 
of appropriately trained teaching staff.  It would have also funded the various curriculums necessary for 
students with disabilities to achieve success.  According to Priscilla Pardini’s article, however, the 
government failed to follow through with the funding of the special educational program by 
approximately 25 percent (Pardini, 2013).  Therefore, the government required the states to provide the 
educational services represented under IDEA, but without the appropriate funding.  To date, reports are 
that the federal government is underfunding these programs by approximately 22 percent (University of 
Michigan: SPECIAL NEEDS EDUCATION , 2013).  

In Finland, all classes including special education are publically funded (Hancock, 2011). It is noted, 
however that funding for special education is based or tied to  the IEP not to placement of the student 
(Itkonen & Jahnukainen, 2009). The public funds all public schools. This funding also covers health 
services, school meals and individualized support for all students considered special needs.  Standardized 
tests are not part of the school system until the students are ready to graduate (Sahlberg, 2012). Students 
may sit for standardized testing if they want to and their teacher agrees to sit with them.  Unlike the US, 
however, student test scores are not what drives the learning in Finnish schools.  Testing is used to 
improve the direction of the learning. 

 

Teacher Training 

Although Federal law required all students to receive services, teachers were ill equipped to handle the 
influx of students with disabilities.  This shortage of qualified teachers still exists today (Gale 
Encyclopedia of Education: special Education: Preparation of Teachers, 2013).  Shortages of teachers in 
this area relate directly to the area of licensure, location, as well as multiplicity of the faculty. Special 
education teachers are required to have a Bachelor’s degree with the addition of core courses in special 
education competencies.  They are required to take the same state accepted test that other teachers take 
(varies with the state, here in Arkansas it is the Praxis).  While many teacher education programs are 
available, the accessibility of the specialty training needed for special education preparation is limited in 
many areas. Teacher shortages in this critical area brings hardships on not only the students, but also the 
ability of schools to follow the letter of the law (IDEA) and provide the services that meet the needs of 
students with disabilities.  According to the Hechinger Report, about 11 percent of the nation’s special 
education classes are being taught by “emergency” qualified teachers (Butrymowicz, 2010). This article 
describes one states attempt at placing “semi qualified” teachers in special education classrooms because 
of the national shortage. Although many colleges and universities offer competent training for special 
education teachers, there are far too few graduates to fulfill the ever growing need. Adding to 



administrative frustration, according to an article by Leah Washburn-Moses, between 8-10 percent of all 
special education teachers leave the field within the first five years (Washburn-Moses, 2005). 

In Finland, there is a certain prestige in becoming a teacher.  According to Wayne D'Orio’s article, only 
one applicant out of every eight is accepted into the coveted field of teaching (D'Orio, 2013). The Trade 
Union of Education in Finland necessitates a Master’s degree with a major in special education (Finland, 
2008).  Training at the university level furnishes them with the core competencies that are required to 
become knowledgeable in special education much like the United States.  However, there were no figures 
on teacher shortages in Finland. According to a report published by The Organization for Economic Co-
operation and Development (the OECD in 2010, there were over 6600 applicants that applied for the 660 
teacher openings (Development, 2012). 

 

Populations Served 

In the initial law, EHA, provided educational services for student from ages 3-21 (History: twenty Five 
Years of Progress in Educating Children With Disabilities through IDEA).  In 1986, the reenacted IDEA 
called for services between the ages of birth to 21 years old.  IDEA helped to provide services to children 
identified under the age of three helping to deliver the much-needed early interventions necessary to meet 
the educational needs of students and their families.   

Along with the intervention services, the Department of Education, Special Education looked at student 
needs and made a plan about how best to meet those needs. IDEA began providing services for even more 
students with disabilities who required extraordinary services to further their educational outcomes. 
Under IDEA, students identified as a student with one of the 13 identifying criteria that adversely affects 
the child’s educational performance in the classroom will qualify for special educational services 
somewhere along a continuium (Friend & Bursuck, 2010).  

The educational system in Finland is slightly different.  With a population much less than the U. S., 99.7 
percent of the population complete compulsory school.  Students begin their mandatory schooling at age 
7, although a free early childhood education program is provided to those who wish to partake (Sahlberg, 
2012).  Sahlberg also reports that early intervention and special education is an intricate part of the 
compulsory schooling as are many of the basic family needs.  In providing these services, the Finnish 
system plays a central role in providing an equitable learning environment for all students (Sahlberg, 
2012).  

The Basic Education Act also systematically designed the special-needs programming profile.  It stated 
that students struggling in the general educational setting would receive, along with regular education, 
special education services.  These services included possible medical, psychological, and social needs of 
the student.  Unlike the U.S., the Finnish educational system does not require psychological or medical 
assessments before placement in the program, but they do encourage the formalized testing of students at 
some point.  Regulations leave teachers responsible for sanctioning the need for special services (Itkonen 
& Jahnukainen, 2009).  

Another difference between the U. S. and Finland is that instead of the testing determining the rapidity of 
learning, it is the student that determines the pace of their learning (English, 2013).  Teachers do monitor 
their students continuously to determine student needs.  This assessment ( presented as a narrative) 
naturally adds to the growth of the student and is not the guiding force.  More individualized learning 
affords students the ability to understand concepts completely compared to the hit or miss tempo of the 
U.S. classrooms.  In Finland, educational settings are truly child centered.  Assessments both formative 
and summative are used to guide learning for each student.  Based on the information gathered these 
assessments at the end of the second and night grades and from teacher narratives of each student, 
students receive the assistance needed to succeed (Darling-Hammond, 2010). The anticipation is that 
almost all students, at some point in time, will need and receive supplementary support (English, 2013).  
Finland has initiated a matriculation examination for students at the end of their compulsory education 
years (Darling-Hammond, 2010).  Although the assessment is not required for graduation or entrance 
into university, it is highly recommended that students partake in this open-ended test.    

 



Services Provided 

Students in special education receive services through the IEP. Services include preschool for those who 
are determined to meet one of the include preschool for those who are determined to meet one of the  13 
criteria.  A list of services ranging from speech and language pathology and audiology services to 
transportation, health and medical services for diagnostic or evaluation purposes (An Overview of Related 
Services Under IDEA, 2013). The identification would include those who meet the needs of 
developmentally delayed between the ages of three and nine.  To meet the criteria students must 
experience delays in one or more of the following areas:  physical, cognitive, communicative, social 
emotional or adaptive behavior (NICHCY, 2012).  

In the United States, the expectation to complete high school before attending vocational/ technical 
schools are for all students; however, they provide a narrow venue for special education students who 
need a lot of assistance while attending post-secondary schools (university).  Also, schools in the United 
States after high school are not free.  Although there are grants and loans to assist in paying the way, more 
funding is granted for special education students from the state (the amount varies from state to state) 
through agencies such as Vocational Rehabilitation (Rehabilitation, 2013). 

In Finland, educational opportunities after 9th grade are considered non-compulsory (Sahlberg, 2012).  At 
this time, students may choose to attend upper secondary to prepare for university or to attend a 
vocational school to further their training in toward job related training.  Reports do not offer a clear 
picture of exactly how many of the 45 percent of 16 year-olds that choose the vocational/technical studies 
are students with disabilities.  However, when one considers that 95 percent of all compulsory school 
students go on to either to vocational/technical studies or continue academic learning it is a clear picture 
that the students are continuing their education and go on to become lifelong learners. (Rubin, 2013).   

How did Finland go from mediocre at best in the 1970’s to one of the top three schools in 2013 and how 
does the United States visualize the successes in Finland and duplicate them in their schools?  While 
research has shown that successful schools in any one area may not be duplicated in another area, there 
are a number of concepts that the US can take from Finland’s accomplishment as well as  the research 
available to help them find ways to reform the current educational system.  Obviously the successful 
system from Finland cannot be replicated in another country, however there are philosophies that could 
move the educational system along in the right direction. 

