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Update from the U.S. Department of Education 
 

Fact Sheet: Education Department Releases Proposed Regulations to Encourage Better and 
Fairer T ests, Reduce Burden of T esting 

One essential part of educating students successfully is assessing their progress. Done well and 
thoughtfully, assessments are tools for learning and promoting equity. They pr ovide necessary 
information for educators, families, the public, and students themselves to measure progress and improve 

outcomes for all learners. Done poorly, in excess, or without clear purpose, however, they take valuable 
time away  from teaching and learning, draining creative approaches from our classrooms.  

Many  states have done important work in recent y ears to improve and reduce testing, but in too many 

places, redundant or ineffective assessments still consume valuable instructional time without cle ar 
purpose or benefit. 

In October, President Obama announced a Testing Action Plan, putting forward a set of principles and 
steps to restore balance to America’s classrooms, protecting the vital role that good assessments play in 
guiding progress for students while providing help in unwinding practices that have burdened classroom 
time or not served students, educators, or families well. That plan acknowledged the role that  this 
Administration has, at times, had to play in the overuse of testing and set forth a new v ision for the role 
assessments should play in schools. 

Consistent with the President’s plan, the Every Student Succeeds Act (ESSA) ensures annual information 
about students’ progress for parents, educators, and policymakers while helping states and districts 
improve and reduce testing. The law commits resources for states to improve their assessment systems by 

rev iewing their existing assessments to ensure that each test is high-quality, maximizes instructional 
goals, has a clear purpose, and is designed to help students demonstrate progress. In addition, the law 
creates flexibility for state and local leaders to think creatively – bey ond just test scores and graduation 
rates – about how to measure school quality. The law also enables state and local leaders and educators to 
eliminate redundant or unnecessary tests, by auditing their assessment systems and to start piloting 
innovative approaches to next generation assessments. 

ESSA presents an opportunity to reclaim the promise of a high-quality, well-rounded education for every 
student by  reducing the focus on testing, while ensuring critical protections for all students. Today, as part 
of its ongoing effort to seize that opportunity through implementation of the law, the U.S. Department of 

Education is releasing two Notices of Proposed Rulemaking (NPRM).  Together, they implement 
provisions of Title I of ESSA that seek to ensure states administer high-quality assessments that are worth 
taking and provide meaningful data about student success and equity, while also encouraging states and 
districts to continue to push the field o f assessment forward through innovation. 

“Across the country, states, districts, and educators are leading the way in developing innovative 
assessments that measure students’ academic progress; promote equity by highlighting achievement gaps, 
especially for our traditionally underserved students; and spur improvements in teaching and learning for 
all our children,” stated U.S. Secretary of Education John B. King Jr. “Our proposed regulations build on 

President Obama’s plan to strike a balance around testing, providing additional support for states and 
districts to develop and use better, less burdensome assessments that give a more well -rounded picture of 
how students and schools are doing, while providing parents, teachers, and communities with critical 
information about students’ learning.”  

Ensuring Fairer and Better T ests Under Title I -A 
The first proposed regulation focuses on ensuring states continue to administer tests that are fair 
measures of student achievement for all students, with particular focus on ensuring states appropriately 
capture and measure the progress of English Learners and students with disabilities. It also allows states 
to take advantage of a range of innovative approaches to improve assessment and reduce the burden of 

tests, such as utilizing computer-adaptive assessment, implementing smaller interim assessments in place 
of large summative tests, and diverse measures such as performance -based assessments.   

http://www.ed.gov/news/press-releases/fact-sheet-testing-action-plan
http://www2.ed.gov/policy/elsec/leg/essa/nprmsassessmentfactsheet762016.pdf
http://www2.ed.gov/policy/elsec/leg/essa/nprmsassessmentfactsheet762016.pdf
http://www2.ed.gov/policy/elsec/leg/essa/nprmsassessmentfactsheet762016.pdf
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The proposed regulation also implements flexibilities such as allowing distric ts to offer locally selected, 
nationally recognized high school tests in place of the annual-statewide high school assessment, which 
could reduce the amount of testing in high schools. This regulation was subject to negotiated rulemaking 
and achieved consensus among negotiators in the spring, a reflection of the support for the principles of 
creating flexibilities for states and districts and for ensuring that tests are administered fairly.  

Creating Better, More Innovative, Next-Generation Assessments 

The second proposed regulation establishes a rigorous, but achievable, process for a small set of states to 
take advantage of  new innovative demonstration authority under Title I, Part B, which will enable up to 
seven states to re-think their testing systems and pilot new approaches—to develop the next generation of 
high-quality statewide assessments. Specifically, these demonstration states will be allowed to phase -in 
and use a new sy stem for accountability initially in a subset of their districts, while maintaining their 
existing sy stem in the rest.  As innovative assessments are administered and used for accountability and 
reporting in participating schools, states in the demonstration authority can apply lessons learned from 

implementation to improve their innovative sy stems and take these projects to scale, building a new 
statewide assessment sy stem over 5 y ears-one that is high-quality, fair, and worth taking.  

 

U.S. Departm ent of Education T akes Actions to Address Religious Discrimination 

As part of ongoing efforts to encourage respect for students of all faiths and beliefs, the U.S. Department 
of Education shared a series of actions that confront discrimination and promote inclusive school 
environments. 

The steps include a new website on religious discrimination, an updated civil rights complaint form, an 
expanded survey of America's public schools on religious-based bullying, technical assistance for schools, 
and recent outreach on confronting religious harassment in educ ation. 

"Students of all religions should feel safe, welcome and valued in our nation's schools," said Assistant 
Secretary for Civ il Rights Catherine E. Lhamon. "We will continue to work with schools and communities 
to stop discrimination and harassment so that all students have an equal opportunity to participate in 
school no matter who they are, where they come from or which faith, if any , they subscribe to." 

"Today 's announcement underscores that we are concerned about the well -being of ALL students. On the 

prevention side, President Obama's Interfaith and Community Service Campus Challenge , started in 2011, 
is another important resource," said the Rev . Brenda Girton-Mitchell, director of the Department's Center 
for Faith-Based and Neighborhood Partnerships. "Our agency has had the priv ilege of coordinating the 
Challenge which provides college students from many religious traditions as well as nonbelievers to work 
together to tackle community problems. This higher education civic engagement allows students from 
religiously diverse backgrounds to build bridges of understanding across cultural and religious lines and 
helps prevent intolerance." 

Among the highlights of today's actions: 

 Religious Discrimination Website. The Department's Office for Civ il Rights launched a new 
page on its website with information about federal laws that protect students from discrimination 

involving their religion. The page links to OCR policy guidance, notable case resolutions, and 
resources in multiple languages and from other federal agencies.  

 Updated Online Complaint Form. OCR updated its online complaint form to clarify that the 
office can investigate complaints regarding racial, ethnic or national origin discrimination 
involving religion. It reaffirms that students, parents, and persons of all faiths can file such 
complaints with OCR even though the laws OCR enforces do not expressly address religious 

discrimination in education. OCR has used enforcement as a key  tool to protect students of many 
religious backgrounds from unlawful discrimination, including Jewish students subjected to anti -
Semitic epithets and Muslim students targeted for wearing a hijab and called terrorists. Where 
schools have records of failing to address hostile environments, OCR seeks and secures 
commitments from them to improve their harassment policies and procedures, tra in staff and 
students, and conduct school climate surveys. 

http://www.ed.gov/
http://www.ed.gov/
http://sites.ed.gov/fbnp/presidents-campus-challenge/
http://www2.ed.gov/about/offices/list/ocr/religion.html
http://www2.ed.gov/about/offices/list/ocr/religion.html
https://ocrcas.ed.gov/cas.cfm
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Other recent efforts undertaken by the Department to address discrimination involving religion include:  

 New Data From  U.S. Schools. Later this y ear, every public school across the country, for the 
first time, will report to OCR through the Civ il Rights Data Collection on the number of incidents 
of religious-based bullying or harassment in their schools in the 2015-16 school y ear. This new 
collection will give stakeholders, policymakers, and educators critical data that will allow them to 

further understand the problem of religious discrimination and to measure progress going 
forward. 

 Government Collaboration. Since March, OCR has participated in a series of roundtables 
with federal agencies through the Justice Department's Combating Religious Discrimination 
Today  initiative, on issues of religious discrimination, including bullying of students from diverse 

religious and ethnic backgrounds. 

 Outreach. In June, OCR issued a fact sheet about combating discrimination against Asian 
American, Native Hawaiian, Pacific Islander, Muslim, Arab, Sikh and South Asian students, and 
translated the fact sheet into 15 languages to ensure that limited English proficiency is not a 
barrier to understanding one's rights under federal civil rights laws. Lhamon recently blogged 
about her office's work to prevent discrimination involving religion at schools and universities. 

 T echnical Assistance. In response to "an increasing number of incidents of anti-Semitic 
bully ing and harassment in public schools . . . [and] reports documenting that students who are or 
are perceived as Hindu, Muslim, Sikh, Arab, Middle Eastern, South Asian, or Southeast Asian are 
frequent targets of bullying and harassment," the Department adopted new regulations for its 
Equity  Assistance Centers (EACs) that will enable them, starting in October, to provide technical 

assistance, on request, to public school districts, students and parents, and community 
organizations about religious discrimination and harassment.  

OCR enforces Title VI of the Civ il Rights Act of 1964, which bars discrimination based on race, color, and 

national origin, including a person's actual or perce ived shared ancestry or ethnic characteristics or 
citizenship or residency in a country with a dominant religion or distinct religious identity. That includes 
membership in a religion that may be perceived to exhibit ethnic characteristics, as often experienced by 
Hindu, Jewish, Muslim, and Sikh students.  

Earlier this y ear, President Obama proclaimed Jan. 16 as "Religious Freedom Day , 2016" declaring that, 
"Since our country's founding, religious freedom has been heralded as one of our most cherished ideals." 

In addition to the actions listed above, the Administration is taking other steps to combat religious 
discrimination. 

The Justice Department's Civ il Rights Div ision is launching a new webpage today to ensure communities 
know about its work to combat hate v iolence and enforce laws such as the Matthew Shepard and James 
By rd Jr. Hate Crimes Prevention Act. The Civ il Rights Div ision is also publishing an update on its 
enforcement of the Religious Land Use and Institutionalized Persons Act (RLUIPA). 

Today , the U.S. Equal Employ ment Opportunity Commission (EEOC) announced that it will implement 
changes to its collection of demographic data from individuals who file charges with the agency. These 
changes will allow EEOC to collect more precise data about the religion of the indivi dual alleging 

discrimination. This will assist the agency, as well as the public, in recognizing and responding to trends 
in the data. And, to protect y oung workers, EEOC released a fact sheet, in English and in Spanish, about 
religious discrimination on their Youth@Work website which presents information for teens and other 
y oung workers about employment discrimination. 

 

Education Department Proposes Rule on State Authorization of Postsecondary Distance 
Education, Foreign Locations 

The U.S. Department of Education proposed regulations that seek to improve oversight and protect more 
than 5.5 million distance education students at degree -granting institutions, including nearly 3 million 

exclusively online students by clarifying the state authorization requirements for postsecondary distance 
education. 

http://ocrdata.ed.gov/
https://www.justice.gov/opa/pr/justice-department-announces-new-interagency-initiative-combat-religious-discrimination
https://www.justice.gov/opa/pr/justice-department-announces-new-interagency-initiative-combat-religious-discrimination
http://www2.ed.gov/about/offices/list/ocr/docs/aanhpi-massa-factsheet-201606.pdf
http://blog.ed.gov/2016/06/working-prevent-religious-discrimination-schools-universities/
https://www.federalregister.gov/articles/2016/07/18/2016-16811/equity-assistance-centers-formerly-desegregation-assistance-centers-dac
http://www2.ed.gov/programs/equitycenters/contacts.html
https://www.whitehouse.gov/the-press-office/2016/01/15/presidential-proclamation-religious-freedom-day-2016-0
http://justice.gov/hatecrimes
https://www.justice.gov/crt/file/877931/download
https://www.eeoc.gov/youth/
http://www2.ed.gov/documents/press-releases/07222016-state-authorization-nprm.pdf
https://nces.ed.gov/fastfacts/display.asp?id=80
https://nces.ed.gov/fastfacts/display.asp?id=80
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To ensure that institutions offering distance education are legally authorized and monitored by states, as 
required by the Higher Education Act, the proposed regulations clarify state authorization requirements 
for institutions to participate in the Department's federal student aid programs. The proposed regulations 
also address state and federal oversight of American colleges operating in foreign  locations worldwide. 

"These proposed regulations achieve an important balance between accountability and flexibility, and in 
so doing create better protections for students and taxpayers," said U.S. Under Secretary of Education Ted 

Mitchell. "Additionally, these regulations promote and clarify state authorization procedures, further 
strengthening the integrity of federal financial aid programs." 

In 2006, Congress abolished a rule restricting access to federal student aid for distance education 
programs. Since then, the number of students enrolled in online degree programs has significantly 
increased. By  2014, more than half of students at for-profit institutions were enrolled in exclusively 
distance education courses, compared with an estimated 9 percent of students in public institutions and 
15 percent of students in private nonprofit institutions. 

State authorization is a longstanding requirement in the Higher Education Act that requires institutions 
to be authorized in the state in which they are located as a condition for eligibility to receive Title IV 
Federal student aid. While all higher education institutions m ust have state authorization in the states in 
which they  are physically located, there are no federal requirements for distance education providers in 
states where the institutions are not located. 

The proposed regulations close this loophole by: 

 Requiring institutions offering distance education or correspondence courses to be authorized by 

each state in which the institution enrolls students, if such authorization is required by  the state. 
The proposed regulation recognizes authorization through participation in a state authorization 
reciprocity agreement, as long as the agreement does not prevent a state from enforcing its own 
consumer laws. 

 Requiring institutions to document the state process for resolving student complaints regarding 
distance education programs. 

 Requiring public and individualized disclosures to enrolled and prospective students in distance 
education programs, including adverse actions taken against the school, the school's refund 
policies, and whether each program meets applicable state  licensure or certification requirements. 

 Requiring that foreign branch campuses or locations be authorized by the appropriate foreign 

government agency and, if at least half of a program can be completed at the foreign location or 
branch campus, be approved by the accrediting agency and reported to the state where the main 
campus is located. 

The Department previously regulated on state authorization of both physical locations and distance 
education in 2010, but a federal court vacated the distance educatio n portion of the rule on procedural 
grounds in 2011. The other portions of the 2010 state authorization rule relating to physical locations were 
implemented last year. Similar to the proposed rule, the 2010 physical locations rule also required 
institutions to be authorized by states having a state-based consumer complaint system. 

The Department held three sessions of negotiated rulemaking on this issue in 2014, but the negotiating 
committee did not reach consensus. These proposed regulations are a result o f that process and further a 
longstanding regulatory effort by the Department to support state oversight of schools that offer distance 
or correspondence education and protect students in those programs.  

The proposed regulations will be published in the Federal Register on July  25, and the public comment 
period will end August 24. The Department expects to publish a final regulation before the end of the 
y ear. 

