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Update from the U.S. Department of Education

Fact Sheet: Education Department Releases Proposed Regulations to Encourage Better and
Fairer Tests,Reduce Burden of T esting

One essential part ofeducating students successfully is assessing theirprogress. Done well and
thoughtfully,assessments are tools for learning and promoting equity. They provide necessary
information for educators, families, the public, and students themselves to measure progress and improve
outcomes for alllearners. Done poorly, in excess, or without clear purpose, however, they take valuable
time away from teaching and learning, draining creativeapproaches from our classrooms.

Many states have done important workinrecent years to improveand reduce testing, butin too many

places, redundantor ineffective assessments still consume valuable instructional time without cle ar
purpose or benefit.

In October, President Obama announced a Testing Action Plan, putting forwarda set of principles and
stepsto restore balanceto America’s classrooms, protecting the vital role that good assessments play in
guiding progress for students while providing help in unwinding practices that have burdened classroom
time or not served students, educators, or families well. That plan acknowledged the rolethat this
Administration has, at times, had to play in the overuse oftesting and set forth anew vision for the role
assessments should play in schools.

Consistent with the President’s plan, the Every Student Succeeds Act (ESSA) ensures annual information
about students’ progress for parents, educators, and policymakers while helping states and districts
improveand reduce testing. The law commits resources for states to improve their assessment systems by
reviewing their existing assessments to ensure that each test is high-quality, maximizes instructional
goals, hasa clear purpose, and is designed to help studentsdemonstrate progress. In addition, the law
creates flexibility for state and local leaders to think creatively —beyond just testscores and graduation
rates — about howto measureschool quality. The law also enables state and local leaders and educators to
eliminate redundant or unnecessary tests, by auditing their assessment systems and to start piloting
innovative approaches to next generation assessments.

ESSA presents an opportunity to reclaim the promise ofa high-quality, well-rounded education for every
student by reducing the focuson testing, while ensuring critical protections for all students. Today, as part
ofits ongoing effort to seize that opportunity through implementation ofthe law, the U.S. Department of
Educationisreleasing two Notices of Proposed Rulemaking (NPRM). Together, they implement
provisions of Title I of ESSA that seekto ensure states administer high-quality assessments that are worth
taking and provide meaningful data about student success and equity, while also encouraging states and
districts to continue to push the field ofassessment forward through innovation.

“Acrossthe country, states, districts,and educators are leading the way in developing innovative
assessments that measure students’academic progress; promote equity by highlighting achievement gaps,
especially for our traditionally underserved students; and spur improvements in teaching and learning for
all our children,” stated U.S. Secretary of Education John B. King Jr. “Our proposed regulations build on
President Obama’s plan to strike a balance around testing, providing additional support for states and
districts to develop and use better,less burdensome assessments that givea more well -rounded picture of
howstudents and schools are doing, while providing parents, teachers, and communities with critical
information about students’learning.”

Ensuring Fairer and Better T ests Under  TitleI-A

The first proposed regulation focuses on ensuring states continue to administer tests that are fair
measures of student achievement for all students, with particularfocus on ensuring states appropriately
capture and measure the progress of English Learners and students with disabilities. It also allows states
to take advantage ofarange ofinnovative approaches to improveassessmentand reduce the burden of
tests, such as utilizing computer-adaptive assessment, implementing smaller interim assessments in place
oflarge summative tests, and diverse measures such as performance -based assessments.
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The proposed regulation also implements flexibilities such as allowing distric ts to offer locally selected,
nationally recognized high school testsin place ofthe annual-statewide high school assessment, which
could reduce the amount oftesting in high schools. This regulation was subject to negotiated rulemaking
and achieved consensus among negotiators in the spring, a reflection ofthe support for the principles of
creating flexibilities for states and districts and for ensuring that tests are administered fairly.

Creating Better,More Innovative, Next-Generation Assessments

The second proposed regulation establishes arigorous, but achievable, process for a small set of states to
take advantage of newinnovative demonstration authority underTitle I, Part B, which will enable up to
seven states to re-think theirtesting systems and pilot new approaches—to develop the nextgeneration of
high-quality statewide assessments. Specifically, these demonstration states will be allowed to phase -in
and use a new system for accountability initially in a subset oftheir districts, while maintaining their
existing system inthe rest. Asinnovative assessments areadministered and used for accountability and
reporting in participating schools, states in the demonstration authority can apply lessonslearned from
implementation to improve theirinnovative sy stems and take these projects to scale, building a new
statewide assessmentsystem over5 years-onethat is high-quality, fair, and worth taking.

U.S. Department of Education T akes Actions to Address Religious Discrimination

Aspartofongoing efforts to encouragerespect for students ofall faiths and beliefs, the U.S. Department
of Education shareda series ofactions that confront discrimination and promote inclusive school
environments.

The stepsinclude a new website on religious discrimination, an updated civil rights complaint form, an
expandedsurvey of America's public schools on religious-based bullying, technical assistance for schools,
and recent outreach on confronting religious harassment in educ ation.

"Students of all religions should feel safe, welcome and valuedin our nation's schools,"said Assistant
Secretary for Civil Rights Catherine E. Lhamon. "We will continue to work with schools and communities
to stop discrimination and harassment so that all students have an equal opportunity to participate in
schoolno matter who they are, wherethey come from orwhich faith, ifany, they subscribeto."

"Today's announcementunderscores that we are concerned about the well-being of ALL students. On the
prevention side, PresidentObama's Interfaith and Community Service Campus Challenge, started in 2011,
is another important resource,"said the Rev. Brenda Girton-Mitchell, director ofthe Department's Center
for Faith-Based and Neighborhood Partnerships. "Our agency has had the privilege ofcoordinating the
Challenge which provides college students from many religious traditions as well as nonbelievers to work
together to tackle community problems. This higher education civicengagement allows students from
religiously diverse backgrounds to build bridges ofunderstanding across cultural and religious lines and
helps preventintolerance.”

Amongthe highlights oftoday's actions:

¢ Religious Discrimination Website. The Department's Office for Civil Rightslaunched a new
page onits website with information about federal laws that protect students from discrimination
involving theirreligion. The page links to OCR policy guidance, notable case resolutions, and
resourcesin multiple languages and from otherfederal agencies.

¢ Updated Online Complaint Form. OCR updated its online complaint form to clarify that the
office can investigate complaints regarding racial, ethnic ornational origin discrimination
involving religion. It reaffirms thatstudents, parents, and persons ofall faiths can file such
complaints with OCR even though the laws OCR enforces do not expressly address religious
discrimination in education. OCR has used enforcement as a key tool to protect students of many
religious backgrounds from unlawful discrimination, including Jewish students subjected to anti-
Semitic epithets and Muslim students targeted for wearing a hijab and called terrorists. Where
schoolshave records offailing to address hostile environments, OCR seeks and secures
commitments from them to improve theirharassmentpolicies and procedures, train staffand
students, and conduct school climate surveys.
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Other recent efforts undertaken by the Department to address discrimination involving religion include:

¢ New DataFrom U.S. Schools. Later thisyear, every publicschool across the country, for the
first time, will report to OCR through the Civil Rights Data Collection on the number ofincidents
of religious-based bullying or harassment in their schoolsin the 2015-16 school year. This new
collection will give stakeholders, policymakers, and educators critical data that will allow them to
further understand the problem ofreligious discrimination and to measure progress going
forward.

e Government Collaboration. Since March, OCR has participated in a series ofroundtables
with federal agencies through the Justice Department's Combating Religious Discrimination
Today initiative, onissues ofreligious discrimination, including bullying of students from diverse
religious and ethnic backgrounds.

e Outreach.InJune, OCR issued a fact sheet about combating discrimination against Asian
American, Native Hawaiian, PacificIslander, Muslim, Arab, Sikh and South Asian students,and
translated the fact sheet into 15languages to ensure that limited English proficiencyis not a
barrier to understanding one's rights under federal civil rights laws. Lhamon recently blogged
abouther office's workto prevent discrimination involving religion at schools and universities.

e Technical Assistance. Inresponse to "anincreasing numberofincidents ofanti-Semitic
bullying and harassment in public schools. .. [and] reports documenting that students who are or
are perceived as Hindu, Muslim, Sikh, Arab, Middle Eastern, South Asian,or Southeast Asian are
frequent targets ofbullying and harassment,"the Department adopted new regulations for its
Equity Assistance Centers (EACs) that will enable them, starting in October, to provide technical
assistance,onrequest,to publicschool districts, students and parents, and community
organizations about religious discrimination and harassment.

OCR enforces Title VIofthe Civil Rights Act 0f1964,which bars discrimination based on race, color, and
national origin, including a person's actual or perceivedshared ancestry or ethnic characteristics or
citizenship or residency in a country with a dominant religion ordistinct religious identity. That includes
membership in areligion that may be perceivedto exhibitethnic characteristics,as often experienced by
Hindu, Jewish, Muslim, and Sikh students.

Earlier thisyear, President Obama proclaimed Jan. 16 as "Religious Freedom Day, 2016"declaring that,
"Since our country's founding, religious freedom has been heralded as one of our most cherished ideals."

Inaddition to the actionslisted above, the Administration is taking other steps to combat religious
discrimination.

The Justice Department's Civil Rights Division is launching a new webpage today to ensure communities
know aboutits workto combat hateviolence and enforcelaws such as the Matthew Shepard and James
Byrd Jr. Hate Crimes Prevention Act. The Civil Rights Division is also publishing an update onits
enforcement ofthe Religious Land Use and Institutionalized Persons Act (RLUIPA).

Today, the U.S. Equal Employ ment Opportunity Commission (EEOC) announced that it willimplement
changesto its collection ofdemographic data from individuals who file charges with the agency. These
changes will allow EEOC to collect moreprecisedata about the religion ofthe individual alleging
discrimination. This will assist the agency, as well as the public, in recognizing and responding to trends
in the data. And, to protect young workers, EEOC released a fact sheet,in English and in Spanish, about
religious discrimination on their Youth@ Work website which presents information for teens and other
young workers about employment discrimination.

Education Department Proposes Rule on State Authorization of Postsecondary Distance
Education, Foreign Locations

The U.S. Department of Education proposed regulations that seek to improve oversightand protect more
than 5.5 million distance education students at degree -granting institutions, including nearly 3 million

exclusively online students by clarifying the state authorization requirements for postsecondary distance
education.
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To ensure that institutions offering distance education are legally authorized and monitored by states, as
required by the Higher Education Act, the proposed regulations clarify state authorization requirements
for institutions to participate in the Department's federal studentaid programs. The proposedregulations
also address state and federal oversight of American colleges operating in foreign locations worldwide.

"These proposed regulations achieve an important balancebetween accountability and flexibility, and in
so doing create better protections for students and taxpayers,"said U.S. Under Secretary of Education Ted
Mitchell. "Additionally, these regulations promote and clarify state authorization procedures, further
strengthening the integrity offederal financial aid programs.”

In2006, Congress abolished a rule restricting access to federal student aid for distance education
programs. Since then, the number ofstudents enrolled in online degree programs has significantly
increased. By 2014, morethan halfofstudents at for-profit institutions were enrolled in ex clusively
distance education courses, compared with an estimated 9 percent of students in public institutions and
15 percent of students in private nonprofit institutions.

State authorization is alongstanding requirement in the Higher Education Act thatrequires institutions
to be authorized in the state in which they are located as a condition for eligibility to receive Title IV
Federal student aid. While all higher education institutions m ust have stateauthorization in the statesin
which they are physically located, there are no federal requirements for distanceeducation providers in
states where the institutions are notlocated.

The proposed regulations close thisloopholeby:

e Requiringinstitutions offering distance education or correspondence coursesto be authorized by
each state in which the institution enrolls students, if such authorization is required by the state.
The proposed regulation recognizes authorization through participation in a state authorization
reciprocity agreement, aslong as the agreement does not prevent a state from enforcing its own
consumerlaws.

e Requiringinstitutions to document the state process for resolving student complaints regarding
distance education programs.

e Requiring public and individualized disclosures to enrolled and prospectivestudents in distance
education programs, including adverse actions taken against the school, the school's refund
policies, and whether each program meets applicable state licensure or certification requirements.

e Requiringthat foreign branch campuses or locations be authorized by the appropriate foreign
government agency and, ifat least half ofa program can be completed at the foreignlocation or
branch campus, be approved by the accrediting agencyand reported to the statewhere the main
campusislocated.

