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Update from the U.S. Department of Education

U.S. High School Graduation Rate Hits New Record High

U.S. students are graduating from high school at a higher rate than ever before, according to new data
from the U.S. Department of Education's National Center for Education Statistics. The nation's high
school graduation rate hit 81 percent in 2012-13, the highest level since states adopted a new uniform way
of calculating graduation rates five years ago.

"America's students have achieved another record-setting milestone," U.S. Secretary of Education Arne
Duncan said. "We can take pride as a nation in knowing that we're seeing promising gains, including for
students of color. This is a vital step toward readiness for success in college and careers for every student
in this country, and these improvements are thanks to the hard work of teachers, principals, students and
families."

Since 2010, states, districts and schools have been using a new, common metric—the adjusted cohort
graduation rate—to promote greater accountability and develop strategies that will help reduce dropout
rates and increase graduation rates in schools nationwide. For three consecutive years, graduation rates
have continued to climb, which reflects continued progress among America's high school students.

"When schools are held accountable and students are given support to help them stay in school and on
track, real progress is possible," said John Gomperts, president and CEO of America's Promise Alliance,
leader of the GradNation campaign to reach a 9o percent on-time high school graduation rate by 2020.
"Because of increases over the past decade or so, nearly two million additional young people have high
school diplomas, giving them a chance at a more promising future. However, much work remains.
Looking forward, we will focus on what more can be done so that all young people have the foundation
they need to succeed in school and life."

The campaign plans to release its 2015 "Building a GradNation" report in early May.

The Department hopes to release graduation rates for minority students, students with disabilities and
English language learners in coming weeks.

Today's economy calls for critical skills that go beyond the basics. To ensure the economic strength of our
country, students must graduate high school ready for college, careers and life. The Department has
invested more than $1 billion in early education; implemented strategies that improve achievement and
close opportunity gaps, and awarded billions of dollars through such grant programs as Race to the

Top, Investing in Innovation, and School Improvement Grants; and expanded college access and
affordability for families.

To maintain and accelerate the progress students are making, the Obama Administration is calling for an
overhaul of the Elementary and Secondary Education Act (ESEA) —also known as No Child Left Behind—
with a law that not only ensures students are prepared for college, careers and life, but also delivers on the
promise of equity and real opportunity for every child. Secretary Duncan has called on Congress to create
a bipartisan law that gives teachers and principals the resources they need, expands high-quality
preschool for families and supports schools and districts in creating innovative new solutions to problems
that translate into better outcomes for students.

For more information, visit www.ed.gov.

Secretary Duncan's Statement on Legislation Concerning No Child Left Behind Approved
by U.S. House of Representatives Committee

U.S. Secretary of Education Arne Duncan issued the following statement on legislation approved today by
House Education and the Workforce Committee:

"This Republican bill not only cements cuts in education funding for our children, but it also does nothing
to guarantee that states continue to invest in education. Rather than helping improve the schools that it
need it most, the Republican bill would actually cut investments in these schools while increasing funds
for some of the wealthiest areas in the country. That approach is backward. We can't just cut our way to


http://nces.ed.gov/
http://www.americaspromise.org/
http://www.americaspromise.org/building-gradnation-report
http://www2.ed.gov/programs/racetothetop/index.html
http://www2.ed.gov/programs/racetothetop/index.html
http://www2.ed.gov/programs/innovation/index.html
http://www2.ed.gov/programs/sif/index.html
http://www.ed.gov/

opportunity. Our kids deserve better. Every child—no matter his or her zip code—deserves a quality
education, including access to high-quality preschool and a fair shot at getting ahead. We need to invest in
our educators so they have the resources they need to help children succeed. I respect Chairman Kline's
commitment to improving our schools, and I remain hopeful that we will find a path to bipartisan
legislation in the House and in the Senate that helps every child be successful in college, careers and life
and delivers on the promise of real opportunity for every child."

U.S. Education Department Announces Resolution of Civil Rights Investigation of Yakima
School District (WA) Efforts to Address Harassment of Students

The U.S. Department of Education announced today that its Office for Civil Rights (OCR) has entered into
a resolution agreement to resolve a compliance review of the Yakima School District, Washington. The
review examined whether the District has taken appropriate action to address harassment of students on
the bases of sex, race, color, national origin, and disability. Yakima School District is the 18th largest
school district in Washington State with 23 schools and approximately 16,000 students. It is also the
largest Latino majority district in Washington State.

After identifying relatively high rates of bullying in the district, OCR’s investigation found the district
violated federal civil rights laws by failing to provide nondiscrimination notices or procedures for prompt
and equitable resolution of student or employee complaints. In addition, OCR’s investigation revealed
flawed district recordkeeping that prevented the district, or OCR, from determining whether a hostile
environment exists for students and if so whether the district takes appropriate steps for solution.

“Bullying and harassment of students is a serious national issue with documented long-term effects on
victims, bullies, and bystanders,” said Catherine E. Lhamon, Assistant Secretary for the Office for Civil
Rights. “Our federal civil rights laws clearly prohibit bullying and harassment based on protected identity
characteristics. I appreciate the Yakima School District’s commitment to work with OCR to satisfy civil
rights obligations to take steps to reduce bullying and harassment in schools within the District.”

The sheer number of incidents of harassment, specifically sexual harassment, contained in the District’s
incident reports raised concerns about whether steps taken by the District are reasonably calculated to
prevent harassment from recurring.This concern is further underscored by the fact that in many
instances, disciplinarians could not identify the victim of the harassment; accordingly, disciplinarians
could not confirm whether or not the reported incidents of harassment recurred following the respective
reports and apparent disciplinary actions. The inability to identify the harassed students, due to
deficiencies in the District’s record keeping, also raises the important question of whether appropriate
steps, besides discipline, were taken to remedy the effects of harassment on the harassed students.

Prior to completing the compliance review, the district expressed an interest in resolving the identified
violations and the remaining issues with a resolution agreement.

The district committed to take the following actions:

e promptly investigate all incidents of harassment based on sex, race, color, national origin, and
disability of which it has notice; and take appropriate action to end the harassment, prevent its
recurrence, and remedy its effects if appropriate;

e Hire or assign an equity consultant to assist with the district’s implementation of the agreement;

e create a non-discrimination and anti-harassment statement that complies with Title IX, Section
504 and Title II; and provide effective notice of the statement to students, parents, employees and
third parties;

e establish grievance procedures compliant with Title IX, Section 504 and Title II; and provide
effective notice of the procedures to students, parents, employees and third parties;

e designate compliance coordinators and provide effective notice of the coordinators to students,
parents, employees and third parties;

e conduct annual school climate checks related to harassment incidents;

e create a task force to suggest strategies for dealing with harassment in schools;

e train staff and coordinators on obligations related to identifying, reporting, investigating, and
taking appropriate action in response to harassment incidents;

e train students on recognizing and reporting harassment;



e create a system for investigating, record-keeping and tracking complaints and incidents of
harassment; and,

e create a system for monitoring the effectiveness of its response to harassment and conducting a
self-assessment.

OCR’s mission is to ensure equal access to education and to promote educational excellence throughout
the nation through vigorous enforcement of civil rights. The office is responsible for enforcing federal civil
rights laws that prohibit discrimination by educational institutions on the bases of disability, race, color,
national origin, sex, and age, as well as the Boy Scouts of America Equal Access Act of 2001.

Secretary Duncan’s statement on new legislation in the U.S. House of Representatives
concerning No Child Left Behind

“After an economic crisis that forced schools to cut their budgets and hit teachers hard, the last thing we
should do right now is cut funding for education. Unfortunately, Chairman Kline’s proposed legislation
would allow cuts to school funding. It also fails to give teachers and the schools who need it most the
resources they need. And it sends the message that ensuring a quality education for every child isn’t a
national responsibility.

“Every child in America, not just some, deserves a fair shot. We have seen tremendous progress in schools
across the country thanks to the hard work of educators and education leaders. But I am concerned that
this proposal would turn back the clock on that growth because it doesn’t invest in preschool, or support
schools and districts in creating innovative new solutions to problems that translate into better outcomes
for students.

“There is agreement that it is time to replace the broken No Child Left Behind law, and I look forward to
working with Republicans and Democrats in both the Senate and the House to create a bipartisan law. I
very much respect Chairman Kline and his concern for education. There is much we can debate in
reauthorizing this law—and many opportunities for productive compromise. However, Congress must not
abdicate its responsibility to help all children succeed.”

President Obama’s 2016 Budget Seeks to Expand Educational Opportunity for All Students

The Obama Administration released a fiscal year 2016 budget today that includes key investments to
expand high-quality early learning programs; increase equity and opportunity for all students; support
teachers and school leaders; and improve access, affordability and student outcomes in college.