 

 

http://www2.ed.gov/policy/highered/leg/hea08/index.html
https://studentaid.ed.gov/sa/
http://www2.ed.gov/news/staff/bios/mitchell.html
http://www2.ed.gov/news/staff/bios/mitchell.html
http://nces.ed.gov/programs/digest/d15/tables/dt15_311.15.asp
http://nces.ed.gov/programs/digest/d15/tables/dt15_311.15.asp
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Adm inistration Honors U.S. Departm ent of Education Green Ribbon Schools, Districts, 
and Postsecondary Institutions; Announces 2016 Green Strides T our 

Deputy  Secretary of Commerce Bruce Andrews, Federal Chief Sustainability Officer Christine Harada, and 
Deputy  Director of the Center for Green Schools at the U.S. Green Building Council Anisa Baldwin -
Metzger joined U.S. Secretary of Education John B. King Jr. to congratulate the U.S. Department of 
Education Green Ribbon Schools’ District Sustainability Awardees, and Postsecondary Sustainability 
Awardees on their achievements at a ceremony in Washington, D.C.  

At the event, 47  schools and 15 districts were honored for their exemplary efforts to reduce environmental 

impact and costs, promote better health, and ensure effective environmental education. In addition, 11 
colleges and universities were honored with the Postsecondary Sustainability Award. Representatives 
from honored schools, districts and postsecondary institutions received sustainably -crafted plaques in 
recognition of their achievements. 

“I congratulate these honorees that are leaders in school facilities, wellness and environmental education 
practices,” King said. “Their common-sense approach to investing more in education – rather than in 
utility  bills – improves health and attendance, while exciting students about hands-on, real world 
learning.  

Healthy , safe and efficient facilities as well as access to sustainability education are innovative ways to 
boost productivity and performance at every grade level.” 

"With ongoing threats to our environment, we need to prepare for a future different from our own. The 
U.S. Department of Education’s Green Ribbon School awards are an outstanding example to get today's 
y outh to think and act towards building a more sustainable future," said Deputy  Secretary of Commerce 
Bruce Andrews. 

"It is exciting to see the great commitment that our nation's schools have for environmental 
sustainability," said Federal Chief Sustainability Officer Christine Harada. "This exemplary effort will not 

only  save these schools energy and much needed money, but it will also show that even the y oungest in 
our society can reduce their carbon footprint and make a difference in protecting our planet." 

“This y ear’s awardees have much to be proud of - from innovative operational practices that save their 
schools valuable funds to pioneering education that involves students in the creation of a more 
sustainable world,” said Deputy Director of the Center for Green Schools at the U.S. Green Building 
Council Anisa Baldwin-Metzger. “We commend these schools, districts, and postsecondary institutions on 
their hard work, and we applaud the Department of Education’s commitment to honoring their success in 
positively impacting the environment, supporting health and wellness, a nd advancing environmental and 
sustainability literacy.” 

King also announced the annual Green Strides Best Practices Tour, this year under the theme “Real World 
Learning.” This y ear’s tour will take place in September and spotlight sustainability education in past and 
present school, district and postsecondary honorees in Pennsy lvania.  

The honorees were selected from a pool of nominations made by 27  state education authorities, i ncluding 

25 states, the District of Columbia, and the Department of Defense Education Activity. The list of selectees 
includes 41  public schools and six  private schools. The public schools include three charter and eight 
magnet schools. The schools serve v arious grade levels, including 27  elementary, 18 middle and 14 high 
schools are among them, with several schools having various K-12 configurations. Thirty-seven of the 
2016 honorees (51 percent) serve a disadvantaged student body and among them are two community 
colleges and one work-college. 

View the list of all selected schools and districts and summaries of each of the 73 honorees.  More 
information on the federal recognition award can be found here.  

 

http://www2.ed.gov/programs/green-ribbon-schools/index.html
http://www2.ed.gov/programs/green-ribbon-schools/index.html
http://blog.ed.gov/2016/07/why-i-cant-wait-…een-strides-tour/
http://www2.ed.gov/programs/green-ribbon-schools/awards.html
http://www2.ed.gov/programs/green-ribbon-schools/performance.html
http://www.ed.gov/green-ribbon-schools
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Secretary  King Announces 2016 Prom ise Neighborhoods Grant  Competition 

U.S. Secretary of Education John B. King Jr.  announced the 2016 Promise Neighborhoods grant 

competition, which will award $30 million to up to five organizations to provide their communities with a 
coordinated, comprehensive suite of services and school supports aimed at improving the outcomes for 
students and their families. The program is part of ED’s  continued commitment to support locally-
designed initiatives to revitalize the country’s most disadvantaged communities. 

“We know that giv ing students the positive supports provided by Promise Neighborhoods helps to prepare 
them for success in school and their communities. The kind of interdisciplinary support that this program 
generates can transform our most distressed communities,” said King.  

“The expansion of Promise Neighborhoods is good news for struggling communities all across the United 
States,” said Geoffrey  Canada, a pioneer in comprehensive community development and founder of 

Harlem Children’s Zone, which serves as a model for Promise Neighborhoods. “Finally we are offering a 
comprehensive, cradle-to-career strategy for disadvantaged youth in o ur most at-risk communities. This 
is terrific news because it helps tens of thousands of children from poor families take a real shot at 
achiev ing the American Dream.” 

Promise Neighborhoods was launched by the Obama Administration in 2010, and is a communi ty-based 
cradle-to-career program that places schools at the center of a community’s revitalization efforts and 
aligns comprehensive supports that meet students’ and families’ needs. These supports include high -
quality  early learning, rich after-school activities, mental health services, job training, and crime 

prevention. The grants rely on local leaders to build capacity and drive change within their communities, 
and succeed by building a shared v ision around creating equitable opportunities for students and families. 

The 2016 Promise Neighborhoods grant competition is the fourth and final round of funding for the 

program under the Obama Administration. New grantees will build on a portfolio of 58 prior Promise 
Neighborhood grants in 48 communities across the nation, representing a federal investment of nearly 
$300 million. To date, over 1 ,000 national, state, and local organizations have partnered with a Promise 
Neighborhood, benefiting students at over 700 schools. It is one of several Administration init iatives, 
including Strong Cities, Strong Communities; Choice Neighborhoods; and Promise Zones, that focuses on 
strengthening successful Federal partnerships with communities.  

Potential applicants, including nonprofit organizations, institutions of higher education, and Indian 
tribes, are encouraged to read the full Notice Inviting Applications. Applications are due by September 6, 
2016. More information on the program, including a full list of past grantees, is available on the Promise 
Neighborhoods website. 

 

Murphy, Fudge Introduce Stronger Together School Diversity Act of 2 016 

WASHINGTON — U.S. Senator Chris Murphy  (D-Conn.), member of the U.S. Senate Health, Education, 

Labor and Pensions (HELP) Committee, and Congresswoman Marcia L. Fudge (Ohio -11), Ranking 
Member of the Subcommittee on Early Childhood, Elementary and Secondary Education of the U.S. 
House Committee on Education and the Workforce, on Tuesday introduced the Stronger Together School 
Diversity Act of 2016 to promote diversity in schools. The bill builds on President Obama’s FY 2017 
Stronger Together budget proposal, and consists of a voluntary program to support the development and 
expansion of new and existing community-driven strategies to increase diversity in America’s schools. In 
June, Murphy  joined U.S. Education Secretary John B. King Jr. at an event in th e U.S. Capitol to discuss 

the opportunity for increased diversity in schools and communities to drive positive student outcomes in 
school and in life. 

An April 2016 Government Accountability Office report found that the number of socioeconomic and 
racially segregated schools is increasing, negatively impacting students nationwide. The data shows that 
poor, segregated schools receive fewer resources, offer students fewer educational opportunities and take 
more disciplinary actions. Expanding socioeconomic and racial diversity in schools will reverse these 

troubling trends and help future generations of students receive the education they deserve.  

http://www2.ed.gov/news/staff/bios/king.html?src=hp
http://www2.ed.gov/programs/promiseneighborhoods/index.html
https://www.huduser.gov/portal/sc2/home.html
http://portal.hud.gov/hudportal/HUD?src=/program_offices/public_indian_housing/programs/ph/cn
http://portal.hud.gov/hudportal/HUD?src=/program_offices/comm_planning/economicdevelopment/programs/pz
https://federalregister.gov/a/2016-16130
http://innovation.ed.gov/what-we-do/parental-options/promise-neighborhoods-pn/
http://innovation.ed.gov/what-we-do/parental-options/promise-neighborhoods-pn/
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In fact, students from low-income households who attend diverse schools are nearly 70 percent more 
likely  to attend college than students from low-income households who attend high-poverty schools. The 
Stronger Together School Diversity Act of 2016 provides planning and implementation grants to help 
school districts find voluntary local solutions, implement new strate gies, and expand existing diversity 

initiatives. 

“Diverse schools help students. That’s the bottom line,” said Murphy. “We’re introducing this bill because 
districts need the resources to enact voluntary measures that will make schools more diverse and red uce 
the economic and racial isolation that sadly exists in places like Hartford and Bridgeport. Looking back, 
some of the proudest moments in our nation's history have come when the federal government prioritizes 
racial integration in our schools. That’s why  Washington cannot sit on the sidelines as racial and 
socioeconomic divisions in our schools get worse and our kids’ schools suffer.”  

“Brown v. Board ruled more than 60 y ears ago that ‘separate is not equal,’ y et it is obvious that many 
schools are suffering from the effects of “de facto” segregation,” said Fudge. “As Ranking Member of the 
House Subcommittee on Early Childhood, Elementary and Secondary Education, increasing diversity in 
staff, resources, and student populations in our public schools is a top priority. That’s why  I am pleased to 
be the House sponsor of The Stronger Together School Diversity Act of 2016 . This bill will help bring 
parity  of access and resources to schools across the nation, provide a platform to address inequities within 

our current education system, and help give all of our students a chance to succeed.”  

“Today , diversity is not a nicety but a necessity,” Secretary King said. “Diversity is critical,  not just for 
some students, but for all of our students. There are communities and neighborhoods and schools all over 
this country where educators, parents, and students understand this and are pushing for more diversity in 
their schools. The legislation introduced by Senator Murphy and Congresswoman Fudge will support and 
expand these efforts.” 

Philip Tegeler of the National Coalition on School Diversity said , “School integration isn’t just important 

for academic achievement, although the evidence on achievement is very strong. Bringing children of 
different backgrounds together also helps to reduce racial prejudice and teaches children how to live and 
work together across racial and class lines. This bill is an important step toward reversing the trend of 
resegregation of our public schools that was recently documented by the Gove rnment Accountability 
Office, and it will provide funding for cities and towns that have recognized the importance of bringing 
their communities back together.  

What is unique about this bill is that it relies on substantial financial incentives to encoura ge progress on 

school integration.” 

The Stronger Together Diversity Act has been endorsed by the National Education Association, American 
Federation of Teachers, the National Urban League, National Women’s Law Center, National Coalition on 
School Diversity, Association of University Centers on Disabilities, Magnet Schools of America, Lawyers’ 
Committee for Civ il Rights Under Law, Poverty & Race Research Action Council, Civ il Rights Project - 
UCLA, National Council of Jewish Women, and Girls Inc..  

The Stronger Together School Diversity Act  

 Authorizes $120 million to provide planning and implementation grants to support voluntary local 

efforts to increase socioeconomic and racial diversity in schools.  

 Supports school districts, independently or in collaboration with neighboring districts, as well as 
regional educational authorities and educational service agencies.  

 Grants could fund a range of proposals, including (but not limited to): 

 Study ing segregation, evaluating current policies, and developing ev idence -based plans to 
address socioeconomic and racial isolation; 

 Establishing public school choice zones, revising school boundaries, or expanding bussing 
serv ice; 

 Creating or expanding innovative school programs that can attract students from outside the 
local area; 

 Recruiting, hiring, and training new teachers to support specialized schools.  
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Buzz From the Hub 
 

T o access everything below in this section from Buzz from  the Hub, v isit:  

http://www.parentcenterhub.org/repository/buzz-may2016/ 
 

and 
 

http://www.parentcenterhub.org/repository/buzz-june2016/ 

 

New Resources in the Hub 

Understanding Student Learning: The Need for Education Data. 

This 3-page fact sheet explains the ty pes of data schools collect and how they use education data to help 
indiv idual students. It also explains who  needs these education data and why . From the Alliance for 
Excellent Education. 

Opening Doors to Self-Determination Skills. 
This 26-page handbook, subtitled Planning for Life After High School, deals with the self-determination 
and self-advocacy skills that students will need no matter what option they choose after high school. 
Want to start teaching these skills in the early grades? That’s included in the handbook, too. 

Webinar series on Fam ily, School, and Community Engagement. 
Definitely  share news of this series with school systems! The webinar series of 9 makes clear that e ffective 
family  engagement is not a one-time program or event. Rather, it’s a set of day -to-day practices, attitudes, 
beliefs, and interactions that support learning at home, at school, afterschool, and during the summer. 
The series focuses on how to get there. 

New from  CPIR! T ools That Empower Spanish-Speaking Parents. 

In the last y ear, more than 27% of the families served by Parent Centers received th eir services in Spanish. 
CPIR’s My riam Alizo has compiled this “starter” list of tools that can empower Spanish -speaking parents 
and support the bilingual work that so many  of y ou do.  

Surrogate Parents and Unaccompanied Homeless Youth under IDEA.  
Each y ear, more than 1.5 million youth run away from, or are forced out of, their homes. Did y ou know 
that every local educational agency has a designated home less liaison, with the responsibility to identify 
homeless students and ensure they can enroll in school and receive appropriate services and supports? 

This document discusses the rights of homeless youth who may need special education services.  

What Parent Centers Need to Know: Historical Perspectives for Working with Native 
Am erican Parents. 
This document from the Native American PTAC (NAPTAC) describes some of the historical factors 
impacting the participation of Native parents in the schooling of their children.  

Developing Relationships with Families. 

For Parent Centers | This isn’t just one learning resource—it’s a package of 4 indiv idual sessions: (1) 
Getting Started: Family  Engagement and Positive Goal-Oriented Relationships; (2) Strengths-Based 
Attitudes and Relationship-Based Practices; (3) Reflective Strategies: Sustaining Effective Practice; and 
(4) Additional Resources on family engagement and related topics.  

http://www.parentcenterhub.org/repository/buzz-may2016/
http://www.parentcenterhub.org/repository/buzz-june2016/
http://all4ed.org/wp-content/uploads/2015/08/EducationData.pdf
http://files.ctctcdn.com/88c2be7a001/3723af0b-ce16-4a13-aa08-be6f8d79f913.pdf
http://www.nationalpirc.org/engagement_webinars/
http://www.parentcenterhub.org/repository/tools-for-spanish-speaking-parents/
http://files.ctctcdn.com/ffbe16fb001/28c06547-d322-4a8f-b5f9-61eb064ccb02.pdf
http://naptac.org/wp-content/uploads/2016/04/NAPTAC-Resource-What-do-Parent-Centers-Need-to-Know-1.pdf
http://naptac.org/wp-content/uploads/2016/04/NAPTAC-Resource-What-do-Parent-Centers-Need-to-Know-1.pdf
http://eclkc.ohs.acf.hhs.gov/pgor/
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Professional Development Tools to Make Continuous Family Engagement Come Alive!  
For educators, schools, and school systems  | Share the March newsletter of FINE, the Family  
Involvement Network of Educators. It offers educators tools and resources for learning and developing 
the skills to promote family engagement from early childhood through to transitioning to college. 

Im migrant Parents and Early Childhood Programs: Addressing Barriers of Literacy, 
Culture, and Sy stems Knowledge. 

For Parent Centers and schools  | Immigrant parents face significant barriers as they try to engage with 
their children’s early educational experiences. This report identifies the unique needs of newcomer 
parents across the range of expectations for parent skill, engagement, and leadership, as well as strategies 
to address these needs. From the National Center on Immigrant Integration Policy. 