The Department previously regulated on stateauthorization ofboth physical locations and distance
educationin 2010, but afederal court vacated the distanceeducation portion ofthe rule on procedural
groundsin2011. The other portions ofthe 2010 state authorization rule relating to physical locations were
implemented last year. Similar to the proposed rule, the 2010 physical locations rule alsorequired
institutionsto be authorized by states having a state-based consumer complaint system.

The Department held threesessions ofnegotiated rulemaking on thisissue in 2014, but the negotiating
committee did not reach consensus. These proposed regulations are aresult o fthat process and furthera
longstanding regulatory effort by the Department to support stateoversight of schools thatoffer distance
or correspondence education and protect studentsin those programs.

The proposed regulations will be publishedin the Federal Register on July 25, and the publiccomment
period willend August 24. The Department expects to publish a final regulation before the end ofthe
year.
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Administration Honors U.S. DepartmentofEducation Green Ribbon Schools, Districts,
and Postsecondary Institutions; Announces 2016 Green Strides T our

Deputy Secretary of Commerce Bruce Andrews, Federal Chief Sustainability Officer Christine Harada, and
Deputy Directorofthe Center for Green Schools at the U.S. Green Building Council Anisa Baldwin -
Metzger joined U.S. Secretary of Education John B. King Jr. to congratulatethe U.S. Department of
Education Green Ribbon Schools’ District Sustainability Awardees, and Postsecondary Sustainability
Awardees ontheirachievements at a ceremony in Washington, D.C.

Attheevent, 47 schools and 15 districts were honored for their exemplary efforts to reduceenvironmental
impact and costs, promote betterhealth, and ensure effective environmental education. In addition, 11
colleges and universities were honored with the Postsecondary Sustainability Award. Representatives
from honored schools, districts and postsecondary institutions received sustainably -crafted plaques in
recognition oftheir achievements.

“I congratulate thesehonorees that areleaders in school facilities, wellness and environmental education
practices,” King said. “Their common-sense approach to investing morein education —rather thanin
utility bills —improves health and attendance, while exciting students about hands-on,real world
learning.

Healthy, safe and efficient facilities as well as access to sustainability education are innovative ways to
boost productivity and performance at every gradelevel.”

"With ongoingthreatsto our environment, we need to prepare for a future different from ourown. The
U.S. Department of Education’s Green Ribbon School awards are an outstanding example to get today's
youth to thinkand act towards building a more sustainable future," said Deputy Secretary of Commerce
Bruce Andrews.

"It is exciting to see the great commitment that our nation's schools havefor environmental
sustainability,"said Federal Chief Sustainability Officer Christine Harada. "This exemplary effort will not
only savethese schools energy and much needed money, but it will also show that even the youngest in
our society canreduce their carbon footprint and make a difference in protecting our planet."

“Thisyear’s awardees have much to be proud of - from innovative operational practices that savetheir
schoolsvaluablefunds to pioneering education that involves students in the creation ofa more
sustainable world,” said Deputy Director ofthe Center for Green Schools at the U.S. Green Building
Council Anisa Baldwin-Metzger. “We commend these schools, districts,and postsecondary institutions on
their hard work, and we applaud the Department of Education’s commitment to honoring their success in
positively impacting the environment, supporting health and wellness, and advancing environmental and
sustainability literacy.”

King also announcedthe annual Green Strides Best Practices Tour, this yearunder the theme “Real World
Learning.” Thisyear’s tour will take placein Septemberand spotlight sustainability education in past and
present school, district and postsecondary honorees in Pennsylvania.

The honorees wereselected from a pool of nominations madeby 27 stateeducation authorities, including
25 states, the District of Columbia, and the Department of Defense Education Activity. The list of selectees
includes 41 public schools and six private schools. The publicschoolsincludethreecharter and eight
magnet schools. The schools servevarious grade levels, including 27 elementary, 18 middleand 14 high
schools are among them, with several schools having various K-12 configurations. Thirty-seven ofthe
2016 honorees (51 percent) servea disadvantaged studentbody and among them are two community
colleges and one work-college.

View the list ofall selectedschools and districts and summaries ofeach ofthe 73 honorees. More
information on the federal recognition award can be found here.
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Secretary King Announces 2016 Promise Neighborhoods Grant Competition

U.S. Secretary of EducationJohn B. King Jr. announced the 2016 Promise Neighborhoods grant
competition, which will award $ 30 million to up to five organizations to provide their communities with a
coordinated, comprehensive suite of services and school supports aimed at improving the outcomes for
students and their families. The program is part of ED’s continued commitment to supportlocally-
designed initiatives to revitalizethe country’s mostdisadvantaged communities.

“We know that giving students the positive supports provided by Promise Neighborhoods helps to prepare
them for successinschool and their communities. The kind of interdisciplinary support that this program
generates can transform our most distressed communities,” said King.

“The expansion of Promise Neighborhoods is good news for struggling communities all across the United
States,” said Geoffrey Canada, a pioneer in comprehensive community development and founderof
Harlem Children’s Zone, which serves as a model for Promise Neighborhoods. “Finally we are offering a
comprehensive, cradle-to-career strategy for disadvantaged youth in our most at-risk communities. This
is terrific news becauseit helpstens ofthousands ofchildren from poor families take a real shot at
achieving the American Dream.”

Promise Neighborhoods waslaunched by the Obama Administrationin 2010, and is acommuni ty-based
cradle-to-career program that places schools at the center ofa community’s revitalization efforts and
aligns comprehensive supports that meet students’and families’ needs. These supports include high -
quality earlylearning, rich after-school activities, mental health services,job training, and crime
prevention. The grants rely onlocalleaders to build capacity and drive change within their communities,
and succeed by building a shared vision around creating equitable opportunities for students and families.

The 2016 Promise Neighborhoods grantcompetition is the fourth and final round offunding for the
program under the Obama Administration. New grantees will build on a portfolio of58 prior Promise
Neighborhood grantsin 48 communities across the nation, representing a federal investment ofnearly
$300 million. To date, over 1,000 national, state, and local organizations have partnered with a Promise
Neighborhood, benefiting students at over 700 schools. Itis one ofseveral Administration initiatives,
including Strong Cities, Strong Communities; Choice Neighborhoods; and Promise Zones, that focuses on
strengthening successful Federal partnerships with communities.

Potential applicants, including nonprofit organizations, institutions ofhigher education, and Indian
tribes, are encouraged to readthe full Notice Inviting Applications. Applications are due by September 6,
2016. Moreinformation on the program, including a full list of past grantees, is available on the Promise
Neighborhoods website.

Murphy, Fudge Introduce Stronger Together School Diversity Act of2016

WASHINGTON — U.S. Senator Chris Murphy (D-Conn.), member ofthe U.S. Senate Health, Education,
Labor and Pensions (HELP) Committee, and Congresswoman Marcia L. Fudge (Ohio-11), Ranking
Member ofthe Subcommittee on Early Childhood, Elementary and Secondary Education ofthe U.S.
House Committee on Education and the Workforce, on Tuesday introduced the Stronger Together School
Diversity Act of2016to promote diversity in schools. The bill builds on President Obama’s FY 2017
Stronger Together budget proposal, and consists ofa voluntary program to support the development and
expansion ofnew and existing community -driven strategies to increase diversity in America’s schools.In
June, Murphy joined U.S. Education Secretary John B. King Jr. at an eventinthe U.S. Capitolto discuss
the opportunity for increased diversity in schools and communities to drive positive studentoutcomes in
schooland inlife.

An April 2016 Government A ccountability Office report found that the number ofsocioeconomic and
racially segregated schools is increasing, negatively impacting students nationwide. The data shows that
poor, segregated schools receive fewer resources, offer studentsfewer educational opportunities and take
more disciplinary actions. Expanding socioeconomic and racial diversity in schools will reversethese
troubling trends and help future generations of students receive the education they deserve.
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In fact, students from low-income households who attend diverse schools are nearly 70 percent more
likely to attend college than students from low-income households who attend high-poverty schools. The
Stronger Together School Diversity Act of2016 provides planning and implementation grants to help
school districts find voluntary local solutions, implement new strate gies,and expand existing diversity
initiatives.

“Diverse schools help students. That’s the bottom line,” said Murphy. “We’re introducing this bill because
districts need the resources to enact voluntary measures that will make schools more diverseand red uce
the economic and racial isolation that sadly exists in places like Hartford and Bridgeport. Looking back,
some ofthe proudest momentsin our nation's history have come when the federal government prioritizes
racialintegrationin our schools. That’s why Washington cannotsit on the sidelines asracialand
socioeconomicdivisions in our schools get worse and our kids’ schools suffer.”

“Brownv. Board ruled more than 60 years ago that ‘separate isnot equal, yet itis obvious that many
schools are suffering from the effects of “de facto” segregation,” said Fudge. “As Ranking Member ofthe
House Subcommittee on Early Childhood, Elementary and Secondary Education, increasing diversity in
staff, resources, and student populations in our public schoolsis a top priority. That’s why I am pleased to
be the House sponsor of The Stronger Together School Diversity Act of2016. This bill will help bring
parity ofaccess and resources to schools across the nation, provide a platform to address inequities within
our currenteducation system, and help give all ofour students a chanceto succeed.”

“Today, diversity isnot a nicety but a necessity,” Secretary King said. “Diversity is critical, notjust for
some students, but for all ofour students. Thereare communities and neighborhoods and schools all over
this country where educators, parents, and students understand this and are pushing for morediversity in
their schools. The legislation introduced by Senator Murphy and Congresswoman Fudge will support and
expand these efforts.”

Philip Tegeler ofthe National Coalition on School Diversity said, “School integration isn’t just important
for academic achievement, although the evidence on achievement is very strong. Bringing children of
different backgrounds together also helps to reduceracial prejudice and teaches children howto liveand
worktogetheracrossracial and class lines. This billis an important steptoward reversing the trend of
resegregation ofour publicschools that was recently documented by the Gove rnment A ccountability
Office, and it will provide funding for cities and towns that have recognized the importance ofbringing
their communities back together.

What is unique about this bill is that it relies on substantial financial incentives to encoura ge progress on
schoolintegration.”

The Stronger Together Diversity Act has been endorsed by the National Education Association, American
Federation of Teachers, the National Urban League, National Women’s Law Center, National Coalition on
School Diversity, Association of University Centers on Disabilities, Magnet Schools of America, Lawyers’
Committee for Civil Rights Under Law, Poverty & Race Research Action Council, Civil Rights Project -
UCLA, National Council of Jewish Women, and Girls Inc..

The Stronger Together School Diversity Act

Authorizes $120 million to provide planning and implementation grants to support voluntary local
effortsto increasesocioeconomicand racial diversity in schools.
Supports school districts, independently or in collaboration with neighboring districts, as well as
regional educational authorities and educational service agencies.
Grants could fund a range of proposals, including (but not limited to):
Studying segregation, evaluating current policies,and developing evidence -based plans to
address socioeconomic and racial isolation;
Establishing public school choice zones, revising school boundaries, or expanding bussing
service;
Creating or expanding innovativeschool programs that can attract students from outside the
localarea;
Recruiting, hiring, and training new teachers to supportspecialized schools.
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Buzz From the Hub

To access everything below in this section from Buzz from the Hub, visit:

http://www.parentcenterhub.org/repository/buzz-may2016/

and

http://www.parentcenterhub.org/repository/buzz-june2016/

New Resources in the Hub

Understanding StudentLearning: The Need for Education Data.
This 3-page fact sheet explains the types ofdata schools collect and how they use education data to help

individual students. It also explains who needs these education data and why.From the Alliance for
Excellent Education.

Opening Doors to Self-Determination Skills.

This 26-page handbook, subtitled Planning for Life After High School, deals with the self-determination
and self-advocacy skills that students will need no matter what option they choose after high school.
Want to start teaching these skillsin the early grades? That’s included in the handbook, too.

Webinarseries on Family,School,and Community Engagement.

Definitely share news ofthis series with school systems! The webinar series of 9 makes clear that e ffective
family engagement isnot a one-time program or event. Rather, it’s a set of day -to-day practices, attitudes,
beliefs, and interactions that support learning at home, at school, afterschool, and during the summer.
The series focuses on howto get there.