One interesting area found in this research was the 4 percent poverty level in Finland compared to 16 
percent in America.  This fact alone can account for much of the inequality within the US school systems.  
Children who enter the school system unprepared to learn cannot learn.  Lack of basic needs proves to be 
a major issue in learning difficulties. As Wayne DÓrio’s article clearly stated “the absence of poverty” at 
the top of the list for reasons that Finland is at the top educationally (D'Orio, 2013).  He also states that 
because the student’s essential needs are being met, they are entering school willing and able to learn, and 
they come healthy.  Education is free in Finland, providing another area that enhances the probability that 
students will become lifelong learners.  School administrators and legislators who are accountable for 
funding need to reassess funding formulas to ensure equitable schools for all students.   Investing in 
teacher education was also at the top of the list.   

In Finland, only the top ten percent of those in university vying for teaching positions see their dreams of 
becoming a teacher come to fruition.  Teachers are instructed in the area of research in order to continue 
to supply information about the educational process and how students best learn (Darling-Hammond, 
2010).  According to Darling-Hammond, teachers continue to learn even after they begin teaching as they 
are provided three years choice graduate level schooling tuition free.  Teachers are encouraged to keep 
abreast of the latest research in their field.  In the US not only are some areas in dire need of teachers but 
those who are currently teaching tend to leave and go into the private sector because of lack of support 
and course pay rates. Finding ways to entice teachers to stay in the profession would be one way of easing 
the teacher shortage.  Administrative support for classroom structure and furthering teacher 
education/training is another option.    

Another area in critical need of improvement for the United States is meeting the educational needs of the 
students.  The special educational system in the United States is based on a medical model for diagnosis 
and implementation of services (Kinlan, 2011).  This model means it is strict and rigid in terms of their 
placement policies and implementation.  It is imperative that student deficits be corrected as early as 
possible in order to provide the best opportunity for rectification in the learning process regardless of 



placement issues.  The earlier the students’ needs are met, the more likely they are to meet with 
improvement.  As noted by Carol Kinlan ‘s 2011, teachers should remain apprised of the latest techniques 
and research in their field to afford students with the best practice teaching (Kinlan, 2011). To boost this 
idea, funding should be allocated to make sure that more teachers are hired to work in this all areas 
including special education.  Using inclusionary programs has a proven track record to keep students in 
the regular classroom and still receive the “extra” help needed.  However, in most cases “inclusionary 
classrooms” are set up to have a special education teacher in the back of the room with the special 
education students while the general education teacher goes on with the lesson. Inclusion in this sense is 
not the intended set up.  Inclusion is intended for two equally qualified teachers to assist in student 
learning.  Another area that has fallen by the wayside in the US is the idea of vocational education within 
the public school system.  Years ago (back in the 70’s and 80’s) vocational education and the shuffling of 
students to and from the local vocational school was an everyday occurrence.  Some students are not 
meant to attend college and if the student has a trade to assist them in becoming a productive part of the 
work force then they were provided the best possible solution for the student and for the system? 

Finally, the idea of testing should be questioned.  While it is always informative to know where student 
learning is at given intervals, assessing students excessively, curbs teacher creativeness.  Teachers feel the 
need to “teach to the test” especially if their performance evaluations are tied to the outcomes of these 
assessments.   

As stated in Pasi Sahlberg’s blog, in order to ensure reforms in education, it must be a collective 
agreement (Sahlberg, 2012).  Teachers, principals, administration and parents all need to work together 
in the best interest of the students.  Reform comes slowly within the educational system and needs close 
monitoring. An examination of all educational models will help find the best fit for each school. 
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Intersection: Navigating the Road to Work 

Welcome to Intersection: Navigating the Road to Work, from the National Collaborative on 
Workforce and Disability for Youth (NCWD/Youth). The newsletter and the NCWD/Youth website offer 
information to improve programs and services for all youth and especially youth with disabilities. To read 
all articles below, visit: https://mail.aol.com/38798-516/aol-6/en-
us/mail/DisplayMessage.aspx?ws_popup=true  

U.S. Department of Labor Continues Support for NCWD/Youth 

The U.S. Department of Labor's Office of Disability Employment Policy (ODEP) awarded a grant to 
the Institute for Educational Leadership (IEL) to continue operating NCWD/Youth for a second option 
year under the current funding cycle. IEL is excited to receive this award to continue building upon the 
last 13 years of work by the ODEP-funded National Collaborative on Workforce and Disability for Youth. 
NCWD/Youth will use this money to continue building capacity within and across youth service delivery 
systems to improve employment and postsecondary education outcomes for all youth, including youth 
with disabilities. NCWD/Youth has four areas of focus going forward: 1) building the capacity of youth-
serving systems, programs, and organizations; 2) individualized planning and career development; 3) 
youth development and leadership; and 4) professional development for youth service professionals. 

NCWD/Youth Shares Individualized Learning Plan Resources 

As students and young adults return to school this fall, NCWD/Youth continues to share its resources 
on Individualized Learning Plans (ILPs) to help promote career development. NCWD/Youth's ILP 
webpage provides comprehensive information for educators, families, and youth on how to use ILPs to 
define career goals and postsecondary plans in order to inform students' decisions about their courses and 
activities throughout middle and high school. NCWD/Youth's newest InfoBrief entitledFamilies and 
College and Career Readiness: What Schools Can do to Engage Families in the Individualized Learning 
Plan (ILP) Process is designed to assist educators in effectively working with parents and family members 
to facilitate students' career development through the use of individualized college and career planning 
tools. NCWD/Youth will continue to publish new ILP and career development resources in the coming 
months. 

NCWD/Youth Releases Guiding Your Success Toolfor Youth 

NCWD/Youth's new Guiding Your Success Tool is designed to engage youth in planning for their futures 
by breaking down the five key transition areas identified in theGuideposts for Success and encouraging 
youth to consider how these impact their lives. This tool was developed with the assistance of Cohort 1 of 
NCWD/Youth's Youth Action Council on Transition (YouthACT), which consists of five groups of youth 
and adult partners that have received training to develop their leadership and advocacy skills and 
technical assistance to assist them in becoming change agents in their communities. 

U.S. Department of Labor Awards $2,007,322 in Grants to Improve Post-Secondary 
Education and Employment of Youth with Disabilities 

On September 29, the U.S. Department of Labor awarded $2,007,322 in funding toOnondaga Community 
College in Syracuse, New York and Pellissippi State Community College in Knoxville, Tennessee as part of 
the Pathways to Careers: Community Colleges for Youth and Young Adults with Disabilities 
Demonstration Project.  The award recipients will conduct pilot projects to research, develop, test, and 
evaluate innovative strategies for providing inclusive education and career development services to youth 
with disabilities between the ages of 14 and 24. Vice President Joe Biden announced the award as part of 
the larger Trade Adjustment Assistance Community College and Career Training Program 
(TAACCCT) grant initiative, co-administered by the Department of Labor and Department of Education, 
which promotes job-driven training efforts at nearly 270 community colleges across the country. 
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U.S. Department of Labor Awards $14.8M in Grants to Expand Employment Opportunities 
for People with Disabilities 

On September 25, the U.S. Department of Labor announced the award of $14.8 million to six states—
California, Illinois, Kansas, Massachusetts, Minnesota, and South Dakota—to support employment 
opportunities for people with disabilities. This announcement marks Round V of the Disability 
Employment Initiative, which aims to improve employment outcomes for youth and adults with 
disabilities by increasing their utilization of existing career pathways through expanding the function of 
local American Job Centers.  