Interactive Homelessness Lessons. 
For Parent Centers and schools  | The Interactive Homelessness Lessons were designed to strengthen the 
knowledge and skills of all staff who work with families experiencing homelessness. The lessons include 
useful strategies, compelling parent stories, experiences and lessons learned, sample documents,  and 
much more. 

Quick Guide on Making School Climate Improvements. 
This Quick Guide  prov ides Parent Centers, district and school leaders, teachers, school staff, and other 

members of the school community with the basics of how to initiate, implement, and sustain school 
climate improvements, with emphasis on 5 specific sets of activities.  

Statem ent of Interest. 
The U.S. Department of Justice and the U.S. Department of Education have filed a Statement of Interest 
in a case about the language-based rights of parents who are limited English proficient (LEP). The SOI 
addresses, among other matters, the extent to which IEPs of children with disabilities must be translated 
for LEP parents under the Civ il Rights Act and the Equal Educational Opportunities Act.  

OSEP Policy  Letter about the Extended Part C Option under IDEA. 
Issued in May , this policy letter from OSEP clarifies that there is nothing in IDEA that addresses if an IEP 
must be developed before a parent chooses Part C early  intervention services or Part B serv ices for their 
child after age 3. 

New IDEAs that Work website. 
Check out the redesigned IDEAs That Work website, which now houses information and resources from 
tadnet.org (the website of the TACC, the Technical Assistance Coordination Center); OSEP’s database of 

discretionary grants; federal resources for stakeholders; and more. 

T akeaways for Parents from  the National Parent Survey. 
Results of ZERO TO THREE’s survey of parents of children birth to 5 years old (which included a series of 
in-home discussions) are in and reveal important insights about what parents think, know, and need 
when it comes to raising their y oung children. This article summarizes the key takeaways from the 
research. 

Helping Resistant Teens into Treatment. 
For treatment to work, y oung people not only need to be in the room, they need to be motivated enough 
to want (and believe) that things can change. Here are powerful suggestions for parents. From the Child 
Mind Institute. 

Phy sical Developmental Delays: What to Look For. 
Do y ou have parents who are concerned about their y oung child’s motor development? Here’s an 
interactive online tool that parents can use to learn more about physical developmental delays for 

children ages 5 and under. The information is also meant to help parents start a conversation with their 
child’s pediatrician. From the American Academy of Pediatrics. 

http://www.hfrp.org/family-involvement/fine-family-involvement-network-of-educators/fine-newsletter-archive/fine-newsletter-professional-development-tools-to-make-continuous-family-engagement-come-alive%21
http://www.migrationpolicy.org/sites/default/files/publications/ParentEngagement-FINAL.pdf
http://www.migrationpolicy.org/sites/default/files/publications/ParentEngagement-FINAL.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/family/family/Homelessness/homelessness.html
https://safesupportivelearning.ed.gov/sites/default/files/NCSSLE_SCIRP_QuickGuide508.pdf
https://www.lep.gov/resources/EOS_SOI_Philly_012716.pdf
http://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/oseplettertogoodman5-9-16.pdf
http://www.osepideasthatwork.org/
https://www.zerotothree.org/resources/1441-takeaways-for-parents-from-the-national-parent-survey
https://www.zerotothree.org/resources/series/tuning-in-parents-of-young-children-tell-us-what-they-think-know-and-need
http://childmind.org/article/helping-resistant-teens-into-treatment/
http://motordelay.aap.org/
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Executive Functioning Issues: Strategies You Can Try at Hom e. 
Parenting a child with executive functioning issues can have its challenges. But there are specific 
strategies and tools that could make everyday life easier for parents and their child.  

Resources You Can Share with Families 

This section of the Buzz identifies useful resources you might share with families or mention in y our own 
news bulletins. Y ou told us y ou’re interested in resources that are ready-to-share with families, so we’ve 
identified several relating to other topics of interest, especially key  transition moments across time. 

Get Ready  for Kindergarten! 
Being ready  for kindergarten means that a child with special needs is able to attend to and learn the 
information being presented in the academic setting and is emotiona lly able to interact appropriately with 
the teacher and fellow students. This article asks (and answers) 2 questions: What are some of the skills 
expected of a child entering kindergarten? And what are some things that families can do to prepare their 
child for kindergarten? 

Parent T oolkit | In English and Spanish. 

This toolkit will help parents navigate their child’s journey from pre-kindergarten through high school. It 
is designed to help families track and support progress at each stage. While not specifically about children 
with disabilities, the toolkit explores growth and development through each of the grades (K-12) and 
provides important and useful information about how to support children’s academics, social -emotional 
development, and health and wellness.  

Making My  Way  T hrough College: A Guide for Youth with Disabilities. 
This guide is aimed at helping students with disabilities navigate postsecondary education. It provides 
information and resources on preparing for and succeeding in college and transitioning from college into 
the world of work. 

Early  Connections: A Parent Education Toolkit for Early  Childhood Providers.  
Early  Connections offers a host of easy -to-use resources early childhood providers (and Parent Centers!) 

can use to educate the families they serve about media and technology. The toolkit includes handouts, 
family  workshop outlines, media recommendations and more, focused on 6 topics related to media and 
technology: feelings and friends, creative play, moving, language, reasoning, and media messages. 

Capacity Building T akes Time. 
Building the sy stem’s capacity to support evidence -based practices is a complex endeavor, to say the least. 
In this SISEP eNotes from April, implementation specialists summarize how to make capacity building 
last. The eNotes also links y ou to SISEP’s series of modules on the nuts-and-bolts of active 

implementation. 

Share y our input on the proposed regulations for parts of ESSA. 

As y ou no doubt know, the Department of Education has released proposed regulations for the Every 

Student Succeeds Act (ESSA) to address the specific areas of (1) accountability and school improvement, 

(2) data reporting, and (3) consolidated state plans.  

 

 

 

 

 

https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/executive-functioning-issues/executive-functioning-issues-strategies-you-can-try-at-home
http://www.abilitypath.org/areas-of-development/learning--schools/schools-and-ieps/articles/get-ready-for-kindergarten.html
http://www.parenttoolkit.com/
http://es.parenttoolkit.com/
http://www.ncwd-youth.info/PostsecondaryGuide
https://www.commonsensemedia.org/educators/early-connections
http://sisep.fpg.unc.edu/news/sisep-enotes-april-29-2016
https://www.regulations.gov/#!docketDetail;D=ED-2016-OESE-0032
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NCWD: Intersection: Navigating the Road to Work 
 

Welcome to Intersection: Navigating the Road to Work , the electronic newsletter of the National 

Collaborative on Workforce and Disability for Youth (NCWD/Y outh). The newsletter and 
the NCWD/Y outh website offer information to improve programs and services for all y outh and especially 
y outh with disabilities.  Below are some of the recent articles in the electronic newsletter of the National 

Collaborative on Workforce and Disability for Youth. They can all be accessed by clicking on the following 
link: 

http://www.ncwd-youth.info 

 

U.S. Departm ent of Labor Announces Grant Funding to Increase Employment Access for 

Youth and Adults with Disabilities  

On June 28, 2016, the U.S. Department of Labor's Employment and Training Administration (ETA) 
announced the availability of $15.6 million in funding through the Disability Employment Initiative. 
ETA will award grants between $1.5 million and $2.5 million to state workforce agencies to develop 
flexible and innovative strategies to engage more people with disabilities in employment services. ETA 
will award a maximum of eight grants to states for at least one project for e ach of the following target 
populations:  

 Y outh with disabilities aged 14-24 

 Adults with disabilities aged 18 and older  
 Indiv iduals with significant disabilities aged 14 and older  

NCWD/Youth, ODEP, and CNCS Webinar on Inclusive Volunteerism Available Onl ine 
 
On June 9, 2016, the U.S. Department of Labor's Office of Disability  Employment Policy (ODEP) 
hosted a webinar on inclusive service and volunteerism in partnership with the Corporation for 
National and Community  Service (CNCS) and NCWD/Y outh. Speakers  at this webinar titled 

Connecting to Inclusive Service and Volunteerism: Why Y outh with Disabilities Should Engage in 
AmeriCorps discussed: 

 Benefits of volunteering 

 Steps y outh service professionals can take to help y oung people with disabilities identify and 
secure volunteer opportunities  

 How national service programs (like AmeriCorps) offer excellent pathways for transitioning 
y outh with disabilities to career success and current research regarding alumni outcomes.  

For more information on this topic, read NCWD/Y outh's new guide  
Fostering Inclusive Volunteering and Service Learning .  

*Please note that the audio begins a few minutes into the webinar content, but full caption ing and 
transcript content is available. 

http://www.ncwd-youth.info/
http://www.ncwd-youth.info/
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41oIbKS3dXgcNXvyNZdmtNochnEvOlNQmwygg7Z0VKR65D0lt2ttaBFI1FSuCqXILLyE6mxPerjzofPDguESEiiPZaoY-CBmVtS9JDDfRiODBdbQSXiT_5-bkfBR-XgBcadx_DnOIXwRcIKetvScIMNwwN_IaoJ0p_6&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41oL2aQM-9u2bOkVaJYfutTARZ3aLsEo9jCaV_He6e60CKBZCJc6l1vI050Ed1kdvaXxp2WPA-UEscsZEuLSxgh78cwqX6RnBQgxvta4e_GHzllDjxm4TC6rtW-xtQUPle6mcCcG2106iI=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41oL2aQM-9u2bOkVaJYfutTARZ3aLsEo9jCaV_He6e60CKBZCJc6l1vI050Ed1kdvaXxp2WPA-UEscsZEuLSxgh78cwqX6RnBQgxvta4e_GHzllDjxm4TC6rtW-xtQUPle6mcCcG2106iI=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41oDsWpBFk9hYaLxTxXQTQjiIV7OXxo3lEfKU-qEcbU0RX3Xe4fTTzb3617l4Dy8sSoQq6UcDzGhpffkdApwabNX05ksy4g-fJJFu8RldjZo4poaElazNdOnUV6q1K3feYuTGwGqjRmH4RNWCPE5W6Fn-diLHzaCSsTYwY9t0PIe7txy1ekxbxnhCLTMUFg9QbTOYOpeo7doYxf5OyqF9C4UWH3JSUrR3yt&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
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NCWD/Youth Partner Presents on Career Readiness at Southwest Pathways Conference  

V. Scott Solberg of Boston University's School of Education, an NCWD/Y outh partner, recently 
presented at a plenary panel at the 2016 Southwest Pathways Conference . This session discussed 
innovative and effective strategies for making career readiness a central priority and for developing 

promising policies, programs, and initiatives that produce real improvements.  
 
Topics included setting bold state goals, incorporating career readiness into school accountability 
metrics, and the call to action developed at the February 22nd National Convening on Career 
Development at the U.S. Chamber of Commerce.  
 

NCWD/Youth Presents at 28th Annual Postsecondary Disability Training Institute  

On June 7 -10, 2016, NCWD/Y outh presented at the Postsecondary Disability Training Institute in 
Philadelphia, PA. Sponsored by the Center on Postsecondary Education and Disability  at the University 
of Connecticut, the Training Institute assisted concerned professionals in meeting the unique needs of 
college students with disabilities. NCWD/Y outh co-presented on Using Career Development and 

Individualized Planning Strategies to Increase College Success  with Onondaga Community College 
and the U.S. Department of Labor's Office of Disability  Employment Policy (ODEP). Practices from 
several NCWD/Y outh resources were highlighted, including Making My Way through College: A 
Guide for Students with Disabilities. NCWD/Y outh and ODEP also presented a poster session on 
Family Engagement for Y outh with Disabilities in Postsecondary Education  featuring the Supporting 
Families of Students with Disabilities in Postsecondary Education Info Brief. 
 

LEAD Center Releases New Em ployment Information Brief 
 
In May  2016, the LEAD Center released a new LEADing to Employ ment Information Brief titled 
Funding for Assistive Technology - Transitioning from Secondary School to VR and Work. The brief 

discusses how assistive technology can follow people with disabilities from secondary school to post-
secondary education, vocational rehabilitation, and employment. LEADing to Employ ment 
Information Briefs summarize topics useful to people with disabilities who are pursuing employment 
and economic advancement. 

 

House Education and Workforce Committee Advances Bipartisan Higher Education 
Legislation 

On June 22, 2016, the U.S. House Committee on Education and the Workforce voted to approve 
legislation on strengthening higher education by  voice vote. The five bills include: 

 The Accessing Higher Education Opportunities Act (H.R. 5529), which would help students at 

Hispanic-Serv ing Institutions pursue a career as a phy sician, dentist, or other health care 
professional. It would also enhance support for Hispanic students pursuing an education.  

 The Simplifying the Application for Student A id Act (H.R. 5528), which would reform the 
federal student aid process to help students' financial decision-making for college. 

 The HBCU Capital Financing Improvement Act (H.R. 5530) , which would improve access to 
and oversight of a financing program at Historically Black Colleges and Universities.  

 The Empowering Students Through Enhanced Financial Counseling Act (H.R. 3179), which 
would promote financial literacy by improving counseling for recipients of federal financial aid. 