“The President’s budget reflects this Administration’s belief that every single child in this country deserves
the opportunity to receive a strong education,” said U.S. Secretary of Education Arne Duncan. “As
demonstrated by the record high school graduation rate and by huge gains in college-going, especially for
minority students, states, districts, educators, and students across the country are making real progress.
The President’s budget would continue and accelerate that progress.”

The budget request is $70.7 billion in discretionary appropriations for the Education Department, a 5.4
percent increase over the previous year’s funding. The budget also improves new mandatory funding for
early childhood education, teacher support and college opportunity.

Key education investments in the President’s budget:

Increasing equity and opportunity

e Anincrease of $2.7 billion for Elementary and Secondary Education Act programs, including $1
billion for Title I, to ensure that all students — which includes poor and minority students,
students with disabilities, and English learners - graduate from high school prepared for college
and careers

e Anincrease of $175 million for Individuals with Disabilities Education Act Part B grants to
support the work that states are doing to improve results for children with disabilities and
another $115 million for programs for younger children with disabilities
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Expanding high-quality early learning programs

e  $75 billion over 10 years for the Preschool for All proposal to provide universal high-quality
preschool programs for all 4-year-olds from low- and moderate-income families

e  $750 million for Preschool Development Grants, an increase of $500 million, to help states lay
the foundation for universal public preschool

Supporting teachers and leaders

e  $5 billion over five years for a new, mandatory Teaching for Tomorrow program to support
fundamental changes in how states and school districts recruit and prepare new teachers and
strengthen professional support for teachers throughout their careers

e  $350 million for Excellent Educators Grants to provide funds for states and school districts
committed to implementing new systems that develop, support, reward and advance teachers and
principals

Improving higher education

e America’s College Promise would provide two years of free community college for responsible
students through a $60.3 billion investment in a new federal-state partnership over the next 10
years

e A $29.7 billion investment in Pell Grants would maintain the purchasing power of this critical,
need-based postsecondary grant assistance after 2017

e  $200 million for an American Technical Training Fund joint effort with the U.S. Department of
Labor to expand job opportunities

Another key theme in the President’s budget is investing what works in all levels of education — preschool,
K-12 and colleges - to maximize results for taxpayers and students. By investing in what works, learning
more about what works, and sharing what we learn, we can help more students succeed. For instance, the
budget includes:

e  $300 million, an increase of $180 million, for the Investing in Innovation program, to develop,
validate and scale-up effective practices and strategies for improving student achievement in K-12
education

e  $200 million, a $140 million increase, for the competitive First in the World grants that take the
same approach to improving outcomes in higher education

In his State of the Union address, the President emphasized that education is a vital investment in
America’s economic competitiveness, in its communities, and in its people. The President’s 2016 budget is
designed to bring middle class economics into the 21st Century and shows what we can do if we invest in
our nation’s future and commit to an economy that rewards hard work, generates rising incomes, and
allows everyone to share in the prosperity of a growing America.

These proposals will help working families feel more secure with paychecks that go further, help American
workers upgrade their skills so they can compete for higher-paying jobs, and help create the conditions for
our businesses to keep generating good new jobs for our workers to fill, while also fulfilling our most basic
responsibility to keep Americans safe. We will make these investments, and end the harmful spending
cuts known as sequestration, by cutting inefficient spending and reforming our broken tax code to make
sure everyone pays their fair share. We can do all this while also putting our nation on a more sustainable
fiscal path.

Secretary Duncan issues statement on the Council of the Great City Schools report on
progress under School Improvement Grants

"Turning around chronically low-performing schools is some of the hardest and most important work in
education, with direct and enormous impact on the life outcomes of young people. I want to praise the
Council of the Great City Schools for their thoughtfulness in this report, which offers vitally important
insights on what works. There's much to learn from here."
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Federal Agencies Collaborate to Improve After-School Science, Technology, Engineering
and Math (STEM) Education

The U.S. Department of Education's 21st Century Community Learning Centers (21st CCLC) program is
leading new interagency partnerships to bring hands-on STEM learning opportunities to high-need
students during after-school and out-of-school time. Through this collaboration, the Department will
expand an existing pilot program with NASA and build new partnerships with the National Park Service
(NPS) and the Institute of Museum and Library Services (IMLS).

These partnerships will create opportunities for students to engage in solving real-world STEM challenges
with scientists and experts in their field. Overall, the number of participating 21st CCLC sites will increase
from approximately 20 last year to over 100. Participating states include: Arizona, California, Colorado,
Florida, Idaho, Michigan, Montana, New Jersey, New York, North Carolina, Oklahoma, Pennsylvania,
Rhode Island, South Dakota, Texas, Virginia, Washington and Wisconsin.

Engaging students during out-of-school time is an important tool for supporting all students learning in
STEM subjects. Through these efforts:

e The National Park Service (NPS) will introduce environmental monitoring and citizen science
programs at 11 schools overseen by the Bureau of Indian Education. The schools will work with
park rangers as well as Hands on the Land, a national network of classrooms and resources that
connect students to public lands, to bring their expertise to student learning.

e IMLS will support STEM-focused making and tinkering activities, building on enthusiasm for the
"maker movement," at 25 schools and organizations across California, Florida, New York,
Pennsylvania and Texas.

e NASA will support students as they work through one of six design and engineering challenges
that scientists may face in navigating the solar system. Building on last year's efforts, students and
support staff will interact directly with NASA engineers and scientists at up to 80 schools and
organizations across 10 states.

The 21st CCLC program was created as part of the 1994 reauthorization of the Elementary and Secondary
Education Act (ESEA). ESEA was signed into law in 1965 by President Lyndon Baines Johnson, who
believed that "full educational opportunity" should be "our first national goal."

U.S. Secretary of Education Arne Duncan has hearkened back to that goal by calling to replace the
outmoded No Child Left Behind Act (NCLB) and to create a new ESEA that moves America closer to the
promise of equity and real opportunity for every child.

For more information on how the 21st CCLC program and the interagency collaboration contribute to this
vision, visit http://www2.ed.gov/programs/21stccle/index.html.

U.S. Department of Education Releases New Guide on Identifying and Preventing Child
Trafficking in Schools

The U.S. Department of Education has released a new guide for educators on ways to identify and help
prevent child trafficking in schools. Human Trafficking in America's Schools is a free guide for school
staff that includes information about risk factors, recruitment, and how to identify trafficking; what to do
if you suspect trafficking, including sample school protocols and policies; and other resources and
potential partnership opportunities. The Department also has partnered with the U.S. Department of
Health and Human Services and President Lincoln's Cottage, a site of the National Trust for Historic
Preservation, to sponsor a youth campaign focused on raising awareness about and preventing human
trafficking..

"It's hard to imagine that such heinous crimes continue to exist today, right here in America," Deborah S.
Delisle, assistant secretary for the Office of Elementary and Secondary Education, said. "Human
trafficking robs young people of a life that is filled with hope. The Department stands with its other federal
and non-profit partners, such as President Lincoln's Cottage, in helping these young people return to safe,
supportive homes and schools."

"It's critical for us to raise awareness of trafficking among adolescents because we know traffickers
intentionally target youth," said ACF Acting Assistant Secretary for Children and Families Mark
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Greenberg. "We're pleased to work with the Department of Education and President Lincoln's Cottage on
this campaign to empower and engage youth to be part of the solution."

An estimated 1.2 million children are trafficked each year worldwide, according to the International
Labour Organization, and the problem is dire in America. Child trafficking is modern day slavery and
involves exploiting a child for the purpose of forced labor, commercial sex, or both.

School personnel are uniquely positioned to identify and report suspected abuse and connect students to
services—actions that can prevent trafficking and even save lives. Everyone who is part of the school
community—administrators, teachers, bus drivers, maintenance personnel, food service staff, resource
officers, and other school community members—has the potential to be an advocate for child victims of
human trafficking. The Department's new guide will help the school community take action by providing
information about the indicators of the crime, the warning signs and how to respond when students are
apparent victims.

The #WhatIWouldMiss social media campaign encourages high school students to think about aspects of
their daily lives that they would miss if they were a victim of human trafficking and participate by sharing
a post on social media using the contest hashtag (#WhatIWouldMiss). All posts will be judged by a jury of
representatives from anti-trafficking organizations. One teenager will win a spot at President Lincoln's
Cottage's third annual Students Opposing Slavery (SOS) International Summit in Washington, D.C., and
five additional teenagers will receive awards of recognition. For additional information, visit
www.StudentsOpposingSlavery.org/WhatIWouldMiss.