The Institute for Educational Leadership Announces 2015 National Family and Community 
Engagement Conference 

The Institute for Educational Leadership (IEL) is excited to announce the 2015 National Family and 
Community Engagement Conference, entitled "Shaping Our Future by Leading Together: Families, 
Schools and Communities." The conference will be held at The Palmer House in Chicago, Illinois from 
June 22-24, 2015. The National Family and Community Engagement Network will open registration in 
October. 

National Association of Workforce Development Professionals Shares Resources for 
National Workforce Development Month 

The National Association of Workforce Development Professionals (NAWDP) has designated September 
as National Workforce Development Month to honor all those individual professionals who play such a 
vital role in our nation's economic recovery efforts. NAWDP has pulled together a collection of resources 
and tools to help organizations and individuals promote the value of workforce development, the critical 
role that highly skilled professionals have in meeting the needs of local employers and job seekers, and the 
contributions that they make to the nation's economy. 

NCWD/Youth Prepares to Celebrate National Disability Employment Month 

Held each October, National Disability Employment Awareness Month (NDEAM) is a national campaign 
managed by the U.S. Department of Labor's Office of Disability Employment Policy that raises awareness 
about disability employment issues and celebrates the many and varied contributions of America's 
workers with disabilities. The theme for 2014 is "Expect. Employ. Empower." The U.S. Department of 
Labor's Office of Disability Employment Policy offers an online Resource Toolbox for planning events and 
activities for NDEAM. 

A highlight of NDEAM is Disability Mentoring Day (DMD). DMD is a large-scale national effort 
coordinated by the American Association of People with Disabilities (AAPD) to promote career 
development for students and job-seekers with disabilities through hands-on career exploration and 
ongoing mentoring relationships. 

The Ready to Achieve Mentoring Program (RAMP), housed at the Institute for Educational Leadership 
(IEL), has several sites across the country that will be participating in NDEAM and DMD events. 

PACER Center Invites Participation in National Bullying Prevention Month in October 

PACER's National Bullying Prevention Center will be celebrating October with the message, The End of 
Bullying Begins with Me. PACER Center has created a five-step guide designed for students and 
educators to plan bullying prevention events in their schools and communities. Individuals can also add 
their names to the digital The End of Bullying Begins with Me petition, sign up their schools or 
organizations as a Champion against Bullying, and share why they care about bullying prevention. 

 

 

http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO0gzQHXeYRIf_RLTa8ZLhHxYQl_5XTK3IRud7ZeUptKUX7ZXY9xxDsMO7kRy_lwBUpaOVvhyF1taxHD18u7elzLGKMnL3J3Z_LbahxJo_aHwxaTkpiHZBr8kkm-h8qiiflE7EXes4gXHwYl-e_pRLv5vrnhwpNmlym&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO0Pc9R0jn71G_l3pWlHPnDPTd7obrXeKIs9YtV_HmGdjBmxiK28L54SoQZn1RrLufVvyl_y2aE7EoIxNbHEthsWjtDi8sB_1b6MzMJ2UFL5aHomjtYmJygVP1Ta9GysEz3I1a6CUcGAwQ=&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO0Pc9R0jn71G_l3pWlHPnDPTd7obrXeKIs9YtV_HmGdjBmxiK28L54SoQZn1RrLufVvyl_y2aE7EoIxNbHEthsWjtDi8sB_1b6MzMJ2UFL5aHomjtYmJygVP1Ta9GysEz3I1a6CUcGAwQ=&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8kLS5r9nZstw9LS1az5FK7qyYc08Nh8wV_neZwDxQwoYHPTJ4nsKiZ8KD7dxb-e0_TPhewVjxBQJ7Y0s3To4IbWF_43pHE_spxFkISvLMLiD5nwwSZk_hDK1FF5THFOb51EwtYSk-8bQ&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO0ojJOvfNuEra8zxVexkAvvfmRTyE1usrjMuDkDzvRzYNSod5l8GM4kTES2In_faKCOJWzjyM_Ro1whMwUyeAHbSPFN1EBS8c5IL5jLPN8K1I=&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO08Z7AEoUc9LmrBBZ2mws-NBmEtyhCKkA4m4CykkRj96GDU8udOVKQK-FEdgYlOq480jyzQ1R4DsFkYPjit3DygCxRApjGptBX7bkm6SL9OOGW4sR-W19OEmKpKvD_0QROURGMMWlhYSL-KBAzHnhrGalljHt4-cGLSJ0ZeNJl115v7uJVRDemDPkvFHXOPqsplgvoPa8RCAC7E2t8o_0fLuJZ_w0X92kmeYc8ZnjDO6r7f6KkwwvtXb5uUhxY8dwm&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO08Z7AEoUc9LmrBBZ2mws-NBmEtyhCKkA4m4CykkRj96GDU8udOVKQK-FEdgYlOq480jyzQ1R4DsFkYPjit3DygCxRApjGptBX7bkm6SL9OOGW4sR-W19OEmKpKvD_0QROURGMMWlhYSL-KBAzHnhrGalljHt4-cGLSJ0ZeNJl115v7uJVRDemDPkvFHXOPqsplgvoPa8RCAC7E2t8o_0fLuJZ_w0X92kmeYc8ZnjDO6r7f6KkwwvtXb5uUhxY8dwm&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO0dx-zUD1926ZStWC0JtKRy-u7BhRmq8QjmsI3dbJjaPuNL_01rljKkNjVhIPOxKje_zogOi3l2KhRkVB2CV_8irw_JyIotmYq21PcQS6eXv6o0HqSLWPobhA4J34J0t5jCwe_cog1FH4QGIZlxXOW_Q==&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8m9-1IoKRW_pkUt5n5pjvXUmm5m5FmHv5rlbUWbMCsU-FL7CVYKGCyH5GcNcPEvki_gAJezB9j72UAiAQqFNpXBA-M4DfQVsozItgNlpxsZtE1OPhsRD07lCVDMlXD9U-yjSlcEajF5Jda80USbJvaTEFG7xlC1oKg==&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO0ELfE9F2Mm33jJNXIO2T05png3ETHmPMkBY3A7wxWgjfVADB6zQGQX-4IuLo2sPott8ZkxC96rBdqPWFbvm8FGH6S8sLJ_sgTx09j9M6Sjh7y0C7frajrTEqgw1mh0RkJ7Dr7mhFlv_r7-yjsefwEJLiJawPQ_VrvMW5wO0gN3Ik=&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO0XXri6v_YaGtciqL99ceFbT1rtX7C8TPg1lVgmd0UyJNvjKacQso7E8wMDnjWsxVv8r2G2tzFDIQvJE3_1qY7h7XBtIo_G9fUJ3mxiUcjZk8=&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO00YS-h_Flw3qi1LmhSqnSosiI9MxmM_Wc1oM4_Y8aYf-Dh48d4IUeyBbNs2loJmYyYJvTS6o_rZLjP4iR3A9JT8zRXDHlL8hePOc0p1iMkbY=&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO0k6dzO0UQKe_9T8Rf5lt5JmNUT0F1zZyMpM06Yuyul_qXy_EwLjR9yRGPpgOYLW7N8KDiTy7u9XyxdmtPCoKk3ZgWCLcvfyWDPiQ4fNb01NM7x_9jxlnwQQ==&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO0fYRvzNeGwQEpE0cC586LNye7XqjoffjW0iHG-st93w-XPClthO4VDGUZOw3MlZuV5Xx5OkPV2CO9t754pXkcFFr7C--o08QH2vYMoYTTAgAgd-TnadMpYZJQvc4Vp47PuRHX4gx-c8JJzWYptmNMJBRkgPP1HEQiibrl8gX_2cIVn9YrYMtxA4Xzw5VKjxuF&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO0sYPNEVbDtO42gK9WlePhgqc4C9vNXgTj6FYhxmf8WatkAtauUfbeg3mGF535mXxiYEu9BJ4nu2OlO5DQ6AU_G-pNT32Mw2B2-2aV5kpdKrwiHh4XX9UiAFYS2j6yyJwYHUpnzWijeKsRkG3uQgjAjA==&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO0zn5QdLe3vFSDSZX2R3vO974TJCb5Nc6H92hRjRvvYygIXswPbE_RpkVzUSDgziSWqqx4Kcxp-n9Io6NcPenbHMkwK3YG0Mszbl4pDT0ciozoK9RGKaqzfX1cfRIqtUbR0ZOxYfnEL6xBpX4bJGb_ZA==&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==
http://r20.rs6.net/tn.jsp?f=001anhlUR0yvgJh-WgkNsTkeUA9r0QiWByWBf2yCdSVbIoNlM5Sbike8oF5QUmjdeO07pFtu_0mSlzhUm8EX0gKonY1zxcOUaWIbV1WriIvvsw9Rgv7d7NXIVNT_LYhpptR6f4uJCNq_BQ60NCJdatyC0Ls3Gipj692ac7pvDwb_gQn1O21207yfnkYks3mLd6hurCoiBIgYuk=&c=gmASjX65p2TskwcWbjd3QbRKOiVIXugZUfFpzs7w0D4qj0KzKfw45w==&ch=bdsRZZoOqkKEAegw9qTU484c6MgwKPja3BcsNcH62X3Axgl6-QjW5w==


