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Update from the U.S. Department of Education

U.S. Department of Education Releases Report on Office for Civil Rights to Ensure
Educational Equity for All Students

The U.S. Department of Education's Office for Civil Rights released its fiscal year 2015 annual report
highlighting efforts during the last yearto protect students’ civil rights and increase education al equity
nationwide.

The report, Delivering Justice, cites examplesof OCR’s enforcement activitiesin 2015, including
processingarecord 10,392 civil rights complaints, opening more than 3,000 investigations, and reaching
more than 1,000 substantive resolutions with institutions that includedremedies orchanges designed to
protect students’ civil rights.

“OCR's workoverthelastyear has been absolutely pivotal to advancing the Department’s goal to increase
equity and opportunity for all students,” said U.S. Secretary of Education John King. “Through our
guidance, technical assistance, data collection, and investigatory work, the Department’s message to the
publicis clear: We are committed to working with and supporting schools to protect students’ civil rights
— and we will take action to secure those rights when necessary.”

“We in OCR are very grateful for the many steps that school communities committed to take inresolving
caseswithus over the past year,” said Assistant Secretary for Civil Rights Catherine E. Lhamon said.
“These agreements make good on the civil rights promises Congress has made to the nation’s students,
setting essential foundations for the educational opportunity thatis their birthright.”

The report describes how OCR’s complaint volumehas nearly doubled in the past decade —even as its
staffing level has decreased by 15 percent since 2005, reaching an all-time low last year.

Notable cases are profiled in the report, including some related to equitable access to courses and

educational opportunities, racial harassment, equal opportunity for English learners, bullying and
harassment, accessibletechnology for students with disabilities, and sexual harassment and violence.

Also covered inthe report —OCR’s workto provide technical assistance to educational institutions,
engage with stakeholders, administer the Civil Rights Data Collection (CRDC), and develop nine policy
guidance documents on key civil rights topics.

The topics ofguidance documents releasedby OCR in 2015included:

e Providingequitable access to educational resources.
Responding to bullying of students with disabilities.
Ensuring effective communication with students with hearing, vision, or speech disabilities.
e Offering single-sex classes or activities consistent with Title IXrequirements.
o Addressingtherights of English learners and limited English proficient parents.
e Designating and reviewing the important role of Title IX coordinators.
e Reiteratingthe applicability of civil rightslaws in juvenilejustice residential facilities. And,

e C(larifyinghow schools can implement federal health and disease prevention recommendations
without discriminating against students.

Later thisyear, OCR plans to release the results ofthe 2013-14 CRDC, the universal collection ofdata
from all public schools and districtsin the nation. The 2013-14 CRDC will include new information on the
following topics, among others:

e Availability offree or partial-payment preschool from school districts.
e Educational accessinjuvenile justice residential facilities.
e Civilrights coordinatorsin school districts.
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e Accessto distance education courses, creditrecovery, and dual enrollment programs. And,
e Chronic student absenteeism.

The mission ofthe Office for Civil Rights is to ensure equal access to education and to promote
educational excellence throughout the nation through the vigorous enforcement of civil rights. Among the
federal civil rightslaws OCR isresponsiblefor enforcing are Title VIofthe Civil Rights Act 0f1964; Title
IX of the Education Amendment Act of1972; Section 504 ofthe Rehabilitation Act of1973; and Title IT of
the Americans with Disabilities Act.

U.S. Departments of Education and Justice Reach Voluntary Settlement with Arizona
Department of Education to Meetthe Needs of English Language Learner Students

The U.S. Departments of Education's Office for Civil Rights and the U.S. Department of Justice's Civil
Rights Division entered into a voluntary settlement agreement with the ArizonaDepartment of Education
(ADE) under the Equal Educational Opportunities Act and Title VI ofthe Civil Rights Act of1964. The
agreement requires ADEto raise its English proficiency criteria to properly identify English language
learner (ELL) studentsin grades three through 12 and to properly determine when those students no
longer need language services. The agreement also requires ADEto ensure that Arizona public schools
offer language support services to thousands ofstudents who were prematurely moved outoflanguage
services or incorrectly identified as initially fluent English proficient from the 2012 -2013 school year to
the present.

The agreementfollows a separate settlement agreement with the United States on April 22, 2016, that
requires ADEto raise its proficiency criteria for identifying ELL students in kindergarten and to offer
language services to ELL students incorrectly identified as English proficient in kindergarten. That
agreement alsorequires ADEto ensure that ELL students who opt out of ELL services havetheir English
language proficiency assessed every yearuntil they are proficient in English.

"Today's agreement recommits the State of Arizonato fully serveall Arizona ELL students so they will
receive the services they need to be college and career ready,"said Catherine E. Lhamon, assistant
secretary ofthe U.S. Department of Education's Office for Civil Rights. "We are thrilled for the thousands
of students every year who will benefit from this critically important agreement."

"We commend Arizona's Superintendent of Public Instruction and ADEfor voluntarily agreeing to take
these important steps to ensure that ELL students are timely identified and receivelanguage services

critical to their academic success,"said Principal Deputy Assistant Attorney General Vanita Gupta, head
of the Justice Department's Civil Rights Division.

These agreements arise out ofthe departments'monitoring ofa 2012 settlement agreementwith ADE that
aimed to resolve the departments'findings that ADE had under-identified and prematurely removed from
ELL status and ELL services tens of thousands of ELL students between 2006 and 2012. As contemplated
in that 2012 settlement agreement, the departments and ADE resolved issues that aroseduring
monitoring with the agreements announced today.

The Equal Educational Opportunities Act requires stateand local education agencies to take appropriate
actionto overcome language barriers that impede students'equal participation in ins tructional programs,
and Title VI ofthe Civil Rights Act 01964 bans discrimination on the basis ofrace and national origin by
schoolsthat receivefederal funds. Enforcement of Title VI is also atop priority ofthe Department of
Education's Office for Civil Rights. Additional information about the Department of Education's Office for
Civil Rightsis available on its websiteat www.ed.gov/ocr/. Enforcing these laws is also a top priority of
the Justice Department's Civil Rights Division. Additional information about the Civil Rights Division s
availableonits website at www.justice.gov/crt.
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New Data Show Chronic Absenteeism is Widespread and Prevalent Among All Student
Groups

A new analysis from the U.S. Department of Education shows thatchronic absenteeism impacts students
in all parts ofthe country and is prevalent among all races, as well as students with disabilities. The first -
ever national comprehensive data collected on chronic absenteeism reveal that more than 6 million
students—or 13 percent ofall students—missedat least 15 days ofschool in the 2013-14school year. The
data paint a striking picture ofhow many students miss threeweeks or moreofschool each year.