http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41o0AnrzdNgx8ZL07CcAMyk0AmyGSWL5aP4cXf7f1s3Pm9dYWjSwwlIazZ2BJaKLrkEd3imsBQ6xqmkhJMyKvkpsIlCD5dmF2xIJivjfs1ipCeVeLdyheGwauK_AqOFBsvGlxQK1b1d75U=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FYBew9IdoCxtqSLiGe2chbKEOR4qqx58cupFg11Owebn37sTRk50EqY03FLaKMILs9vNUDj7kPAeswujmIbeF3aMcUPAx9ibKdEFpEXnfEX4gTnLSxxm9fTLPHb5r3FX8g==&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FT9RcwybEMgm1QHMJwRUiy-kmwTE-f6Uh9c9imfIvCKsmIxMVV5hSUR0ihkqki6meubdNKsgDGgvPtHzLS5TnfGtyd0-tmmRUs2ULB0ztYKfstKbABODLOFPKDKo1Gd7Bipx9GRobD_st1DWSBQB80M=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FT9RcwybEMgm1QHMJwRUiy-kmwTE-f6Uh9c9imfIvCKsmIxMVV5hSUR0ihkqki6meubdNKsgDGgvPtHzLS5TnfGtyd0-tmmRUs2ULB0ztYKfstKbABODLOFPKDKo1Gd7Bipx9GRobD_st1DWSBQB80M=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FWk2ygJ8eehzlekeKas0ZcVK3RLQN5APvEhf5Ql1P9FcDCPI6cY9UQBBSkxeL-9p7npFr9Mz67RQh6tVhB6uSm92nisrhcUAzJEcs4FhRu4bx-E6lzJ49irwP8ULEWiF40JdnwvjfD1W6w1pHywee58=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FWk2ygJ8eehzlekeKas0ZcVK3RLQN5APvEhf5Ql1P9FcDCPI6cY9UQBBSkxeL-9p7npFr9Mz67RQh6tVhB6uSm92nisrhcUAzJEcs4FhRu4bx-E6lzJ49irwP8ULEWiF40JdnwvjfD1W6w1pHywee58=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41oyhstJqpOmCjtAwSJgC4MBGE1gSu-qw7xaGeb4jHJu8f-cXfYDl3oWahghtLwQc8fMyWkhzI0eV41h4oDBrhcSQOrvJMNPeIlJYyFAPFBGpZzH-ySk9c_zzn4GsY2PcujSXFyPOYKbAzMkT_75-qxM7gyorB5_4Ek1_Ioji-hJneMIF2U6Owe_GoXZPtV3Szpw9ch8NzZFq2UfbDJm-IaOvk7-OmVxNu6lso8Qrlc72Kvd6bJuANtQVSU4QKSKu_cwwHUV2krD38zuPfEYzfjye1h4PKQmGiCp9yj3VRf-uo=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41oe5YFCdofsKUtgxBtmfQ3mlJI0DMUm5VvcjUt6ZFwh3n2UlIF2NXjHvfwibmubYMoEoHnwr-nhOhIVQoqRruu9IeAMTIbE8MHl4hb5Ik4t_oOQ-Uwp7XEwZZICiEFlfE2Tp-xz76CdY3_HWjvejxHq91cqqsPgWMXhm3IhIHRuFWm1pz6i18N6-8qMfFtTYvJvGGIRvVrDAx5RbpRkcK9LFMRefOEtSBf&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41omXhPFKEJi6LSCSCpGQNZ1aKON01ZG6kTWqxDiVAF7nLPHv5I80MOnr92CeiPPPzdy5d_kmVwB4UpQGmwcfZb9vNmO7t0uuJfZtPx_igDgUITtnUS2Fp38btr9LWqWKhtf4kkW3NXbkPopIVTZgbEEk0pMw0x9O3n0tdNMb9d1tnEN_ozUAfD-P250h7NTwXXEmvILFC3QzEvwY3wTgBvAGzv1nEtSiia&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41oTn4k-hJUJ8jRxIrWy3iDCcrGoLsnoVw31OrogTehEI_kbAmmWT9mbYA98BthW-y4aajW3T4OAosg-Kt4PlWRMIFBoJiq9cPjXkHotOkZaVxoNkUzYh1aI4qRRpL8_lKA1YaEUVqFgUCKp78tLuSPs2XruRIhswe7-qevfX26pcnF53tqE4qe4toqFh9zR4FszqzT-m6F931wIInCBTpw2A==&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41ox-6XWtPBhBOAJQLuB8O-WsLnpBo9iIqwMvVSog5dwgyer2weuNo_Cw688J9qP5uCnXaWnjXXeG5MZbO8Z5BDm05LnRCS2mP829x9o6rvxpsdoFlmmU43xHMZ6khWlSnlU9Uv9OCzxbUh_9pf3Ov1Q5UbpCHv5aWFVP1NBDogXhm1WJE3q5VVoJlrneICD8IFJqoOU0zym7tnF9F7bXQSx_Kj54iQmDpjk--6sSTQXfI6d0HIuNGpTQ==&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
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 The Strengthening Transparency in Higher Education Act (H.R. 3178) , which would help 
students gain more information to make informed decisions about where to pursue higher 
education. 

Call for White House Student Film Festival Entries  

The White House is seeking film submissions around the theme "The World I Want To Live In" from 

American students in grades K-12. Films should be no longer than three minutes and are due by July 
15, 2016. 
 

U.S. Cham ber of Com merce Foundation Publishes  

Talent Orchestrators: Scaling Youth Employment Through Business-Facing 
Intermediaries 

 

Talent Orchestrators: Scaling Y outh Employment Through Business-Facing Intermediaries explores 
how employers and employer associations leverage business-facing intermediaries as talent 
orchestrators to manage human capital needs and scale youth employm ent. It also guides existing 
intermediaries on improvement and scale in partnership with employers. The paper defines business -

facing intermediaries and introduces a set of design principles for how this group can serve as talent 
orchestrators. It also discusses how business-facing intermediaries provide new opportunities for 
employers and business associations. 

White House Holds Forum  on LGBT and Disability Issues  

On June 27 , 2016, the White House hosted a Forum on LGBT and Disability  Issues at the Eisen hower 
Executive Office Building. This event featured panels discussing community -driven initiatives and 
policies and best practices for issues dually connected to the LGBT and disability communities. 
Panelists included young adult activists, nonprofit leaders, and government officials from the federal 
government and the Washington, DC local government. Watch an archived video stream of the panel 
discussions on YouTube.  

In New Y ork City , the National Park Serv ice (NPS) officially  dedicated the Stonewall Inn and the 

surrounding Christopher Park as a National Monument. The event marked the first time NPS has 
dedicated a National Monument to LGBT history. During 2016, NPS is celebrating its 100th 
anniversary. 

Advisory Committee on Competitive, Integrated Employment to Hold Final Meeting 

On July  20-21, 2016 the federal Advisory Committee on Increasing Competitive, Integrated 
Employ ment will hold its ninth and final meeting at the U.S. Access Board at 1331 F Street NW in 
Washington, DC. The Committee will discuss its findings, recommendations, and conclusions for the 

development of a final report. The Committee will issue this report to Lab or Secretary Thomas Perez 
and Congress in September. 

Interagency Autism Coordinating Committee Seeks Input on Priorities for Strategic Plan  

The U.S. Interagency Autism Coordinating Committee (IACC) is requesting public comments to inform 
the development of its 2016 IACC Strategic Plan. Members of the public have until July 29, 2016 to 
submit comments online.  

http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41ofFL5nTi0ue-FpHjoBjRsgNhPY8zKToO77f1qCL1gRAcglg98pfwCDdBnAzG2cKowkPHRedg7eG8_JFTmwzO0y_16ACY0KR0DCBBib_-em63WN1n8cSjMuR9Qld9f0joe25VstoLZepsXS_CfIMEWnn5jeYmrHomzuKQS697iIaEFZHjl1M3yQcGhHLnyKK-c0o7q2ldgEgYsu29v7gW7xxw7mvQ140QDxYT8idlxhT4=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41o8v5v8KSkNhLc6S2H73DUFlpSHqJK57ksq-H4ms7A-2Mizl75vn-wNkWvFjnt98lgR6sPZRTXb2wBeqlz_WQpp1IAFrPNWhL9HlXN_3wfu7qXA6xB4F1itHGLuSIoBC6a1SYqngNuIkNyb4JLTpBxL1_sIxPODVYAntlzf10kJiJgxCyJTE8GSZfLWvNnwba8Z1mjwIeWaIKp570GlUvt_J6eJ-se8F-JZ1OyIOPtwPOeqZaPRiLYsg==&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41o76yTH_ec8JHF-3lTy3SHLkbq_fjoI94jDgB4xa6WksmA_nJKaa9LGJEZSnZn8Sae8zOuzmPt7k7BjF31UjEqYF4VC0sABgXTIFK4f2Oae3ryZ7wv6s61GN4NVYJWH6ZdBbBRIc7Tro05x1FSMm36S-NbyHfwZH8gYHdgZJIbOg8Mjb5gvEeTED9Zi-lbTt-or_vtweI1aKVbq0_V8j3WHnZT9Ivfj0KGoZFpZIjsq6we_DVSB3AsYi1_R5ZeeFDrC2Wtq8gJV-Ic3-cII2Qbqv-iWUUR-u4wNknGiOp_S6E7FeI9ywbsNGlzp5mXO0DNEHTtLU7coW0LCRlkCE_J3gLSs1YsJNZYM-xuKmbK51Y=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41owuFEY4l2oSO_I69jmn3Asq6Lyh29LC4oNMEPQcaW_WIFKMX5fyEvUj5RVzKzugE20icJX9i31uSAXFemXeOBZjKj3BoJ2OfqnM3iD7M7R4G0zk8U7FDeR8Vt9G8kdHTeFwSgXrOkyaE=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41oaojJOhmlP4MmpXvBViloIS9eoMMUuIrkOKXOH33PGAl2oun5bRLkld5rDN9sM3ZyYAIAIwS40dv03jZRROCLVFsqZj4rATKkrdzGK0lRihVCVnv4MsYlyp0CPmRrYAdc&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41o5pfn3xPapNEtj2oth2EDL5DH-NiDwp0ZeqdwUY_tfkqqx5ZvLRSGgRI-Q0EUWp6RyRYHPTJo33hKTAkcexigl41xtu2gR3wRfXfheQFMUbtWoOMdnruEhflsSHYuBMcevF4nudLiEJAgJ2Q8WGg_yA==&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41o5pfn3xPapNEtj2oth2EDL5DH-NiDwp0ZeqdwUY_tfkqqx5ZvLRSGgRI-Q0EUWp6RyRYHPTJo33hKTAkcexigl41xtu2gR3wRfXfheQFMUbtWoOMdnruEhflsSHYuBMcevF4nudLiEJAgJ2Q8WGg_yA==&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41oX-x0KWxuAH_VqLeV1YdZ7cNDp-gBDZLGYrUfNbIjpu_eS2n6DnoClVfMCr_04eI0HARcFYm2eA9TDoewqDDNNk0Zby2UJ4PITnmH_ouR6eQFakJ9yf0nP-xSrbsaQHPuQbnpPnGT36hkn1SVQCoyTSva3_XzgbZqgym0eL4q7x7SA44-ajwFjYErYGBKYfX0c4ReCEc7ZVmh8OssFNdNpA==&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
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U.S. Departm ent of Education Announces Funding to Improve Literacy of Students with 
Disabilities 

Earlier in June, the U.S. Department of Education (ED) published its intent to award a cooperative 
agreement to support a National Comprehensive Center on Improving Literacy for Students with 

Disabilities. ED's Office of Elementary and Secondary Education and the Office of Special Education 
and Rehabilitation Services will jointly administer this center. Applications are due by July 25, 2016.  

U.S. Departm ent of Labor Announces ApprenticeshipUSA State Expansion Grant 
Com petition  

On June 22, the U.S. Department of Labor's Employ ment and Training Administration (ETA ) 
announced the ApprenticeshipUSA State Expansion grant competition for registered apprenticeship. 
ETA will award grants ranging from $700,000 to $3.2 million to help states integrate apprenticeship 

into their education and workforce sy stems. The grants will also help states:  

 Support expanded opportunities for at-risk y outh, people with disabilities, people of diverse 

race/ethnicity, and other groups under-represented in apprenticeships 

 Engage industry and other partners at scale to expand apprenticeship to new sectors and 
populations 

 Strengthen capacity to conduct outreach and work with employers to start new ap prenticeship 

programs 
 Implement state innovations, incentives, and sy stem reforms for apprenticeships  

CLASP Holds Annual Forum on Youth of Color  

On June 20, 2016, CLASP held its annual form on y outh of color Realizing Youth Justice: Advancing 
Education, Employment, and Y outh Empowerment. The forum highlighted effective policies and 
practices that can help youth avoid the criminal justice sy stem, access employment, achieve stability, 
build on their innate assets, and realize their full potential. The forum's webcast archive is available 

online along with a publication released at the forum entitled  Realizing Youth Justice: Advancing 
Education and Employment through Public Policy and Investment .  
 

ICF International Releases Lessons in   

Reentry from Successful Programs and Participants  

 

Lessons in Reentry from Successful Programs and Participants  summarizes observations and findings 
from a y earlong benchmarking study of the Reentry Employment Oppor tunities (REO) program. It also 
highlights successful REO grantees and their practices in connecting justice-involved youth and adult 
returning citizens to work, education, and training programs. ICF International, with the support from 
the Ford Foundation, partnered with the Union Theological Seminary, Exodus Transitional 

Community , and Operation New Hope, to conduct this y earlong benchmarking study of the 
Department of Labor's (DOL) employ ment-focused reentry programs. The REO grant programs help 
justice-involved youth and formerly incarcerated adults reengage society and the workforce. This 
supports the goal of minimizing economic and social costs associated with incarceration and recidivism 
that affect indiv iduals, families, and communities.  

 

 

 

http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41ohdoNHH2UjDsIXny_j-Y9AWmpes6tYB6ltcZ34xiVD2PbKF4fffojbilIrNXtjgFKFqZbVTk1XjHyFNHnax9woOUFHPCtYyG5iN4uTLfMYBBaJXc95q-nVfYR2RpQLT6U5SBAAUpycPevHs3LL0cnIdkJmlNYv8B5atROOhQ73gv3Yq5_N3YJs7nnP-eae0tP5lZ2ObHiLfnMDc3Sl2fM2b1c7r-iLJEol4irn4tjJTuZEOj_GwoxXAmbq-u2968SEKhRy2zV6weZra7_5UJmDXsu_ayesmC_WblIa3QvaAOJBkJtBsveYA==&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41ohdoNHH2UjDsIXny_j-Y9AWmpes6tYB6ltcZ34xiVD2PbKF4fffojbilIrNXtjgFKFqZbVTk1XjHyFNHnax9woOUFHPCtYyG5iN4uTLfMYBBaJXc95q-nVfYR2RpQLT6U5SBAAUpycPevHs3LL0cnIdkJmlNYv8B5atROOhQ73gv3Yq5_N3YJs7nnP-eae0tP5lZ2ObHiLfnMDc3Sl2fM2b1c7r-iLJEol4irn4tjJTuZEOj_GwoxXAmbq-u2968SEKhRy2zV6weZra7_5UJmDXsu_ayesmC_WblIa3QvaAOJBkJtBsveYA==&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41oa_gmqayf551z2YfbNrVfdZjP_j-3sVbX_iuB7Ks056lcuhgBeG5Hf4GbzTw0fcdR0F85MwE5yppUiz-Fi2p_u06SQOVf4tgLJ3fzW5QG31_mFZmvC6snNxVY6HdS5ZR3tHjkwWDdULGwSLZngXe5IvA7ygCyn-Cz&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41obBPe3bAZk4O5a1hK8UBLfIAp0LcC8GjmG5V5qaPVlkRKA5spcitlYfEF3bEzosiicP4x8XzkT7sWQY6IrFFZagl2HsA3UKe5l3ZcixsGLg03OY3p8Uny1ba6kyAX4ri3QWwKL4XhDph7Fe9sIldsc94p45yxm-FuuzK2Azm2pDy2DRvPmtFHiIp2g5y3GPCyVBwqZSkgBkjAIzlie8eCAGcgT9ub1Or6tQT2Mrg4EwW76u-iexTjh_r99ivqEVpCS9y3TpY5He4qQNwNygWmbI7B5hJAuybkUvdjzVEIPuw=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41obBPe3bAZk4O5a1hK8UBLfIAp0LcC8GjmG5V5qaPVlkRKA5spcitlYfEF3bEzosiicP4x8XzkT7sWQY6IrFFZagl2HsA3UKe5l3ZcixsGLg03OY3p8Uny1ba6kyAX4ri3QWwKL4XhDph7Fe9sIldsc94p45yxm-FuuzK2Azm2pDy2DRvPmtFHiIp2g5y3GPCyVBwqZSkgBkjAIzlie8eCAGcgT9ub1Or6tQT2Mrg4EwW76u-iexTjh_r99ivqEVpCS9y3TpY5He4qQNwNygWmbI7B5hJAuybkUvdjzVEIPuw=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41obBPe3bAZk4O5a1hK8UBLfIAp0LcC8GjmG5V5qaPVlkRKA5spcitlYfEF3bEzosiicP4x8XzkT7sWQY6IrFFZagl2HsA3UKe5l3ZcixsGLg03OY3p8Uny1ba6kyAX4ri3QWwKL4XhDph7Fe9sIldsc94p45yxm-FuuzK2Azm2pDy2DRvPmtFHiIp2g5y3GPCyVBwqZSkgBkjAIzlie8eCAGcgT9ub1Or6tQT2Mrg4EwW76u-iexTjh_r99ivqEVpCS9y3TpY5He4qQNwNygWmbI7B5hJAuybkUvdjzVEIPuw=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41obBPe3bAZk4O5a1hK8UBLfIAp0LcC8GjmG5V5qaPVlkRKA5spcitlYfEF3bEzosiicP4x8XzkT7sWQY6IrFFZagl2HsA3UKe5l3ZcixsGLg03OY3p8Uny1ba6kyAX4ri3QWwKL4XhDph7Fe9sIldsc94p45yxm-FuuzK2Azm2pDy2DRvPmtFHiIp2g5y3GPCyVBwqZSkgBkjAIzlie8eCAGcgT9ub1Or6tQT2Mrg4EwW76u-iexTjh_r99ivqEVpCS9y3TpY5He4qQNwNygWmbI7B5hJAuybkUvdjzVEIPuw=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41orQlzwtkfJvlzrtAqkCM5SNqLy_9Nz55dGFvvk4STcA-sOmTGN1yPEq2Vt6uA1arG-qosl6I4PrBhDXU5qpBFlV8-boi1ge0GSZIvFa6KaN2PkBU0sXwYv5dWrTdMcyVfscSEDXJioXYdw3tUZEhra55LJPUvlpsbjSrQgkRHfMiPRQ-3rprkNDtHQa2s726uqqbDSEFtmmX-fSLnT379ADpO7uYrGynV8PLm1QJc1fE=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
http://r20.rs6.net/tn.jsp?f=001lu4QtyqbyKNlzJf6KUnpysgH8p_rOhT6JJmXX7lV12lhlfJBa4J-FZPwSLhlT41orQlzwtkfJvlzrtAqkCM5SNqLy_9Nz55dGFvvk4STcA-sOmTGN1yPEq2Vt6uA1arG-qosl6I4PrBhDXU5qpBFlV8-boi1ge0GSZIvFa6KaN2PkBU0sXwYv5dWrTdMcyVfscSEDXJioXYdw3tUZEhra55LJPUvlpsbjSrQgkRHfMiPRQ-3rprkNDtHQa2s726uqqbDSEFtmmX-fSLnT379ADpO7uYrGynV8PLm1QJc1fE=&c=qkX-m1YBJyPpvAki3zOTtAZdbDdXlOlHkDatoCNow5KsjWygHWnEHg==&ch=94eygolOstFbHbKd-szh1x2Ar7E3D9sS0B-zaziuFQI0jAEhw3MgCg==
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Students with Traumatic Brain Injury: Observation and 