New from CPIR!Tools That Empower Spanish-Speaking Parents.

Inthelastyear, more than 27%ofthe families served by Parent Centers received th eir services in Spanish.
CPIR’s Myriam Alizo has compiled this “starter” list oftools that can empower Spanish -speaking parents
and support the bilingual work that so many ofyou do.

Surrogate Parents and Unaccompanied Homeless Youthunder IDEA.

Eachyear, more than 1.5 million youth run away from, or areforced out of, theirhomes. Did you know
that every local educational agency has a designated homeless liaison, with the responsibility to identify
homeless students and ensure they can enroll in school and receive appropriate services and supports?
This documentdiscusses the rights ofhomeless youth who may need special education services.

What Parent Centers Need to Know: Historical Perspectives for Working with Native
American Parents.

This documentfrom the Native American PTAC(NAPTAC) describes some ofthe historical factors
impacting the participation of Native parentsin the schooling oftheir children.

Developing Relationships with Families.

For Parent Centers | This isn’t just one learning resource—it’s a package of4 individual sessions: (1)
Getting Started: Family Engagement and Positive Goal-Oriented Relationships; (2) Strengths-Based
Attitudes and Relationship-Based Practices; (3) Reflective Strategies: Sustaining Effective Practice; and
(4) Additional Resources on family engagement and related topics.
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Professional Development Tools to Make Continuous Family Engagement Come Alive!
For educators,schools,and school systems | Share the March newsletter of FINE, the Family
Involvement Network of Educators. It offers educators tools and resources for learning and developing
the skills to promote family engagement from early childhood through to transitioning to college.

ImmigrantParents and Early Childhood Programs: Addressing Barriers of Literacy,
Culture,and Systems Knowledge.

For Parent Centers and schools | Immigrant parents face significant barriers as they try to engage with
their children’s early educational experiences. This report identifies the unique needs of newcomer
parents across the rangeofexpectations for parent skill, engagement,and leadership, as well as strategies
to address these needs. From the National Center on Immigrant Integration Policy.

Interactive Homelessness Lessons.

For Parent Centers and schools | The Interactive Homelessness Lessons were designed to strengthen the
knowledge and skills of all staff who work with families experiencing homelessness. The lessonsinclude
useful strategies, compelling parent stories, experiences and lessons learned, sample documents, and
much more.

Quick Guide on Making School Climate Improvements.

This Quick Guide provides Parent Centers,district and school leaders, teachers, school staff, and other
members ofthe school community with the basics ofhow to initiate, implement, and sustain school
climate improvements, with emphasis on 5 specific sets ofactivities.

Statement ofInterest.

The U.S. Department of Justice and the U.S. Department of Education have filed a Statement of Interest
in a case about the language-based rights of parents who are limited English proficient (LEP). The SOI
addresses, among other matters, the extent to which IEPs of children with disabilities must be translated
for LEP parents under the Civil Rights Act and the Equal Educational Opportunities Act.

OSEP Policy Letter about the Extended Part C Option under IDEA.

Issued in May, this policy letter from OSEP clarifies that thereis nothing in IDEA that addresses ifan IEP
mustbe developed before a parent chooses Part Cearly intervention services or Part Bservices for their
child after age 3.

New IDEAsthat Work website.

Checkouttheredesigned IDEAs That Work website, which now housesinformation and resources from
tadnet.org (the website ofthe TACC, the Technical Assistance Coordination Center); OSEP’s database of
discretionary grants; federal resources for stakeholders; and more.

T akeaways for Parents from the National ParentSurvey.

Results of ZERO TO THREE’s survey ofparents ofchildrenbirthto 5years old (whichincluded a series of
in-home discussions) are in and reveal important insights about what parents think, know, and need
when it comesto raising theiryoung children. This article summarizes the key takeaways from the
research.

Helping Resistant Teensinto Treatment.

For treatment to work, young people not only need to be inthe room, they need to be motivated enough
to want (and believe) that things can change. Here are powerful suggestions for parents. From the Child
Mind Institute.

PhysicalDevelopmental Delays: What to Look For.

Do you have parents who areconcerned about their young child’s motor development? Here’s an
interactive onlinetool that parents can use to learn more about physical developmental delays for
children ages 5 and under. The information is also meant to help parents start a conversation with their
child’s pediatrician. From the American Academy of Pediatrics.
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Executive Functioning Issues: Strategies You Can Try at Home.
Parenting a child with executive functioning issues can haveits challenges. But there are specific
strategies and tools that could make everyday life easierfor parents and their child.

Resources You Can Share with Families

This section ofthe Buzzidentifies useful resources you might share with families or mention in your own
news bulletins. Youtold usyou'reinterested in resources that are ready-to-share with families, so we’ve
identified several relating to other topics ofinterest, especially key transition moments across time.

Get Ready for Kindergarten!

Being ready for kindergarten means that a child with special needs is able to attend to and learn the
information being presented in the academic setting and is emotionally ableto interact appropriately with
the teacher and fellow students. This articleasks (and answers) 2 questions: What are some ofthe skills
expected ofa child entering kindergarten? And what are some things that families can do to prepare their
child for kindergarten?

Parent Toolkit | In English and Spanish.

This toolkit will help parents navigate their child’s journey from pre-kindergarten through high school. It
is designed to help families track and support progress at each stage. While not specifically about children
with disabilities, the toolkit explores growth and development through each ofthe grades (K-12) and
providesimportant and useful information about how to supportchildren’s academics, social-emotional
development, and health and wellness.

Making My Way T hrough College: A Guide for Youth with Disabilities.

This guide is aimed at helping students with disabilities navigate postsecondary education. It provides
information and resources on preparing for and succeeding in college and transitioning from college into
the world ofwork.

Early Connections: A Parent Education Toolkitfor Early Childhood Providers.

Early Connections offers a host ofeasy -to-useresources early childhood providers (and Parent Centers!)
canuse to educate the families they serveabout media and technology. The toolkit includes handouts,
family workshop outlines, media recommendations and more,focused on 6 topics related to media and
technology: feelings and friends, creative play, moving, language, reasoning, and media messages.

Capacity Building T akes Time.

Building the system’s capacity to support evidence -based practices is a complex endeavor, to say the least.
In this SISEP eNotes from April, implementation specialists summarize how to make capacity building
last. The eNotes also links you to SISEP’s series of modules on the nuts-and-bolts ofactive
implementation.

Share yourinputon the proposed regulations for parts of ESSA.

Asyouno doubt know, the DepartmentofEducation has released proposed regulations for the Every
Student Succeeds Act (ESSA)to address the specificareasof(1) accountability and school improvement,
(2) datareporting, and (3) consolidated stateplans.
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NCWD: Intersection: Navigating the Road to Work

Welcome to Intersection: Navigating the Road to Work,the electronic newsletter of the National
Collaborative on Workforce and Disability for Youth (NCWD/Y outh). The newsletterand
the NCWD/Y outh website offer information to improve programs and services for all youth and especially
youth with disabilities. Below are some ofthe recent articles in the electronic newsletter ofthe National
Collaborative on Workforce and Disability for Youth. They can all be accessed by clicking on the following
link:

http://www.ncwd-youth.info

U.S. Department of Labor Announces Grant Funding to Increase EmploymentAccess for
Youthand Adults with Disabilities

On June 28,2016, the U.S. Department of Labor's Employment and Training Administration (ETA)
announced the availability of $15.6 million in funding through the Disability EmploymentInitiative.
ETA will award grants between $1.5 million and $2.5 million to state workforce agencies to develop
flexible and innovative strategies to engage more people with disabilities in employment services. ETA
will award a maximum ofeight grants to states for at least one project for each ofthe following target
populations:

e Youthwithdisabilities aged 14-24
e Adultswith disabilities aged 18 and older
e Individuals with significantdisabilities aged 14 and older

NCWD/Youth,ODEP,and CNCS Webinar on Inclusive Volunteerism Available Online

On June 9, 2016, the U.S. Department of Labor's Office of Disability Employment Policy (ODEP)
hosted awebinar on inclusive service and volunteerism in partnership with the Corporation for
National and Community Service (CNCS) and NCWD/Y outh. Speakers at this webinar titled
Connecting to Inclusive Service and Volunteerism: Why Y outhwith Disabilities Should Engage in
AmeriCorps discussed:

e Benefitsof volunteering

e Stepsyouth service professionals can take to help young people with disabilities identify and
secure volunteer opportunities

e How national service programs (like AmeriCorps) offer excellent pathways for transitioning
youth with disabilities to careersuccess and currentresearch regarding alumni outcomes.

For more information on this topic, read NCWD/Y outh's new guide
Fostering Inclusive Volunteering and Service Learning.

*Please note that the audio begins a few minutes into the webinar content, but full captioning and
transcript content is available.
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NCWD/Youth Partner Presents on Career Readiness at Southwest Pathways Conference

V.Scott Solberg of Boston University's School of Education, an NCWD/Y outh partner, recently
presented at a plenary panel at the 2016 Southwest Pathways Conference. This session discussed
innovative and effective strategies for making career readiness a central priority and for developing
promising policies, programs, and initiatives that produce real improvements.

Topicsincluded setting bold stategoals,incorporating career readiness into school accountability
metrics, and the call to action developed at the February 22nd National Convening on Career
Development at the U.S. Chamber of Commerce.

NCWD/Youth Presents at 28th Annual Postsecondary Disability Training Institute

On June 7-10,2016, NCWD/Y outh presented at the Postsecondary Disability Training Institute in
Philadelphia, PA. Sponsored by the Center on Postsecondary Education and Disability at the University
of Connecticut, the Training Institute assisted concerned professionals in meeting the unique needs of
college students with disabilities. NCWD/Y outh co-presented on Using Career Development and
Individualized Planning Strategies to Increase College Success with Onondaga Community College
and the U.S. Department of Labor's Office of Disability Employment Policy (ODEP). Practices from
several NCWD/Y outh resources were highlighted, including Making My Way through College: A
Guide for Students with Disabilities. NCWD/Y outh and ODEP also presented a poster session on
Family Engagement for Youth with Disabilities in Postsecondary Education featuring the Supporting
Families of Students with Disabilities in Postsecondary Education Info Brief.

LEAD CenterReleases New EmploymentInformation Brief

InMay 2016, the LEADCenter released anew LEADing to Employment Information Brieftitled
Funding for Assistive Technology - Transitioning from Secondary School to VR and Work. The brief
discusses how assistive technology can follow people with disabilities from secondary school to post-
secondary education, vocational rehabilitation, and employment. LEADing to Employ ment
Information Briefs summarize topics useful to people with disabilities who are pursuing employment
and economic advancement.

House Education and Workforce Committee Advances Bipartisan Higher Education
Legislation

On June 22,2016, the U.S. House Committeeon Education and the Workforcevoted to approve
legislation on strengthening highereducation by voice vote. The five bills include:

e TheAccessing Higher Education Opportunities Act (H.R. 5529), whichwould help students at

Hispanic-Serving Institutions pursue a careeras a physician, dentist, or otherhealth care
professional. It would also enhancesupport for Hispanic students pursuing an education.

e The Simplifying the Application for Student Aid Act (H.R. 5528), which would reform the
federal student aid process to help students'financial decision-making for college.

e The HBCU Capital Financing Improvement Act (H.R. 5530), which would improveaccess to
and oversight ofa financing program at Historically Black Colleges and Universities.

e The Empowering Students Through Enhanced Financial Counseling Act (H.R. 3179), which
would promote financial literacy by improving counseling for recipients offederal financial aid.
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e The Strengthening Transparencyin Higher Education Act (H.R. 3178),which would help
students gain more information to make informed decisions about whereto pursuehigher
education.

Call for White House Student Film Festival Entries

The White House is seeking film submissions around the theme "The World I Want To Live In"from
American studentsin grades K-12.Films should be no longer than three minutes and are due by July
15,2016.

U.S. Chamber of Commerce Foundation Publishes

Talent Orchestrators: Scaling Youth Employment Through Business-Facing
Intermediaries

Talent Orchestrators: Scaling Y outh Employment Through Business-Facing Intermediaries explores
howemployers and employerassociations leverage business-facing intermediaries as talent
orchestrators to managehuman capital needs and scale youth employm ent. It also guides existing
intermediaries onimprovement and scalein partnership with employers. The paper defines business -
facing intermediaries and introduces a set of design principles for how this group can serveas talent
orchestrators.It also discusses how business-facing intermediaries provide new opportunities for
employers and business associations.