To shine a light on these widespread challenges, the Department is debuting a new interactive website
showing the extentofthe crisisin terms ofgeography, ethnicity, disability status,and school level.

"Chronic absenteeism is a national problem,"said U.S. Secretary of Education John B. King Jr. "Frequent
absences from school canbe devastating to a child's education. Missing schoolleads to low academic
achievement and triggers drop outs. Millions of young people are missing opportunities in postsecondary
education, good careers and achanceto experience the American dream."

Many aspects ofthe analysis are sobering, including:

e Geography — Chronic absenteeism is prevalent in all parts ofthe country. The graphs represent
the areas ofgreatest concentration ofthe percentages of students missing three or more weeks of
school.

e Race & Ethnicity —Morethan 22 percent of American Indian students were chronically absent
in 2013-14, followed by Pacific Islanders,blacks, students oftwo or moreraces, Hispanics -
Latinos, whites, and Asians.

e SchoolLevel —High schoolstudents were absent the most—almost 20 percent—followed by
middle school (12 percent) and elementary school students (10 percent).

¢ Disability Status — More than 17 percent of students with disabilities were chronically absent
compared to 12 percent of students withoutdisabilities.

¢ Gender — Roughly 13 percentofboth males and females were chronically absent.

King released the new data and website at the Every Student, Every Day National Conference, the first of
itskind focusing on chronicabsenteeism that aims to support states, local school districts, schools, and
communities in their workto developeffective chronic absenteeism policy and practice; showcase how
schools can address the root causes ofthe problem; and strengthen the collaborative capacity of mu Iti-
agency early warning systems to link students to necessary interventions, programs,and preventative
services.

To addressthe concerns about the depth ofthe problem, the Obama Administrationlaunched Every
Student, Every Day: A National Initiativeto Address and Eliminate Chronic Absenteeism last fall in
response to recommendations put forth by President Obama's My Brother's Keeper Taskforce. Led by the
White House and the Departments of Education, Health and Human Services, Housing and Urban
Development, and Justice, the effortis aimed at combating chronic absenteeism and urging states and
local communities across the country to reduce absenteeism by atleast 10 percent each year. As part of
thisinitiative, 30 communities across the country have joined the My Brother's Keeper Success Mentor
initiative,an evidence-based effort which aims to reduce chronic absenteeism by connecting students who
are or atrisk of becoming chronically absent with trained school-linked caring adults and near-peers over
the nextthreeto fiveyears.

The new, national chronic absenteeism data are part ofthe 2013-14 Civil Rights Data Collection (CRDC), a
comprehensive look at conditions within over 99,500 publicschools across the country,or 99.5percent of

all public schools. The CRDC included data on all students from elementary, middle, and high school,
including students of color, students with disabilities. and students with limited English proficiency.

This week's CRDC release isthe firstin a series ofdata analyses from the 2013-14 CRDC that the
Education Departmentwill issue over the course ofthe summerand fall. To make these datamore
accessible and useful for parents, educators, policymakers and others, for the first time, the whole data file
is availableonline at CRDC.ed.gov.

NASET | Update fromthe U.S. Department of Education


http://www2.ed.gov/datastory/chronicabsenteeism.html?src=pr
http://www2.ed.gov/about/inits/ed/chronicabsenteeism/index.html?src=pr
http://www.ed.gov/news/press-releases/every-student-every-day-obama-administration-launches-first-ever-national-cross-sector-initiative-eliminate-chronic-absenteeism-our-nations-schools
http://www.ed.gov/news/press-releases/every-student-every-day-obama-administration-launches-first-ever-national-cross-sector-initiative-eliminate-chronic-absenteeism-our-nations-schools
http://www.ed.gov/news/press-releases/fact-sheet-new-cities-join-my-brother%E2%80%99s-keeper-success-mentors-initiative-combat-chronic-student-absences-and-drive-school-and-life-success
http://www.ed.gov/news/press-releases/fact-sheet-new-cities-join-my-brother%E2%80%99s-keeper-success-mentors-initiative-combat-chronic-student-absences-and-drive-school-and-life-success
http://www.ed.gov/news/press-releases/persistent-disparities-found-through-comprehensive-civil-rights-survey-underscore-need-continued-focus-equity-king-says
http://crdc.ed.gov/

NASET Special Educator e-Journal

The federal government has collected civil rights data about schools since 1968. As with previous Civil
Rights Data Collections, the purpose ofthe 2013-14 reportis to obtain vital datarelated to civil rights laws
requiring publicschools to provide equal educational opportunity.

Fact Sheet: New Cities Join My Brother's Keeper Success Mentors Initiative to Combat
ChronicStudent Absences and Drive School and Life Success

Statement by U.S. Secretary of Education JohnB.King Jr.:

“Itis extraordinary and inspiring that 30 communities across the country are participating in the My
Brother’s Keeper Success Mentor program. This nationwideeffort is changing outcomes for students and
demonstrating the power ofengaging communities in helping all children thrive,”said U.S. Secretary of
EducationJohn B. King Jr. “We congratulate all the students and the mentors who are leaders in this
workto end chronic absenteeism and help more students to reach their full potential.”

The White House and the U.S. Department of Education announced the names ofthe 20 new
communities thathave joined the My Brother’s Keeper (MBK) Success Mentors Initiative —for a total of
30 communities. The new communities are: Albuquerque, New Mexico; Baltimore,Maryland; Cleveland,
Ohio; Dallas, Texas; Detroit and Flint, Michigan; Fresno, California; Hartford, Connecticut; Indianola,
Texas;Jacksonville, Florida; Kansas City, Missouri; Los Angeles, California; Milwaukee, Wisconsin;
Minneapolis, Minnesota; Oakland, California; Orlando, Florida; Pittsburgh, Pennsylvania; Portland,
Oregon; Sacramento, California and the Pine Ridge Reservation.