To download a copy of the guide, visithttp://safesupportivelearning.ed.gov/human-trafficking-americas-
schools.

To top
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Literature Review -- Disproportionate
Representation of Minorities in Special Education
Programs

By Cindy Morris

Abstract

Changes to IDEA (Individuals with Disability Act), reauthorized in 1997 of Public Law 105-17, states that
the identification of children with disabilities be conducted in a nondiscriminatory manner without
regards to race, ethnicity, culture, or socioeconomic status (SES), but research still strongly supports the
disproportionate representation of minorities within special education classes (Oswald, Coutinho, Best,
and Singh, 1999). It is important to understand the foundation from which the overrepresentation of
minorities began, and the factors that contribute to a reduction of this inappropriate placement. Several
key issues have been identified that could greatly reduce the disproportionality of minority students: (a)
early intervention preschool, (b) early childhood special education programs, (c) parental involvement,
and (d) the professional’s use of culturally applicable pedagogy. This study investigated the effects of
various scholarly researches and their potential to reduce the disproportionate problem of minority
representation within special education programs.

Literature Review

Changes to IDEA (Individuals with Disability Act), reauthorized in 1997 of Public Law 105-17, states that
the identification of children with disabilities be conducted in a nondiscriminatory manner without
regards to race, ethnicity, culture, or socioeconomic status (SES), but research still strongly supports the
disproportionate representation of minorities within special education classes (Oswald, Coutinho, Best,
and Singh, 1999). It is important to understand the foundation from which the overrepresentation of
minorities began, and the factors that contribute to a reduction of this inappropriate placement. Several
key issues have been identified that could greatly reduce the disproportionality of minority students: (a)
early intervention preschool, (b) early childhood special education programs, (c) parental involvement,
and (d) the professional’s use of culturally applicable pedagogy. This study investigated the effects of
various scholarly researches and their potential to reduce the disproportionate problem of minority
representation within special education programs.

Disproportionate Representation

Disproportionate representations in the academic settings are those children who are insufficiently or
exceedingly represented in special education programs due to demographic attributes of themselves
and/or their family members. These characteristics may include an individual’s: ethnicity, culture,
linguistic, gender, birth weight of child, and low socioeconomic status (SES) (Morgan, Farkas, Hillemeier,
and Maczuga, 2012). African American students represent twenty-one percent of total special education



students within American schools which is a disproportionate size compared to whites, and are almost
three times more likely to be referred for Intellectual Disabilities than their white school-aged peers
(Coutinho & Oswald , 2006). Likewise, Hispanics which represent twenty percent of the student
population now represent almost twenty-four percent of special education (Rubora, 2011); whereas, only
ten percent of white students are enrolled in the same program.

Early Intervention

A credible alternative that would help reduce the number of minority students in special education
programs is the use of early intervention preschool and early childhood special education programs
(Morgan et al., 2012). Under IDEA individual states receive funds to provide students who are “at risk” of
becoming learning disabled due to cognitive, physical or behavior disabilities, with scientifically-based
early intervention/specialized education programs. These programs celebrated success in that they have
increased student’s reasoning & problem solving capabilities by as much as eighty-two percent, and
cognitive skills as much as fifty-four percent. Sadly, many children from minority families do not get to
participate in these programs, because of cultural beliefs & attitudes, ethnic & cultural values, and
unenthusiastic pediatricians who fear labeling a child from a minority group as being racially prejudice.
Pre-school white children on average get diagnosed with a disability one to two years prior then their
black counter-parts; thus, being exposed to intervention programs at a younger age. In addition, there is
a fear that with the identification of special education services more people will begin to request testing
which will put a larger burden on an already finically drain academic system (Nietsch, Siegel, Keefe, &
Horn, 2008).

Early Childhood Special Education

Another problem with delayed placement can be in the “timing” of services provided for English Language
Learners (ELL) students who receive special education (Hibel, J., & Jasper, A. D. (2012). Students who
enter school that are learning English as a second language go through a series of stages before they
actively participate and understand valuable academic concepts. Hibel and Jasper (2012) identified
kindergarten and third grade as critical periods of time for students receiving behavioral, social and
academic supports. These preventative strategies that are provided at optimal times lesson the likelihood
of poor behaviors taking root and thriving through later academic years. Children who are English
Language Learners entering kindergarten are delayed for referrals to special education programs, because
they are thought to be receiving support within the English Speakers of Second Language (ESOL)
program. These supports have not been proven to be successful, and in actuality are hindering the very
services ELL students need. States can determine when ELL students are eligible to exit the ESOL
program which oftentimes leaves the student academically deficient due to negligence of special education
referrals at a younger age. As these students exit the program they are required to engage in harder
academic concepts, but struggle due to the rigor of the curriculum and are at an increased rate for failure.
Early identification and interventions for these students are just as necessary, if not more, during these
critical times of learning.

Parental Involvement

On the opposite side of this controversy lies the issue of overrepresentation of student in special education
programs. Parental involvement has been identified as a key factor in lowering inappropriate referrals
and increasing overall student’s academic successes. Chen & Gregory (2011) describes this home-school
environment where parents and teachers work together as a team to determine if a child needs special



education services. With the new changes to IDEA requiring more parental involvement and the
mandates for Response to Intervention (RtI) as a tool for pre-referral interventions schools educators are
taking a proactive approach to problem solving. Utilizing pre-referral intervention teams (PIT) and
collaborating with parents as part of this team better addresses the student’s areas of concern; thus,
reducing the number of referrals for special education services.

Another pre-referral service which partners with both parents and schools that can help reduce the risk of
overrepresentation of minorities in special education programs, is known as the school-based health
centers (SBHC) (Brown & Bolen (2007). This program provides mental health and physical wellness to
both adolescence and children, and takes proactive steps through various trainings to educate students
and parents alike. SBHC values families and their work schedules and does not require parents to take off
from work, instead referrals and consultations are made right at the student’s school. Some of the
programs offered to both parents and students include trainings in: nutrition, alcohol, drugs, violence,
conflict resolution, teen pregnancy prevention, children and adolescence health care, mental health
services for high-risk adolescence, peer support groups, classroom behavior modifications, crisis
interventions, and grief counseling. These services have provided students with successful tools and have
documented hearty results in gains of: better academic achievement for students, lower number of
student absences, reduced rate of substance abuse, lower number of referrals for aggressive behaviors,
reduction in drop-out rate, and helps schools reach curriculum goals; thus, reducing the number of
special education referrals.

Multi-Cultural Pedagogy

Multi-cultural practices share commonalities with special education programs. There is an emphasis on
high expectations for all students, social justice, and equality within the academic settings (Irvine, 2012).
Misunderstandings have lead many teachers to refer minorities to special education programs due to an
educator’s lack of awareness of cultural variables such as: behavior, racial stereotypes, marital status,
social class, and beliefs of family’s lacks of education. Teachers need more professional development to
understand how dialects, modes of communications, and the effects of linguistics dialogue between
students, families, and their academic settings. To compound this issue of inappropriate referrals, many
schools are dealing with high rates of inexperienced teachers due to absences and professional turnovers.
These new professionals lack valuable broader perspectives of minority children, and are thirty to fifty
times more likely to leave their jobs within the first five years (Gilbert, Desai, & Kerka). For that reason,
pre-service teachers need more exposure during their pre-service careers to develop cultural knowledge.
Cultural responsive pedagogy practices have demonstrated positive results for educators to use when
providing instruction to minority students. Irvin (2012) identifies four areas of interconnected
pedagogical influences for pre-service teacher trainings: (a) learn from active involvement with the
student’s family and community, (b) use appropriate resources that build cultural experiences within the
curriculum, (c¢) influence student’s motivation with high-level cognitive activities, and (d) have high
expectations for all students and develop interpersonal caring relationships. Building teacher’s
knowledge of cultural responsive pedagogy practices helps them learn how their teaching interacts with
the learning abilities of minority students within their class. By increasing cultural awareness of
minorities we decrease the rate of inappropriate referrals for special education programs.

The Iris Center, an online resource for teachers, parents, and other stakeholders, describes the use of
differentiated instruction to increase struggling learner’s access to the academic content in a flexible way
(The Iris Center, 2014). This model takes into consideration four types of behaviors to provide flexible
instruction, (a) present content in a variety of ways to teach new information, (b) help student’s make
sense of the content by offering a range of choices, (c) give student’s multiple opportunities to practice
what they have learned, and (d) allow students to demonstrate their learning using various formats.