Intervention 

By  

Pamela L. Snavely 

 

Traumatic brain injury (TBI) is a prevalent health issue which affects multiple thousands of children each 
y ear. As a result, it is imperative that educators are able to recognize academic and psychosocial problems 

of children with TBI. Furthermore, it is essential that educators are not only able to identify these issues, 
but are able to effectively implement strategies which will improve the students’ academic and behaviora l 
skills. This article details some of the concerns associated with adolescents with traumatic brain injury. 
While these students can struggle academically due to poor organization, memory issues, and focus, 
during this transitional time in life, social skills or lack thereof, are often just as big a problem for students 
with TBI. These students often struggle with loneliness and isolation due to the fact that they can be 

emotionally unstable, lack proper boundaries, and misunderstand social miscues. Furthermore, this piece 
of writing explores several interventions which can be put into practice in order to assist these learners.  
Two of these interventions are behavioral self-regulating and an arts-based therapy program.  

 

Introduction 

According to Greenwald, Barrett, & Miller (2003) a traumatic brain injury, TBI, is defined as damage to 
the brain not due to any  pre-existing condition that occurs after birth (Agnihotri, 2014). TBI is often 
associated with car collisions, physical abuse, or childhood accident s. These instances can range from 
minor concussions to protracted coma. According to the Center for Disease Control, although the majority 

of TBI cases in America are caused by falls, nearly 40 percent, the most deaths accredited to traumatic 
brain injury  are due to motor vehicle accidents (2010). Likewise, Faul, Xu, Wald, and Coronado (2010) 
state that around 700,000 children are seen in emergency rooms across America each y ear for injuries 
which are diagnosed as traumatic brain injuries (Moran, 2013).  
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TBI-related emergency room v isits (Center for Disease Control and Prevention, 2016)  

These children then make their way into our nation’s classrooms. They not only come with the obvious 
phy sical and academic limitations but with social deficits, as well. The refore, as educators, it is imperative 
to be armed with both the knowledge of what to look for in these special students and a variety of 
interventions to assist these students with the daily activities in school.   

Qualities of the child with TBI 

With the rapid development in both social and emotional aspects of life occurring during childhood and 
adolescence, this period of time can be daunting to those with TBI. A journal written by Prigatano & 
Gupta (2006) state that these challenges are due to the fact that emotional welfare and self-esteem are of 
great importance to the creation of friendships and social interactions with peers (Ross, McMillan, Kelly, 

Sumpter, & Dorris, 2011).  Social isolation is often as a major issue for students with TBI. In fact, a  study  
by  Hoofien, Gilboa, Vakil, and Donovick from 2002 reports that one-third of teenage participants with 
TBI expressed having no social contacts outside of the family  unit (Saxton, Younan, & Lah, 2013) While 
another study of elementary-age students with traumatic brain injury conducted by Ross, McMillan, 
Kelly , Sumpter, and Dorris in 2011 suggests that these participants did not perceive any issues with 
friendships or report any higher rates of loneliness when compared to peers. Likewise, the same study  
reports that parents or other caregivers of these students believe their child has an adequate number of 

friends and is successful with social communication. The comparison of these two studies supports my  
opinion that students with TBI in an early  childhood setting have an easier time with social interactions at 
a time when these relationships are less complex and the child is in a more supportive, smaller 
educational environment. Furthermore, evidence from Gauvin-Lepage and Lefebvre in 2010 supports that 
cognitive training in the elementary y ears can improve social function during adolescence (Ross et al., 
2011). The identification early on of a student with TBI will allow for early  interventions that could 

hopefully prevent, at least to some degree, the social relationship issues of adolescent students.  

Middle school and high school aged students with traumatic brain injury can have psychosocial or 
behavioral problems.  Researchers Farmer and Peterson (1995) declare this generally results from a 
decreased ability to self-regulate or self-monitor daily activities and social interactions (Aldrich & Obrzut, 
2012).  Oftentimes, academic performance and peer relationships can be hindered by these behavioral 

and emotional issues.  
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Some of these complications, according to Jantz and Coulter (2007) can be exhibited by saying or doing 
things without considering consequences, unexplainable mood swings, not accepting of limitations, 
uncontrollable anger, impatience, reluctance in participating in activities both in a nd out of class, inability 
to remain focused on academic responsibilities, difficulty with maintaining positive relationships with 

peers and teachers, or appearing to be apathetic (Aldrich & Obrzut, 2012).  Moreover, some of these 
emotional and behavioral issues can impede a student’s performance in the classroom.  Farmer and 
Peterson (1995) further explain that these issues could manifest in many ways, including: disorganization, 
inconsistent performance from one moment to the next on the same task or obje ctive, inability to 
transition from one task to another, decreased ability to select key point or summarize lecture or reading 
passages, or trouble staying on-task (Aldrich & Obrzut, 2012).    

Interventions for students with TBI 

The range of TBI is wide, spreading from a mild concussion to a catastrophic phenomenon.  Therefore 
teachers, school psychologists, administration, and other school faculty members need a wide variety of 
interventions in their toolbox in order to reach as many of these students as p ossible. Before 

implementation of any  type of intervention can take place a team comprised of several teachers should 
meet to determine target behaviors that can be put into place.  Dy keman (2009) explains how this could 
be accomplished with a Functional Behavior Plan (FBA).  An FBA will allow the team to measure, 
examine, and ultimately treat any  shortfalls a student might have which are associated with a TBI (Aldrich 
& Obrzut, 2012).  The team can then determine the order in which to implement these behav ioral 
changes, with the most-telling deficits being tackled first.  The setting or school environment, as well as 
consequences for failure to meet these changes, should also be stated in the FBA.  Aldrich and Obrzut 

(2012) later cite research by Szekeres and Meserve (1994) and Bowen (2005) which details intervention 
options that the team might consider, such as: preferential seating, frequent breaks, a shortened work 
time classroom routines, homebound instruction, smaller class size, schedule change, or a g radual 
increase to time in the classroom.  

Furthermore, examples of academic areas where a student with TBI may  have shortfalls are organization, 
literacy, attention, and memory.  Looking first at the area of organization, some teaching strategies that 
could be utilized are assigning peer buddies to help keep the student on task and a well -documented daily 
schedule that the child can see.  This schedule can even be displayed with pictures and clocks for lower-
functioning students.  In addition, students can be taught to use outside assistance such as planners, 
checklists, or other graphic organizers in order to improve organizational skills and help overcome this 
deficit.  

Moreover, several interventions can be used to obtain targeted behaviors in the area o f literacy.  First of 
all, some learning strategies that can increase a student’s literacy skills are reducing the amount of written 
work, providing word banks, and the use of shortened reading passages.  Using a peer note taker, word 
processer, or voice recorder as external aids will also help to improve a child’s ability to participate fully in 
literacy lessons.  In turn, this increased participation will lower the student’s overall disabilities in this 

academic area.   

Some examples of good teaching strategies that will enhance a student’s ability to focus are allowing for 
frequent scheduled breaks, simplifying directions, and giv ing direct instruction at a slower rate.  The use 
of earplugs, timers, and a personal FM sy stem may enhance a student’s ability  to overcome attention 

impairments.  

External aids that can be utilized in the classroom or other school settings to increase memory are 
appointment books, checklists, or an accountability partner. Additionally, some learning strategies might 
be chunking activities into smaller groups, pictorial models, or looking at one activity at a time which will 
assist children with the same targeted behavior.   

  Although increasing a student’s abilities with each of these academic domains will, in turn, help to 
allev iate some social misbehaviors, interventions specific to social deficits are also needed.  Davies, Jones, 
and Rafoth completed a study  in 2010, where they examined the effects of a self-monitoring intervention 
used to decrease the number of episodes and increased the use of a targeted behavior.  This intervention 

was the teacher’s use of direct behavior recordings of students with TBI who display ed social 
misbehaviors.  
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“The teachers used direct behavior recordings that briefly measured the frequency, durati on, or intensity 
of a behavior during predetermined intervals in the students’ natural environments while the students 
completed self-ratings of their behavior” (Davies, Jones, and Rafoth, 2010, p. 310).  Both the teacher’s 
direct behavior recordings and the student’s self-rating were compared with each other as well as giv ing 

the students teacher feedback.  The results from this study suggest that the self-monitoring intervention 
improved the targeted behaviors of students with TBI.  

Another documented intervention for students with both TBI and challenging behaviors is behavioral self-
regulating.  The effectiveness of this intervention was evaluated by Feeney and Yvlisaker in 2008.  Prior to 

the study , the authors conducted an FBA on each participant. The intervention procedure for the study 
included several classroom procedures. This procedure, as well as an explanation thereof, is detailed 
below.  

1 .  Daily  routine:  Students were given a voice in the creation of these routines. Both the teacher and the 
child gave input as to the minimum amount of classwork that was acceptable and how the class schedule 

should look. After this information was put together, the two would negotiate until an agreement was 
found. This arrangement gave the student ownership of the day which, in turn, led to increased 
acceptance, thus improving behaviors. 

2. Behavioral momentum: In order to increase on-task behaviors, students were allowed to choose an 

activ ity before the lesson was introduced. During the lesson, easy tasks were given to instill positive 
reactions before more difficult tasks would be tackled.  

3. Reduction of errors: Since the experience of mistakes often led to negative behaviors, resulting in 
prevention of learning, teachers and other staff would consistently model correct methods of completing 
tasks, such as finding context clues or locating answers in the science book.  

4. Escape communication:  In this study , the majority of challenging behavior was displayed in an attempt 
to avoid a person, place, or task. Students were taught how to effectively communicate the need for 
separation. 

5. Adult communication sty le:  All members of the faculty were shown more positive ways of 
communicating with students. This new communication style was taught in a threefold method. First, 
staff was encouraged to increase positive reinforcement vocabulary. Next, educators were shown to be 
proactive in offering assistance in areas that the student perceived as difficult. Finally, the teachers and 
staff avoided what students could perceive to be nagging. 

6.  Graphic advance organizers: Photographic cues were utilized to assist stunts with organization. 
Students would carry binders with pictures reminding them of the daily schedule and targeted behaviors 
expected. 

7 .  Goal-plan-do-review routine: A graphic organizer was used to remind students what to do, the 
difficulty  level of the task, steps needed to complete the task, and the goal meant to be accomplished from 
the task. These steps were kept brief and could be paired with staff inter actions, as needed. 

8. Consequence procedures: The students knew exactly what to expect for a consequence when either a 

negative target behavior was seen or a positive target behavior was missing. Response from an adult was 
alway s given in a positive manner. For instance, the teacher would immediately recognize when a student 
was not ready to move on, remove the student from the situation, and then allow the child to the correct 
the behavior and return to the activity when ready to stop the negative behavior. All this was done while 
the teacher continually offered support, as needed (Feeney & Y vlisaker, 2008). 

This study ’s findings showed both a decrease in the number of negative target behaviors, as well as an 
increase in positive ones.  

Finally , another study by Agnihotri (2014) shows how art-based interventions can facilitate social skills 
and participation in y outh with traumatic brain injury. This was a pilot study  which examined the 

effectiveness of the intervention with adolescents. “All participants were at least 6 month post injury to 
minimize the effects of spontaneous recovery and variability related to injury type on the outcome 
measures selected” (p. 45). Each student was noted as having significant social difficulties reported by 
both peers and self. Caregivers also had concerns about aggressive behaviors. The experimental 
intervention was provided in two classrooms in a children’s hospital.  
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Students were placed in an intensive theatre skills training program. The participants would spend four 
hours each day in the program with frequently scheduled breaks which allowed for both physical 
movement and academic downtime. These trainings included voice, movement, character development, 
group dy namics, and script analysis, as well as many  others. The findings of this study  showed positive 

changes in both social skills and leisure activity choices for each participant. Although these interventions 
were established to improve social skills for students with traumatic brain injury, an added bonus of the 
program was that it gave the participants skills to be more adaptable in real -life situations. This arts-
based approach to interventions is a new idea in the treatment of TBI. However, with the positive results 
it had, it should be considered as a v iable option for students when other interventions have not found 
success.  

Personal connection to TBI 

The researcher’s interest in children with traumatic brain injury is twofold. One reason is my  connection 
to these special children as an educator with 10 y ears of experience in the public school classroom. As 
such, I have had several students throughout the years who have suffered some kind of injury  which 

resulted in a mild traumatic brain injury. However, on a more personal note, my youngest child suffered 
an event as a toddler which resulted in traumatic brain injury. Our family  was priv ileged to take this child 
into our home, first as a foster child and then as a member of our forever family when we adopted her 
three y ears later. Our daughter’s TBI was classified as severe and was caused by Shaken Baby  Sy ndrome.  

At first, the phy sical effects of this injury  were our primary concern: hemiparesis (paralysis) on the left 

side resulting in the inability to walk, crawl, or sit with stability; insufficient fine motor skills; bilateral 
retinal hemorrhaging which affected her vision and depth perception; shunt removal; effects of lung 
collapse, and later on the onset of epilepsy with absence seizures.  