MBK Success Mentors Initiative is a groundbreaking responseto the challenge of chronic student
absencesin our country. It aims to reduce chronic absenteeism by connecting over one million students
who are or at risk of becoming chronically absent with trained school-linked caring adults and near-peers
over the next 3-5years. The initiative is the nation’s first-ever effort to scale an evidence-based, data-
driven mentor model to reach and support the highestrisk students —using existing resources already
linked to schools,and the early warning metric of chronic absenteeism to drivestudent success. The
original ten cities that launched earlier this year include, Austin, Boston,Columbus, Denver, Miami-Dade,
New York City, Philadelphia, Providence, San Antonio and Seattle. In the past five months, these 10
communities have supported morethan 8,000 chronically absentstudents with success mentors.

New data from the Department of Education’s Civil Rights Data Collection, which collected student
absenteeism rates for the first time, revealed that 6.5 million students —13 percent ofall students—were
chronically absent from schools in 2013-14. Other studies show frequent absences from school can be
devastating to a child's future. The effects start early and spiral dramatically overtime. Children who are
chronically absent in preschool, kindergarten, and first grade are much less likely to read on gradelevel by
the third grade. Students who can't read at grade level by the third gradeare four times more likely to
drop out ofhigh school. By high school, regular attendance is a better dropout indicatorthan test scores.
A student who is chronically absentin any yearbetween the eighth and twelfth grade is seven times more
likely to drop out ofschool.

STATE Bags, a buy one giveone backpackbrand, is announcing that it will donate 30,000 backpacks in
the 30 MBK Success Mentors communities —and in partnership with Roc Nation —will engage artists and
athletesinraising awareness ofthe importance ofschool attendance. Theseevents will be led by child
development specialists who have successfully risen from at-risk neighborhoods themselves,and serve as
role model figuresto the children served. For every STATEbag purchased from June 8 to September 8,
one bag will be donated to students participating in the MBK Success Mentors initiativein the 30
communities.

Today, morethan 200 leaders from the 30 MBK Suc cess Mentors Cities will gather at the White House for
a national training summit to prepare Success Mentor “Ground Troops” for the start ofthe school year.
The summit participants will receive training in identifying and supporting students who are,or are at
risk ofbecoming, chronically absent from school —to help them succeed. U.S. Secretary of Education
John B. King, Jr., Kevin Durant, Pierre Garcon and STATE Bags’ Co-Founder, Scot Tatelman, will speak
about the importance of mentorships that drive successin school and life. Durant also will announce that
the MBK Success Mentors community that is the most successful in reducing student absenteeism over
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the nextyearwillbe the nextlocation to benefit from the Kevin Durant Charity Foundation’s “Build It and
They Will Ball” Courts Renovation Initiative.

The ExtentofChronic Absenteeism:

Chronic absenteeism, or missing at least ten percent of school daysin the school year, or amonth or more
of school,excused or unexcused,is aleading cause oflow achievement and a powerful predictor of which
students will eventually drop out ofschool. These rates are highestin our low-income communities, where
school offers the best opportunity out of poverty. Civil Rights Data Collection data released this week
demonstrates the extent ofthe chronic student absenteeism challenge in our nation. The data show that
6.5 million students — 13 percentofall students —miss almost amonth or more ofschool each year.

e Morethan 3 million high schoolstudents —or18% ofall high school students —are chronically
absent.
20% or more of American Indian or Alaska Native (26%), Native Hawaiian or other
Pacific Islander (25%), black (22%), multiracial (21%), and Latino (20 %) high school
students are chronically absent.
High schoolstudents with disabilities served by IDEA are 1.3 times as likely to be
chronically absent as high school students without disabilities.
20% of all English learner high school students are chronically absent.
e Morethan 3.5 million elementary school students —or 11% ofall elementary school students —
are chronically absent.
American Indian or Alaska Native and Native Hawaiian or other Pacific Islander
elementary school students are twice as likely to be chronically absent as white
elementary school students.
Black elementary school students are 1.4 times as likely to be chronically absent as white
elementary school students.
Elementary school students with disabilities served by IDEA are 1.5times as likely to be
chronically absent as elementary school students without disabilities.

The MBKSuccess Mentors Model:

MBK Success Mentors is the nation’s first-evereffort to scale an evidence-based, data-driven mentor
modelto reach and supportthe highest riskstudents. Mentors receive training to serve as motivators,
problem solvers, connectors, and advocates,and help them form supportive relationships, identify and
celebrate student’s strengths, promote their attendance every day, and connect them with the necessary
supportsto keep them ontrackand thriving. Mentors are typically assigned 3 -5 students as mentees, and
meet with students 3 times per weekinschool all year.

Inthe past five months, the original ten cities thatlaunched the initiative have supported more than
8,000 chronically absent students with success mentors.

The MBKSuccess Mentor Partners:
MBK Success Mentors buildson the Every Student, Every Day interagency campaign to eliminate
chronic absenteeism as part ofthe mandate ofthe President’s My Brother’s Keeper taskforce.

The effort also includes anational Ad Council parentengagementcampaign to elevatethe conversation
about the devastatingimpact of chronic absenteeism, specifically targeting parents of K-8th grade
students. Itis currently being rolled outon billboards, bus kiosks, and social medianationwide to alert
parents about the devastatingimpactofmissing just 2 days a month ofschool, which totalsa month of
schoolmissed.

This MBK Success Mentors modelis supported by a public-private network which includes the following
key U.S. Department of Education collaborators: Dr. Robert Balfanz of Johns Hopkins University’s
Everyone Graduates Center, the Ad Council, the Arnold Foundation, Attendance Works, the Center for
Supportive Schools, City Year,the Corporation for National and Community Service, MENTOR: The
National Mentoring Partnership, United Way, the Mott Foundation, Roc Nation, STATE Bags, and
Viacom’s Get Schooled.