These flexible on-going assessments that take into consideration each child’s unique: abilities, interest,
student readiness, intelligence, preferences, and allows child to learn/work in pairs or independently
(Anderson, 2007). In these flexible learning environments students take responsibility for their own
leaning which allows teachers to be responsive to their unique learners, and not reactive. This excellent
pedagogical teaching practice empowers teachers to take into consideration the totality of each learner as
an individual, and offers a more flexible way of assessing student’s knowledge of content. For the
struggling learner or minority student it serves as an intervention tool and allows teachers to be more



attentive to the learners needs within their class. Differentiated instruction reaches, teaches, and touches,
more children on an individual basis which in turn helps to reduce the number of special education
referrals.

Summary

Disproportionate representation of minorities in special education has been an ongoing issue for the last
forty years (Morgan, et al., 2012). Research shows that African American students represent twenty-one
percent of total special education student’s within American schools (Coutinho & Oswald , 2006);
Hispanics represent twenty percent, whereas, only ten percent of white students are enrolled in special
education (Rubora, 2011).

An alternative that would help reduce the number of minority students in special education programs is
the use of early intervention programs. Under IDEA, individual states receive funds to provide at-risks
student’s scientifically-based early intervention/specialized education programs. Parental Involvement
has been identified as a key factor in lowering inappropriate referrals and increasing overall student’s
academic success (Rubora, 2011). New changes to IDEA require more parental involvement and mandates
for Response to Intervention to be used as a tool for pre-referral interventions. Another pre-referral
service which partners with both parents and schools is the school-based health centers (Brown & Bolen
(2007). This program provides mental health and physical wellness to both adolescence and children.

Multicultural practices share commonalities with special education programs (Irvine, 2012). There is an
emphasis on high expectations for all students, social justice, and equality within the academic settings.
Misunderstandings have lead many teachers to refer minorities to special education programs due to an
educator’s lack of awareness of cultural variables such as: behavioral, racial stereotypes, marital status,
social class, and beliefs of family’s lack of education.

To conclude, it is important to understand the foundation from which the overrepresentation of
minorities began, and the factors, stated above, that contribute to a reduction of this inappropriate
placement. Herein, lie several possibilities to help overcome the overrepresentation of minority students
within the special education programs, and are possible solutions for a very complex issue.
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National Collaborative on Workforce and
Disability

To access everything below in this section from NCWD, visit:

http://www.ncwd-youth.info/intersection/current-issue.html

USDOL's Office of Disability Employment Policy Seeks Family Input on Postsecondary
Success for Young Adults with Disabilities

From January 26 to February 6, 2015, the U.S. Department of Labor's Office of Disability Employment
Policy (ODEP) is hosting an online dialogue to hear the perspectives of family members of young adults
with disabilities enrolled in postsecondary education, including certificate programs, apprenticeships,
community colleges, and universities. Through this virtual town hall meeting, participants can share their
ideas and insights on ways that postsecondary institutions and other organizations can better assist
families of young adults with disabilities in supporting their educational and employment success.
ODEP's Assistant Secretary Kathy Martinez highlights the role that families play in this process in her
related blog The Family Connection: Supporting Postsecondary Success of Young Adults with
Disabilities.

ODEP is conducting the online dialogue via its web-based platform, ePolicyWorks, as part of an ongoing
information-gathering series and approach to policymaking that engages citizens and stakeholders in new
and innovative ways. The initiative leverages the latest technology to address barriers to employment for
people with disabilities and fosters real-time collaboration and communication around key issues.

U.S. Department of Labor Convenes First Meeting of New Advisory Committee on
Increasing Competitive Integrated Employment for Individuals with Disabilities

The inaugural meeting of the Advisory Committee on Increasing Competitive Integrated Employment for
Individuals with Disabilities took place on January 22-23, 2015 at the U.S. Access Board. Mandated by the
recent Workforce Innovation and Opportunity Act (WIOA), the committee's purpose is to prepare
findings and recommendations for the Secretary of Labor on ways to increase competitive integrated
employment for individuals with significant disabilities, including intellectual and developmental
disabilities, and the use and oversight of certificates for the employment of individuals with significant
disabilities at subminimum wages, as authorized by Section 14(c) of the Fair Labor Standards Act. The
committee consists of federal representatives from the Departments of Labor, Education, Health and
Human Services, and the Social Security Administration as well as 17 public members, including self-
advocates, employment service providers, national disability advocacy organization members, academic
experts, employers, and other members.

NCWD/Youth to Present at 2015 National Mentoring Summit

The 2015 National Mentoring Summit by MENTOR: The National Mentoring Partnershipwill feature a
workshop by NCWD/Youth staff entitled RAMP'n Up for STEM: Career-Focused Mentoring for All
Youth. The Ready to Achieve Mentoring Program (RAMP) is a high-tech, career-focused mentoring
program for youth involved with or at risk of becoming involved with the juvenile justice system. RAMP is
based on a variety of materials developed by NCWD/Youth, including the Guideposts for

Success and Paving the Way to Work: A Guide to Career-Focused Mentoring for Youth with Disabilities.
The session, which takes places January 30, 2015 at 9:45 a.m. EST, will be an interactive dialogue about
what works: connecting mentors, STEM employers, and at-risk youth.

President Obama Announces Free Community College Plan
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On January 9, 2015, President Obama announced his plan to make two years of community college free
for students meeting certain requirements. The plan would apply to students who are earning the first half
of a bachelor's degree and for students gaining skills to go directly into the workforce. If all states were to
participate, the White House estimates that 9 million students could benefit and a full-time community
college student could save an average of $3,800 in tuition per year. President Obama announced this plan
at Pellissippi State Community College, the site of one of the grantees of the U.S. Department of Labor's
Office of Disability Employment Policy's Pathways to Careers: Community Colleges for Youth and Young
Adults with Disabilities Demonstration Project.

CMS Seeking Comments on Draft Summary of Benefits and Coverage

Under the Affordable Care Act, all health plans and issuers are required to provide consumers with a
standardized, brief summary of what a health insurance policy or employer plan covers, known as a
Summary of Benefits and Coverage. This information allows consumers to make comparisons when they
are shopping for health insurance coverage and to have a clear picture of what their insurance covers.
Centers for Medicare and Medicare Services are seeking feedback on what should be displayed about
health insurance policies and employer plans and in what form such information should be presented. If
finalized, the new requirements would be implemented for plan years on or after September 1,

2015. Comments are due by March 2, 2015.

Senate Committee Holds First Full Hearing on ESEA Reauthorization

On January 21, 2015, the Senate Committee on Health, Education, Labor, and Pensions (HELP) convened
its first full committee hearing on the reauthorization of the Elementary and Secondary Education Act
(ESEA), a law passed 50 years ago to promote educational opportunity and protect the rights and
interests of students disadvantaged by discrimination, poverty, and other conditions that may limit their
educational attainment. The hearing, titled Fixing No Child Left Behind: Testing and Accountability,
included a witness panel comprised of educators, state education officials, and civil rights education
advocates.

TIME Act Introduced in Congress

On January 7, 2015, U.S. Rep. Gregg Harper (R-Miss.) introduced the Transitioning to Integrated and
Meaningful Employment (TIME) Act of 2015. The TIME Act would seek to phase out the use of Special
Wage Certificates under Section 14(c) of the Fair Labor Standards Act which allow some employers of
people with disabilities to pay them less than the minimum wage. The bill was referred to the House
Committee on Education and the Workforce, which will consider it before possibly sending it on to the
House of Representatives as a whole.

AIR Hosts Briefing on Lack of Equal Pay for Workers with Disabilities

On January 22, 2015, NCWD/Youth attended a briefing hosted by the American Institutes for

Research on Closing the Pay Gap for Workers with Disabilities. The briefing, and accompanying

report, An Uneven Playing Field: The Lack of Equal Pay for People with Disabilities, found that people
with disabilities earn 64 cents to every dollar their colleagues make and that the greatest earnings
inequalities occur among those with master's degrees or higher. The briefing also discussed what changes
to the Workforce Innovation and Opportunity Act mean for workers with disabilities.