However, as our child grew older and many of the residual physical effects subsided, it became obvious 

that her social skills were underdeveloped, as well, and had equally devastating effects on her daily life 
due to her inability  to communicate properly and respond appropriately with her peers. As a result, my 
research changed from learning about the physical aspects of TBI to seeking interventions which would 
best serve my  child in both home and school settings. My  concern was great because many of her teachers 
were struggling with how to meet her needs in school. Part of this was the educators’ lack of 
understanding and experience with children who had experienced a traumatic brain injury. Because of 
this observation, it became my  goal to research and share interventions with education professionals in 

order to more effectively serve students with traumatic brain injury.  

Summary 

Traumatic brain injury affects hundreds of thousands of children every y ear. These events range from 
mild injuries to extremely severe trauma and even death. Survivors must live with the residual e ffects of 

these injuries. While there are physical and academic repercussions involved, oftentimes it is deficits in 
the psy chosocial realm which cause even more difficulty in the educational setting. During elementary 
y ears, students with TBI are many  times still able to maintain friendships and do not feel they are 
ostracized by their peers. However, these same students often suffer from isolation during adolescence 
due to the changing environment of the middle school and high school setting and the compl exity of peer 
relations during teenage y ears. Since students with TBI often have difficulty making healthy decisions 

regarding boundaries and have many social miscues, this can greatly affect their relationships.  

Therefore, it is imperative that educators work together to provide effective interventions which will 
support these students and help them to become more successful in their educational journey. Both 
academic and behavioral interventions are necessary and work in tandem to create this success. De spite 
the fact that this article has listed detailed interventions that have proven successful in the classroom, 

there is the need for further studies to be conducted.  
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Abstract 

Many  families of children with disabilities, especially those that are Culturally and Lingistically Diverse 
(CLD), go through the process of obtaining services for their children from the ages of 0 -3 in a family -
based sy stem of service delivery. However, even though these same children are eligible to receive services 
after turning age three, the available service delivery method changes to the public school setting. This 
paper explores possible roadblocks that these families encounter and ways professionals and families can 
overcome them to continue services in the best interests of the disabled child.  

 

Introduction 

In early  childhood, individuals with developmental disabilities (DD) and autism spectrum disorders 
(ASD) are at a critical point in age at which early intervention has been shown to improve their social, 
academic, and communicative outcomes later in life (Le on, 2014; Marshall & Mendez, 2014; Stern et al., 
2015; Williams, Perrigo, Banda, Matic, & Goldfarb, 2013; Mattern, 2014). Language delay and behavior 
issues are frequently linked (Leon, 2014; Williams et al. 2013). Ideally, when a parent recognizes that 
their child needs services and goes through extensive steps to get support for their child, they will receive 
an Indiv idualized Family Plan of Serv ice (IFPS) if their child is newborn until age three. After the child 

turns three, an Individual Education Plan (IEP) is written and they  then must enroll their child in a Pre -
Kindergarten Exceptional Student Education (PreK ESE) program, usually in a public school setting. 
However, in some instances along the way, parents choose not to proceed with their child’s e nrollment, 
instead opting out. This points to a breakdown in facility of access to the system of services delivery.  
Some reasons that parents, especially those that are Culturally and Linguistically Diverse (CLD) do not 
continue in getting help for their child include: language barriers, lack of agency response (Williams et al., 

2013), lack of communication between agencies (Canary, 2008), not being able to talk to a live person 
(Williams et al., 2013), poor past experiences with an agency, fear of being r acially stereotyped and the 
sometimes adversarial attitudes of professionals in the schools (Irvine, 2012).  

Programs are in place to help parents realize that assistance is available but navigating the system to find 
access to services can be extremely stressful on a family  with a disabled child. Family physicians and 

pediatricians regularly screen for developmental delays and inform parents of agencies to which to apply 
with their referral. The steps in the process from referral to placement each have thei r own demands on 
the parent. Some obstacles to parents completing all the required steps are: their having to miss work, 
lack of transportation, lack of/no resources for child care, making multiple telephone calls, often on hold, 
finding a caseworker that speaks a language other than English, being distrustful of the agency because of 
past negative experiences and being distrustful of an government agency because of the parents’ legal 

status. The transition from an IFPS where service providers come to the c hild’s home, to an IEP in a “big 
school” setting is a crucial step for the parents and the child. How can we convince parents that this is in 
their own and their child’s best interest? 
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Stressors That Face CLD Parents in Advocating for Their 
Children with Disabilities 

Non-English speaking parents have frustrating obstacles to receiving services (Canary, 2008). In a study  
done in Los Angeles, California by Williams, Perrigo, Banda, Matic and Goldfarb (2013), scripted calls 
were made to local schools, mental health centers and agencies, the first round of thirty initial calls were 
in English. The second round of thirty calls to the same agencies were made in Spanish. The regional 

centers were efficient in settling up appointments 90% of the time, but calls to mental health centers and 
schools were not as successful, and with the Spanish callers, only 50% were able to make appointments. 
Interestingly, this discrepancy took place in Los Angeles where Spanish is the second most spoken 
language (p. 7 0). In total, twenty-five percent of the calls resulted in hang ups or the inability to talk to a 
live person after three calls. 

Through the process of referral and identification, many times parents do not understand the severity of 
their child’s disability and do not seek treatment for it (Marshall & Mendez, 2014). This points to a lack of 
helpful interpretation from professionals. Parents are also distanced when services are provided for one 
disability such as speech, but another concern such as behavior is not addressed (Marshall & Mendez, 
2014). In a study of exit interviews with twelve parents after early intervention placements for their child 
published in 2014, Mattern recounts that many wished that the therapists would share the strategies that 

they  used in interventions (p.63). The most satisfied parents were provided with a communication 
notebook by the therapists as they were not likely to see them during regular student drop off and pick up.  

Our lowest socioeconomic status families often have parents that work multiple jobs. The lack of time that 
parents are able to spend with their children produces stress while involvement in activities like a routine 
of telling bedtime stories not only helps reduce stress but increases the bond between parent and child, 

helping the child later (Leon, 2014). Adding to that stress is the stratospheric reading level of procedural 
safeguards that are given at an IEP meeting. This is the document that tells parents what their rights as 
the parent of a child with a disability  consist of. States were given the right to produce their own versions 
of procedural safeguards and while one state produced a document with a tenth grade reading level, most 
of the other states wrote theirs at college or graduate school reading level (Mandic, Ru dd, Hehir, & 
Acevedo-Garcia, 2012). Additionally, Mandic and colleagues (2012) report that more than half of 25 to 49 

y ear olds are considered to have “limited literacy” (p.198).  

Another minority population is at disadvantage, African-Americans. They may be grouped with CLD but 
have problems and stressors particular to their own culture. In an article from 2014, Irvine describes the 
African-American experience in detail. They are overrepresented in special education, and are more often 
referred for behavior more than grades. White teachers are cited as being culturally unaware of the 

differences in the way s African-Americans communicate verbally and non-verbally and discount them 
because they do not respond like the teachers’ own culture.  

 

Ways Professionals Can Enable Collaboration and 
Reduce the Stress on CLD Parents 

In rev iewing the literature, some suggestions for professionals who are in contact with the CLD parents of 
disabled students are suggested. In a study by By ington and Whitby (2011), parents fe el more comfortable 
in meetings with professionals when they feel free to speak (and are given time to). They can be allowed to 

bring in photographs or artwork by their child. It is suggested to let parents know that their questions are 
important, and if their questions are off topic, write them down and address them after the meeting. 
Besoy  and colleagues (2015) note that if CLD parents are given access to descriptions of special education 
serv ices and interventions they are more likely to trust the professionals at the school (p.110). They also 
list some basic provisions to increase parent satisfaction such as respecting parents as equals. Parents can 
also be reminded that they may bring an advocate from the community to meetings (By ington & Whitby , 

2011).  
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Canary  (2008) states that parents want a more personal, helpful relationship with professionals which in 
turn would help them receive further services for their children. Disabled children also prefer a caring 
teacher who takes an interest in them (Invine , 2014). 

In the first contact, care must be given to connect the parent with someone who speaks their language. 
Also from the English for Speakers of other Languages (ESOL) direction, there are some 
accommodations, tips and helps that carry over from the c lassroom in a meeting with CLD parents.  
Cheatham & Ro (2011) suggest trying not to use idioms, speaking slowly and clearly with a simpler 
sentence structure and stopping at points to do a comprehension check. Teachers can also use the 

teaching practice of activating prior knowledge about the student (How has y our child’s week been?). The 
parents can also be provided with a list of technical terms and their definitions to this end Chang & Read 
(2006) also found the best way to support CLD indiv iduals was to  give a link to the subject at hand that 
related to the child or family and to ask the parents’ opinions throughout the meeting. 

Teachers can be advocates for their students and their students’ parents as well. Teachers can provide 

websites and links to present a need for services to an elected officials (LaRocco and Bruns, 2005). 
Teacher education programs are offering emphases on social justice, researching best ways to meet 
students’ needs, working with parents to offer the best placements and services for their child (Puig 
&Recchia, 2012).  

Conclusion 

With a respectful attitude, open to questioning, knowledgeable teachers and service providers, families 
can entrust the safety and education and future outcomes of their most vulnerable members. 
Professionals can encourage parents and families every step of the way , by encouraging communication, 
respecting differences and becoming more approachable. To encourage parents who speak a language 
other than English, professionals can use simpler vocabulary, a more basic sentence structure, and speak 

slowly  and ask if they  have any  questions occasionally. All parents would benefit from an acronyms and 
information sheet before an IEP meeting. Techniques to ensure students are enrolled and attend early 
intervention also include being an advocate for the student and his placement as well as using language 
that is non-polarizing and inclusive. Teachers and therapists must consciously utilize the principles of 
respectful communication in every contact with parents of disabled students, especially those that are 
culturally and linguistically diverse. So much depends on it! 
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Teaching Positions 
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Nicole Paez 
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It is frequently brought up that students with special needs are a high -risk population and deserving of 
additional supports and services in order to best meet their academic goals. It would appear that the 
teachers of these particular students should also be v iewed as high-risk and are deserving of their own 
supports and services. Special education teachers are said to have higher rates of leav ing the profession 
compared to their general education counterparts (Major, 2012). 

The issue is not only  the high turnover rate of special education teachers, but identifying why these 
indiv iduals are choosing to pursue other professions, and what changes can be made in order to i ncrease 
the longevity of Special Education teachers in the classroom. In a study published by the Florida 
legislature (2007), approximately 10% (14,700) teachers left their positions in the classroom. Of these 

10%, 30% claimed that they left the classroom because of overall dissatisfaction with the work conditions 
(OPPAGA, 2007).  In order to work with students who having varying disabilities and conditions, there 
need to be qualified, effective educators in the classroom- in addition they must be working in a 
supportive and engaging work environment (DeMik, 2008).   

As our knowledge over learning disabilities grows, our accuracy in identifying autism and other learning 

delay s means there has been an increase in identifying students with special needs. The l arger population 
causes a demand for Special Education educators; however the growth of Special Education teachers is in 
no way  a match for the growth in students with disabilities population. This disconnect must be addressed 
and for these reasons I have chosen to investigate the topic of: Combating High Rates of Attrition in 
Special Education Teaching Positions. 

In researching how to combat the high rates of attrition in special education teaching positions, is first 
important to identify the reasons why this issue has arisen in the first place. An inquiry by DeMik (2008) 
rev iewed several narratives where beginning teachers shared their frustrations and reasons for leaving the 
profession. Frequently cited complaints revolved around administrative issues, c ontroversy with special 
education policies, lack of appropriate teaching materials and resources, and feelings of isolation and a 
lack of support from coworkers and administrators. These special education teachers frequently left their 

classrooms to take on roles in general education classrooms, or completely left the school sy stems for 
private programs and other education-based careers.  

It is also important to note how many times these special education teachers leaving the profession are 
still in the early  stages of their career, inexperienced teachers will frequently report higher feelings of 

frustration and isolation and are more likely to feel less obligated to remain in a frustrating, 
unappreciative profession.  

Topping the list for these disenchanted teachers are frustrations with administrators (Billingsley, 2004). 
Frequently there is a breakdown in effective communication between the Special Educators and their 
administration. Overwhelmed by challenges in the classroom, high academic standards, and this lack of 

support and communication lead to an overworked and overwhelmed teacher who feels as though they 
have no one to request help or support from. Teachers want to know they are appreciated and valued by 
their administrators (Cancio, Albrecht, Johns, 2013). Just as with our students, positive reinforcement, 
and recognition can go a long way  in boosting the morale and confidence of the special education teacher. 
The validation of teachers at staff meetings or even a personal note in the mailbox may h elp strengthen 
the trust teachers place in their administrators and open up pathways for future communication.  
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In addition to this “staff acknowledgement” (Major, Albrecht, Johns, 2013) , administrators can offer 
opportunities for their special education teachers to gain outside knowledge, and stay up to date on the 
latest teaching and behavior management methodologies in the classroom.  

Approving the time off for workshops, or inviting guest speakers to the school provides opportunities for 
the teachers to continue their own education and demonstrates the personal investment the 
administration takes in helping the teachers learn. Keeping teachers up to date on the latest techniques 
and strategies ensures that students are afforded the best possible means of achieving their personal 
academic goals.  

Another issue special education teachers have noted is friction between their classroom structure and 
activ ities, and the policies that must be implemented for special education students. Of course, legislation 
surrounding particulars such as the Individualized Education Plan were created in order to ensure that 
students receive the necessary accommodations and modifications in order to have the best opportunity 
to surv ive. The issue is the extensive paperwork and a lack of time during the day  required to stay up to 

date on every child’s caseload. Special Education teachers frequently take work home, stay late after 
school, and skip lunch in order to stay on top of the piles of paperwork. In an interview by  DeMik (2 008), 
a teacher stated “It’s astronomical! Ridiculous! Redundant! Basically, the paperwork comes from our 
‘department of redundancy!’” The paperwork can be so extensive (12-15 pages for an IEP) that without a 
planning period throughout the day, the special education teacher will have no choice but to sacrifice the 
time from another part of their day. If administrators were better aware of this issue, perhaps the 

schedule of the teacher could be accommodated or structured better.  

In regards to the policies implemented by the state, Special Education teachers must assess the students 
at the state standards, create activities and lessons based on the standards, as well as ensure all students 
follow testing protocols and complete the exams. For low-functioning students these tests are a poor 
representation of the student’s capabilities, and often take away valuable instruction time from the 

teacher.  

A final concern of special education teachers revolves around feelings of isolation and a lack of outside 
support, this holds particularly true for novice teachers. Confusion over protocol, paperwork, and 
classroom management can overwhelm the novice teacher who is unsure about who best to ask for help. 

However studies by Billingsley (2004) and (Wasburn, Wasburn-Moses, Davis, 2012) have identified a 
procedure that may help alleviate the isolation concerns for new Special Education teachers. The concept 
of mentoring has been implemented at many  schools and in various districts with typically positive 
results. Mentoring refers to the partnering of a novice teacher with an experienced, older teacher. Past 
studies have shown that these pairings may potentially “improve teacher quality, prevent attrition, and 
boost job satisfaction” (Wasburn, Wasburn-Moses, Davis, 2012).  However the mentoring is found to be 
most effective when five key aspects are implemented.  One, there must be frequent face to face contact 

between the novice and experienced teacher. The in-person interactions lead to stronger relationships and 
more open communication lines between the pairings. Second, the mentor and the mentee should be in 
the same or similar positions of work, they should teach the same grade, or the same type of students- ex . 
third grade inclusion language arts. Third, the mentor is in a “nonevaluative” role, meaning the mentor is 
providing feedback merely meant to assist the mentee and offer positive suggestions. The evaluations of 
the mentor should in no way  affect the job security or position of the mentee. Four, both the mentee and 
mentor should have an understanding of the purpose of the mentoring partnership and v iew the 

experience as a positive, growing experience for both. Finally, the mentor provides supports that go hand 
in hand with the needs of the mentee. Open lines of communication and mutual trust and respect will 
help the relationship flourish, and overall improve the teaching methods and confidence levels of both 
novice and experienced teacher.  (Wasburn, Wasburn-Moses, Davis, 2012). 