About My Brother’s Keeper:
President Obamalaunched My Brother’s Keeperin February of2014 to address persistent opportunity
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gaps faced by boys and young men ofcolor and ensurethat all young people can reach their full potential.
Inresponse to the President’s callto action, nearly 250 communities in all 50 states haveaccepted the
President’s My Brother’s Keeper Community Challenge; more than $ 600 million in privatesectorand
philanthropic grants and in-kind resources and $1 billion in low-interest financing have been committed
in alignment with MBK; and new federal policy initiatives, grant programs, and guidance are being
implemented to ensurethat every child has a clear pathway to success fromcradle to college and career.

Federal Agencies Team-Up to Prom ote Diversity in Schools and Communities,and Narrow
Opportunity Gaps

The U.S. Departments of Education (ED), Housing and Urban Development (HUD), and Transportation

(DOT) are partneringto help state and local leaders increasediversity in their schools and communities,
and to narrow opportunity gaps.

“Diversity benefits all students in our schools,” said U.S. Secretary of Education John B. King Jr. “Our
schools,as well as our communities, should reflect the increasing diversity in our nation. Students who
attend diverse schools will be better prepared to live and work, and be active citizens in today’s world.”

“Access to opportunity starts with a safe, stable place to live and a quality education. We have a
responsibility to ensureour kids are getting the chance to reach their full potential, regardless of where
they live orwhat theylooklike. That’s why we’re committed to creating vibrant, diverse, and accessible
communities that serve as a platform for them to achieve their dreams,” said U.S. Secretary of Housing
and Urban DevelopmentJulian Castro.

“Diversity plays a crucial role in promoting innovation, fostering understanding, and encouraging hard
workin classrooms, offices, and communities across the country,” said U.S. Secretary of Transportation
Anthony R. Foxx. “But too many people lack the transportation options they need to pursue opportunities
like high-quality education, good-paying jobs,and affordablehousing. Expanding thesetransportation
optionsisafundamental first step toward promoting diversity in communities, while also giving more
people ashotatachieving the American Dream.”

This event builds on the Stronger Together proposal included in President Obama’s FY 2017 budget —this
voluntary program wouldsupport the development and expansion of new and existing, community-driven
strategies to increase socioeconomic diversity in America’s schools.

Ata congressional briefing today, Sen. Chris Murphy will announcethat he will introducelegislation that
also builds on the Stronger Together proposal, and supports the research on the positive impact of
diversity in schools and communities.

Research shows that diversity in schools and communities can be a powerful lever for promoting positive
outcomesin school and inlife. Working together acrosslocal education, transportation, and housing and
community development agencies, communities can help create and sustain access to high -quality
educational opportunities; decent, safe and affordable housing; and well -connected public transportation
networks and safer streets.

ED has supported school diversity inanumber ofways:

e ED, alongwith HUD and DOT, issued a jointletter today to state and local leaders calling on them
to worktogetherto createreal economic mobility and provide access to opportunities for every
child in every community by identifying and addressing barriers in their communities that hinder
socioeconomic growth and racial diversity.

e The Department's Investingin Innovation, Magnet School Assistance Program and Charter
School Program competitions includea focus on fostering diversity in schools. Today, King
announced additional efforts that would allow the Department to focus on socioeconomic
diversity in additional grant programs in the future, starting with fiscal 2016. The Department
published a new supplemental priority for discretionary grant programs that support
socioeconomic diversity strategies.
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e The Department has solicitedfeedback on supporting diversity as a strategy to turnaroundlow-
performing schools through its School Improvement Grants program.

e Socioeconomic diversity isnow a focus area ofthe Department’s Equity Assistance Centers. These
regional centers providetechnical assistance to school districts to promoteequal educational
opportunities.

Persistent Disparities Found Through Comprehensive Civil Rights Survey Underscore

Need for Continued Focus on Equity,KingSays

The U.S. Department of Education's Office for Civil Rights (OCR) unveiled new data from the 2013-2014
schoolyearshowing gaps that still remain too wide in key areas affecting educational equity and
opportunity for students, including incidents of discipline, restraint and seclusion, access to courses and
programs thatlead to college and career readiness, teacherequity, rates ofretention, and ac cess to early
learning.

U.S. Secretary of Education John B. King Jr. said that, despite significant work from districts across the
country, the persistent disparities shown in the new Civil Rights Data Collection—which collected data
from all public schools and school districts nationwide for the 2013 -14 school year—highlight the need for
a continued focus on educational equity, especially in the implementation ofthe new Every Student
SucceedsAct.

The CRDC, which collected student absenteeism rates for the first time, revealed that 6.5 million
students—13percent ofall students—were chronically absent from schoolsin 2013 -14.

While student disciplineoccursin high numbers and disparities remain significant, the 2013-14 CRDC
reveals thatout-of-school suspensions decreased by nearly 20 percent since2011-12, as moreschools find
alternativeways ofaddressing non-violent student behavior. But this progressis not occurring for all
groups ofstudents; the data show, that, in general,students of color, English learners, and students with
disabilities are, on average, disciplined more often than their classmates.

"The CRDC dataare more than numbers and charts—they illustrate in powerful and troubling ways
disparities in opportunities and experiences that different groups of students have in our schools,"said
King. "The Obama Administration has always stressed how data can empower parents,educators and
policy makers to make informed decisions about how to better serve students. The stories the CRDC data
tell us create the imperativefor a continued call to action to do better and close achievementand
opportunity gaps. Thisis one of the reasons I am excited by the opportunity offered by the new Every
Student Succeeds Act. It makes clear the obligation our schools and states have to ensure that all students
have accessto an excellent education that prepares them to succeed in college and careers. It also makes
clear that ESSA's Title I funds are to be used to providethe additional support needed to make that
happen."

"The CRDC data shines a spotlight onthe educational opportunities proffered, and denied, to our nation's
sons and daughtersin schools every day,"said Assistant Se cretary for Civil Rights Catherine E. Lhamon.
"We urge educators, researchers and the publicto join usin using this data to its full potential to support
studentsinrealizing theirs."

The Department releases the CRDC every two years to create transparencyaround the educational
opportunities and experiences of millions of public school students. Similar to the 2011-12 CRDC, the
2013-14 CRDC covers more than 50 million students enrolledin nearly every school and school district in
the United States.