White House Holds Forum on LGBT and Disability Issues

On June 27,2016, the White House hosted a Forum on LGBT and Disability Issues at the Eisenhower
Executive Office Building. This event featured panels discussing community -driven initiativesand
policies and best practices for issues dually connected to the LGBT and disability communities.
Panelists included young adult activists, nonprofit leaders, and government officials from the federal
government and the Washington, DClocal government. Watch an archived video stream ofthe panel
discussions on YouTube.

InNew YorkCity, the National Park Service (NPS) officially dedicated the Stonewall Inn and the
surrounding Christopher Park as a National Monument. The event marked the first time NPShas
dedicateda National Monument to LGBT history. During 2016,NPSis celebratingits 100th
anniversary.

Advisory Committee on Competitive, Integrated Employment to Hold Final Meeting

On July 20-21, 2016 the federal Advisory Committee on Increasing Competitive, Integrated
Employment will hold its ninth and final meeting at the U.S. Access Board at 1331 F Street NW in
Washington, DC. The Committee will discuss its findings, recommendations, and conclusions for the
development ofafinal report. The Committee will issue this report to Lab or Secretary Thomas Perez
and Congressin September.

Interagency Autism Coordinating Committee Seeks Input on Priorities for Strategic Plan

The U.S. Interagency Autism Coordinating Committee (IACC) is requesting publiccomments to inform
the development ofits 2016 IACC Strategic Plan. Members ofthe public have until July 29, 2016 to
submit comments online.
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U.S. Department of Education Announces Funding to Improve Literacy of Students with
Disabilities

Earlier in June, the U.S. Department of Education (ED) published its intent to award a cooperative
agreement to support a National Comprehensive Center on Improving Literacy for Students with
Disabilities. ED's Office of Flementary and Secondary Education and the Office of Special Education
and Rehabilitation Services will jointly administerthis center. Applications are due by July 25,2016.

U.S. Department of Labor Announces ApprenticeshipUSA State Expansion Grant
Competition

On June 22, the U.S. Department of Labor's Employment and Training Administration (ETA )
announced the ApprenticeshipUSA State Expansion grant competition for registered apprenticeship.
ETA will award grants ranging from $700,000t0 $3.2 million to help states integrate apprenticeship
into their education and workforce sy stems. The grants will also help states:

e Supportexpanded opportunities for at-riskyouth, people with disabilities, people ofdiverse
race/ethnicity, and other groups under-represented in apprenticeships

e Engage industry and otherpartners at scaleto expand apprenticeship to new sectors and
populations

e Strengthen capacity to conductoutreach and work with employers to start new ap prenticeship
programs

¢ Implement state innovations,incentives, and system reforms for apprenticeships

CLASPHolds Annual Forum on Youth of Color

On June 20,2016,CLASPheld its annual form onyouth ofcolor Realizing Youth Justice: Advancing
Education, Employment,and Y outh Empowerment. The forum highlighted effective policies and
practices that can help youth avoid the criminal justice sy stem, access employment, achieve stability,
build on their innate assets, and realize their full potential. The forum's webcastarchive is available
online along with a publication released at the forum entitled Realizing Youth Justice: Advancing
Education and Employment through Public Policy and Investment.

ICFInternational Releases Lessonsin

Reentry from Successful Programs and Participants

Lessonsin Reentry from Successful Programs and Participants summarizes observations and findings
from a yearlong benchmarking study ofthe Reentry Employment Oppor tunities (REO) program. It also
highlights successful REO grantees and their practices in connecting justice-involved youth and adult
returning citizens to work, education,and training programs. ICF International, with the support from
the Ford Foundation, partnered with the Union Theological Seminary, Exodus Transitional
Community, and Operation New Hope, to conduct this yearlong benchmarking study ofthe
Department of Labor's (DOL) employment-focused reentry programs. The REO grant programs help
justice-involved youth and formerly incarcerated adults reengage society and the workforce. This
supportsthe goal of minimizing economic and social costs associated with incarceration and recidivism
that affectindividuals, families,and communities.
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Students with Traumatic Brain Injury: Observation and

Intervention
By

Pamela L. Snavely

Traumatic braininjury (TBI)is a prevalent health issue which affects multiple thousands ofchildren each
year. Asaresult,itisimperative that educators areable to recognize academic and psychosocial problems
of children with TBI. Furthermore, it is essential that educators are not only ableto identify theseissues,
but are able to effectively implement strategies which will improve the students’ academic and behavioral
skills. This article details some ofthe concerns associated with adolescents with traumatic brain injury.
While these students can struggle academically due to poor organization, memory issues, and focus,
during this transitional timein life, social skills or lack thereof, are often just as big a problem for students
with TBI. These students often struggle with loneliness and isolation due to the fact that they can be
emotionally unstable, lack properboundaries, and misunderstand social miscues. Furthermore, this piece
of writing explores several interventions which canbe putinto practice in orderto assist theselearners.
Two of these interventions are behavioral self-regulating and an arts-based therapy program.

Introduction

According to Greenwald, Barrett, & Miller (2003) atraumatic brain injury, TBI, is defined as damage to
the brain not due to any pre-existing condition that occurs afterbirth (Agnihotri, 2014). TBI is often
associated with car collisions, physical abuse, or childhood accidents. These instances can range from
minor concussions to protracted coma.According to the Centerfor Disease Control, although the majority
of TBI cases in America arecaused by falls, nearly 40 percent, the most deaths accredited to traumatic
braininjury are due to motor vehicle accidents (2010). Likewise, Faul, Xu, Wald, and Coronado (2010)
state that around 700,000 children are seenin emergencyrooms across America each yearfor injuries
which are diagnosed as traumatic brain injuries (Moran,2013).
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TBI-related emergency room visits (Center for Disease Control and Prevention, 2016)

These children then make their way into ournation’s classrooms. They not only come with the obvious
physical and academiclimitations but with social deficits, as well. Therefore, as educators, it is imperative
to be armed with both the knowledge of what to look forin these special students and a variety of
interventions to assist these students with the daily activitiesin school.

Qualities of the child with TBI

With the rapid developmentin both social and emotional aspects oflife occurring during childhood and
adolescence, this period oftime can be daunting to those with TBI. A journal written by Prigatano &
Gupta (2006) statethat these challenges are due to the fact that emotional welfare and self-esteem are of
greatimportance to the creation offriendships and social interactions with peers (Ross, McMillan, Kelly,
Sumpter, & Dorris, 2011). Socialisolation is often as a major issue for students with TBI. Infact, a study
by Hoofien, Gilboa, Vakil, and Donovick from 2002 reports that one-third ofteenage participants with
TBI expressed having no social contacts outside ofthe family unit (Saxton, Younan, & Lah, 2013) While
another study ofelementary-age students with traumatic brain injury conducted by Ross, McMillan,
Kelly, Sumpter, and Dorris in 2011 suggests that these participantsdid not perceive any issues with
friendships or report any higherrates oflonelinesswhen compared to peers. Likewise, the same study
reports that parents or other caregivers of these students believe theirchild has an adequate number of
friends and is successful with social communication. The comparison ofthese two studies supports my
opinionthat students with TBI in an early childhood setting havean easier time with social interactions at
a time when these relationships are less complex and the child isin a more supportive, smaller
educational environment. Furthermore, evidence from Gauvin-Lepageand Lefebvrein 2010 supports that
cognitive training in the elementary years can improve social function during adolescence (Ross et al.,
2011). The identification early on of a student with TBI will allow for early interventions that could
hopefully prevent,atleast to some degree, the social relationship issues ofadolescent students.

Middle school and high school aged students with traumatic brain injury can have psychosocial or
behavioral problems. Researchers Farmer and Peterson (1995) declarethis generally results from a
decreased ability to self-regulate or self-monitor daily activities and social interactions (Aldrich & Obrzut,
2012). Oftentimes, academic performanceand peer relationships can be hindered by thesebehavioral
and emotional issues.
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Some of these complications,according to Jantzand Coulter (2007) can be exhibited by saying or doing
things without considering consequences, unexplainable mood swings, not accepting oflimitations,
uncontrollableanger,impatience, reluctance in participating in activities both in and out ofclass, inability
to remain focused on academic responsibilities, difficulty with maintaining positiverelationships with
peers and teachers, orappearingto be apathetic (Aldrich & Obrzut, 2012). Moreover, someofthese
emotional and behavioral issues canimpede a student’s performancein the classroom. Farmer and
Peterson (1995) furtherexplain that these issues could manifest in many ways, including: disorganization,
inconsistent performance from onemoment to the next on the same task or obje ctive, inability to
transition from one task to another, decreased ability to select key pointor summarize lecture or reading
passages, or troublestaying on-task (Aldrich & Obrzut, 2012).

Interventions for students with TBI

The range of TBI is wide, spreading from a mild concussion to a catastrophic phenomenon. Therefore
teachers, school psychologists, administration,and other school faculty members need a wide variety of
interventionsin their toolbox in order to reach as many ofthese students as possible. Before
implementation ofany typeofintervention can take place ateam comprised ofseveral teachers should
meet to determinetarget behaviorsthat can be putinto place. Dykeman (2009) explains how this could
be accomplished with a Functional Behavior Plan (FBA). An FBA will allow the team to measure,
examine, and ultimately treatany shortfalls a student might have which are associated with a TBI (Aldrich
& Obrzut,2012). The team canthen determinethe order in which to implement thesebehavioral
changes, with the most-telling deficits being tackled first. The setting or school environment, as well as
consequences for failure to meet these changes, should also be stated in the FBA. Aldrich and Obrzut
(2012)latercite research by Szekeres and Meserve (1994) and Bowen (2005) which details intervention
optionsthat the team might consider, such as: preferential seating, frequent breaks,a shortened work
time classroom routines, homebound instruction, smaller class size, schedule change, or agradual
increase to time in the classroom.

Furthermore, examples ofacademic areas wherea student with TBI may have shortfalls are organization,
literacy,attention, and memory. Looking first at the area of organization,some teaching strategies that
could be utilized are assigning peer buddies to help keep the student on taskand a well-documented daily
schedule that the child can see. This schedule can even be displayed with pictures and clocks for lower-
functioning students. In addition,students can be taughtto use outside assistance such as planners,
checklists, or other graphicorganizersin orderto improve organizational skills and help overcome this
deficit.

Moreover, several interventions can be used to obtain targeted behaviorsin the area o fliteracy. First of
all, some learning strategies that can increase a student’s literacy skills are reducing the amount of written
work, providing word banks, and the use of shortened reading passages. Using a peer note taker, word
processer, or voicerecorder as external aids will also help to improve a child’s ability to participate fully in
literacylessons. Inturn,thisincreased participation will lower the student’s overall disabilities in this
academic area.

Some examples ofgoodteaching strategies thatwill enhancea student’s ability to focus areallowing for
frequent scheduled breaks, simplifying directions, and giving direct instruction at a slower rate. The use
of earplugs, timers, and a personal FM sy stem may enhance a student’s ability to overcome attention
impairments.

External aids that can be utilized in the classroom or other school settings to increase memory are
appointmentbooks, checklists, or an accountability partner. Additionally, some learning strategies might
be chunking activities into smaller groups, pictorial models,orlooking at one activity at a time which will
assist children with the same targeted behavior.

Although increasing a student’s abilities with each ofthese academic domains will, in turn, help to
alleviate some social misbehaviors, interventions specificto social deficits are alsoneeded. Davies, Jones,
and Rafoth completeda study in 2010, wherethey examined the effects ofa self-monitoring intervention
used to decrease the number ofepisodes and increased the use ofa targeted behavior. Thisintervention
was the teacher’s use of direct behavior recordings of students with TBI who displayedsocial
misbehaviors.
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“The teachersuseddirect behavior recordings that briefly measured the frequency, duration, or intensity
of a behaviorduring predetermined intervals in the students’ natural environments while the students
completed self-ratings of their behavior” (Davies, Jones, and Rafoth, 2010, p. 310). Both the teacher’s
direct behavior recordings and the student’s self-rating were compared with each other as well as giving
the students teacherfeedback. The results from this study suggest that the self-monitoring intervention
improved the targeted behaviors of students with TBI.