Senator Harkin Introduces Three Bills as Part of "Access for All" Agenda for Americans 
with Disabilities 

Senator Tom Harkin (D-IA), Chairman of the Senate Health, Education, Labor, and Pensions (HELP) 
Committee, introduced three new bills as part of his "Access for All" agenda to help Americans with 
disabilities achieve economic independence and reach the middle class. The bills include the Universal 
Home Design Act, the Accessible Transportation for All Act, and the Exercise and Fitness for All Act. This 
legislation follows the release of a HELP Committee Report, Fulfilling the Promise: Overcoming 
Persistent Barriers to Economic Self-Sufficiency for People with Disabilities. 

NCWD/Youth Blog Posts 

NCWD/Youth's blog features current and relevant information related to the Guideposts for 
Success, Youth Development and Leadership, Innovative Strategies, Professional Development, and 
more! 

 Matching Motivation with Opportunity: Exploring Careers with Incarcerated Youth – 9/3/2014 

 Bouncing Back: "Fall"ing into Workforce Development Again 
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Legislative Announcements, Calls to Participate 

and New Projects 
 

U.S. Department of Education Announces 2014 National Blue Ribbon Schools 337 Schools 
Honored–287 public and 50 private 
http://tinyurl.com/mcawtsl 
U.S. Secretary of Education Arne Duncan has announced the recognition of 337 schools – 287 public and 
50 private– as National Blue Ribbon Schools for 2014 for their overall academic excellence or their 
progress in closing achievement gaps among student subgroups. These schools demonstrate that all 
students can achieve to high levels. The Department of Education will honor the schools at a recognition 
ceremony on November 10-11, 2014, in Washington, D.C. The award affirms the hard work of students, 
educators, families and communities in creating safe and welcoming schools where students master 
challenging content. The Department invites National Blue Ribbon School nominations from the top 
education official in every state, the District of Columbia, Puerto Rico, the Virgin Islands, the Department 
of Defense Education Activity and the Bureau of Indian Education. The Council for American Private 
Education (CAPE) nominates private schools. 

Disability Visibility Project 
http://www.disabilityscoop.com/2014/06/16/storycorps-disability/19443/ 
“DisabilityScoop” reported June 16, 2014, in an article, “StoryCorps Looks To Record Disability 
Experience,” that a new project, the Disability Visibility Project, has been launched as a community 
partnership with StoryCorps, a national nonprofit that allows everyday people to record casual, one-on-
one conversations in an effort to preserve history. As the 25th anniversary of the Americans with 
Disabilities Act approaches next year, this project will encourage people within the disability community 
to share their stories. StoryCorps’ recording booth in San Francisco is making sessions available between 
July 10 and Dec. 13 specifically for members of the disability community to record their stories. 
Additional times are expected to be added leading up to the ADA’s 25th anniversary in July 2015. 

Workforce Innovation and Opportunity Act 
http://www.disabilityscoop.com/2014/07/10/congress-sheltered-eligibility/19500/ 
“DisabilityScoop” reported July 10, 2014, in an article, “Congress Passes Bill Limiting Sheltered Workshop 
Eligibility,” that a bill that would significantly limit young people with disabilities from entering sheltered 
workshop programs is headed to President Barack Obama’s desk. The U.S. House of Representatives 
voted to approve the “Workforce Innovation and Opportunity Act.” Included in the bill are changes to the 
path from school to work for those with disabilities. The measure would prohibit individuals age 24 and 
younger from working jobs that pay less than the federal minimum of $7.25 per hour unless they first try 
vocational rehabilitation services, among other requirements. It would also require state vocational 
rehabilitation agencies to work with schools to provide “pre-employment transition services” to all 
students with disabilities and require such agencies to allocate a minimum of 15% of their federal funding 
to help individuals with disabilities in transition under the measure. 

U.S. Department of Education’s Guidance Letter on Charter Schools’ Legal Obligations to 
Individuals With Disabilities 
http://www.disabilityscoop.com/2014/05/15/feds-warn-charters-special/19368/ 
The U.S. Department of Education issued a guidance letter in May 2014 outlining charter schools’ legal 
obligations to individuals with disabilities, regardless of whether the schools receive federal funding. 
Included in the letter are reminders that students with disabilities cannot be discriminated against in 
admissions and disciplinary actions; and that parents with disabilities must be accommodated, e.g., with 
sign-language interpreters or Braille materials, when communicating with the school. 
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Disability.gov PSAs Challenge Assumptions about People with Disabilities 
https://www.disability.gov/newsroom/psa-download-center/ 
Disability.gov recently released public service announcements (PSAs) in support of the message that 
people are not defined by their disabilities. Each of the eight PSAs features one of Disability.gov’s “No 
Boundaries” participants. Each PSAs participant chose several words to describe him or herself to paint a 
broader picture of who they are. The PSAs are downloadable from the Disability.gov site. 
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Latest Employment Opportunities Posted on 

NASET 
 

Assistant Professor in Special Education 
 

Bellingham, WA 

Job Category: Assistant Professor in Special Education 
 

Responsibilities: 

 Teach undergraduate and graduate courses in Special Education. 

 Work with department and college to align department curriculum with state and professional 
performance-based standards. 

 Maintain an active and visible program of scholarship, including presentations and publications. 

 Participate in service within the department, college, university, community, and professional 
organizations. 

 Advise undergraduate and graduate students. 

 Supervise students in community-based or school settings. 

Required Qualifications: 

 Earned doctorate or doctoral specialization in special education or school psychology by 
September 2015. 

 Evidence of commitment to continuing scholarly activity in special education or school 
psychology. 

 Experience working with children and youth with disabilities. 

 Excellent written and oral communication skills. 

 Experience working with diverse populations and a commitment to advancing matters of equity 
and inclusion. 

 Present or past credential in special education or school psychology. 

 Experience in schools (P-12). 

 Demonstrated potential for excellence in teaching at the university level. 

Preferred Qualifications: 

 Evidence of active, applied, collaborative scholarship in special education. 

 Teaching and scholarship in bilingual and/or multicultural special education. 

 Expertise in high incidence disabilities, including methods for teaching reading to at-risk 
populations and children with disabilities. 

 Expertise in universal design for learning. 

 Experience aligning university curriculum with state and national standards for special education. 

http://www.naset.org/employops.0.html?&tx_ttnews%5Btt_news%5D=2863&cHash=1270c31599c84482d458ce6153bd2535


 Experience in collaborating with general educators, families, other professionals, and/or 
community. 