Inaddition to chronic studentabsenteeism,the 2013-2014 CRDC collecteddata on several new topics for
the first time, including access to educational programs in justicefacilities; availability of distance
education, including online courses; the presence o fswornlaw enforcement officers in schools (including
schoolresource officers); availability of partially or fully cost-subsidized preschool; and whether the
district has a civil rights coordinator.
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The CRDC measures access to early learning programs. Schools are required under federal law to provide
special education and related servicesfor preschool-age children with disabilities. But more than halfof
school districts are offering preschool above and beyond what is required. More than 85 percent ofth ose
school districts are providing those services at no costto families. Unfortunately, the remaining school
districts are charging families to attend, whichisaburden to low-and middle-income families.

Key data points ofnote follow and are included in the CRDC First Lookdocument.

Studentdiscipline

e Nationwide, 2.8 million K-12 students received one or more out-of-school suspensions—which is
a nearly 20 percent decrease from the number of out-of-school suspensions reported twoyears
ago.

e Black preschool children are 3.6 times as likely to be suspended as are white preschool students.

e Inkindergartenthroughthe 12thgrade, black students are nearly four times as likely to be
suspended as are white students. Black students also are nearly twice as likely to be expelled—
removed from school with no services—as are white students.

e Studentswith disabilities are more than twice as likely as students without disabilities to be
suspended in K-12 settings. They alsorepresent two-thirds of students who are secluded from
their classmates or restrained to prevent them from moving —even though they are only 12
percent ofthe overall student population.

e The Administration has made reforming school discipline one ofits top priorities. Last July, the
My Brother's Keeper Taskforce convened 40 school districtsfrom across the nation to the White
House to announce new commitments to encourage alternatives to suspension and expulsion.
The Department of Education's # RethinkDiscipline campaign is aimed at raising awareness of the
long-term damage suspensions and expulsions do to children. The campaign also highlights
alternatives to those practices and has prioritized some ofthese alternatives through the final
grant competition ofthe Investing in Innovation fund. The Administration has also had an
important focus on eliminating expulsion and suspension in early learning settings, and released
the first Federal policy statement on this issue, with recommendations to states and local early
childhood programs, in 2014.

Accessto advanced courses

e Morethanhalf ofhigh schoolsdo not offer calculus, four in ten do not offer physics, morethan
onein four do not offer chemistry, and morethan one in five do not offer Algebra IT, which is
considered a gateway class for successin college.

e By many measures,some student groups are morelikely than others to miss out on these
opportunities:

Only a third of high schools with high blackand Latino enrollmentsoffer calculus,
compared to 56 percent ofthosethat servelow numbers ofblack and Latino students.
Lessthan half the high schools with high black and Latino enrollments offer physics,
while two in three high schools that have low numbers ofblack and Latino student offer
physics.

English learners have disproportionately low participation rates in Gifted and Talented
Education (GATE) programs: while English learners are 11%ofall studentsin schools
offering GATE programs, fewer than 3% of GATE students nationwide are English
learners.

Black and Latino students also participate at lowerrates in Gifted and Talented
Education (GATE) programs. Although black and Latino students make up 42 percent of
students enrolled in schools that offer GATEprograms, they are only 28 percent ofthe
students who participate in those programs.

Girls are underrepresented in some advanced coursework such as physics, but notin
otherssuch as calculus.
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Teacher and Staffing Equity

e 10 percentoftheteachersinschools with high numbersofblackand Latino students are in their
firstyear ofteaching, compared to only 5 percent in schools with low numbers ofblack and Latino
students.

e 11 percentofblackstudents, 9 percentofLatino students and 7 percentof American Indian or
Alaska Native students attend schools where more than 20 percent ofteachers are in their first
year ofteaching, compared to 5% ofwhite students.

e Morethan 2o percentofhigh schoolslackany school counselor.

e 1.6 millionstudents attend a school with a swornlaw enforcement officerbut not aschool
counselor.

Today'srelease is the firstin a series of data analyses from the 2013-14 CRDC that the Department will
issue over the course ofthe summerand fall. To make these data more accessibleand useful for parents,
educators, policymakers and others, for the first time, the whole data file is available online at the CRDC
website at thisaddress.

One group that plans to use the new data is the nonprofit GreatSchools, which reachesmore than halfof
U.S. families with school-age children with school information each year. Using the CRDC, GreatSchools
aimsto build a richer set ofindividual school profiles that shed light on student access to educational
opportunity, with a particular focus on equity. Specifically, the group hopes to spotlight access to rigorous
coursework, college readiness milestones, studentabsenteeism, discipline rates, athletics participation,
and counselors-per-student.

"The unique national scale, school-level information and transparency that the CRDC offers can help
drive meaningful conversations from the kitchen table to the principal's office to a school board meeting,"
said Matthew Nelson, ChiefOperating Officer of GreatSchools. "GreatSchoolsis proud to partnerwith
Secretary King and the Department of Education in making this information accessible to American
families, educators and policy-makers to shine the light on educational opportunity for all students."

The federal government has collected civil rights data about schools since 1968. As with previous Civil
Rights Data Collections, the purpose ofthe 2013-14 reportisto obtain vital datarelated to civil rights laws
requiring publicschools to provide equal educational opportunity.

FACT SHEET: Supporting Dual Language Learnersin Early L.earning Settings

Statement by U.S. Secretary of Education JohnB.King Jr.:

“The number ofchildren ages 5 to 17 inthe U.S. who speak a language other than English at home has
more than doubledin the past three decades. These home languages are an asset that should be valued,
and research shows that supporting bilingualism from early ages can have wide ranging benefits, from
cognitive and social advantages early in life, to long-term employment opportunities and competitiveness
in the workplace. This statement is part of ED's ongoing commitment to ensure that duallanguage
learners, including immigrants and refugees, have access to high quality supports, which is especially
important as we celebrate Immigrant Heritage Month.”