Another documented intervention for students with both TBI and challenging behaviors is behavioral self-
regulating. The effectiveness ofthis intervention was evaluated by Feeney and Yvlisaker in 2008. Prior to
the study, the authors conducted an FBA on each participant. The intervention procedure for the study
included several classroom procedures. This procedure, as well as an explanation thereof, is detailed
below.

1. Daily routine: Studentswere given avoice inthe creation ofthese routines. Both the teacherand the
child gave input as to the minimum amount of classwork that was acceptable and how the class schedule
should look. Afterthisinformation was put together, the two would negotiate until an agreement was
found. This arrangement gave the student ownership of the day which, in turn, led to increased
acceptance,thusimproving behaviors.

2. Behavioral momentum: In order to increase on-task behaviors, students were allowed to choose an
activity before the lesson was introduced. During the lesson, easy tasks were given to instill positive
reactions before more difficulttasks would be tackled.

3.Reduction oferrors: Since the experience of mistakes oftenled to negativebehaviors, resulting in
prevention oflearning, teachers and otherstaffwould consistently model correct methods of completing
tasks, such as finding contextclues orlocating answers in the sciencebook.

4.Escape communication: Inthisstudy,the majority ofchallenging behavior was displayed in an attempt
to avoid aperson,place, or task. Students were taught how to effectively communicate the need for
separation.

5.Adult communication style: Allmembers ofthe faculty were shown morepositive ways of
communicating with students. This new communication stylewas taught in a threefold method. First,
staff was encouraged to increase positivereinforcementvocabulary. Next,educators were shown to be
proactive in offering assistancein areas that the studentperceived as difficult. Finally, the teachers and
staff avoided what students could perceive to be nagging.

6. Graphic advanceorganizers: Photographic cues were utilized to assist stunts with organization.
Students would carry binders with pictures reminding them ofthe daily scheduleand targeted behaviors
expected.

7. Goal-plan-do-review routine: A graphic organizerwas used to remind students what to do, the
difficulty level ofthe task, steps neededto complete the task, and the goal meant to be accomplished from
the task. These steps were kept briefand could be paired with staffinteractions, asneeded.

8. Consequence procedures: The students knew exactly what to expect for a consequence when either a
negative target behaviorwas seen or a positive target behavior was missing. Responsefrom an adult was
always giveninapositive manner. For instance, the teacherwould immediately recognize when a student
was notready to move on, remove the student from the situation, and then allow the child to the correct
the behavior and return to the activity when ready to stop the negative behavior. All this was done while
the teacher continually offered support, as needed (Feeney & Y vlisaker, 2008).

This study’s findings showedboth a decrease in the number ofnegativetarget behaviors, aswellasan
increase in positiveones.

Finally, another study by Agnihotri (2014) shows how art-based interventions can facilitate social skills
and participation in youth with traumaticbrain injury. This was a pilot study which examined the
effectiveness ofthe intervention with adolescents. “All participants wereat least 6 month postinjury to
minimize the effects of spontaneous recovery and variability related to injury type on the outcome
measures selected” (p. 45). Each studentwas noted as having significant social difficulties reported by
both peers and self. Caregivers also had concerns about aggressivebehaviors. The experimental
intervention was providedin two classroomsin a children’s hospital.

NASET | Students with Traumatic Brain Injury: Observation and Intervention



NASET Special Educatore-Journal

Students were placed in an intensive theatre skills training program. The participants would spend four
hours each day in the program with frequently scheduled breaks which allowed for both physical
movement and academicdowntime. These trainings included voice, movement, character development,
group dynamics, and script analysis, as well as many others. The findings ofthis study showed positive
changesinboth social skills and leisure activity choices for each participant. Although theseinterventions
were established to improvesocial skills for students with traumatic brain injury, an added bonus ofthe
program was that it gave the participants skills to be more adaptable in real -life situations. This arts-
based approach to interventionsis anewideain the treatmentof TBI. However, with the positive results
it had, it should be considered as a viable option for students when otherinterventions have not found
success.

Personal connection to TBI

The researcher’s interestin children with traumaticbrain injury is twofold. One reason is my connection
to these special children as an educator with 10 years of experience in the publicschool classroom. As
such, T have had several students throughout the years who have suffered somekind ofinjury which
resulted in a mild traumatic brain injury. However, on a more personal note, my youngest child suffered
an event as atoddler which resultedin traumatic brain injury. Our family was privileged to take this child
into our home, first as a foster child and then as a member of our forever family when we adopted her
three yearslater. Our daughter’s TBI was classified as severe and was caused by Shaken Baby Syndrome.

Atfirst, the physical effects ofthis injury were our primary concern: hemiparesis (paralysis) on the left
side resulting in the inability to walk, crawl, or sit with stability; insufficient fine motor skills; bilateral
retinal hemorrhaging which affected her vision and depth perception; shunt removal; effects oflung
collapse, and later on the onsetofepilepsy with absence seizures.

However, as our child grew older and many ofthe residual physical effects subsided, it became obvious
that her social skills were underdeveloped, as well, and had equally devastating effects on her daily life
due to herinability to communicate properly and respond appropriately with her peers. As aresult, my
research changed from learning about the physical aspects of TBI to seeking interventions which would
best servemy childin both home and school settings. My concern was great because many ofher teachers
were struggling with how to meet her needsin school. Part of this was the educators’lack of
understanding and experience with children who had experienced a traumatic brain injury. Because of
this observation,itbecamemy goal to research and share interventions with education professionals in
order to more effectively serve students with traumaticbrain injury.

Summary

Traumatic brain injury affects hundreds ofthousands ofchildren every year. These events range from
mild injuries to extremely severetrauma and even death. Survivors must live with the residual e ffects of
these injuries. While there are physical and academicrepercussions involved, oftentimes it is deficits in
the psychosocial realm which cause even moredifficulty in the educational setting. During elementary
years, students with TBI are many times still able to maintain friendships and do not feel they are
ostracized by their peers. However, these same students often suffer from isolation during adolescence
due to the changing environmentofthe middle school and high school setting and the compl exity of peer
relations during teenageyears. Since students with TBI often have difficulty making healthy decisions
regarding boundaries and have many social miscues, this can greatly affect their relationships.

Therefore, itisimperative that educators work together to provide effective interventions which will
supportthesestudents and help them to become more successful in their educational journey. Both
academic and behavioral interventions are necessary and workin tandem to create this success. De spite
the fact that this article haslisted detailed interventions that have proven successful in the classroom,
thereisthe need for further studies to be conducted.
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Abstract

Many families of children with disabilities, especially those that are Culturally and Lingistically Diverse
(CLD), go through the process ofobtaining services for theirchildren from the ages ofo -3 in a family -
based system ofservice delivery. However, even though thesesame children are eligible to receive services
after turning age three, the availableservicedelivery method changes to the public school setting. This
paper explores possible roadblocks that these families encounter and ways professionals and families can
overcomethem to continue servicesin the best interests ofthe disabled child.

Introduction

In early childhood,individuals with developmental disabilities (DD) and autism spectrum disorders
(ASD) are at a critical point in age at which early intervention has been shown to improve their social,
academic, and communicativeoutcomes later in life (Leon, 2014; Marshall & Mendez, 2014; Sternet al.,
2015; Williams, Perrigo, Banda, Matic, & Goldfarb, 2013; Mattern,2014). Language delay and behavior
issues are frequently linked (Leon, 2014; Williams et al. 2013). Ideally, when a parent recognizes that
their child needs services and goes through extensive steps to get support for their child, they will receive
an Individualized Family Plan of Service (IFPS) if their child is newborn until age three. After the child
turns three, an Individual Education Plan (IEP)is written and they then must enroll their childin a Pre -
Kindergarten Exceptional Student Education (PreKESE) program,usually in a public school setting.
However, in some instances along the way, parents choosenot to proceed with their child’s e nrollment,
instead opting out. This points to abreakdown in facility of access to the system of services delivery.
Some reasons that parents, especially those that are Culturally and Linguistically Diverse (CLD) do not
continue in getting help for their child include: language barriers,lackofagency response (Williams et al.,
2013),lackofcommunication between agencies (Canary,2008), notbeing ableto talkto alive person
(Williams et al., 2013), poorpast experiences with an agency, fear ofbeing r acially stereotyped and the
sometimes adversarial attitudes of professionals in the schools (Irvine, 2012).

Programsare in place to help parents realize that assistance is available but navigating the system to find
accessto services can be extremely stressful on a family with a disabled child. Family physicians and
pediatricians regularly screen for developmental delays and inform parents of agencies to which to apply
with their referral. The stepsin the process from referral to placementeach havetheir own demands on
the parent. Some obstacles to parents completing all the required steps are: their having to miss work,
lackof transportation, lack of/noresources for child care, making multiple telephone calls, often on hold,
finding a caseworkerthat speaks alanguage other than English, being distrustful ofthe agency because of
past negative experiences and being distrustful ofan government agency because ofthe parents’legal
status. The transition from an IFPSwhere service providers come to the child’shome, to an IEPin a “big
school”settingis a crucial step for the parents and the child. How can we convince parents that thisisin
their own and their child’s best interest?
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Stressors That Face CLD Parents in Advocating for Their
Children with Disabilities

Non-English speaking parents have frustrating obstacles to receiving services (Canary, 2008).In a study
donein Los Angeles, California by Williams, Perrigo, Banda, Matic and Goldfarb (2013), scripted calls
were made to local schools, mental health centers and agencies, the first round ofthirty initial calls were
in English. The second round ofthirty calls to the same agencies were made in Spanish. The regional
centers wereefficientin settling up appointments 9o % ofthe time, but callsto mental health centers and
schools werenot as successful, and with the Spanish callers, only 50% were able to make appointments.
Interestingly, this discrepancy took place in Los Angeles where Spanish is the second most spoken
language (p. 7 0). Intotal, twenty-five percentofthe callsresulted in hang ups or the inability to talkto a
live person afterthreecalls.

Through the process ofreferral and identification, many times parents do not understand the severity of
their child’s disability and do not seek treatmentfor it (Marshall & Mendez, 2014). This pointsto alackof
helpfulinterpretation from professionals. Parents arealso distanced when services are provided for one
disability such as speech, but another concern such as behavior is not addressed (Marshall & Mendez,
2014). Inastudy ofexit interviews with twelve parents after early intervention placements for their child
published in 2014, Mattern recounts that many wished that the therapists would share the strategies that
they used ininterventions (p.63). The most satisfied parents were provided with acommunication
notebookby the therapists asthey werenot likely to see them during regular student drop offand pickup.

Our lowest socioeconomicstatus families often have parents that work multiple jobs. The lack of time that
parents are able to spend with their children produces stress while involvementin activities like aroutine
of telling bedtime stories not only helps reducestress butincreases the bond between parent and child,
helping the child later (Leon, 2014). Adding to that stressis the stratosphericreadinglevel of procedural
safeguardsthat are given at an IEP meeting. This is the document that tells parents what their rights as
the parent ofa child with a disability consist of. States were given the right to produce theirown versions
of procedural safeguards and while one state produced a document with a tenth grade reading level, most
of the other states wrotetheirs at college or graduate school reading level (Mandic, Rudd, Hehir, &
Acevedo-Garcia, 2012). Additionally, Mandic and colleagues (2012) report that more than halfof25 to 49
year olds are considered to have “limited literacy” (p.198).

Another minority population is at disadvantage, African-Americans. They maybe grouped with CLD but
have problems and stressors particular to their own culture. In an articlefrom 2014, Irvine describes the
African-American experiencein detail. They areoverrepresented in special education, and are more often
referred for behavior more than grades. White teachers are cited as being culturally unaware ofthe
differencesinthe ways African-Americans communicate verbally and non-verbally and discount them
because they do notrespond like the teachers’ own culture.

Ways Professionals Can Enable Collaboration and
Reduce the Stress on CLD Parents

Inreviewing the literature, somesuggestions for professionals who are in contact with the CLD parents of
disabled students are suggested. In a study by Byington and Whitby (2011), parents fe el more comfortable
in meetings with professionals when they feel free to speak (and are given time to). They can be allowed to
bringin photographs or artwork by their child. Itis suggested to let parents know that their questions are
important, and iftheir questions are offtopic, writethem down and address them after the meeting.
Besoy and colleagues (2015) notethatif CLD parents are given access to descriptions ofspecial education
services and interventions they aremore likely to trust the professionals at the school (p.110). They also
list some basic provisions to increase parent satisfaction such as respecting parents as equals. Parents can
also be reminded that they may bring an advocate from the community to meetings (Byington & Whitby,
2011).
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Canary (2008) states that parents want a more personal, helpful relationship with professionals which in
turn would help them receive furtherservices for their children. Disabled children also prefer a caring
teacher who takes aninterestinthem (Invine,2014).