AYPF Publishes Policy Brief on Supporting Youth in Transition from Foster Care

The American Youth Policy Forum (AYPF) released Creating Access to Opportunities for Youth in
Transition from Foster Care, which highlights best practices and policies and makes recommendations to
support youth in transition from foster care. The recommendations are in three critical areas of need:
sustainable social capital, permanency supports, and access to postsecondary opportunities. For each
area, AYPF defined the challenges youth face and identified promising programs and policies that are in
place to help them transition from foster care to a healthy successful adult life.
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NCWD/Youth's Host Organization Holds Successful Annual Meeting with Juvenile Justice
Transition Program

On January 20 and 21, 2015, NCWD/Youth's host organization, the Institute for Educational Leadership,
held the second Annual Meeting for the Right Turn Career-Focused Transition Initiative, a program that
provides a career development process for youth that are involved with or at risk of becoming involved
with the juvenile justice system. The meeting was hosted at one of the five Right Turn sites

at KentuckianaWorksin Louisville, KY and had youth and adult representation from the other

sites: Peckham, Inc., in Lansing, MI; Oasis Center in Nashville, TN; Playa Vista Jobs in Los Angeles, CA;
and Goodwill Industries of Houston in Houston, TX. The meeting featured content-rich training both in
and out of the facility and featured a visit from Louisville Mayor Greg Fischer. Right Turn is based on a
variety of foundational materials from IEL and NCWD/Youth and is funded by the Department of Labor's
Employment and Training Administration.

NCWD/Youth Blog Posts

NCWD/Youth's blog features current and relevant information related to the Guideposts for
Success, Youth Development and Leadership, Innovative Strategies, Professional Development, and
more!

e ThereIs No "I"in "Teach" (cross-post from Blend My Learning) — 1/14/2014
e  Wale Shares "Ambition" with Adjudicated RAMP Youth — 1/28/2014

January is National Mentoring Month! Check out some of our most popular mentoring themed blogs
below!

e  Being a Role Model for Youth Should Be Everyone's Job
e Be Someone Who Matters to Someone Who Matters
e Thank Your Mentor Today!
Inclusive Mentoring: What Do You Need to Know?
Mentors: Superheroes without the Cape

To top
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Legislative Announcements, Calls to Participate
and New Projects

Autism Speaks Putting New Focus on Adults
http://www.disabilityscoop.com/2015/02/03/autism-speaks-focus-adults/20019/

After prioritizing the needs of children for years, Autism Speaks, the nation’s largest autism advocacy
organization is turning its attention to expanding housing options and supports for adults. Starting as a
pilot project in three states, Florida, New Jersey and Illinois, Autism Speaks is working with locally-based
disability advocacy groups and policymakers to identify legislative goals and mobilize its own network to
push for expanded home and community-based services.

Obama Calls for Boost to Disability Programs
http://www.disabilityscoop.com/2015/02/03/0obama-budget-disability/20023/

President Barack Obama wants Congress to halt planned cuts under sequestration and increase funding
for special education and other programs for people with disabilities. The proposals come in Obama’s $4
trillion budget plan which was released 02/16/15. The budget highlights the president’s priorities for the
government’s 2016 fiscal year starting Oct. 1. Included in the plan is an added $175 million in funding for
special education services for school-age children with disabilities and $115 million for programs for
young kids served under the Individuals with Disabilities Education Act.

Feedback to OSEP on Proposed Approach for Including Results Data in the Individuals
with Disabilities Education Act (IDEA) Part C Determinations Process
http://tinyurl.com/mge8hwx

The Office of Special Education Programs (OSEP), in the Office of Special Education and Rehabilitative
Services (OSERS) sought feedback on a proposed approach for including results data in the Individuals
with Disabilities Education Act (IDEA) Part C determinations process. At the request of OSEP, the Early
Childhood Technical Assistance Center (ECTA) developed a proposal for using results-driven data for an
accountability framework to review states’ performance results for children who receive early intervention
services. The feedback received has been posted on OSERS’ blog.

U.S. Education Department Reaches Agreement with Youngstown State University to
Ensure Equal Access to its Websites for Individuals with Disabilities
http://tinyurl.com/meg6omu

The U.S. Department of Education announced in December that its Office for Civil Rights has entered into
an agreement with Youngstown State University in Ohio to ensure that the school’s websites comply with
federal civil rights laws prohibiting discrimination on the basis of disability, Section 504 of the
Rehabilitation Act and Title IT of the Americans with Disabilities Act. Youngstown State’s websites were
not readily accessible to persons with disabilities, and the university was not fully in compliance with the
regulatory requirements regarding the publication of a notice of nondiscrimination in relevant
documents. The agreement ends an OCR investigation and commits the 13,000-student public institution
in northeast Ohio to providing equal access to educational opportunities for students with disabilities and
to ensuring that the school’s websites are accessible to persons with disabilities, including students,
prospective students, employees and visitors.

U.S. Department of Education Announces 2014 National Blue Ribbon Schools 337 Schools
Honored—287 public and 50 private

http://tinyurl.com/mcawtsl

U.S. Secretary of Education Arne Duncan has announced the recognition of 337 schools — 287 public and
50 private— as National Blue Ribbon Schools for 2014 for their overall academic excellence or their
progress in closing achievement gaps among student subgroups. These schools demonstrate that all
students can achieve to high levels. The award affirms the hard work of students, educators, families and
communities in creating safe and welcoming schools where students master challenging content. The
Department invites National Blue Ribbon School nominations from the top education official in every
state, the District of Columbia, Puerto Rico, the Virgin Islands, the Department of Defense Education
Activity and the Bureau of Indian Education. The Council for American Private Education (CAPE)
nominates private schools.
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Disability Visibility Project
http://www.disabilityscoop.com/2014/06/16/storycorps-disability/19443/

“DisabilityScoop” reported June 16, 2014, in an article, “StoryCorps Looks To Record Disability
Experience,” that a new project, the Disability Visibility Project, has been launched as a community
partnership with StoryCorps, a national nonprofit that allows everyday people to record casual, one-on-
one conversations in an effort to preserve history. As the 25th anniversary of the Americans with
Disabilities Act approaches next year, this project will encourage people within the disability community
to share their stories. StoryCorps’ recording booth in San Francisco is making sessions available between
July 10 and Dec. 13 specifically for members of the disability community to record their stories.
Additional times are expected to be added leading up to the ADA’s 25th anniversary in July 2015.

Workforce Innovation and Opportunity Act
http://www.disabilityscoop.com/2014/07/10/congress-sheltered-eligibility/19500/

“DisabilityScoop” reported July 10, 2014, in an article, “Congress Passes Bill Limiting Sheltered Workshop
Eligibility,” that a bill that would significantly limit young people with disabilities from entering sheltered
workshop programs is headed to President Barack Obama’s desk. The U.S. House of Representatives
voted to approve the “Workforce Innovation and Opportunity Act.” Included in the bill are changes to the
path from school to work for those with disabilities. The measure would prohibit individuals age 24 and
younger from working jobs that pay less than the federal minimum of $7.25 per hour unless they first try
vocational rehabilitation services, among other requirements. It would also require state vocational
rehabilitation agencies to work with schools to provide “pre-employment transition services” to all
students with disabilities and require such agencies to allocate a minimum of 15% of their federal funding
to help individuals with disabilities in transition under the measure.

U.S. Department of Education’s Guidance Letter on Charter Schools’ Legal Obligations to
Individuals With Disabilities
http://www.disabilityscoop.com/2014/05/15/feds-warn-charters-special /19368 /

The U.S. Department of Education issued a guidance letter in May 2014 outlining charter schools’ legal
obligations to individuals with disabilities, regardless of whether the schools receive federal funding.
Included in the letter are reminders that students with disabilities cannot be discriminated against in
admissions and disciplinary actions; and that parents with disabilities must be accommodated, e.g., with
sign-language interpreters or Braille materials, when communicating with the school.

Disability.gov PSAs Challenge Assumptions about People with Disabilities
https://www.disability.gov/newsroom/psa-download-center/

Disability.gov recently released public service announcements (PSAs) in support of the message that
people are not defined by their disabilities. Each of the eight PSAs features one of Disability.gov’s “No
Boundaries” participants. Each PSAs participant chose several words to describe him or herself to paint a
broader picture of who they are. The PSAs are downloadable from the Disability.gov site.

To top


http://www.disabilityscoop.com/2014/06/16/storycorps-disability/19443/
http://www.disabilityscoop.com/2014/07/10/congress-sheltered-eligibility/19500/
http://www.disabilityscoop.com/2014/05/15/feds-warn-charters-special/19368/
https://www.disability.gov/newsroom/psa-download-center/

NASET Sponsor - NASCO

Click for your

FREE
. 2015 Catalog! g

To learn more click on the image above or - Click here



http://www.enasco.com/specialeducation/

Latest Employment Opportunities Posted on
NASET

Assistant Professor of Education (215UC0317)

Cincinnati, Ohio

Job Category: Full Time

Description:

UC Clermont invites applications for tenure-track faculty position beginning August 15, 2015 unless
otherwise indicated. UC Clermont is an open admissions regional campus thirty miles east of the
University of Cincinnati in Batavia, Ohio with an enrollment of approximately 3,500 students. The college
offers a variety of certificates, transfer programs, two-year technical degrees, and a baccalaureate degree.