 Evidence of successful university teaching. 

Salary: 

 Salary is commensurate with experience and qualifications. 

Bargaining Union: 

 United Faculty of Western Washington 

To Apply: 

Please submit your application via WWU's Electronic Application System for Employment (EASE) 
at https://jobs.wwu.edu/. Note: You will need to use Internet Explorer to fully utilize WWU's online 
application system. Materials may be attached as noted on the EASE application. 
Application materials should include: 

 Cover letter addressing the position qualifications 

 Vita 

 Two scholarly writing samples 

For further information on this position please contact Dr. Gail Coulter by emailGail.coulter@wwu.edu or 
phone 360-650-2667. 
 
 

*************************************************** 
 
 

Education Therapist 
Irving, Texas 

Job Category: Education Therapist for Brain Injured Patients 
 

SPECIAL ED TEACHER! 

EDUCATION THERAPIST 

THE POSIT ION IS FULL  TIME , M -F O NLY WITH  PAI D H OL IDAYS ! 
EXCELL ENT BENE FITS!  

 Tests and evaluates patients using formal and informal methods. 

 Develops and implements individual educational goals and treatment plans for assigned 

 Employs academic courses of study and methods to enhance academic levels. 

 Reviews and revises programs as deemed necessary. 

 Attends and reports verbally or in writing in conferences 

 Prepares conference summaries/reports for each assigned patient as needed per month. 

 
E-mail: hrtx@neuroskills, Tel: 972-580-8500, Fax: 972-255-3162, 
1320 W. Walnut Hill, Irving 
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SPECIAL KNOWLEDGE, SKILL AND ABILITY REQUIREMENTS: 

 Teaching Credential, preferably in Special Education is preferred. 

 Experience in rehabilitation or with developmentally disabled is preferred. 

EDUCATION REQUIRED: 

 Bachelors degree in Education or related field. 

Benefits: 

 Health, Life and Dental insurance options 

 Paid Time Off Accrual 

 Holiday Pay 

 Continuing Education opportunities 

 401k 

Contact: 

Send resume to hrtx@neuroskills.com or fax to 972-871-5327. 
 
 

*************************************************** 
 
 

Special Education Teacher (9th grade) 
 

Washington, DC 

Job Category: Teacher 
 

Facilitate Learning 

 Understand developmental levels of scholars and appropriately differentiate instruction 

 Understand and use variety of data and data sources for lesson planning 

 Monitor and modify lesson plans to heighten learning 

 Effect variety of strategies to meet learning styles of scholars Integrate and use technology in 
instruction 

 Help scholars to develop critical thinking and problem-solving skills 

 Seek and collaborate with specialists who can support special needs of scholars. 

Establish and Maintain Effective Learning Environment 

 Set and maintain high expectations for academic performance and behavior 

 Foster nurturing, respectful, and positive classroom environment 

 Collaborate with peers and instructional leaders to ensure rigorous and appropriate instruction 

 Treat scholars as individuals 

mailto:hrtx@neuroskills.com
http://www.naset.org/employops.0.html?&tx_ttnews%5Btt_news%5D=2860&cHash=fb6ca9e0740a0d338d6725f28c838154


 Ensure scholar engagement and learning. 

Know Content Area and Apply Interdisciplinary Content 
Knowledge 

 Align instruction with Common Core Standards and Chavez Curriculum Guide Bring richness and 
depth of understanding to classroom 

 Demonstrate interconnectedness of content areas/disciplines 

 Make instruction relevant 

 Integrate public policy into coursework 

 Take responsibility for scholar progress 

 Grow and learn: work collaboratively to create learning community 

 Promote confidence and build partnerships within school community e.g. parents, guardians, 
community stakeholders, etc. 

Innovate 

 Actively participate in professional development programs 

 Assume role in school improvement beyond the classroom 

 Keep current on trends, legislation and developments related to education. 

Core Requirements: 

 Passion for educating traditionally underserved scholars Intense commitment to high standards 
and excellence 

 Bachelor's Degree 

 2+ years of relevant teaching experience 

 Demonstrated content expertise 

 Achievement of NCLB's Highly Qualified standard (successful completion of the appropriate 
Praxis content test; or undergrad/grad major or equivalent in content area) 

Contact: 

Pamela Merkerson 
Talent Acquisition Manager 
Chavez Schools 
pamela.merkerson@chavezschools.org 
 
 
 

*************************************************** 
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Part-Time Literacy Specialist 
 

New York, NY 

Job Category: Teaching 
 

Job Overview: 

TEP's Part-Time Literacy Specialist (approximately 15 hours per week) will work one-on-one with 
students identified as struggling readers in both push-in and pullout capacities, spiraling effective literacy 
interventions into the student(s)' existing curriculum. The Literacy Specialist will design, implement and 
track interventions for the focus student(s) to develop decoding, fluency, and reading comprehension 
skills. The major aim is to facilitate substantial growth in the focused student(s)' reading ability. 

Start Date: 

Immediate opening. Start date is flexible. 

Accountability: 

The Part-Time Literacy Specialist will report directly to the TEP Special Education Coordinator to develop 
and track and progress towards specific objectives set by the Literacy Specialist. 

Compensation & Schedule: 

The Literacy Specialist will be paid $20 to $25 per hour, based on instructional experience and expertise. 
The Literacy Specialist will work approximately 3 hours per day (15 hours per week). 

Application: 

To apply, please submit a resume and cover letter to jobs@tepcharter.org. The subject line of your email 
should read Part-Time Literacy Specialist. Your cover letter must detail your specific experience and 
expertise in literacy instruction, including specific curricular materials or interventions you have 
successfully used to support struggling readers. Applications submitted without a cover letter will NOT be 
considered. 

Deadlines & Notifications: 

TEP is currently reviewing applications on a rolling basis. Applications will be reviewed in the order that 
they are received. If you submit both a cover letter and resume, you will receive a response from us as to 
whether or not you will be invited to the next stage in the process. (If you only submit a resume, without a 
cover letter, you will NOT receive a response from us.) 

Responsibilities: 

Details: 
1. Goal Setting and Tracking (a) Create and track specific, measurable goals for reading growth, based on 
diagnostic assessment and observations 
(b) Report progress to student(s), families, other teacher(s) and administrators 
2. Reading Interventions and Instruction (a) Design and implement reading instruction and interventions 
(b) Use data to drive instructional shifts 
(c) Coordinate with grade-level teachers to incorporate intervention within the existing curriculum 

http://www.naset.org/employops.0.html?&tx_ttnews%5Btt_news%5D=2858&cHash=53ad82254d58e8c07f29cbf92fa68ce8


3. Behavior Management & Support (a) Develop, refine, and maintain management systems that engage 
and inspire 
 

 

Qualifications & Personal Attributes:  

Details: 

1. Experience & Expertise (a) Significant experience as an ELA or Literacy or Special Education Instructor 
or Related Service Provider, preferably in an upper elementary or middle school setting 
(b) Significant knowledge of research-based and/or classroom-tested literacy instruction strategies and 
interventions 
(c) Ability to engage and motivate a struggling reader 
2. Interpersonal (a) Exhibits strong leadership, interpersonal and communication skills (b) Treats others 
with respect, regardless of gender, race, sexual orientation, background, or ability 
3. Work Ethic (a) Sets the highest standard of excellence for himself/herself (b) Enjoys the challenge of, 
and works well in, a dynamic, fast-paced environment (c) Works well in a collaborative, team-oriented 
work environment 
4. Philosophy (a) Adheres to the belief that all students can learn given the appropriate supports (b) Is 
committed to the vision and philosophy of the TEP organization 
5. Character (a) Is committed to acting with honesty and integrity in all matters involving TEP students, 
parents, staff, and community members 

Compensation & Schedule: 

The Literacy Specialist will be paid $20 to $25 per hour, based on instructional experience and expertise. 
The Literacy Specialist will work approximately 3 hours per day (15 hours per week). 