Inthe first contact, caremust be given to connect the parent with someone who speaks their language.
Also from the English for Speakers ofother Languages (ESOL) direction, there are some
accommodations, tips and helps that carry over from the classroom in a meeting with CLD parents.
Cheatham & Ro (2011) suggesttrying not to use idioms, speaking slowly and clearly with a simpler
sentence structure and stopping at points to do a comprehension check. Teachers can also use the
teaching practice of activating prior knowledge aboutthe student(How hasyour child’s weekbeen?). The
parents can also be provided with alist of technical terms and their definitions to this end Chang & Read
(2006) also found the best way to support CLD individuals was to givealinkto the subject at hand that
related to the child or family and to ask the parents’ opinions throughout the meeting.

Teachers canbe advocates for their students and their students’ parents as well. Teachers can provide
websites and links to present aneed for services to an elected officials (LaRocco and Bruns, 2005).
Teacher education programs are offering emphases on social justice, researching best ways to meet
students’ needs, working with parents to offer the best placements and services for their child (Puig
&Recchia, 2012).

Conclusion

With arespectful attitude, open to questioning, knowledgeable teachers and service providers, families
can entrust the safety and education and future outcomes oftheir most vulnerable members.
Professionals can encourage parents and families every step ofthe way, by encouraging communication,
respecting differences and becoming more approachable. To encourage parents who speak alanguage
other than English, professionals can use simplervocabulary, amore basic sentence structure, and speak
slowly and askif they haveany questions occasionally. All parents would benefit from an acronyms and
information sheet before an IEP meeting. Techniques to ensurestudents are enrolled and attend early
intervention also includebeing an advocate for the studentand his placement as well as using language
thatis non-polarizing and inclusive. Teachers and therapists must consciously utilize the principles of
respectful communication in every contactwith parents of disabled students, especially thosethat are
culturally and linguistically diverse. So much depends onit!
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Combatting High Rates of Attrition in Special Education
Teaching Positions

By
Nicole Paez

Florida International University

Itis frequently brought up that students with special needs are a high -risk population and deserving of
additional supports and servicesin order to bestmeet theiracademicgoals. It would appear that the
teachersofthese particular students shouldalso be viewed as high-riskand are deserving oftheir own
supports and services. Special education teachers are said to have higher rates ofleaving the profession
compared to their general education counterparts (Major, 2012).

The issueisnot only the high turnover rateofspecial education teachers, but identifying why these
individuals are choosing to pursue other professions, and what changes canbe made in order to increase
thelongevity of Special Education teachers in the classroom. In a study published by the Florida
legislature (2007), approximately 10% (14,700) teachers left their positions in the classroom. Ofthese
10%, 30%claimed that they left the classroom because of overall dissatisfaction with the work conditions
(OPPAGA, 2007). Inorder to workwith students who having varying disabilities and conditions, there
need to be qualified, effective educators in the classroom - in addition they must be workingin a
supportive and engaging work environment (DeMik, 2008).

Asour knowledge over learning disabilities grows, our accuracy in identifying autism and other learning
delays meansthere hasbeen anincrease inidentifying students with special needs. Thelarger population
causes ademand for Special Education educators; however the growth of Special Education teachersisin
no way a match for the growth in students with disabilities population. This disconnect must be addressed
and for these reasonsI have chosen to investigate the topic of: Combating High Rates ofAttritionin
Special Education Teaching Positions.

Inresearchinghowto combat the high rates ofattrition in special education teaching positions, is first
important to identify the reasons why this issue has arisen in the first place. An inquiry by DeMik (2008)
reviewed several narratives where beginning teachers shared their frustrations and reasons for leaving the
profession. Frequently cited complaints revolved around administrative issues, ¢ ontroversy with special
education policies, lackofappropriateteaching materials and resources, and feelings ofisolation and a
lackof support from coworkers and administrators. These special education teachers frequently left their
classroomsto take onrolesin general education classrooms, or completely left the school systems for
private programs and other education-based careers.

Itis also important to note how many times these special education teachers leaving the profession are
stillin the early stages oftheir career, inexperiencedteachers will frequently reporthigher feelings of
frustration and isolation and are more likely to feel less obligated to remain in a frustrating,
unappreciative profession.

Topping the list for these disenchanted teachers are frustrations with administrators (Billingsley,2004).
Frequently there is abreakdown in effective communication between the Special Educators and their
administration. Overwhelmed by challenges in the classroom, high academic standards, and thislack of
supportand communication lead to an overworked and overwhelmed teacher who feels as though they
have no oneto request help or support from.Teachers want to know they are appreciated and valued by
their administrators (Cancio, Albrecht, Johns, 2013).Just as with our students, positive reinforcement,
andrecognition can go along way in boosting the morale and confidence ofthe special education teacher.
The validation ofteachers at staff meetings or even a personal notein the mailbox may h elpstrengthen
the trust teachers place in their administrators and open up pathways for future communication.
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In addition to this “staffacknowledgement” (Major, Albrecht, Johns,2013), administrators can offer
opportunities for their special education teachers to gain outside knowledge, and stay up to date on the
latest teaching and behavior management methodologies in the classroom.

Approving the time offfor workshops, or inviting guest speakers to the school provides opportunities for
the teachersto continuetheir own education and demonstrates the personal investment the
administration takes in helping the teacherslearn. Keeping teachers up to date on the latest techniques
and strategies ensures that students are afforded the best possible means of achieving their personal
academic goals.

Anotherissuespecial education teachers havenotedis friction between their classroom structure and
activities,and the policies that must be implemented for special education students. Of course, legislation
surrounding particulars such as the Individualized Education Plan were createdin order to ensure that
studentsreceivethe necessary accommodations and modifications in orderto have the best opportunity
to survive.The issueis the extensive paperworkand alack of time during the day required to stay up to
date onevery child’s caseload. Special Education teachers frequently take workhome, stay late after
school, and skip lunch in order to stay on top ofthe piles of paperwork. In an interview by DeMik (2 008),
a teacher stated “It’s astronomical! Ridiculous! Redundant! Basically, the paperwork comes from our
‘departmentofredundancy!” The paperwork can be so extensive (12-15 pages for an IEP) that without a
planning period throughout the day, the special education teacher will have no choice but to sacrifice the
time from another part oftheir day. Ifadministrators were better awareofthisissue, perhaps the
schedule ofthe teachercould be accommodated or structured better.

Inregardsto the policies implemented by the state, Special Education teachers must assess the students
at the state standards, create activities and lessons based on the standards, as well as ensure all students
follow testing protocols and completethe exams. For low-functioning students these tests are a poor
representation ofthe student’s capabilities, and often take away valuable instruction time from the
teacher.

A final concern ofspecial education teachers revolves around feelings ofisolation and alack of outside
support, thisholds particularly truefor novice teachers. Confusion over protocol, paperwork, and
classroom management can overwhelm the novice teacher who is unsure about who best to ask for help.
However studies by Billingsley (2004) and (Wasburn, Wasburn-Moses, Davis, 2012) have identified a
procedurethat may help alleviate the isolation concerns for new Special Education teachers. The concept
of mentoring hasbeenimplemented at many schools and in various districts with typically positive
results. Mentoring refers to the partnering ofa noviceteacher with an experienced, older teacher. Past
studies have shown that these pairings may potentially “improveteacher quality, prevent attrition, and
boostjob satisfaction” (Wasburn, Wasburn-Moses, Davis,2012). Howeverthe mentoringis found to be
most effective when five key aspects are implemented. One, there mustbe frequent face to face contact
between the novice and experienced teacher. The in-person interactions lead to strongerrelationships and
more open communication lines between the pairings. Second, the mentor and the mentee should be in
the same or similar positions of work, they should teach the same grade, or the same type ofstudents- ex.
third grade inclusionlanguagearts. Third, the mentorisin a “nonevaluative” role, meaning the mentor is
providing feedback merely meant to assist the mentee and offer positive suggestions. The evaluations of
the mentor should in no way affect the job security orposition ofthe mentee. Four, both the mentee and
mentor should havean understanding ofthe purpose ofthe mentoring partnership and view the
experience as a positive, growing experience for both. Finally, the mentor provides supports that go hand
in hand with the needs ofthe mentee. Openlines of communication and mutual trust and respect will
help the relationship flourish, and overall improve the teaching methods and confidencelevels ofboth
noviceand experienced teacher. (Wasburn, Wasburn-Moses, Davis, 2012).

Teachers ofstudents with special needs have chosen a career that can seem frustrating when the focus on
everyday frustrations seems overwhelming. By remaining focused on the big picture, SPED teachers
should realize the huge impact they haveon their students’lives, aswell as proud contribu tors to the
overall morale and representation oftheir school. By better involving the school personnel, we can make
effortsto increasethe years SPED educators spendin the classroom. The longer they remain, the better
experienced they become, and will help to train and preparethe next generations ofteachers.Involving
the administration can be extremely beneficial in combating the high turnover rates. Not only can they
provide opportunities for workshops and furthering education credits, but their trust and appreciation for
their staffboosts confidence levels and makes the workload seem more manageablefor the novice
teachers.
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The ideais to build a safe and supportivework environment; the same conditions we expect for our
students should be given to the teachers. Propersupports and services can only be beneficial in reaching
the goals ofthe classroom for both the students and teachers. Mentoring programs in particular can
strengthen the relationships between colleagues, and administration. The mentor/menteerelationship
canbe seen as a key to alleviating many ofthe concerns thatlead to teachers leaving the classroom. The
ideais that an individual orgroupcan focus on changing working conditions in order to positively
influence the work ofthe special educator teacher. Ifthis occurs then they have changed the design ofthe
special education teachers’job. The job design ofa special educatorposition is a complex sy stem with
structures in place so that anovice teacher can develop into a professional, well-trained, engaging special
education educatorwho properly manages the workloadand demands ofa classroom (Major, 2012).
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Latest Employment Opportunities Posted on NASET

SPED Teacher

New Orleans,LA

Job Category: Special Education Teacher

Essential Functions:

Deliver curriculum utilizing Target Teaching methodologies.

Trackstudent attendance, maintain weekly grades, maintain and make available student grades
weekly.

Adhereto school policies pertaining to grading, posting student grades, quarterly reports

Respond to the questions and needs of students who have a variety ofability levels.

Be prepared for each class with written lesson plans that adhere to Target Teaching.

Maintain a clean, positive, and inviting learning environment.

Be on time and prepared to participate in weekly staff meetings.

Participatein after-hours extracurricular program events as required.

Develop and implement effective classroom management strategies.

Conductlarge and small group instruction and individual instruction as needed.

Work collaboratively with Crescent Leadership Academy staffonimplementing a "team" based
program.

Maintain a three day supply ofemergencylesson plans that follow clinical teaching format and define
student learning objectives and evaluation procedures.

Manage supplies, materials and equipment with an itemized inventory and/or materials safety data
sheet when necessary.

Other duties as assigned by the Director.

Minimum Qualifications:

KNOWLEDGE OF:

Instructional strategies and how they can be employed to deliver curriculum and as sess student
learning.

Various methodologies and research related to learning and working with at -risk, high school aged
youth.

Effective classroom management techniques and behavioral management styles that result in
understanding ofhow to manage and teach to various learning styles.

Effective communication techniques that enable positive and productive collaboration with Crescent
Leadership Academy staff.

Technology and howit canbe used as an educational tool.

ABILITYTO:

Establish a teaching rapport with students whichresults in student achievement in all program
areas.

Collaboratewith staffto deliver a consistentcurriculum and implement a team approach to working
with students. Confront inappropriatebehavior appropriately and take the necessary action as
outlined in the program procedures. Learn and utilize computers in the overall function of
performing required teaching duties.

Accept additional tasks as assigned including flexiblework schedule and extracurricular
assignments.
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EDUCATION AND EXPERIENCE:

e BA Degree and Valid Louisiana Education certification

e Valid Sped Certification required

e Related experience working with at-risk students

e Threeor moreyearsofsuccessful classroom teaching

e Demonstrated skillsin curriculum design, lesson planning, and Clinical Teaching.

e Must be ableto pass State and Federal background checks, educational checks, reference checks,
drugtest for position.