Tenure-track faculty responsibilities include teaching 12-credit hours for two semesters and availability
for both day and evening classes, unless otherwise indicated; ongoing scholarship/research; and service to
the department, college, university, and community. All candidates must demonstrate/provide evidence
of effective teaching and professional development. All candidates must have appropriate degrees and/or
certifications awarded by time of appointment.

Assistant Professor of Education - Position 215UC0317: Responsibilities include teaching day and evening
classes in an education program that caters to the needs of Early Childhood, Middle Education, Secondary
Education, and Special Education degrees, along with four office hours per week.

Qualifications:

Required Qualifications: Earned doctorate in the field of Education with a minimum of one year of
public school teaching and one year equivalent college teaching.

Preferred Qualifications: Special Education and/or Education Psychology and teaching experience in
an open access environment.

Contact:

To apply for this position, go to www.jobsatuc.com and in the "Search Positions" box, enter the applicable
number in the "Position Number" field, (Position Number 215UC0317). Only applications received
through this web site will be considered. Review of Applications to begin March 15, 2015

All positions require a cover letter, current CV, official copies of transcript for highest degree held
required prior to interview (these can be mailed), three names of professional references (include contact
information), a brief statement of teaching philosophy, and a summary of evidence of excellent training,
teaching effectiveness and professional development.

The University of Cincinnati is an affirmative action/equal opportunity employer/ M/F/Vet/Disabled. UC
is a smoke-free work environment.

EE R R SR Sh S SR SR SR RE SR SR SRR R S R e SR Sl SR S ol SR SR SR S SR S S S S S O S O Sk SR Sk SR SE S Sk SR SR o


http://www.naset.org/employops.0.html?&tx_ttnews%5Btt_news%5D=2920&cHash=37b46e426e9bc3781d066c2f4c2a3331
http://www.jobsatuc.com/

Special Education Teacher-Cross Categorical

Oconomowoc, WI

Job Category: Special Education Teacher

Description:

Genesee Lake School is an accredited, nationally recognized leader providing therapeutic educational
services to children and adolescents diagnosed with developmental disabilities and emotional/behavioral
disorders. We have received the National Association of Special Education Teachers (NASET) award for
three consecutive years. Join our team and become an important person in the lives of our students. Our
160-acre campus in the countryside near Oconomowoc provides an ideal setting for our students to learn,
develop and achieve their potential.

Position Overview:

Ensures that classroom environment and activities are conducive to student development of
independence, competence, and sense of self-worth

Prepares assessment information, develops and provides progress updates on the Individual
Education Plan (IEP)

Implements new instructional models and new assessment techniques

Provides classroom orientation and supervision to Instructional Aides and Direct Care Staff
Teaching in a classroom with 8-10 students

Position Requirements:

Bachelor's Degree from an accredited college or university

Certified in Cross Categorical in Early Adolescence/Adolescence Grades 6-12

Training and experience in high school transition and vocational programming preferred
Previous training and experience working with children with Autism or Emotional Disabilities
preferred.

Candidates should be prepared to articulate how they support students' learning as well as
participate in a collaborative school-based team.

Benefits:

Health, Dental, Vision Coverage

Short-Term Disability and Life Insurance

Paid Time Off following school calendar

401(k)

Employee Stock Ownership Plan

Contact:

Please submit cover letter and resume to:

Chris Naylor, Education Coordinator, via email: chris.naylor@geneseelakeschool.com or apply online
at www.geneseelakeschool.com
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Special Education Teacher

Oconomowoc, WI

Job Category: Special Education Teacher

Description:

Genesee Lake School is an accredited, nationally recognized leader providing therapeutic educational
services to children and adolescents diagnosed with developmental disabilities and emotional/behavioral
disorders. We have received the National Association of Special Education Teachers (NASET)
award for three consecutive years. Join our team and become an important person in the lives of our
students. Our 160-acre campus in the countryside near Oconomowoc provides an ideal setting for our
students to learn, develop and achieve their potential.

Position Overview:

e Ensures that classroom environment and activities are conducive to student development of
independence, competence, and sense of self-worth

e Prepares assessment information, develops and provides progress updates on the Individual

Education Plan (IEP)

Implements new instructional models and new assessment techniques

Provides classroom orientation and supervision to Instructional Aides and Direct Care Staff

Teaching in a classroom with 7-8 students

Requirements:

e Bachelor's Degree from an accredited college or university

e  Certification in Cross Categorical, Emotional Behavior Disorder, or Cognitive Disabilities

e Previous training and experience working with children and young adults using "DIR",
"SCERTS", SRA Direct Instruction, or experience as a line therapist a plus

e Candidates should be prepared to articulate how they support students' learning as well as

participate in a collaborative school-based team.

Benefits:

Health, Dental, Vision Coverage

Short-Term Disability and Life Insurance

Paid Time Off following school calendar

401(k)

Employee Stock Ownership Plan

Contact:

Please submit cover letter and resume to Chris Naylor, Education Coordinator, via
email:chris.naylor@geneseelakeschool.com

or apply online at www.geneseelakeschool.com.

EOE/MFDV
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School Administrator

Oconomowoc, WI

Job Category:

Description:

Genesee Lake School is a private, year round therapeutic school providing both day school and residential
services. Our school supports over 150 students in a state of the art facility specially designed to meet the
unique educational, social, emotional and behavioral needs of our students. We work with students at
their individual instructional level in a way that promotes academic and behavioral success.

Our Education Director provides oversight and leadership to all aspects of the special education services
provided at Genesee Lake School. Responsibilities include, but are not limited to: identifying curriculum
needs, ensuring effectiveness of teaching methods and programs and alignment with the therapeutic
philosophies of Genesee Lake School. The administrator ensures that all school activities comply with
federal and state regulations and collaborates with the residential leadership team to ensure consistency
across programs and services. The administrator leads a department of professionals to ensure the
success of students. The position has a role in the marketing of our day school services to local school
districts and ensuring census benchmarks are met.

Requirements:

An ideal candidate will be a seasoned leader in the field of special education, both in the areas of teaching
and administration, with a proven track record of developing relationships with students, families and
districts. Background knowledge of special education law and budgeting is essential. Experience in a
private school setting is a plus.

Qualified candidates will hold a Masters Degree in an education related field with licensure as a school
administrator or be eligible to obtain the appropriate licensure.

Benefits:

Health, Dental, Vision Coverage

Short-and Long-Term Disability, Life Insurance
401(k)

Employee Stock Ownership Plan

Paid Time Off

Contact:
Interested candidates should submit a cover letter and resume to Kim Ray, Executive Director
at kim.ray@geneseelakeschool.com or apply online at www.geneseelakeschool.com.

EOE/MFDV
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Program Manager (Alternate Assessment) (7794)

Washington, DC
Job Category: Full Time

Description

The Assessment Program at the American Institutes for Research (AIR) is a well regarded organization
that is growing rapidly. We focus on providing our clients with customized assessments that not only
measure student achievement against state standards, but also provide meaningful score reports that can
help students, parents, and educators address any areas of student weakness. Our environment is fast-
paced and requires people at all levels who are willing to roll up their sleeves to get the work done on time
while maintaining high quality. We are currently seeking a Program Manager to join our Alternate
Assessments team in Washington, DC.

Responsibilities

The Program Manager (Alternate Assessment) will assist with managing all aspects of state testing
projects, especially for special education students. They must be able to work collaboratively in a fast
paced environment; anticipate problems and come up with creative methods of solving them; develop
strong, positive, constructive relationships with clients; coordinate among the various project teams; and
make sure that quality control procedures are adhered to in order to produce high quality assessments
within deadline and budget. They must be able to work in an environment where project requirements
often change and evolve, and must be comfortable seeking out information and advice, when necessary.
They must be able to conceptualize how all the parts of a complex project fit together and what a change
to one part will mean for the other parts. Successful candidates will create a proactive culture in which the
efficient creation of high quality products is second nature.