Contact: 

jobs@tepcharter.org 
 
Please visit http://www.tepcharter.org/Part-Time-Literacy-Specialist.php for details. 
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Social Studies/ History, ELA & Special Education 
Teacher 

 

New York, NY 

Job Category: Teaching 
 

Description: 

The Equity Project Charter School is now hiring for Social Studies/ History, ELA and Special Education 
Teaching positions. 

mailto:jobs@tepcharter.org
http://www.tepcharter.org/Part-Time-Literacy-Specialist.php
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Featured in The New York Times and on 60 Minutes, TEP is the school that pays its teachers a $125,000 
salary to work on a team of master practitioners in an environment that values and develops teaching 
excellence. We are currently hiring teachers in Social Studies/ History, ELA and Special Education. 

Teacher Apprenticeship positions are also available. The Equity Project Charter School is a 5th through 
8th grade middle school serving low-income students in the Washington Heights neighborhood of New 
York City. 

TEP Charter School is designed and structured around the belief that teachers are the key personnel in 
achieving educational success for its students. In singling out teacher quality as the essential lever in 
educational reform as opposed to other reforms such as class size reduction or pre-packaged curricular 
models TEP builds on an extensive body of research that shows that teacher quality is the most important 
educational input predicting student achievement.• 

Requirements: 

Please visit our website at http://www.tepcharter.org/apply.php for specific details on requirements and 
how to apply. 
 

Benefits: 

Please visit this link for detailed information on revolutionary 
compensationhttp://www.tepcharter.org/revolutionary-compensation.php. 
 

Contact: 

jobs@tepcharter.org 
Visit: http://www.tepcharter.org/apply.php for details on how to apply. 
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Director of Special Education 
 

Los Angeles, CA 

Job Category: Director of Special Education 

Responsibilities: 

Curriculum: 

 Supervise and provide leadership for the Special Education program at multiple schools 

 Develop and implement appropriate educational curriculum 

 Provide leadership in the timely assessments of students including completion of Individualized 
Education Program (IEP) and 504 related paperwork 

 Report progress on students with IEPs and 504 plans to various constituents. 

http://www.tepcharter.org/apply.php
http://www.tepcharter.org/revolutionary-compensation.php
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 Collaborate with other staff to manage and organize the physical classroom environments to 
promote learning, including the development of classroom management systems 

 Use effective teaching and behavior management strategies 

 Follow all required program accommodations and modifications indicated in each student's IEP 

 Advise teachers about means of altering, accommodation, and, or modifying teaching methods 
when working with students with diverse abilities in their classrooms 

 Provide faculty with program and testing needs from each student's IEP. 

 Provide direct instruction to individuals and small groups in a professional development setting 
as needed. 

 Ensure special education staff and as needed general education staff are able to assess how 
students with diverse abilities learn best and then adapt teaching methods to fit students unique 
learning styles 

 Establish classroom climates that encourage student growth and development in areas of 
knowledge, skills, and attributes as delineated in the educational mission 

 Administer diagnostic tests as needed. 

 

Student Services: 

 Function as liaison and advocate for students with diverse abilities on various school teams as 
needed between home, school, and, or agencies as needed. 

 Proactively and effectively communicate and collaborate with other members of the faculty on 
issues regarding concerns about individual students 

 Monitor student progress towards achieving instructional objectives and goals on the IEPs and 
report service hours on Welligent 

 

Parent Communications: 

 Maintain regular contact with parents of students receiving special education services 

 Meet with parents/guardians as needed to communicate IEP services, supports, and, or results of 
assessments. 

 Contribute to creating a welcoming environment for parents, including participating in any 
meetings with school personnel regarding student performance 

 Report on student progress through quarterly updates of progress on IEP goals/benchmarks 

 Initiate and conduct individual parent meetings for students receiving IEP services 

 Conduct at least two parent education meetings/workshops on special education related topics 

 

Program Implementation: 

 Develop, maintain, and lead in Student Support Team meetings for students identified as 
potentially having special needs 

 Work with the administrative staff and other faculty members to ensure the implementation of a 
cohesive educational program 

 Manage data base systems such as Welligent for all special education staff and administration 

 Train and develop all special education teachers 

 Manage and help develop all school psychologists 



 

Organizational/Administrative: 

 Report special education related statistics as they become available 

 Complete IEP paperwork as required by federal and state laws 

 Maintain the confidential files for special education students 

 Participate in determining appropriate classroom placement for incoming and transitioning 
students 

 Supervise all special education staff and partnerships with outside staffing agencies 

 Coordinate Special services as required by each student's IEP 

 

Qualifications and Experience: 

 California Teaching Credential with Special Education/Educational Specialist Clear (Level II) 
Credential. 

 Successful manager of an urban classroom who has used structure and high expectations to drive 
student success â€¢ Experienced classroom teacher with demonstrated quantifiable and objective 
student performance gains with English Language Learners â€¢ Ability to work with a variety of 
learning abilities, including those with special needs and low skill level in a heterogeneously 
grouped classroom setting 

 Demonstrated ability to work well in a team, especially with parents and community members 

 Analytical problem solver â€¢ Basic understanding of data analysis 

 Minimum three years of urban teaching preferred 

 Bilingual (Spanish) Preferred 

 

Salary and Benefits: 

Salary: Salary based on education and experience 
Status: Full Time 
Start Date: An exceptional candidate will assume a full time role as soon as possible 
Location: Los Angeles, CA 
Benefits: Health, dental, vision, life insurance, 403b plan, personal time off, holidays 

Contact: 

Olga Ramos 
Human Resources Coordinator 
Bright Star Schools 
oramos@brightstarschools.org 
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Resource Specialist (RSP Teacher) 
 

California: Burbank, San Gabriel, Inland Empire, San Bernardino and Hesperia 

Job Category: High School, Special Education 
 

Description: 

Options For Youth is a guided independent study public charter school serving students in grades 7 
through 12. We are currently looking for a Resource Specialist (RSP Teacher) to join our dynamic team. 

General Summary: 

The primary responsibility of the RSP teacher is to provide instruction and other related services to 
Special Education students. The RSP teacher will also facilitate diagnostic assessment including 
administration, scoring and interpretation. RSP teachers will review and revise IEPâ€™s as needed. The 
Resource Specialist will support instruction in reading, math, and written language for students, tutor 
individual and small groups of students, administer and score academic testing, write individualized 
education plans and support other academic programs as needed. The Resource Specialist will work 
under the leadership of the Program Specialist and the Director of Special Education. 

 

Essential Functions include, but are not limited to the following:* 

 Provide instruction to students with special needs and identified learning disabilities in a resource 
specialist program 

 Tutor individual and small groups of students, reinforcing language and reading concepts 

 Administer and score individual and group tests 

 Schedule IEP meetings, coordinating schedules with parents, general education teacher(s), 
administrator, and all appropriate special education staff 

 Conduct IEP meetings 

 Communicate and coordinate special needs evaluation and testing with speech teacher, 
psychologist, and other service providers. 

 Communicate with parents regarding individual student progress and conduct 

 Maintain progress records and record progress toward IEP goals 

 Record progress within the independent study program 

 Perform other duties in support of the Resource Specialist program 

 Support other academic programs offered within the independent study program 

 

Knowledge, Skills and Abilities Required: 

 Resource Specialist Certificate or ability to obtain Mild/Moderate Certificate 

 Ability to teach students of grades K-12 

 Ability to work with children of all ages 

 Ability to understand, adopt, and support the independent study program, concepts and their 
philosophies 

http://www.naset.org/employops.0.html?&tx_ttnews%5Btt_news%5D=2854&cHash=10c93e4adac232dad7e529f039179e2e


 Ability to organize and present ideas effectively in oral and written form. 