Teachers of students with special needs have chosen a career that can seem frustrating when the focus on 
everyday frustrations seems overwhelming. By  remaining focused on the big picture, SPED teachers 
should realize the huge impact they have on their students’ lives, as well as proud contribu tors to the 
overall morale and representation of their school.  By  better involving the school personnel, we can make 
efforts to increase the y ears SPED educators spend in the classroom. The longer they remain, the better 
experienced they become, and will help to train and prepare the next generations of teachers. Involving 
the administration can be extremely beneficial in combating the high turnover rates. Not only can they 

provide opportunities for workshops and furthering education credits, but their tru st and appreciation for 
their staff boosts confidence levels and makes the workload seem more manageable for the novice 
teachers.  
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The idea is to build a safe and supportive work environment; the same conditions we expect for our 
students should be given to  the teachers. Proper supports and services can only be beneficial in reaching 
the goals of the classroom for both the students and teachers. Mentoring programs in particular can 
strengthen the relationships between colleagues, and administration. The ment or/mentee relationship 

can be seen as a key  to allev iating many of the concerns that lead to teachers leaving the classroom. The 
idea is that an indiv idual or group can focus on changing working conditions in order to positively 
influence the work of the special educator teacher. If this occurs then they have changed the design of the 
special education teachers’ job. The job design of a special educator position is a complex sy stem with 
structures in place so that a novice teacher can develop into a profess ional, well-trained, engaging special 
education educator who properly manages the workload and demands of a classroom (Major, 2012). 
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Latest Employment Opportunities Posted on NASET 
 

SPED Teacher 

New Orleans, LA 

Job Category: Special Education Teacher 
 

Essential Functions: 

 Deliver curriculum utilizing Target Teaching methodologies. 

 Track student attendance, maintain weekly grades, maintain and make available student grades 
weekly . 

 Adhere to school policies pertaining to grading, posting student grades, quarterly reports  

 Respond to the questions and needs of students who have a variety of ability levels. 

 Be prepared for each class with written lesson plans that adhere to Target Teaching.  

 Maintain a clean, positive, and inv iting learning environment.  

 Be on time and prepared to participate in weekly staff meetings. 

 Participate in after-hours extracurricular program events as required.  

 Develop and implement effective classroom management strategies.  

 Conduct large and small group instruction and individual instruction as needed. 

 Work collaboratively with Crescent Leadership Academy staff on implementing a "team" based 
program. 

 Maintain a three day  supply of emergency lesson plans that follow clinical teaching format and define 

student learning objectives and evaluation procedures. 

 Manage supplies, materials and equipment with an itemized inventory and/or materials safety data 
sheet when necessary. 

 Other duties as assigned by  the Director.  

 

Minimum Qualifications: 
 
KN O WL E D G E  O F :  

 Instructional strategies and how they can be employed to deliver curriculum and as sess student 

learning. 

 Various methodologies and research related to learning and working with at -risk, high school aged 
y outh. 

 Effective classroom management techniques and behavioral management styles that result in 

understanding of how to manage and teach to various learning styles. 

 Effective communication techniques that enable positive and productive collaboration with Crescent 
Leadership Academy staff. 

 Technology and how it can be used as an educational tool.  

 
A B I L IT Y T O : 

 Establish a teaching rapport with students which results in student achievement in all program 
areas. 

 Collaborate with staff to deliver a consistent curriculum and implement a team approach to working 

with students. Confront inappropriate behavior appropriately and take the necessary action as 
outlined in the program procedures. Learn and utilize computers in the overall function of 
performing required teaching duties. 

 Accept additional tasks as assigned including flexible work schedule and extracurricular 

assignments. 

 

http://www.naset.org/employops.0.html?&tx_ttnews%5Btt_news%5D=3155&cHash=cf4a1c0396f35fb948eb4182007c24ca
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E D U C A T I ON  A N D  E X P E RI EN C E:  

 BA Degree and Valid Louisiana Education certification 

 Valid Sped Certification required 

 Related experience working with at-risk students 

 Three or more y ears of successful classroom teaching 

 Demonstrated skills in curriculum design, lesson planning, and Clinical Teaching. 

 Must be able to pass State and Federal background checks , educational checks, reference checks, 
drug test for position. 

 

Benefits: 

Company  offers medical, dental, v ision, life insurance, short -term disability, flexible spending plans, etc. 
after 30 day s of employment for teachers. Company also offers tuition reimbursement and 401k match up 
to 6% after 1  y ear of employment. 

Contact: 
Please contact Crescent Leadership Academy Principal Nick Dean at 504 -322-8424 regarding position. 
Also, feel free to email resumes to  nick.dean@rop.com 

 

 
******************************* 

 

SPECIAL ED TEACHERS – $7500 SIGN ON BONUS 

Sherm an Oaks, CA 

Job Category: Full Time 
 

DESCRIPTION: 

 Plan, coordinate and implement individual student programs 

 Select appropriate curriculum content for each student.  

 Determine appropriate, measurable goals and objectives for each student  

 Write indiv idual education plans (IEPs) and participate in IEP meetings  

 Employ  a trans-disciplinary approach to education, conferring with team members as appropriate 
for particular issues. 

 Prepare or secure necessary instructional materials 

 Modify  activities and adapt materials to promote student success 

 Design and use instructional grouping patterns that are varied and flexible, including individual, 
small group, and whole class instruction 

 Employ  clear, predictable daily and weekly schedules, which accommodate students' needs.  

 Prepare a weekly  plan book to detail lesson plans, grouping, activities, staff assignments, and other 
relevant information 

 Employ  appropriate, individualized teaching and reinforcement techniques to maximize student 
achievement 

 

MINIMUM QUALIFICATIONS: 

 Teaching credential in moderate to severe credentials required (CA); OR the ability  to qualify for an 
emergency teaching credential 

 Experience teaching students with autism, learning disabilities, emotional disabilities 

 

mailto:nick.dean@rop.com
http://www.naset.org/employops.0.html?&tx_ttnews%5Btt_news%5D=3154&cHash=0f2b9d1456f192235905539036769e92
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BENEFITS: 

 $7 500 Sign-on bonus for successful new hires 

 Competitive salary 

 Reimbursement of CEUs 

 Mentor teacher opportunities 

 Excellent benefits, including a 100% employer-sponsored health insurance plan 

 Dental, v ision, and life insurance 

 403b Retirement Plan 

 Flexible Spending Account 

 Small class sizes with a supportive staff and a professional environment 

 

CONTACT: 
Email resume and cover letter to  careers@thehelpgroup.org. 
 
 

******************************* 

 

Special ED Teacher/Education Specialist - Antioch, CA 

Antioch, CA 

Job Category: Full Time 

 

Description: 

 Provide individualized instruction to each student by promoting interactive learning 

 Plan and execute educational in-class activities and events 

 Develop and enrich professional skills and knowledge by attending seminars and conferences  

 Observe and understand student's behavior and psy che and make recommendations for the student  

 Access and record student's progress and provide feedback 

 

Requirements: 

 Bachelor's degree or higher from an accredited institution 

 Relevant teaching experience using applied behavior analysis 

 California Special Education Credential Moderate/Severe Credential Mandatory  

 Training in applied behavior analysis and experience with functional, community -based curriculum a 
plus 

 

Benefits: 

 Excellent Compensation 

 Benefits Package including a choice of two medical plans  

 Dental and Vision coverage 

 Life and Long Term Disability  

 Employ ee Assistance Program 

 Health Savings Account and 401k Retirement Plan 

 Career path for advancement 

 

Contact: 
Marlene Casillas - 213-810-4826 email resumes to mcasillas@spectrumschools.com 

mailto:careers@thehelpgroup.org
http://www.naset.org/employops.0.html?&tx_ttnews%5Btt_news%5D=3152&cHash=62de0895860bf447158e4f8a411c1758
mailto:mcasillas@spectrumschools.com
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Apply : http://careers.chancelight.com/job/Special-Education-Teacher--Antioch-
Campus/J3L6FY6S1LKXBRPD4TP 
 
 

******************************* 

 

Early Childhood SPED Teacher Antioch, CA 

Antioch, CA 

Job Category: Full Time 
 

Description: 

 Provide individualized instruction to each student by promoting interactive learning 

 Plan and execute educational in-class activities and events 

 Develop and enrich professional skills and knowledge by attending seminars and conferences  

 Observe and understand student's behavior and psy che and make recommendations for the 
student 

 Access and record student's progress and provide feedback 

 

Requirements: 

 Bachelor's degree or higher from an accredited institution 

 Relevant teaching experience using applied behavior analysis 

 California Early  Childhood Special Education Credential. Credential Mandatory 

 Training in applied behavior analysis and experience with functional, community -based 
curriculum a plus 

 

Benefits: 

 Excellent Compensation 

 Benefits Package including a choice of two medical plans  

 Dental and Vision coverage 

 Life and Long Term Disability  

 Employ ee Assistance Program 

 Health Savings Account and 401k Retirement Plan 

 Career path for advancement 

 

Contact: 

Marlene Casillas - 213-810-4826 

Apply : http://careers.chancelight.com/job/Early-Childhood-Special-Education-Teacher--Antioch%2C-
CA/J3J5M36P92N5X48NKTV 

 
 

******************************* 

 

http://careers.chancelight.com/job/Special-Education-Teacher--Antioch-Campus/J3L6FY6S1LKXBRPD4TP
http://careers.chancelight.com/job/Special-Education-Teacher--Antioch-Campus/J3L6FY6S1LKXBRPD4TP
http://www.naset.org/employops.0.html?&tx_ttnews%5Btt_news%5D=3151&cHash=f8705aff562207f4f38ab0c1f81e0dac
http://careers.chancelight.com/job/Early-Childhood-Special-Education-Teacher--Antioch%2C-CA/J3J5M36P92N5X48NKTV
http://careers.chancelight.com/job/Early-Childhood-Special-Education-Teacher--Antioch%2C-CA/J3J5M36P92N5X48NKTV
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K-6 Special Education Teacher 

Islesboro Central School - An Island School in Maine 

Job Category: Special Education and Case Manager of 12 students  
 

Description: 

We are all about supporting our students in becoming capable, responsible learners as well as good 

people. The role of Special Education teacher for our kindergarten - sixth grade student body is an 
integral member of a long lasting, supportive team involving student s, parents and staff. The ideal person 
is well organized, has excellent people skills and is a solid communicator with a good sense of humor. 
Having a full understanding of Special Education law and requirements, differentiated instruction and 
assessment practices that monitor growth is a must. This person would be responsible for providing 
effective instruction; innovative approaches and one to one support so that students can figure out how to 
be successful in meeting their learning standards and showing growth in the guiding principles. 

Additionally, this staff member will run team meetings using the required forms, and procedures in a 
timely  and clear fashion, be able to facilitate the development and implementation of an I.E.P.'s to 
students, parents and staff, and to implement and monitor student progress on their goals in an ongoing 
fashion so that successes can be celebrated and adjustments can be made as necessary. We look forward 
to adding a positive, hardworking and collaborative member to our two member Special Education team. 

Requirements: 
Job Requirem ents: The ideal candidate will have certification for Teacher of Students with Disabilities 
(282E) K-8)or the equivalent from other states, with the required background check.  
 
Our Website: http://ics.islesboro.k12.me.us/ 

A completed packet will include the following items: a cover letter, a completed ICS application found on 
our school website, copies of certification(s) or equivalent/applicable certifications, three letters of 
reference, and transcripts. 

Benefits: 
Salary  ranges between BA with 4 y ears at 40,975 to Master's at 4 y ears at 43,693.  
Health Insurance: The school will pay 90% for single coverage and 85% for family  coverage.  
180 day  calendar with 15 days (plus 3 personal) 
But more importantly, y ou would be working with the best kids on the planet on a beautiful, K -12 island 
school in Maine amongst a hard working, creative staff supported by a wonderful community.  

 
P.S. We also have an all organic food program! 
Check us out!! 
http://ics.islesboro.k12.me.us/ 
 

Contact: 
Heather Knight 
Principal 
159 Alumni Drive 
Islesboro, Maine, 04848 
hknight@islesboro.k12.me.us 
 
 

 

******************************* 

http://www.naset.org/employops.0.html?&tx_ttnews%5Btt_news%5D=3149&cHash=604787897d3610ba5c1e08c4f53bbc22
http://ics.islesboro.k12.me.us/
http://ics.islesboro.k12.me.us/
mailto:hknight@islesboro.k12.me.us
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Inclusive Specialist Teacher 

Culver City, CA 

Job Category: Special Education Teacher (Middle and High School)  
 

Qualifications & Experience: 

 Bachelor's degree 

 CA Education Specialist Credential (Candidates with an intern credential also considered)  

 Two y ears of urban teaching experience preferred 

 Bilingual Spanish or Korean desirable  

 Possession of either Bilingual, Cross-Cultural, Language and Academic Development (BCLAD) 

certificate; Cross-Cultural, Language and Academic Development (CLAD) certificate; Bilingual 
Certificate of Competence (BCC); or Language Development Specialist (LDS) certificate desirable  

 

Teacher Traits: 

 Belief that every child is deserving an excellent education which prepares him/her for college and 

life bey ond 

 Demonstrated ability to teach whole child in an inclusive setting using modifications and 
accommodations 

 Willingness to receive feedback, engage in frequent dialogue and ability to self-reflect 

 Life-long learner 

 Collaborative 

 Belief in data-driven instruction 

 Firm, kind approach to managing student behavior 

 Technologically competent 

 Entrepreneurial spirit and creative problem solver  

 Sense of humor and love of teaching 

 

Whole School Responsibilities: 

 Uphold Bright Star Schools' mission and values 

 Demonstrate genuine care for all students 

 Embrace existing school-wide management sy stems and promote high standards of behavior 

 Collaborate with school leaders, providing input to improve Bright Star programs  

 Actively participate in professional development sessions 

 Communicate professionally with peers, supervisors, parents, and students 

 Participate in 20 BSS after school/evening activities: i.e., Parent conferences, overnight trips  

 Commit to a longer school day and calendar y ear  

 Adhere to Bright Star's professional attire guidelines 

 Superv ise bathroom breaks and participate in rotating detention supervision 

 Uphold attendance procedures each period using School Information Sy stems (SIS)  

 Enthusiastically participate in school-wide culture events (i.e., Songfest, academic assemblies, 
and Field Day ) 

 Perform other duties as assigned 

 

Instructional Responsibilities: 

 Adhere to Bright Star curriculum maps and guidelines 

 Create weekly  lesson plans/overviews 

 Plan rigorous lessons aligned to the California State and/or California Common Core standards 

 Differentiate lesson plans for a variety of learners (kinesthetic, gifted students, English Language 
Learners, and/or students with IEPs, etc.) 