The responsibilities of the Program Manager (Alternate Assessment) include:

e  Working with internal staff and subcontractors to develop processes, procedures, and schedules
for meeting project deliverables and client needs.

e  Working with state clients to ensure that all plans and schedules are viable, that the state
understands their roles and deadlines, and that clear lines of communication are established.

e Developing meeting agendas, chairing meetings, and documenting decisions.

e Ensuring that a master schedule is developed and maintained of deadlines and deliverables and
making sure that all project staff are aware of the parts of the master schedule that affect them,
and are aware of all changes that are made to the schedule.

e Providing information, support, direction, and problem-solving to the clients, as needed, in a
manner that provides positive solutions, and if needed, adjusts current processes to improve the
delivery, coordination, or quality of the product.

e Managing changes of scope so that all necessary changes to contracts, budgets, and activities, and
schedules are in place.

e Making sure that other members of the project team are aware of any changes to the project
scope.

e Coordinating among the senior staff members who manage the various project teams (item
development, technical, reporting, website, databases, etc.) and making sure that each team
receives what it needs from the other teams.

e Keeping AIR senior management informed of any potential project problems, including issues
with a client or another stakeholder and any potential for missed deadlines or budget over-runs.

e Managing subcontractors.

e Monitoring budgets.

Qualifications

e Minimum education: Masters degree or equivalent, preferably in special education or a related field.
e Experience instructing students (K-12) with significant cognitive disabilities in academic content
areas.
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e Minimum of 4 years of progressively increasing responsibility managing tasks and projects in a fast-
paced environment.

e Ability to travel 25-40%, the peak being in the January-February timeframe.

e Experience working in large-scale assessment or a related field, such as publishing or large-scale
surveys is a plus.

e Experience working with clients.

Benefits

AIR offers an excellent compensation and benefits package, including a fully funded retirement plan,
generous paid time off, commuter benefits, and tuition assistance.

Contact:
For more information, please visit our website at www.air.org.

To apply, please go to:

https://jobs-airdc.icims.com/jobs rogram-manager-%28alternate--assessment%29/job
EOE
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Early Intervention Program Director
Honolulu, HI

Job Category: Director, Full Time

Description

Easter Seals Hawaii, a growing CARF accredited Non-Profit, is committed to provide exceptional,
individualized, family- centered services to empower people with disabilities and other special needs to
achieve their goals and live independent fulfilling lives. We have been providing services to infants,
children and other special needs, and support to their families since 1946.

The Early Intervention Program Director is a Senior Staff member responsible for the leadership and
operation of Easter Seals Hawaii statewide Early Intervention Programs, providing services to children
birth to age three (3).

The Program Director represents ESH at the State and National level, has responsibility for
fiscal/financial management, building and enhancing of existing programs, research and implementation
of new programs/services statewide and continued focus on ensuring quality CARF Accredited Services.
We are seeking an experienced, successful leader to fill this Senior Management Position. Experience in
successfully leading Early Intervention Programs is preferred.

Responsibilities

e Leads and supervises statewide El Program Managers who oversee all early intervention programs
and services.

e Facilitates and promotes effective communications and coordination, to include development and
maintenance of all policies/procedures, including program regulations, contracts and CARF
(Commission on Accreditation of Rehabilitation Facilities) requirements.

e Supports managers in overseeing departmental fiscal/financial responsibilities to include billing,
reporting and annual program budgets.

e Represents Easter Seals Hawaii in Early Intervention committees with Department of Health,
contractual agencies statewide and national.

¢ Responsible to develop program managers and facilitate staff development and training to remain
current and in their fields and delivering the highest level of service to clients/families.


http://www.air.org/
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¢ Responsible for leading Program Managers and holding accountable for partnering with Human
Resources in recruitment, orientation, training, counseling, disciplinary action, performance reviews
and salary administration of staff.

e Supports managers in coordinating volunteer opportunities and student practicum for
university/college and high students as they participate in training programs established with their
educational institutions.

o Establishes and maintains cooperative and collaborative relationships with community agencies,
public relations, legislative advocacy, education, community relations and internal ESH programs
regarding information and referrals.

¢ Responsible to lead and participate in events and fundraising for the organization.

Requirements

e Bachelor's degree in health related field. Master's degree highly preferred.

e Current CPR/First Aid certification

e Three (3) to five (5) years of progressive experience working with persons with disabilities in early
intervention and/or children age birth - 5 years of age.

e Five (5) years' experience in leading/managing managers/supervisors and multi-disciplinary teams

e Experience managing statewide locations and multiple governmental contracts/grants. Business
experience in contracts, billing, budgeting, purchasing, data gathering and research.

e Legislative advocacy, grant writing and administration, contract negotiation/administration
preferred.

Contact

Human Resources - apply@eastersealshawaii.org

Easter Seals Hawaii
Attention: Human Resources Manager 710 Green St.
Honolulu, HI 96813
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RISE Director

Tuscaloosa, Alabama

Job Category: Full Time

Description:

The University of Alabama's RISE Program which serves preschool children with diverse abilities and
their families, seeks a dedicated, caring, highly skilled director. The RISEDirector will be a faculty
position responsible for leadership, managerial, teaching and interdisciplinary research functions to carry
out the program's mission. For more information on the Rise School please visit www.riseschool.ua.edu

Minimum Requirements:

Master's degree in Early Childhood Special Education or closely related field (terminal degree preferred),
3 years of progressively responsible experience in the field, and experience in a preschool setting.

For posting details and to apply choose your highest level of education and follow the link.

Master's: http://facultyjobs.ua.edu/postings
Doctorate: http://facultyjobs.ua.edu/postings
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Head of School - Riverview School

East Sandwich, Massachusetts

Job Category: Academic Leadership - Secondary School

Description:

Riverview School in East Sandwich, MA on Cape Cod is seeking the next Head of School to begin July 1,
2016. Riverview is one of the premier residential schools in the country serving students with complex
language, learning, and cognitive disorders. The school enrolls over 200 students in two main groups:
ages 11- 19 in the secondary school and ages 17- 22 in the GROW transition program. The school is in
excellent shape with a balanced budget, wonderful facilities, and is in a superb and desirable location. The
salary will be competitive and excellent housing will be provided. The school's website

is www.riverviewschool.org.

Requirements:

Strong background in special education and experience in working with a population similar to that at
Riverview. The school has an 18 million dollar annual budget and the Head is the CEO and is responsible
for the academic program, the financial sustainability, and all aspects of school life. The ability to delegate
to a highly trained and competent staff, including key administrators, is critical. Previous work in a non-
profit setting and work with a Board of Trustees is highly desirable. Above all, the next Head must be able
to connect with Riverview students and families.

Benetfits:
e Excellent Salary
e Generous retirement benefits
e Health insurance
¢ Housing in a spacious Cape Cod house adjacent to the campus

Contact:

Clay V Stites
clay.stites@comcast.net
508-636-4984

or

Thomas M. Evans
tmevanscca@comecast.net

774-237-0349
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Special Education Co-Teacher

Bronx, NY
Job Category: Special Education

Description:

8th grade co-teacher position in a Charter School in the South Bronx

Requirements:

The Special Education teacher will provide instruction of students with a variety of disabilities in
mainstream and resource room settings.

e Develop or adapt materials and lesson plans; provide direct instruction to individuals and groups, co-
teach and/or collaborate with general education teachers.

e Evaluate instructional materials for appropriateness to student needs and scaffolding when
appropriate and monitor student performance.

e Ensure compliance with special education due process including developing and implementing IEP
in collaboration with families, students and teachers.

e Regular, positive and open communication with families, caregivers and students to ensure clear
understanding of student strengths, challenges, goals, progress and potential. Facilitate required IEP
team meetings.

e Regularly assess and evaluate learning based on best practice. Measure and report on student
progress, and reinforce students' outstanding contributions and performance.

e Maintain various required records and data according to established policies and procedures,
ensuring the accurate and timely availability of such information as needed.

e NYS Certification: 7-12

Benefits:

We compensate our teachers at a rate of 10% more than NYC Department of Education counterparts. In
addition, we provide comprehensive health benefits and an employer sponsored retirement plan with a
3% match in years one through five and a 5% match after five years. Choice of one of the following signing
incentives: 1) Paid parking for 6 months; 2) Paid metro card for 6 months, or; 3) $500 toward moving or
new rent costs

Contact:
Alice McIntosh, Special Education Coordinator

718 991-9139 ext. 1164
718 679-5824 cellular
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Early Childhood Special Educator

Spangdahlem AFB, Germany
Job Category: Early Intervention

Description:

Magnum Medical has an opening for an experienced Early Childhood Special Educator to work with
infants and toddlers of American military families stationed overseas. The position works with a home-
based early intervention program, and is currently available at Spangdahlem AFB, Germany.

Requirements:

Position requires a Master's degree in Special Education, a minimum of two years experience within the
last five years working with developmentally delayed children in the 0, 1 & 2-year age population in a
home-based early intervention capacity, and a current state teaching license/certification to teach in this
capacity.

Benefits:

Medical and dental benefits available, paid relocation, competitive tax-advantaged compensation, 401K
plan, generous paid time off.