 Ability to make skillful decisions 

 Ability to work under pressure and meet deadlines 

 Ability to operate a PC computer, word processor, copier, FAX, and other office machines. 

 

Education and Experience: 

 Minimum BA degree or equivalent. 

 Valid California Teaching Credential in Special Education (Mild/Moderate) 

 
*The specific statements shown in each section of this description are not intended to be all inclusive. 
They describe the general nature and level of work being performed and/or represent typical elements 
and criteria considered necessary to successfully perform the job. The Company retains the discretion to 
add to or change the duties of the position at any time. 

Visit our website at ofy.org to learn more about our company! 

Requirements: 

A valid California Teaching Credential in Special Education (Mild/Moderate). 

Benefits: 

Full-time and temp-on-call positions available. Full-time positions include benefits, retirement plans, 
holiday and vacation pay and potential incentives. 

Contact: 

Sophia Montiel 
HR Generalist 
Options For Youth | Pathways Management Group 
Office: 626.204.2525 | Email: smontiel@ofy.org 
Website: http://www.ofy.org/ 
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Special Education Teacher 

Bridgeport, CT 

Job Category: Special Education Teacher 
 

Description: 

The mission of the Great Oaks Charter School is to prepare its students to succeed in college. We will 
do this by instilling in students the scholarship, discipline, and honor necessary to be successful in college 
and to pursue a career of their choice. 
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Position Summary: 

Great teachers are at the heart of what we do, and are the key to our students' college success. The Special 
Education Teacher is responsible for ensuring that every student at Great Oaks is supported in their 
academic development. He/she will be responsible for providing IEP services in the following settings: 
general education classroom, resource room, and tutorial groups. He/she will be the primary person 
responsible for ensuring that students with special needs receive the proper accommodations within the 
classroom and during tutorial sessions. He/she will also oversee progress monitoring for his/her caseload. 
This teacher will work closely with the Special Services Coordinator and tutors to ensure all students have 
access to a quality education. All teachers will also take on additional responsibilities around the school 
such as advisory, lunch duty, enrichment classes, and after school activities. Our most successful teachers 
are those who operate with a team mindset; we are all in this work together and it will take each and every 
one of us to achieve college success for our students. 

 

Outcomes: 

THROU GHO UT TH E YEAR,  THE SP ECIAL ED UCATIO N T EACHE R WILL :  
 
Ensure that the school is meeting the needs of all students by: 

 Monitoring student performance data and progress towards IEP goals 

 Providing services in the general education setting, resource room setting, and tutorial block 
setting 

 Maintaining consistent communications with families regarding student progress 

 Participating in the evaluation/reevaluation process 

 Communicating with all general education teachers, tutors, and the Special Services Coordinator 
regarding the needs and progress of his/her students with special needs 

 Regularly contribute to the Student Support Team 

 
Maintain a strong classroom culture by: 

 Clearly and consistently communicating and upholding school rules, values, and expectations in 
and out of the classroom 

 Setting an urgent, respectful, and positive tone in the classroom 

 Displaying extraordinary time management to maximize student learning and sense of urgency 

 Building relationships with students that communicate that succeeding in college is important, 
that the student can do it, and that we will not give up on a student 

 Plan a rigorous curriculum and deliver strong instruction by: 

 Demonstrating solid knowledge and understanding of the content matter 

 Using a multitude of instructional strategies that are academically rigorous and highly engaging 

 Working with the Special Services Coordinator to create and implement quarterly interventions 

 Executing detailed lesson plans mapped to specific IEP goals and objectives 

 Taking responsibility for student progress; constantly working to respond to students' needs 

 Contribute to the creation of a data-driven culture by: 

 Tracking and analyzing student data both publicly and internally to identify learning needs 

 Using student achievement data to set ambitious goals for the students 

 Planning and implementing strategies to achieve targets related to student learning outcomes 

 Collaborating with other teachers to develop and revise curriculum based on assessment data 

 



Competencies: 

 GRIT - must have the ability to persevere and succeed at a challenging task 

 Relationship-building - must show evidence of building and leveraging strong relationships 

 Relentlessness - must be willing to do whatever it takes to constantly improve student 
achievement, including occasional evening and weekend commitments 

 Communicate Effectively - must be able to clearly communicate with peers and supervisors 

 

Qualifications: 

 A strong academic record with a bachelor's degree from a competitive college or university 
required; advanced degree in subject area preferred 

 At least two years of experience improving student achievement at an urban school 

 Extremely strong classroom management abilities 

 A strong belief in the importance of a no excuses school culture; experience preferred 

 A strong belief that all students can succeed 

 Connecticut teaching certification preferred 

 Exceptional ability to respond well to feedback and implement it immediately 

 

Compensation: 

GO Bridgeport provides a competitive compensation and benefits package; exact compensation will vary 
based on experience and education 

 

To Apply: 

Please send your resume and cover letter to bridgeportcareers@greatoakscharter.org 
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Special Education Teacher 
 

Sherman Oaks, CA & Culver City, CA 

Job Category: Full Time Teaching 
 

The Help Group is now hiring special education TEACHERS! 

The Help Group's nine specialized day schools offer pre-K through high school programs for more than 
1,450 students. Its broad range of mental health and therapy services, child abuse and residential 
programs extends its reach to more than 6,000 children and their families each year. With more than 950 
staff members, The Help Group's state-of-the-art schools and programs are located on seven campuses in 
the Los Angeles area. 
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We are hiring for our Autism schools located on our Sherman Oaks and Culver City campuses. 

 

Must have one of the following credentials: 

 Current or expected enrollment in a University internship special education program 

 Level I or II Mild/Moderate credential with the Added Autism Authorization 

 Level I or II Moderate/Severe credential 

 Level I or II Early Childhood Special Education credential 

 

The Help Group offers: 

 Excellent benefits, including 100% employer sponsored plans and partial tuition reimbursement. 

 Outstanding work environment. 

 We pay our Level I/Level II teachers according to the LAUSD pay scale. 

 Generous sign on bonuses based on credential: 

 $2,500 sign on bonus for teachers with Level I/II mild/moderate credential AND the autism 
added authorization 

 $3,500 sign on bonus for teachers with Level I/II moderate/severe credential 

 $1,500 sign on bonus for moderate/severe intern teachers - those who are in university-approved 
moderate/severe intern programs 

 

Contact: 

Please submit your cover letter and resume to careers@thehelpgroup.org or fax to 818-779-5242. Please 
include your special ed credential in the subject line. 
For more information about The Help Group please visit our website at www.thehelpgroup.org No calls 
please! 
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Special Education Teacher  

San Rafael and Concord, CA  

Job Category: Special Education Teacher 

Description: 

Join a team that is making a difference in the community! Anova is Northern California's most 
trusted provider of educational, behavioral, and therapy services for children with autism and all 
types of disabilities. This is a full-time, Contracted (Exempt) position and is based on the 
number of school calendar days.  
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The Special Education Teacher is responsible for planning, structuring, implementing and 
evaluating the behavioral and educational components of their classroom. This position 
oversees the daily operations of their classroom and assumes responsibility for the design and 
implementation of IEP goals and objectives. This position supervises and offers guidance to 
classroom staff to ensure a positive and high quality teaching environment, and ensures 
compliance with agency policies and procedures and other appropriate regulations and 
standards.  

Requirements: 

 Must hold a valid CA Special Education Teaching Credential or Intern Credential. 

 At least two years of experience working with developmentally disabled and / or 
emotionally disturbed students in an environment utilizing an Applied Behavior 
Analysis approach. 