Benefits:

Company offers medical,dental, vision,life insurance, short-term disability, flexible spending plans, etc.
after 30 days ofemployment for teachers. Company also offers tuition reimbursement and 401k match up
to 6% after 1 year ofemployment.

Contact:
Please contact Crescent Leadership Academy Principal Nick Dean at 504-322-8424 regarding position.
Also, feel free to email resumes to nick.dean@rop.com

KEEXEXEEEEXREKEEXXRRKEXEEXEXRRKEXRXXR

SPECIAL ED TEACHERS — $7500 SIGN ON BONUS

Sherm an Oaks,CA

Job Category: Full Time

DESCRIPTION:

e Plan, coordinate and implement individual studentprograms

e Selectappropriate curriculum contentfor each student.

e Determine appropriate, measurable goals and objectivesfor each student

e Write individual education plans (IEPs) and participatein IEP meetings

e Employ atrans-disciplinary approach to education, conferring with team members as appropriate
for particularissues.

e Prepareorsecurenecessary instructional materials

e Modify activities and adapt materials to promote student success

e Design and use instructional grouping patterns that are varied and flexible, including individual,
small group, and whole class instruction

¢ Employ clear, predictable daily and weekly schedules, which accommodate students'needs.

e Prepareaweekly planbookto detail lesson plans, grouping, activities, staffassignments, and other
relevant information

e Employ appropriate, individualized teaching and reinforcement techniques to maximize student
achievement

MINIMUM QUALIFICATIONS:

e Teachingcredential in moderate to severe credentials required (CA); OR the ability to qualify for an
emergency teaching credential
e Experience teaching students with autism, learning disabilities,emotional disabilities
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BENEFITS:

e $7500Sign-onbonus for successful new hires

e Competitive salary

e Reimbursement of CEUs

e Mentor teacher opportunities

e Excellent benefits,including a 100%employer-sponsored health insurance plan
e Dental, vision, and life insurance

e 403b Retirement Plan

¢ Flexible Spending Account

e Small class sizes with a supportive staffand a professional environment

CONTACT:
Email resume and coverletter to careers@thehelpgroup.org.

EXEXXEXEXXLEXEXXEXEXXLXXERXXXXERXXX

Special ED Teacher/Education Specialist - Antioch, CA

Antioch,CA

Job Category: Full Time

Description:

e Provideindividualized instruction to each student by promoting interactive learning

e Plan and execute educational in-class activities and events

e Develop and enrich professional skills and knowledge by attending seminars and conferences

e Observe and understand student's behavior and psyche and make recommendations for the student
e Accessandrecord student's progress and provide feedback

Requirements:

e Bachelor'sdegree orhigher from an accredited institution

e Relevantteaching experienceusing appliedbehavioranalysis

e C(California Special Education Credential Moderate/Severe Credential Mandatory

e Trainingin applied behavior analysis and experience with functional, community -based curriculum a
plus

Benefits:

Excellent Compensation

Benefits Package including a choice oftwo medical plans
e Dental and Vision coverage

Life and Long Term Disability

Employee Assistance Program
e Health Savings Accountand 401k Retirement Plan
e (Career path for advancement

Contact:

Marlene Casillas - 213-810-4826 email resumes to mcasillas@spectrumschools.com
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Apply: http:/ /careers.chancelight.com /job/Special-Education-Teacher--Antioch-
Campus/J3L6FY6S1LKXBRPD4 TP

EXEXEEXEXXLEXEXXEXEXXLXXERXXXXERXXX

Early Childhood SPED Teacher Antioch, CA

Antioch,CA

Job Category: Full Time

Description:

Provide individualized instruction to each student by promoting interactive learning
Plan and execute educational in-class activities and events
o Develop and enrich professional skills and knowledge by attending seminars and conferences
e Observe and understand student's behavior and psy che and make recommendations for the
student
e Accessandrecord student's progress and provide feedback

Requirements:

o Bachelor'sdegree orhigher from an accredited institution
Relevant teaching experienceusing applied behavioranalysis
California Early Childhood Special Education Credential. Credential Mandatory

e Trainingin applied behavior analysis and experience with functional, community -based
curriculum a plus

Benefits:

e Excellent Compensation

e Benefits Package including a choice oftwo medical plans
e Dental and Vision coverage

e Life and Long Term Disability

¢ Employee Assistance Program

e Health Savings Accountand 401k Retirement Plan

e Career path for advancement

Contact:

Marlene Casillas - 213-810-4826

Apply: http://careers.chancelight.com/job/Early-Childhood-Special-Education-Teacher--Antioch%2C-
CA/J3J5M36P92N5X48NKTV
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K-6 Special Education Teacher

Islesboro Central School -An Island Schoolin Maine

Job Category: Special Education and Case Manager of12 students

Description:

We are all about supporting ourstudents in becoming capable, responsiblelearners as well as good
people. Therole of Special Education teacher for our kindergarten - sixth grade student body is an
integral memberofalonglasting, supportiveteam involving students, parents and staff. The ideal person
is well organized, has excellent people skills and is a solid communicator with a good sense ofhumor.
Having a full understanding of Special Education law and requirements, differentiated instruction and
assessment practices that monitor growth is a must. This person would be responsible for providing
effectiveinstruction; innovative approaches and one to one supportso that students can figure out howto
be successful in meeting theirlearning standards and showing growthin the guiding principles.
Additionally, this staff member will run team meetings using the required forms, and proceduresin a
timely and clear fashion, be able to facilitate the development and implementation ofan I.E.P.'s to
students, parents and staff, and to implement and monitor studentprogress on their goalsin an ongoing
fashion so that successes canbe celebrated and adjustments can be made as necessary. Welook forward
to adding a positive, hardworking and collaborative member to our two member Special Education team.

Requirements:
Job Requirem ents: The ideal candidate will have certification for Teacher of Students with Disabilities
(282E) K-8)or the equivalent from otherstates, with the required background check.

Our Website: http://ics.islesboro.k12.me.us/

A completed packet will include the following items: a cover letter, a completed ICS application found on
our school website, copies of certification(s) or equivalent/applicable certifications, three letters of
reference, and transcripts.

Benefits:

Salary ranges between BA with 4 years at 40,975to Master'sat 4 yearsat 43,693.

Health Insurance: The school will pay 9o % for single coverageand 85 % for family coverage.

180 day calendarwith 15 days (plus 3 personal)

But more importantly, you would be working with the best kids on the planet on a beautiful, K-12island
schoolin Maine amongst a hard working, creative staff supported by a wonderful community.

P.S. We also haveanall organic foodprogram!
Checkusout!!
http://ics.islesboro.ki2.me.us/

Contact:

Heather Knight
Principal

159 Alumni Drive
Islesboro, Maine, 04848

hknight@islesboro.k12.me.us

ERXEXEEXEXXEXEXXLEXEXXLEXEXXXXEXXX
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Inclusive Specialist Teacher

Culver City,CA

Job Category: Special Education Teacher (Middle and High School)

Qualifications & Experience:

Bachelor'sdegree

CA Education Specialist Credential (Candidates with an intern credential also considered)

Two years ofurban teaching experience preferred

Bilingual Spanish or Korean desirable

Possession of either Bilingual, Cross-Cultural, Language and Academic Development (BCLAD)
certificate; Cross-Cultural, Language and Academic Development (CLAD) certificate; Bilingual
Certificate of Competence (BCC); or Language Development Specialist (LDS) certificate desirable

Teacher Traits:

Belief that every child is deserving an excellenteducation which prepares him/her for college and
life beyond

Demonstrated ability to teach whole childin an inclusive setting using modifications and
accommodations

Willingness to receive feedback, engagein frequent dialogue and ability to self-reflect
Life-longlearner

Collaborative

Beliefin data-driven instruction

Firm, kind approach to managing student behavior

Technologically competent

Entrepreneurial spirit and creative problem solver

Sense of humor and love ofteaching

Whole School Responsibilities:

Uphold Bright Star Schools'mission and values

Demonstrate genuine carefor all students

Embrace existing school-wide management sy stems and promote high standards ofbehavior
Collaboratewith schoolleaders, providing input to improve Bright Star programs

Actively participate in professional development sessions

Communicate professionally with peers,supervisors, parents, and students

Participatein 20 BSS after school/evening activities:i.e., Parent conferences, overnight trips
Commit to a longer schoolday and calendaryear

Adhere to Bright Star's professional attire guidelines

Supervise bathroom breaks and participate in rotating detention supervision

Uphold attendance procedures each period using School Information Sy stems (SIS)
Enthusiastically participatein school-wide cultureevents (i.e., Songfest, academic assemblies,
and Field Day)

Perform other duties as assigned

Instructional Responsibilities:

Adhere to Bright Star curriculum maps and guidelines

Create weekly lesson plans/overviews

Plan rigorouslessons aligned to the California State and/or California Common Core standards
Differentiate lesson plans for a variety oflearners (kinesthetic, gifted students, English Language
Learners, and/orstudents with IEPs, etc.)

Implement feedback from administrator regarding lesson plans and/or execution

Establish and maintain positive classroom environment
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¢ Implement Bright Star's Expected School Learning Results

e Supportinstruction with school-wide supplemental programs (i.e., -Maintain gradebooks and
meetreporting deadlines (i.e., OT/CU or progress reports)

e Communicate with families regarding student academicsand behavior

e Collaboratewith Special Education Team

e Use planning periods for the advancement ofstudentacademics
Tutor studentsinneed ofremediation
Perform other adjunctduties

Salary and Benefits: BSS salary isbased on experience and education, and was created In
consideration ofthelongerschool day and school year. Bright Star Schools will honor up to 5 years on the
LAUSD salary scale.

Start Date: Anexceptional candidatewill assume a full time role no later than August 1, 2016.

Benefits: Health, dental, vision, STRS retirement matching, life insurance, short-term disability,
optional 403b plan, sickand vacation paid time off, and holidays.

Other Benefits:

e Laptop

e iPad or Androidfor Middle School Teachers

e No-CostNewTeacher Development Program for those with a preliminary teaching credential
e Instructional Leaders as Principals

e School Connectors to support with family engagement and communication

Contact:
Ifyouwould like to talk more about the experience working for this groupofcharter schools orifyou have
any questions, please don't hesitate to reach out to Talent Manager, Leslie Nguyen,

at Inguyven@brightstarschools.org.
For more information, visit us at www.brightstarschools.org.

HXEXXEXEXXLEXEXXLEXEXXLXLXEXXXXEXXX

Teachers of Special Education

Randolph County,North Carolina

Job Category: Special Education Teacher

The Randolph County School System is seeking Special Education Teachers at alllevels K-12.

Basic Nature of Work:

The Special Education teacherwill develop and im plement effectiveinstructional practices based on
students'needs asidentified in the Individualized Education Plan (IEP). The Special Education teacher
will work collaboratively with school staff, IEP team members, and parents to monitorstudent progress
towards IEP goals.

Qualifications:

Applicants should hold a North Carolina teachinglicense in special education or a reciprocal license and
have the ability to pass appropriate Praxis tests.
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Apply:

Visit the RCSS website at http://www.randolph.ki2.nc.us and lookunderemployment/ certified positions
for the online application. Complete and submit to the Randolph County School Sy stem.

Send updated resume to ahaynes@randolph.ki2.nc.us

Position Start Date: August18,2016

HXEXXEXEXXLEXEXXLEEXXLXLXEXKLXXEXXX

Early Childhood Special Education Teacher

Manhattan, Kansas

Job Category: Early Childhood Special Education

REPORTSTO:

District Director of Special Education/Building Principals.

To support students, regular classroom teachers, special education team and administration in
the facilitation of full integration/least restrictive environment and services to students with
exceptionalities.

PERFORMANCE RESPONSIBILITIES:

Actsasteamleader/case manager in the special education processto determine
appropriate classroom placement and IEP development for students with
exceptionalities.

2. Provides consultation, educational assistance and resources to regular classroom
teachers, special education team and administration.

3. Providesleadershipand assistance in special education program development and
evaluation.

4. Works with special and general education teachers, jointly and individually, to
program for students based upon theirunique instructional and behavioral needs.