 Implement feedback from administrator regarding lesson plans and/or execution  

 Establish and maintain positive classroom environment 
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 Implement Bright Star's Expected School Learning Results 

 Support instruction with school-wide supplemental programs (i.e., -Maintain grade books and 

meet reporting deadlines (i.e., OT/CU or progress reports) 

 Communicate with families regarding student academics and be havior 

 Collaborate with Special Education Team 

 Use planning periods for the advancement of student academics 

 Tutor students in need of remediation 

 Perform other adjunct duties 

 

Salary  and Benefits: BSS salary  is based on experience and education, and was c reated In 
consideration of the longer school day and school y ear. Bright Star Schools will honor up to 5 y ears on the 
LAUSD salary  scale. 
 
Start Date: An exceptional candidate will assume a full time role no later than August 1, 2016.  
 
Benefits: Health, dental, v ision, STRS retirement matching, life insurance, short-term disability, 

optional 403b plan, sick and vacation paid time off, and holidays. 
 

Other Benefits: 

 Laptop 

 iPad or Android for Middle School Teachers 

 No-Cost New Teacher Development Program for  those with a preliminary teaching credential 

 Instructional Leaders as Principals 

 School Connectors to support with family  engagement and communication  

 

Contact: 
If y ou would like to talk more about the experience working for this group of charter schools or if y ou have 
any  questions, please don't hesitate to reach out to Talent Manager, Leslie Nguyen, 
at lnguy en@brightstarschools.org. 

For more information, visit us at www.brightstarschools.org. 
 
 

******************************* 

 

Teachers of Special Education 

Randolph County, North Carolina 

Job Category: Special Education Teacher 

 
The Randolph County School System  is seeking Special Education Teachers at all levels K-12. 
 

Basic Nature of Work: 

The Special Education teacher will develop and implement effective instructional practices based on 
students' needs as identified in the Indiv idualized Education Plan (IEP). The Special Education teacher 

will work collaboratively with school staff, IEP team members, and parents to monitor student progres s 
towards IEP goals. 

Qualifications: 

Applicants should hold a North Carolina teaching license in special education or a reciprocal license and 
have the ability to pass appropriate Praxis tests. 

mailto:lnguyen@brightstarschools.org
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Apply: 
Visit the RCSS website at http://www.randolph.k12.nc.us and look under employment/certified positions 
for the online application. Complete and submit to the Randolph County School Sy stem.  

Send updated resume to  ahaynes@randolph.k12.nc.us 
Position Start Date: August 18, 2016 
 
 
 

******************************* 

 

Early Childhood Special Education Teacher 

Manhattan, Kansas 

Job Category: Early  Childhood Special Education 
 

REPORTS TO: 

 
 District Director of Special Education/Building Principals. 
To support students, regular classroom teachers, special education team and administration in 

the facilitation of full integration/least restrictive environment and services to students with 
exceptionalities. 
 

PERFORMANCE RESPONSIBILITIES: 
1. Acts as team leader/case manager in the special education process t o determine 

appropriate classroom placement and IEP development for students with 

exceptionalities. 
2. Provides consultation, educational assistance and resources to regular classroom 
teachers, special education team and administration.  
3. Provides leadership and assistance in special education program development and 
evaluation. 
4. Works with special and general education teachers, jointly and individually, to 
program for students based upon their unique instructional and behavioral needs.  

5. Ensures the implementation of all statutes, regulations, policies, and procedures for 
special education. 
6. Collaborates with general education teachers on curriculum development, student 
performance and progress. 
7 . Works with students with exceptionalities on IEP goals and objectives and evaluation 
of the students' progress. 

8. Serves as advocate for parents and students to assure least restrictive environment 
placements for each child needing special education and related services. 
9. Superv ises, trains, and evaluates special education paraprofessionals. 
10. Helps arrange schedules in buildings, as requested, to facilitate inclusionary practices. 
11 . Facilitates and administers appropriate state and local assessments for students with 
exceptionalities. 
12. Maintains all appropriate student records for reporting purposes to local, state and 

federal agencies. 
13. Performs related work as assigned. 
 

QUALIFICATIONS: 
1 . Meets certification requirements as established by the State Department of Education. 
2. Demonstrated ability to work collaboratively with administration, teachers, parents and students. 

3. Knowledge of behavioral and learning strategies.  
4. Meets all requirements as set forth by  UDS #383 Board of Education.  
 

http://www.randolph.k12.nc.us/
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BENEFITS: 
 Salary : Placement on the salary schedule 

 Paid health benefits 

 Employ er Funded 403b Plan 

 Short-Term Disability Plan 

 Paid sick and personal leave 

 

CONTACT: 
apply  online at www.usd383.org 
or contact HR Director Larry Doll, 7 85-587-2000 

larry d@usd383.org 
 
 

******************************* 

 

Special Education Teachers - 2016/2017 School Year 

Phoenix, AZ 

Job Category: Full Time for School Y ear 2016-17 

 

Description 

Multiple positions in Phoenix, Tempe, Surprise, Buckeye, Casa Grande, Tolleson, Yuma, and Higley . 
Relocation assistance and Referral Bonus for specific positions. 

Desert Choice Schools, a Learn It Fam ily of Com panies division, is a certified K -12 Private Day  
School approved by the Arizona Department of Education to provide Special Education Services for the 
following disability categories: Autism (A), Emotional Disability and Emotional Disability -Private (ED) 

(ED-P),Developmental Delay  (DD), Mild Intellectual Disability (MIID), Moderate Intellectual Disability 
(MOID),Orthopedic Impairment (OI), Other Health Impaired (OHI), Specific  Learning Disability (SLD), 
Traumatic Brain Injury (TBI),Visually Impaired (VI), and Speech-Language Impairment (SLI). Desert 
Choice Schools utilizes a highly-structured, school-wide Positive Behavioral Supports program that 
teaches students Academic, Social/Emotional Problem-Solving and Strategies. All DCS teachers and 
support staff are trained in a unique methodology that assists students with maintaining Positive Choice -

Making. 
 

What You'll Do 

Special Education Teachers work in a school-based setting and are responsible for providing an 
educational atmosphere where students have the opportunity to fulfill their potential for intellectual, 
emotional, physical, and psy chological growth. This person is responsible for organizing and 
implementing an indiv idual instructional program that will result in students achieving academic success 

in accordance with policies. 

 Develop and implement student Individual Education Plans.  

 Implement instructional activities that contribute to a climate where students are actively 
engaged in meaningful learning experiences. 

 Identify , select, and modify instructional resources to meet the needs of the students with varying 
backgrounds, learning styles, and special needs. 

 Assist in assessing changing curricular needs and offers plans for improvement. 

 Provides a positive environment in which students are encouraged to be actively engaged in the 

learning process. 

 

 

http://www.usd383.org/
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What You'll Need to Bring 

 Valid Arizona Special Education Certification (Cross Categorical) 

 Valid Arizona DPS Fingerprint Card with IVP status 

 Bachelor's degree required 

 At least 1  y ear of experience working with students with emotional disabilities preferred.  

 Spanish speaking a plus. Not required. 

 

What We Offer 
Desert Choice Schools offers a competitive compensation plan, c omprehensive benefits and 
retirement plan, tuition assistance reimbursement, relocation assistance and travel reimbursement (for 

many  on-site programs), referral bonuses. We are most proud of Desert Choice School's collaborative 
team approach, professional development, and structured, strong mentorship program. 
Desert Choice Schools is an Equal Opportunity Employer. Candidates must be presently eligible to 
work in the United States 
 

Benefits 

 Comprehensive benefits plans 

 including 401K 

 PTO 

 and paid holidays 

 

Contact 
Sue Tapper 
Human Resources Operations 
sue.tapper@learnitsystems.com 

 
 

******************************* 

 

Special Education Teachers - 2016/2017 School Year 

Ingelwood, CA 

Job Category: Full Time for School Y ear 2016-17 
Posted on Wednesday, 06. of July  2016 

Beach Cities Learning, a div ision of Learn It Systems, is currently hiring Special Education in the 
Greater Los Angeles area/Inglewood. We specialize in employing qualified professionals to work with 
behavioral and emotional needs students in small group settings. Our serv ices tailor to meet the needs of 
each district partner and family. 
 

Description 

The Special Education Teacher is responsible to implement all Beach Cities Program Components with 
integrity as well as oversee two behavior technicians' implementation our programs. 

Responsibilities 

 Clinical Program duties such as De-escalation, Pre-crisis, Crisis, and Post crisis Intervention 
application 

 Classroom Management 

 Behavior Documentation and Reporting 

 implementation of social/emotional/behavioral Interventions 

mailto:sue.tapper@learnitsystems.com
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 Curriculum and Instruction assistance such as planning, documentation and reporting of 
academic data/progress and applying interventions 

 Ability to follow individually-design instruction, individualized lesson-planning based in common 

core standards and IEPs 

 Conduct assessments, manage grading, homework, quarterly report cards  

 IEP Case Manager assistance (e.g. maintain compliant file, schedule and run all meetings, write 

all IEPs, report on progress quarterly and at all meetings) 

 Documentation and reporting of SPED data (e.g. ESY , quarterly progress reports) 

 Assist in Phy sical Fitness program 

 Maintain student records as needed 

 

Position Requirements 

 Active and valid Special Education K-12 Cross Categorical teaching certificate issued by CA State 
Department of Education 

 Bachelor's degree minimum 

 Teaching experience with elementary, middle, and/or high school students 

 Experience working with emotional and/or behaviorally challenged students  

 

Work Conditions 

 Must be able to lift 30 pounds 

 Work location is in a school building where employee will need to be able to go up and down 

stairs 

 Frequent standing 

 Ability to safely and effectively use Crisis Management Interventions (including the use of 
therapeutic holds) of all involved (e.g. self, student, other employees) 

Learn It Systems/Beach Cities Learning  is an Equal Opportunity Employer. Candidates must be 
presently eligible to work in the United States.  
 

Benefits 

Comprehensive benefits plans including 401(k) 

Contact 
Sue Tapper 
sue.tapper@learnitsystems.com 
 
 

******************************* 

 

Special Education Teacher 

Decatur, GA 

Job Category: Special Education Teacher K-5 
 

Description: 

The International Community School (ICS) is an International Baccalaureate World School that educates 
refugees, immigrants and local children, and provides a rigorous and holistic education i n an intentionally 
diverse community of mutual learners. 
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Essential Duties: 

1 . Teaches content and skills in all subject areas utilizing curriculum designated by ICS through the 
Common Core Standards and Georgia Standards of Excellence along with the effective implementation of 

the International Baccalaureate Primary Years Programme (IBPYP).  

2. Create a developmentally appropriate, child centered environment that establishes positive behavioral 
interventions. 

3. Provides quality instruction/services to special education students based on IEPs and conducts regular 
progress monitoring to address adequate progress and school targets. 

4. Collaborates with general education teachers and support personnel to ensure implementation of 
required IEP services and accommodations and assures frequent reviews. 

5. Evaluates academic and social growth of students (pre -post tests), analyzes data, prepares report cards, 
keeps appropriate records (to include attendance reports, checklists, and other recordkeeping activities) 
as necessary. 

6. Evaluates each student's progress in meeting the Common Core and Georgia Performance standards. 

7 . Establishes and maintains standards of student behavior needed to provide an orderly, productive, and 
safe classroom environment. 

8. Identifies student's needs and cooperates with other professional staff members to address issues such 

as counseling concerns, SST process, School-Within-a-School (SWS) 

9. Communicates with parents and school counselors on student progress. 

10. Participates in staff meetings, joins a staff committee, and supports student activities (i.e. IB 
Exhibition, Drama, and Photography Club).  

11 . Administers mandated tests in accordance with the testing department of ICS and the DeKalb County  
School District 

12. Teaches through a student centered, inquiry-based creative approach. 

13. Proven track record of student success on formative, summative and standardized tests as well as 
impacting student social and emotional well-being. 

14. Develops a multicultural learning community that emphasizes respect for diversity. 

15. Engages with the community and works with translators and social service providers to help ensure a 
continuum of support between the home and school. 

Requirements: 
Minim um Qualifications: Must hold a minimum of a Bachelor's Degree with Early  Childhood 
Education Certification (P-5) from the Georgia Professional Standards Commission and Special 
Education General (must have Special Education content certification in all 5 contents Math,  
 

Benefits: 

Compensation packages are competitive and commensurate with experience. International Community 

School offers a comprehensive benefit package that includes medical, dental and v ision, life and disability 
coverage. Employees also participate in TRS (state retirement system). 

Contact: 
Please submit a cover letter that speaks to a proven student achievement track record, the teaching of 
inquiry  based learning and philosophy on global education/diversity along with a current resume. Submit 
these documents v ia email hr@icsgeorgia.org 

 

******************************* 
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Assistant Principal 

Culver City, CA 

Job Category: School Administration 
 

POSITION 

Provide leadership to ECF Kay ne Eras School staff. The Assistant Principal will work as part of a team 
along with the Director of School Programs and the Principal to promote, enhance, and effectively manage 
all school related programs and activities.  

SUMMARY OF DUTIES 

1 . Implement State standard curriculum and ensure State standards are used in the development of 
weekly  lesson plans and check for compliance. Conduct state mandated testing. In conjunction wit h 
superv isor, oversee State Certification and WASC Accreditation.  

2. Develop, manage, and direct the process for students to transition to the next grade level following 
diploma guidelines. 

3. Coordinate Master Schedule. 

4. Continuously evaluate academic c urricula and behavioral plans to determine appropriate fit for the 
current student population and amenable to differentiated instruction. Responsible for identifying new 
curricula and programs which add value and distinguish the school from other NPS's; br ing to leadership 
team for rev iew. 

5. Facilitate the intake process and make placement decisions. Ensure all tests and other enrollment 
documents are completed and submitted prior to student enrollment/placement.  

6. Conduct parent conferences as needed. Manage IEP process including collecting, reviewing, and 
finalizing all IEP's prior the meeting. 

7 . Supervise staff which includes developing, evaluating, and setting goals and ensuring that on -site work 
hours are observed; ECF and school policies are followe d and enforced; certifications and licenses are 
maintained, and all trainings, team and core meetings ,and parent conferences are attended. 

8. Ensure that any  staff incidents and/or injuries are reported immediately and reviewed with the 

Principal and related documentation is completed as required. 

9. Conduct frequent formal and informal classroom observations to monitor teacher performance, 
implementation of lesson plans, and classroom management. 

10. Participate in school budget development, and monitor general overall budget performance. 

QUALIFICATIONS 
Education: Bachelor's degree and current California Special Education Teaching Credential.  
Experience: Two y ears teaching elementary and/or middle school special educations students, and two 

y ears supervising and/or mentoring professional level staff.  
Knowledge/Abilities/Skills: Knowledge of teaching strategies and current technology in the education 
field; Proficient in the use of MS Word, EXCEL, Power Point, Welligent and SEIS; and Effective written 
and verbal communication skills. 
 

SALARY 

Commensurate with experience. 
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WORK LOCATION 

5350 Machado Road, Culver City , CA  

HOW TO APPLY 
Qualified applicants may submit an employment application or cover letter and resume by mail, email, or 
fax  to: Exceptional Children's Foundation, 5350 Machado Road, Culver City , CA 90203,  hr@ecf.net, (310) 
391-1059. 
To learn more, v isit www.ECF.net and connect on Facebook atwww.facebook.com/ConnectwithECF. 

Exceptional Children's Foundation is an equal opportunity employer. All qualified applicants will receive 
consideration for employment without regard to gender, race, color, religious creed, national origin, age, 
sexual orientation, gender identity, physical or mental disability, and/or protected veteran status.  

 

******************************* 
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