The White House is announcing a new Federal policy statement from the U.S. Departments of Health and
Human Services and Education on bettersupporting ourcountry’s youngest dual languagelearners
(DLLs) in early childhood programs. The Obama Administration will be joined by public and private
sector organizations that will also announce new commitments to support DLLs. Additionally, the White
House, in collaboration with Too Small to Fail and Invest in US, is holding aregional convening today at
the United Way Center for Excellence in Early Education in Miami, FL to highlight the importance of
supporting ourcountry’s DLLs in early childhood programs.

Data indicate that aboutone in five school-aged children speak alanguage otherthan English athome, a
figure that has more than doubled in the past few decades. Estimates suggest thatthis number may be
evenhigher forlearners under the age of six; for example, nearly a third of children in Head Start
programs are DLLs. Research with young DLLs clearly reflects that children’s bilingual skill development
promotes overalllanguage developmentand should be encouraged.
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The Federal policy statement being released today recognizes the cultural and linguistic assets ofthis
population ofchildren, and providesimportantresources and recommendations to the early childhood
field to ensure that our nation’s early education programs areaccessible to thesefamilies, and t hat they
appropriately foster the learning and developmentofthislarge and growing groupofchildren. Today’s
announcements also mark progress on the President’s My Brother’s Keeper Initiative, which aims to
ensure that allyoung people, including children ofcolor, can reach their full potential.

Collectively, today’s Federal actions include:

¢ A New Federal Policy Statement on More Effectively Supporting Dual Language
Learnersin Early Childhood Programs: The U.S. Departments of Health and Human
Services (HHS) and Education (ED) will release a Federal policy statement on supporting DLLs in
early childhoodsettings. The statement includes comprehensive policy recommendations to
States and to early childhood programs.Italso recommendsthat States and local communities
worktogetherto ensurethat all early childhood programs are welcoming and linguistically
accessible to families of DLLs, foster children’s emerging bilingualism and learning more broadly,
and support the early childhood workforcein building their capacity to stimulatethe learning of
DLLs.

¢ A NewDLL ElectronicToolkit for Programs, Early Educators, Child Care Providers,
and Families: The new DLL Toolkit, released by HHS’ Office of Head Start, includes free
resourceson supporting the learning and development-including dual language development - of
DLLs at home, in early learning settings, and in the community. The DLL toolkit will be available
at no cost to all early childhood programs, including all Head Start programs, which serve more
than 300,000 DLLs every day. The toolkit will also be disseminated to home visitorsin all 50
States supported by the Maternal Infantand Early Childhood Home Visiting program,and the
families they serve.

Additional Announcements Made at Today’s Convening Include:

¢ TooSmallto Fail,in partnership withthe Early Learning Coalition of Miami- Dade
and Monroe County and Univision will launch a new citywide “Talking is Teaching: Talk,
Read, Sing” public awareness campaign in Miami, with an emphasis onreaching familiesof
young DLLs. The campaign promotes early brain and language development by encouraging
parents to engage in meaningful activities with their young children starting at birth --like
countingtoes while giving a bath or singing a song while changing a diaper. Miamiis the seventh
community with which Too Small to Fail has partnered, with three more expected this summer.
Too Small to Fail also promoted a set of parent and early educator resources developed in
partnershipwith HHS and ED—- in both English and Spanish - to encourageparents and early
educatorsto talk, read, and sing with young DLL's in their home language.

e FirstFive California willannouncethat they are developing a $16 million DLL Pilot to identify
effective culturally and linguistically responsive strategies to better support young children who
are DLLs. The pilot will focus on three priority areas while ensuring they arescalableand
implementable across California’s multi-lingual early learning settings. The strategies include:
professional development for early educators and program directors on successful teaching
strategies and curricula approaches to promotedual language acquisition; proven practices to
partner with families of DLLs; and appropriate child and program assessment tools.

¢ The University of Washington’s Institute for Learning and Brain Scienceswill release
anewreportonbilinguallanguage learning in young children. The report showcases the
Institute’s latest studies demonstrating that the baby brain is fully capableoflearning multiple
languages at the same time. The report also describes major milestonesin bilingual language
learning and highlights the cognitive benefits ofbilingualism, including enhanced abilities to
control attention, think flexibly, and update information in working memory.

e TheCivilRights Project at the University of California Los Angeles willrelease anew
research briefoutlining the economic benefits ofbilingualism in a global economy. The report
includes findings that suggest that the average differencein earnings between a children who lose
their home language,compared to those who keeptheir homelanguage and becomebilingual, is
more than $5,400 annually.

NASET | Update fromthe U.S. Department of Education



NASET Special Educator e-Journal

¢ TheNational Head Start Association will partner with Head Start programs across the
nation, business bureaus, and local chambers of commerce, to develop and widely disseminate a
toolkit to promotetwo-generation best practices that support the parents of DLLs in areas such as
job training, enrolling in adult education pro grams, and accessing English language courses, in
order to fosterfamily stability and promote child wellness. The toolkit will include a review ofbest
practice examples from Head Start programs that aresupporting two generation approaches for
children who are DLLs and their families, and guidance for how to replicate the bestpractices
acrossthe country.

¢ New Americawill release anewreportciting the significance ofincreasing the linguistic
diversity ofeducatorsin the early childhood workforce. The report highlights the gap between the
proportion ofchildren who speakalanguage other than English at home, and the proportion of
educators who speak alanguage otherthan English fluently. The authors outline a comprehensive
research agenda to identify the barriers to increasing linguistic diversity in preschool through
third grade settings, and the best strategies to move forward.

These actions build on President Obama’s broader agendato expand access to high quality early
education for all children. Over the courseofthe President’s time in office, he has:

e ImprovedandExpanded Head Start:For over50 years, Head Start hasbeen at the heart of
America’scommunities. From oururban and rural neighborhoods, to ourfarmworker
communities and tribal nations, it has played animportant role in thelives of morethan 32
million children and their families. The Obama Administration hasinvested an additional $4
billioninthe program, and implemented important reforms to raise Head Start’s standards, focus
onschoolreadiness results, and promote accountability, including the launch ofa new process
designed to ensure that only the most capable and highest quality programs receive Head Start
grants. Head Start and Early Head Starthave grown by an additional 40,000 children in the years
since President Obama tookoffice.