5. Ensures the implementation ofall statutes, regulations, policies, and procedures for
special education.

6. Collaborates with general education teachers on curriculum development, student
performance and progress.

7. Works with students with exceptionalities on IEP goals and objectives and evaluation
ofthe students'progress.

8. Servesasadvocatefor parents and students to assureleast restrictiveenvironment
placements for each child needing special education and related services.

9. Supervises,trains, and evaluates special education paraprofessionals.

10. Helpsarrange schedules in buildings, as requested, to facilitateinclusionary practices.
11. Facilitates and administers appropriate state and local assessments for students with
exceptionalities.

12. Maintains all appropriate student records for reporting purposes to local, state and
federal agencies.

13. Performsrelated work as assigned.

QUALIFICATIONS:

1. Meets certification requirements as established by the State Department of Education.

2. Demonstrated ability to work collaboratively with administration, teachers, parents and students.
3.Knowledge ofbehavioral and learning strategies.

4. Meets all requirements as set forth by UDS #383 Board of Education.

NASET | Early Childhood Special Education Teacher


http://www.randolph.k12.nc.us/
mailto:ahaynes@randolph.k12.nc.us
http://www.naset.org/employops.0.html?&tx_ttnews%5Btt_news%5D=3146&cHash=a22e41c2f385aa6f96ba336678c3ffd4

NASET Special Educatore-Journal

BENEFITS:
e Salary: Placement onthe salary schedule
e Paid health benefits
¢ Employer Funded 403b Plan
e Short-Term Disability Plan
e Paid sickand personalleave

CONTACT:

apply online at www.usd383.org

or contact HR Director Larry Doll, 7 85-587-2000
larryd @usd383.org

KEEXEXREEEEXRXRKEEXEXRXRKKEXXRRREKRXRXR

Special Education Teachers - 2016/2017 School Year

Phoenix,AZ

Job Category: Full Time for School Year 2016-17

Description

Multiple positions in Phoenix, Tempe, Surprise, Buckeye, Casa Grande, Tolleson, Yuma, and Higley.
Relocation assistance and Referral Bonus for specific positions.

Desert Choice Schools,a Learn It Family of Com panies division,is a certified K-12 Private Day
School approved by the Arizona Department of Education to provide Special Education Services for the
following disability categories: Autism (A), Emotional Disability and Emotional Disability -Private (ED)
(ED-P),Developmental Delay (DD), Mild Intellectual Disability (MIID), Moderate Intellectual Disability
(MOID),Orthopedic Impairment (OI), Other Health Impaired (OHI), Specific Learning Disability (SLD),
Traumatic Brain Injury (TBI),Visually Impaired (VI), and Speech -Language Impairment (SLI). Desert
Choice Schools utilizes a highly-structured, school-wide Positive Behavioral Supports program that
teaches students Academic, Social/Emotional Problem-Solving and Strategies. Al DCS teachers and
support staffare trained in a unique methodology that assists students with maintaining Positive Choice -
Making.

What You'll Do

Special Education Teachers workin a school-based setting and are responsiblefor providing an
educational atmosphere where students havethe opportunity to fulfill their potential for intellectual,
emotional, physical,and psychological growth. This personisresponsiblefor organizing and
implementing an individual instructional program that will result in students achieving academic success
in accordance with policies.

e Develop and implement student Individual Education Plans.

e Implementinstructional activities that contribute to a climate wherestudents are actively
engaged in meaningful learning experiences.

e Identify,select,and modify instructional resources to meet the needs ofthe students with varying
backgrounds, learning styles, and special needs.

e Assistinassessing changing curricular needs and offers plans for improvement.

e Providesapositive environment in which students are encouraged to be actively engaged in the
learning process.
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What You'll Need to Bring

e Valid ArizonaSpecial Education Certification (Cross Categorical)

e Valid ArizonaDPS Fingerprint Card with IVP status

o Bachelor'sdegree required

e Atleast1yearofexperience working with students with emotional disabilities preferred.
e Spanish speakinga plus. Notrequired.

What We Offer

Desert Choice Schools offers a competitive compensation plan, comprehensive benefits and
retirement plan, tuition assistance reimbursement, relocation assistanceand travel reimbursement (for
many on-site programs), referral bonuses. We are most proud of Desert Choice School's collaborative
team approach, professional development,and structured, strong mentorship program.

Desert Choice Schools is an Equal Opportunity Employer.Candidates must be presently eligibleto
workin the United States

Benefits

e Comprehensive benefits plans
e including401K

e PTO

e and paid holidays

Contact

Sue Tapper

Human Resources Operations
sue.tapper@learnitsystems.com
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Special Education Teachers - 2016/2017 School Year

Ingelwood, CA

Job Category: Full Time for School Year 2016-17

Posted on Wednesday, 06. ofJuly 2016

Beach Cities Learning, adivision of Learn It Sy stems, is currently hiring Special Education in the
Greater Los Angeles area/Inglewood. We specialize in employing qualified professionals to work with
behavioral and emotional needs students in small group settings. Our services tailor to meet the needs of
each districtpartner and family.

Description

The Special Education Teacher is responsible to implement all Beach Cities Program Components with
integrity as well as oversee twobehaviortechnicians'implementation our programs.

Responsibilities

e C(Clinical Program duties such as De-escalation, Pre-crisis, Crisis, and Post crisis Intervention
application

e (Classroom Management
Behavior Documentation and Reporting
implementation ofsocial/emotional /behavioral Interventions
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e Curriculum and Instruction assistance such as planning, documentation and reporting of
academic data/progress and applying interventions

e Ability to followindividually-design instruction, individualized lesson-planning based in common
core standards and IEPs

e Conductassessments, manage grading, homework, quarterly report cards

o IEP Case Manager assistance (e.g. maintain compliantfile, schedule and run all meetings, write
all IEPs, report on progress quarterly and at all meetings)

e Documentationandreporting of SPED data (e.g. ESY, quarterly progress reports)

e AssistinPhysical Fitness program

e Maintain studentrecords as needed

Position Requirements

e Active and valid Special Education K-12 Cross Categorical teaching certificateissued by CA State
Department of Education

e Bachelor'sdegree minimum

e Teachingexperience with elementary, middle, and/orhigh school students

e Experience working with emotional and/or behaviorally challenged students

Work Conditions

e Must be ableto lift 30 pounds

e Worklocationisinaschoolbuilding where employee will need to be able to go up and down
stairs

e Frequentstanding

e Ability to safely and effectively use Crisis Management Interventions (including the use of
therapeutic holds) ofallinvolved (e.g. self, student, other employees)

Learn It Systems/Beach Cities Learning is an Equal Opportunity Employer. Candidates must be
presently eligible to workin the United States.

Benefits

Comprehensive benefits plansincluding 401(k)

Contact

Sue Tapper
sue.tapper@learnitsystems.com
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Special Education Teacher

Decatur, GA

Job Category: Special Education Teacher K-5

Description:

The International Community School (ICS)is an International Baccalaureate World School that educates
refugees, immigrants and local children, and provides a rigorous and holisticeducationin an intentionally
diverse community of mutual learners.
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Essential Duties:

1. Teaches content and skillsin all subject areas utilizing curriculumdesignated by ICSthrough the
Common Core Standards and Georgia Standards of Excellence along with the effective implementation of
the International Baccalaureate Primary Years Programme (IBPYP).

2. Create a developmentally appropriate, child centered environmentthat establishes positivebehavioral
interventions.

3. Provides quality instruction/services to special education students based on IEPs and conductsregular
progress monitoring to address adequate progress and school targets.

4. Collaborates with general education teachers and support personnel to ensure implementation of
required IEP services and accommodations and assures frequent reviews.

5. Evaluates academic and social growth of students (pre-post tests), analyzes data, prepares reportcards,
keeps appropriaterecords (to includeattendancereports, checklists, and other recordkeeping activities)
as necessary.

6. Evaluates each student's progressin meeting the Common Core and Georgia Performance standards.

7. Establishes and maintains standards of studentbehaviorneeded to provide an orderly, productive,and
safe classroom environment.

8. Identifies student's needs and cooperates with other professional staff members to address issues such
as counseling concerns, SST process, School-Within-a-School (SWS)

9. Communicates with parents and school counselors on student progress.

10. Participates in staff meetings, joins a staff committee, and supports student activities (i.e.IB
Exhibition, Drama, and Photography Club).

11. Administers mandated tests in accordance with the testing department of ICSand the DeKalb County
School District

12. Teaches through a student centered, inquiry-based creativeapproach.

13.Proventrackrecord of student success on formative, summative and standardized tests as well as
impacting student social and emotional well-being.

14. Develops a multicultural learning community that emphasizes respect for diversity.

15. Engages with the community and works with translators and social service providers to help ensure a
continuum ofsupport between the home and school.

Requirements:

Minimum Qualifications: Must hold aminimum ofa Bachelor's Degree with Early Childhood
Education Certification (P-5) from the Georgia Professional Standards Commission and Special
Education General (must have Special Education content certification in all 5 contents Math,

Benefits:

Compensation packages are competitiveand commensurate with experience. International Community
School offers acomprehensive benefit package that includes medical, dental and vision, life and disability
coverage. Employees also participate in TRS (state retirement system).

Contact:

Please submita coverletterthat speaksto a proven studentachievement trackrecord, the teaching of
inquiry based learning and philosophy on global education/diversity along with a current resume. Submit
these documentsvia email hr@icsgeorgia.org

HXEXXEXEXXLEXEXXLEXXLXEXEXELXLXEEXKXXX
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Assistant Principal

Culver City, CA

Job Category: School Administration

POSITION

Provide leadershipto ECF Kayne Eras School staff. The Assistant Principal willwork as part ofateam
along with the Director of School Programs and the Principal to promote, enhance, and effectively manage
all schoolrelated programs and activities.

SUMMARY OF DUTIES

1.Implement State standard curriculum and ensure State standards are used in the development of
weekly lesson plans and check for compliance. Conduct statemandated testing. In conjunction with
supervisor, oversee State Certification and WASC Accreditation.

2. Develop, manage,and direct the process for students to transition to the next grade level following
diploma guidelines.

3. Coordinate Master Schedule.

4. Continuously evaluate academic curricula and behavioral plans to determine appropriate fit for the
current student population and amenable to differentiated instruction. Responsible for identifying new
curricula and programs which add value and distinguish the school from other NPS's; bring to leadership
team for review.

5. Facilitate the intake process and make placement decisions. Ensure all tests and otherenrollment
documents are completed and submitted priorto student enrollment/placement.

6.Conduct parent conferences as needed. Manage IEP process including collecting, reviewing, and
finalizing all IEP's prior the meeting.

7.Supervisestaffwhich includes developing,evaluating,and setting goals and ensuring that on -site work
hours are observed; ECF and school policies are followed and enforced; certifications and licenses are
maintained, and all trainings, team and core meetings ,and parent conferences are attended.

8. Ensure that any staffincidents and/or injuries are reported immediately and reviewed with the
Principal and related documentation is completed as required.

9. Conduct frequent formal and informal classroom observations to monitorteacher performance,
implementation oflesson plans, and classroom management.

10. Participate in school budget development,and monitor general overall budget performance.

QUALIFICATIONS

Education: Bachelor'sdegree and current California Special Education Teaching Credential.
Experience: Two years teaching elementary and/or middle school special educations students,and two
years supervising and/or mentoring professional level staff.

Knowledge/Abilities/Skills: Knowledge ofteaching strategies and current technology in the education
field; Proficient in the use of MS Word, EXCEL, Power Point, Welligent and SEIS; and Effective written
and verbal communication skills.

SALARY

Commensuratewith experience.
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WORKLOCATION

5350 Machado Road, Culver City, CA
HOWTO APPLY

Qualified applicants may submit an employment application or coverletter and resumeby mail, email, or
fax to: Exceptional Children's Foundation, 5350 Machado Road, Culver City, CA 90203, hr@ecf.net, (310)

391-1059.
To learn more, visit www.ECF.net and connect on Facebook atwww.facebook.com /ConnectwithECF.

Exceptional Children's Foundation is an equal opportunity employer. All qualified applicants will receive
consideration for employmentwithout regard to gender, race, color, religious creed, national origin, age,
sexual orientation, gender identity, physical or mental disability, and/or protected veteran status.
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To learn more click on the image above or - Click here
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