Contact:
Lynn Romer at LynnR@magnummedicaloverseas.com or 800-852-5678 x.156 or fax 513-984-4909
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Upcoming Conferences, Workshops and Events

2015
February

PACER Center Workshops for Parents and Professionals

Workshops

February 19, 2015 - March 31, 2015

No Location Specified

http://www.pacer.org/workshops/

In February and March 2015, PACER Center has upcoming many 2-hour workshops, some morning and
some evening, in various locations throughout Minnesota, to parents of children with disabilities and the
professionals working with families. Workshop topics include areas of interest in special education,
including information on the Individuals with Disabilities Education Act (IDEA), the Individualized
Education Plan (IEP) program, early childhood, the area of transition for students 14-21 (housing, post
secondary, employment, and community), assistive technology, and many more. The workshops can be
attended in person or streamed on-line. Their website provides details of time, location, and registration.

Students with Autism Spectrum Disorder

Workshops

February 20, 2015 - May 8, 2015

Monroe Twp., NJ

http://edenautism.org/for-families/services/training-workshops/

Eden Autism Services has upcoming four workshops on aspects of teaching students with autism
spectrum disorders. “Effective Inclusion for Students with Autism Spectrum Disorder,” February 20,
2015, will cover learning characteristics, strategies and supports, social skills training, token systems,
behavior management, and the role of the paraprofessional. “Professional Training in Behavioral
Teaching Strategies,” April 16-17, 2015, will cover overview of autism, teaching techniques, principles of
reinforcement, functional analysis of behavior, functional communication strategies, curriculum and IEP
development, and classroom design and structure. “Teaching Social Skills,” April 24, 2015, will cover
setting up a social skills group, assessment and goals, teaching strategies, generalization, and data
collection. “Behavior Analyst Certification Board,” May 8, 2015, will provide BCBA required training. The
workshops are is offered to professionals, paraprofessionals and parents interested in learning about
autism and Applied Behavior Analysis.

June
Check & Connect Preparation and Implementation Training
Training
June 11, 2015 - June 12, 2015
St. Paul, MN

http://checkandconnect.umn.edu/training consultation/prepimplementation MN.html

A Check & Connect Preparation and Implementation Training will be held in St. Paul MN, June 11-12,
2015. This 2-day training provides education administrators and lead staff with a thorough overview of
Check & Connect and its background and how to prepare their site for implementing Check & Connect.
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Think College Capacity Building Institute

Capacity Building Institute

June 15, 2015 - June 16, 2015

Boston, MA

http://www.thinkcollege.net/think-college-capacity-building-institute

Think College will host a Regional Capacity Building Institute June 15-16. 2015, to support the
development and expansion of high quality inclusive higher education throughout the Northeast region
and beyond. It will bring together professionals from the region as well as from each of the national model
demonstration projects (TPSIDs) to share strategies and build relationships.

October

Check & Connect first National Conference: 25 Years of Student Engagement 1990-2015
Conference

October 7, 2015 - October 8, 2015

St. Paul, MN

http://checkandconnect.umn.edu/conf/default.html

Check & Connect’s first national conference will be held in Minneapolis, MN, October 7-8, 2015. It will
bring together leading experts and practitioners from around the country to address the topic of student
engagement among at-risk youth. Participants will include representatives from sites implementing Check
& Connect’s evidence-based student engagement intervention model and professionals interested in
learning more about student engagement in general and Check & Connect specifically. Participants will
learn from experts in the field, share lessons learned, and gain tools for implementing Check & Connect
with fidelity and sustaining their sites’ implementation to support at-risk students in reaching their goals
and graduating high school. CEUs will be offered.

To top
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Funding Forecast and Award Opportunities

Forecast of Funding Opportunities under the Department of Education Discretionary
Grant Programs for Fiscal Year 2015

http://www.ed.gov/fund/grant/find/edlite-forecast.html

This document lists virtually all programs and competitions under which the U.S. Department of
Education has invited or expects to invite applications for new awards for fiscal year 2015 and provides
actual or estimated deadlines for the transmittal of applications under these programs. The lists are in the
form of charts organized according to the Department’s principal program offices and include programs
and competitions previously announced as well as those to be announced at a later date.

FY 2015 Discretionary Grant Application Packages
http://www.ed.gov/fund/grant/apply/grantapps/index.html

This site, from the Department of Education, provides information on grant competitions that are
currently open.

Mitsubishi Electric America Foundation: Grants for Youth with Disabilities
http://www.meaf.org/how to apply/

The Mitsubishi Electric America Foundation Grants program is dedicated to helping young Americans
with disabilities maximize their potential and fully participate in society. The foundation supports
organizations and projects within its mission that have broad scope and impact and demonstrate potential
for replication at other sites. A major program emphasis is inclusion: enabling young people with
disabilities to have full access to educational, vocational, and recreational opportunities, and to participate
alongside their non-disabled peers. Maximum award: $90,000. Eligibility: 501(c)3 organizations.
Deadline for Concept Papers: June 1, 2015.

Arthur Vining Davis Foundations Seeks Proposals to Strengthen Secondary Education
http://www.avdf.org/FoundationsPrograms/SecondaryEducation.aspx

The Arthur Vining Davis Foundations offers $100,000-$200,000 grants to support a wide range of
innovative professional development programs that strengthen teachers in grades 9-12 and their teaching.
For example, projects might be designed to improve professional development for in-service and pre-
service teachers, strengthen teaching skills, support practical research in teacher and high school
education, or encourage innovative use of technology and new techniques for presentation of classroom
materials in high schools. Projects should aim to develop solutions with potential for wide application or
replication by others. Requests to support well-established programs should be for initiatives with the
potential to improve the program significantly. Special consideration will be given to projects in their
early stages that address the concerns and problems of secondary education on a national level. In
considering proposals to support high school teaching, sustained partnerships between the faculties of
colleges (e.g., arts and sciences and education) and school districts, or collaborative efforts involving
reform organizations, colleges/universities, and high schools are encouraged. Eligible institutions include
but are not limited to public and private colleges and universities, graduate schools of education, and
freestanding educational institutes. Ongoing deadlines.

Discover: Pathway to Financial Success Grant
http://www.pathwaytofinancialsuccess.org/get-a-grant

Discover is investing up to $10 million in financial education, and any high school can apply for a grant
toward a financial education curriculum. Applying schools must have implemented or be looking to
implement a financial education curriculum; have a measurement tool planned or in place to assess
participation in and comprehension of the financial education curriculum; and agree to share overall
results of the measurement tool’s pre- and post-curriculum testing with Discover upon the program’s
completion to assess what worked and what didn’t. Maximum award: varies. Eligibility: high schools in
the United States. Deadline: none.
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Dollar General: Beyond Words Library Disaster Relief
http://www.ala.org/awardsgrants/awards/166/apply

Dollar General, in collaboration with the American Library Association (ALA), the American Association
of School Librarians (AASL) and the National Education Association (NEA), is sponsoring a school library
disaster relief fund for public school libraries in the states served by Dollar General.

The fund will provide grants to public schools whose school library program has been affected by a
disaster. Grants are to replace or supplement books, media and/or library equipment in the school library
setting. Maximum award: up to $15,000 to replace or supplement books, media and/or library
equipment. Eligibility: public school libraries Pre K-12 located within 20 miles of a Dollar General store,
distribution center or corporate office that have lost their building or incurred substantial damage or
hardship due to a natural disaster (tornado, earthquake, hurricane, flood, avalanche, mudslide), fire or an
act recognized by the federal government as terrorism; or have absorbed a significant number (more than
10% enrollment) of displaced/evacuee students. Deadline: none.

Fender Music Foundation: Grants

http://www.fendermusicfoundation.org/grants/?sec=info

Fender Music Foundation grants of instruments and equipment are awarded to music academies, schools,
local music programs and national music programs across America, particularly in-school music classes,
in which the students make music; after-school music programs that are not run by the school; and music
therapy programs, in which the participants make the music. Maximum award: up to 8 instruments.
Eligibility: established, ongoing and sustainable music programs in the United States, which provide
music instruction for people of any age who would not otherwise have the opportunity to make music.
Deadline: rolling.

AASA: National Superintendent of the Year

http://www.aasa.org/content.aspx?id=3404

The American Association of School Administrators (AASA) National Superintendent of the Year Program
pays tribute to the talent and vision of the men and women who lead the nation's public schools.
Maximum award: recognition; a $10,000 scholarship to a student in the high school from which the
National Superintendent of the Year graduated. Eligibility: Any superintendent, chancellor, or top leader
of a school system in the United States, Canada, or international school who plans to continue in the
profession. Deadline: varies by state.

To top
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