¢ LaunchedthenewEarly Head Start-Child Care Partnerships:Research indicates that
gapsin development begin to form as early as the first year oflife. Through the President’s
signature Early Head Start-Child Care Partnerships,we have expanded access to high quality
early learning opportunities to more than 30,000 additional infants and toddlersin 275
communities across America by creating strong partnerships between our Early Head Start
grantees and child care providers thatserveyoung children. These Partnerships are building early
learning capacity and infrastructurein the neighborhoods across our country thatneed it most-
and for our children who need it most. To date, these grants are working to enhancethe quality of
1200 child care centers and more than 600 family child care homes across the country.

¢ Launchedthe Maternal Infant and Early Childhood Home Visiting Program: In
2009, President Obama launched the MIECHV program to support pregnant women and families
and help parents with young children tap the resources and hone the skills they need to raise
children who are physically,socially, and emotionally healthy and ready for school. To date, the
MIECHV program has provided 2.3 million home visits, reaching nearly 150,000 families across
all 50 States, the District of Columbia, and five territories.

e Signedanewandimproved child carebillintolaw and put forward abold plan to
expand access to high quality affordable child care:In 2014, President Obama signed a
landmark Child Care and Development Block Grant reauthorization intolaw, marking a
significant step forward inimproving ourchild care system.The new law makes important
reformsincluding shoring up standards that help ensure our children are safe and healthy while
they are in child care and ensuring continuity ofservices. It also increases the amountoffunding
states can use to increase the quality oftheir child care systems. A few monthslater, during his
State of the Union address, the President put forth alandmark child care proposal that would
guarantee all eligible families with young children have access to affordable, high quality child
care. The proposal would also ensure that child care workers have greater access to training and
higher education—-and commensurate with new competencies, higherand more fair
compensation.
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e Investedin High Quality Preschool and Proposed a Bold Plan to Expand Access to
all 4-year-olds: Inhis 2013 State ofthe Union Address, PresidentObama proposed alandmark
planthat would ensure that all 4-year-olds from middle-and low-income families have access to
high-quality preschool. Since his call to action, 38 states and D.C. have increased funding in their
public preschool programs, investing an additional $1.5 billion, and totaling almost $7 billion in
investments this year alone. Beyond these state investments, the President has dedicated $750
million-through his signature Preschool Development Grant program -in high quality preschool,
so that 230 high-need communities can providemorethan 100,000 additional children with
access to preschool.

¢ LaunchedtheRacetotheTop-Early Learning Challenge (RTT-ELC): The Obama
Administrationinvested over $1billionin 20 States through the Early Learning Challenge,a
competitivefund that enabled states to increase the quality oftheir early education programs, to
establish higher standards acrossprograms and to provide critical links with health, nutrition,
mental health, and family supportfor our neediestchildren. By Decemberof2014, more than
200,000 children with high needs are enrolledin the highest quality state -funded preschool
programs across the 20 States, and nearly 230,000 children with high needs are enrolled in the
highest quality child care programs. This effort has also helped to almost doublethe numberof
early childhood programs participating in initiatives to improvetheir quality in those 20 States.
This effort has also helped to almost doublethe number ofearly childhood programs participating
in initiatives to improve their quality in those 20 States.

¢ InDecember2014,the White House held the Summit on Early Education where
President Obam aannounced over $ 1 billion in new public and private investments
for early education. More than $330 million in new actions from corporate and philanthropic
leaders and $7750 million in new Federal grants were announcedto support early education. The
President also released a Playbook to offer strategies for local leaders to develop and expand early
education in their communities.

Proposed ESSA Regulation Supports Well-Rounded Education, Protects All Students

Ina major step toward implementing the new Every Student Succeeds Act (ESSA) and providing
important clarity for parents, students, and educators about the newlaw, U.S. Secretary of Education
John B. King Jr. today announced proposedregulations to implementthe law’s accountability, data
reporting, and state plan provisions. The regulations would replace the narrow, one-size-fits-all approach
that defined ESSA’s predecessor, No Child Left Behind (NCLB), with new flexibility for states and
districts; amore holisticapproach to measuring a quality education that will help prepare all students for
success; and strong protections to ensurethe progress ofall students. It also reinforces ESSA’s strong
commitment to transparency and ensures meaningful engagement and an active rolefor parents,
teachers, students, community leaders, and otherstakeholdersinimplementing the newlaw. The
proposed regulations themselves were informed by extensive input from a diversegroup ofstakeholders.
The Department of Education (Department) participated in well over100 meetings and events and
received hundreds of public comments prior to the release ofthe regulations. The Department will
encourage additional feedback on the proposal from parents, teachers, and other stakeholders through
the public comment period, and looks forward to receiving suggestions for improvements to the proposed
regulations.

“These regulations give states the opportunity to work with all oftheir stakeholders, including parents,
and educatorsto protect all students’right to a high-quality education that prepares them for collegeand
careers, including the most vulnerable students,” Secretary of Education John B. King Jr. said. “They also
give educators room to reclaim for all oftheir students the joy and promise ofa well -rounded educational
experience.”

ESSA givesstates and districts the opportunity to move beyond NCLB’s reliance on narrow measures of
school success so that they canreimagine and redefine accountability for their schools in amore holistic
way that supports a high-quality education and equal opportunity for all students, and ensures they are

learningto college- and career-ready expectations.
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To that end, the proposed regulations build on the statutory language by ensuring the use of multiple
measures ofschool success based on academic outcomes,student progress, and school quality, reinforcing
that all students deservea well-rounded education that prepares them to succeedin collegeand careers.
Along with many stakeholders, the Department is eager to move towards this new, broadervision of
accountability that goes beyond just test scores as soon as possible. The regulationsalso uphold ESSA’s
critical civil rights protections and enhance equity for historically underserved students by including all
students and each individual subgroup in decisions related to school support and improvement. This will
mean that meaningful action is taken in places where whole schools or groups ofstudents are falling
behind, and that states provide clearand transparent information on critical measures ofschool quality
and equity to parents and community members. Where NCLB prescribed top-down interventions for
struggling schools, the Department’s proposed regulations provide flexibility for schools to implement
evidence-based,locally-designed solutions to support and improve struggling schools. It also defines a
clearrole for parents, families, teachers, principals, and other stakeholders in the developmentand
implementation of state and local plans, and the school improvement process.