 Must have computer access with internet capabilities. 
 Supervisory experience is highly preferred. 

 

Benefits: 

Anova benefits include Health, Dental, and Vision Insurance, Term Life Insurance, 403(b) 
plan, and the Employee Assistance Plan (EAP). All Anova employees also participate in 
training and professional development.  

With campuses in three North Bay counties and administrative offices in beautiful wine country, 
Anova employees enjoy the climates, communities, and scenery that make Northern California 
one of the most desirable places in the world to live and work.  

Contact: 

Please go to http://www.anovaeducation.org/careers to download and submit an employment 
application. You may also send a cover letter, employment application, and resume via email to 

Kelly Obremski at kobremski@anovaeducation.org or call 707-527-7032 for more 
information. 

 

 

*************************************************** 
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Upcoming Conferences, Workshops and Events 

2014 

November 

National Dropout Prevention Network Conference  
Conference 
November 2, 2014 - November 5, 2014 
Louisville, KY 
http://tinyurl.com/ny62oc4 
The 26th Annual National Dropout Prevention Network Conference, “On Track for success: Each Student 
College and Career Ready,” will be held November 2-5, 2014, in Louisville, Kentucky. The conference is 
designed to enhance the leadership skills of adults seeking to strengthen interventions among school, 
community, and families especially those in at-risk situations. The conference program will focus on 
alternative pathways; college and career pathways; common core and the student at-risk; curriculum and 
instruction; data assessment and continuous improvement; leadership, policy, and governance; literacy; 
new literacy: media and technology; school climate; student, family, and community engagement; and 
student support services and interventions. 

Leaders for Life: No Limits – No Boundaries  
Conference 
November 6, 2014 - November 8, 2014 
Cleveland, OH 
http://www.dcdt.org/ 
The Division on Career Development and Transition (DCDT) 2014 conference, “Transition Rocks,” will be 
held November 6-7, 2014, in Cleveland, OH. The conference’s transition related strands will include 
transition assessment, cultural diversity, postsecondary education and employment, family involvement, 
community partnerships, and others. The DCDT webpage includes information about the conference, pre-
and-post conference activities, and how to register for the conference. 

DCDT 2014: Transition Rocks  
Conference 
November 6, 2014 - November 8, 2014 
Cleveland, OH 
http://www.dcdt.org/ 
“DCDT 2014: Transition Rocks,” sponsored by the Division on Career Development and Transition 
(DCDT), will focus on transition-related strands, including transition assessment, cultural diversity, 
postsecondary education and employment, family involvement, and community partnerships. The 
International DCDT Conference brings together secondary transition stakeholders from across the 
country to network and focus on research-based strategies to support youth with disabilities as they 
transition from school into post-school life. Deadline for Early Bird registration: October 6, 2014. 

National Mentoring Summit  
Other 
Summit 
January 28, 2015 - January 30, 2015 
Washington, DC 
http://www.mentoring.org/2015_national_mentoring_summit/ 
The 2015 National Mentoring Summit will bring together practitioners, researchers, corporate partners, 
government and civic leaders, national youth-serving organizations and the network of affiliate Mentoring 
Partnerships to explore and advance mentoring’s positive impact on individuals and communities. 

To top 
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Funding Forecast and Award Opportunities 

Forecast of Funding Opportunities under the Department of Education Discretionary 
Grant Programs for Fiscal Year 2014 
http://www.ed.gov/fund/grant/find/edlite-forecast.html 
This document lists virtually all programs and competitions under which the U.S. Department of 
Education has invited or expects to invite applications for new awards for fiscal year 2014 and provides 
actual or estimated deadlines for the transmittal of applications under these programs. The lists are in the 
form of charts organized according to the Department’s principal program offices and include programs 
and competitions previously announced as well as those to be announced at a later date. 

FY 2014 Discretionary Grant Application Packages 
http://www.ed.gov/fund/grant/apply/grantapps/index.html 
This site, from the Department of Education, provides information on grant competitions that are 
currently open. 

Arthur Vining Davis Foundations Seeks Proposals to Strengthen Secondary Education  
http://www.avdf.org/FoundationsPrograms/SecondaryEducation.aspx 
The Arthur Vining Davis Foundations offers $100,000-$200,000 grants to support a wide range of 
innovative professional development programs that strengthen teachers in grades 9-12 and their teaching. 
For example, projects might be designed to improve professional development for in-service and pre-
service teachers, strengthen teaching skills, support practical research in teacher and high school 
education, or encourage innovative use of technology and new techniques for presentation of classroom 
materials in high schools. Projects should aim to develop solutions with potential for wide application or 
replication by others. Requests to support well-established programs should be for initiatives with the 
potential to improve the program significantly. Special consideration will be given to projects in their 
early stages that address the concerns and problems of secondary education on a national level. In 
considering proposals to support high school teaching, sustained partnerships between the faculties of 
colleges (e.g., arts and sciences and education) and school districts, or collaborative efforts involving 
reform organizations, colleges/universities, and high schools are encouraged. Eligible institutions include 
but are not limited to public and private colleges and universities, graduate schools of education, and 
freestanding educational institutes. Ongoing deadlines.  

Discover: Pathway to Financial Success Grant 
http://www.pathwaytofinancialsuccess.org/get-a-grant 
Discover is investing up to $10 million in financial education, and any high school can apply for a grant 
toward a financial education curriculum. Applying schools must have implemented or be looking to 
implement a financial education curriculum; have a measurement tool planned or in place to assess 
participation in and comprehension of the financial education curriculum; and agree to share overall 
results of the measurement tool’s pre- and post-curriculum testing with Discover upon the program’s 
completion to assess what worked and what didn’t. Maximum award: varies. Eligibility: high schools in 
the United States. Deadline: none.  

Dollar General: Beyond Words Library Disaster Relief 
http://www.ala.org/awardsgrants/awards/166/apply 
Dollar General, in collaboration with the American Library Association (ALA), the American Association 
of School Librarians (AASL) and the National Education Association (NEA), is sponsoring a school library 
disaster relief fund for public school libraries in the states served by Dollar General. The fund will provide 
grants to public schools whose school library program has been affected by a disaster. Grants are to 
replace or supplement books, media and/or library equipment in the school library setting. Maximum 
award: up to $15,000 to replace or supplement books, media and/or library equipment. Eligibility: public 
school libraries Pre K-12 located within 20 miles of a Dollar General store, distribution center or 
corporate office that have lost their building or incurred substantial damage or hardship due to a natural 
disaster (tornado, earthquake, hurricane, flood, avalanche, mudslide), fire or an act recognized by the 
federal government as terrorism; or have absorbed a significant number (more than 10% enrollment) of 
displaced/evacuee students. Deadline: none.  
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Fender Music Foundation: Grants 
http://www.fendermusicfoundation.org/grants/?sec=info 
Fender Music Foundation grants of instruments and equipment are awarded to music academies, schools, 
local music programs and national music programs across America, particularly in-school music classes, 
in which the students make music; after-school music programs that are not run by the school; and music 
therapy programs, in which the participants make the music. Maximum award: up to 8 instruments. 
Eligibility: established, ongoing and sustainable music programs in the United States, which provide 
music instruction for people of any age who would not otherwise have the opportunity to make music. 
Deadline: rolling.  

AASA: National Superintendent of the Year 
http://www.aasa.org/content.aspx?id=3404 
The American Association of School Administrators (AASA) National Superintendent of the Year Program 
pays tribute to the talent and vision of the men and women who lead the nation's public schools. 
Maximum award: recognition; a $10,000 scholarship to a student in the high school from which the 
National Superintendent of the Year graduated. Eligibility: Any superintendent, chancellor, or top leader 
of a school system in the United States, Canada, or international school who plans to continue in the 
profession. Deadline: varies by state. 
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