In additionto implementing the law’s accountability components, the Department’s proposed regulations
would help statesin the implementation ofthe new data reporting requirements in the law, as well as
promotegreater flexibility in states’ ability to consolidate state plans to meet the needs ofall students.

Inorderto deliveron ESSA’s goal of empowering students, families, and other stakeholders with quality
information, the proposed regulations ensurethat states consult with parents to design state and district
report cards so that they provide easily accessible, meaningful,and clear information to families on
student progress and school quality. ESSA requires that state and local report cardsincludearobust set of
information for parents and the publicabout school performance, while also affording states flexibility to
include additional information. Finally, the proposed regulations streamline requirements for
consolidated stateplansto reduceburden and duplication while offering the flexibility for states to
coordinate across programs and think comprehensively abouthow to improve educational outcomes for
all oftheir students.

Key features ofthe proposed regulations include:

A More Comprehensive Picture of School Success

Replaces NCLB’s narrow definition ofschool success based primarily on mathematics and English
language arts test scores with flexibility for states to take a broaderview ofwhat makes for a successful
school

e Allowsstatesto set their own ambitious goals and measurements ofinterim progress, provided
those goalstake into account the improvement necessary to close achievement and graduation
rate gaps.

e Includesindicators ofacademicachievement, graduation rates (for high schools) or academic
progress (for elementary and middle schools), and progress towards English language proficiency.

e Createsthe opportunity for states to select newindicators ofschool quality and studentsuccess,
while ensuring that those indicators:

Measure the performance ofall students in all public schools (including publiccharter
schools);

Demonstrate variation across schools;

Allow for comparisons between subgroups of students; and

Arelikely to increase graduation rates or academic achievement.

e Promotesaccountability in a format that is easily understandable by parents, requiring a
comprehensive rating for each school based on the state’s indicators, to providea clear picture of
a school’s overall standing; while also providing them with a more nuanced picture ofschool
success through reporting on individual indicators.

e Requiresstatesto considereach subgroup ofstudents separately to ensurethat each student
group is meaningfully included in the state’s accountability system.

e Ensuresthatstatesinclude all public charter schoolsin their accountability sy stems.

o Allowsstatesto update their accountability sy stems as they are ableto include new measures in
their indicators.
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T ailored Support for Struggling Schools

Maintains our commitment to every child, aligned with the law, by guaranteeing meaningful action
where wholeschools or groups of students within schools are struggling; replaces the prescriptive
interventions of NCLB with locally designed, evidence-based strategies to fit schools’
unique circumstances.

Clarifies the types ofschools that are identified in the state’s accountability sy stem.
Schoolsidentified for comprehensive support and improvement are:
» The bottom fivepercent of Title I schoolsin the state based on their ratings;
= High schoolswith on-time graduation rates below 67 percent; and
= TitleI schools with chronically low-performing subgroups that havenot
improved after receiving additional targeted support.
Schools must be identified for comprehensive support and improvement at least once
every three years.
Schoolsidentified for targeted support and improvement are:
» Schoolswith asubgroup performing as poorly as students inthe bottom 5
percent of Title I schools (identified at least every three years); and
»  Schoolswith a consistently underperforming subgroup, as defined by the state,
based ontwo or more years ofdata (identified annually).
Eliminates the prescriptive interventions required by NCLB, allowing states, districts, and schools
to select evidenced-based strategies based onlocal needs and circumstances.
Involves parents, educators,and other stakeholders in developing improvement plans.
Emphasizesidentifying, and addressing, critical resource inequities.
Prioritizes school improvement funds to the schools that need the mosthelp and ensures states
provide a solid base offunding for schools, proportionate to the need for intervention.
Givesstatestime for an orderly transition to the new provisions for the 2017-2018 school year,
while preventing a gap in supports for students and critical information for parents.

The Department also is announcing approximately $10 million in technical assistance funds to help states
and districts focus onlow performing schools.

Better Datafor Parents and Com munities
Ensuresthat families and stakeholders have clear, robust, and consistent information needed to engage
meaningfully in their education systems.

Ensures that parents are consulted in designing State and district report cards and that report
cards are made publicbefore the end ofeach calendar year.

Provides new transparency around vulnerable subgroups of students, including children in foster
care, English language learners with disabilities, and long-term English language learners (those
who have not gained English proficiency within a period offive years oftheir initial
identification).

Gives states flexibility to design their own report cards while ensuring that key information such
as student achievement, graduation rates, and other critical indicators ofschool quality, climate,
and safety are easily accessible to parents and the public.

Clarifies how students with the most significant cognitive disabilities who earn alternate diplomas
may be included in graduation rate calculations.

Ensures more transparencyaround resource equity measures.

Includes newinformation regarding district- and school-level expenditures to ensure
transparencyaround educational spending; and postsecondary enrollment, so parents and
educators know whether students are prepared for and enrolling in college.

Streamlined,Consolidated State Plans to Eliminate Duplication

Encourages meaningful stakeholder engagement and planning across programs to enhance educational
equity, improve studentoutcomes, and give every child access to a quality, well-rounded education that
prepares them forsuccessincollege and careers

Requires broad, robustengagementwith a diversegroup of stakeholders, as state plans are being
developed and implemented.
Reinforces equitable access to a full range ofeducational supports for all students.
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e Builds uponstates’ Educator Equity Plans by asking for plans to support and develop excellent
educators,including how states will ensure subgroups of students have equitableaccess to
effective, in-field, and experienced teachers, especially in our highest-need schools.

For a more comprehensive description ofthe Department of Education’s proposed regulations, see a chart
about howthey compare to NCLB, read a summary ofthe regulations or the full Noticeof Proposed
Rulemaking. The NPRM will be on public display with the Federal Register starting on Thursday, May
26th, and canbe accessed directly on ourwebsite at www.ed.gov/essa. Therewill be a 60 day public
comment periodstarting May 31 through August 1. The Department welcomes comment from all
interested parties on the proposed regulations.
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NCWD: Intersection: Navigating the Road to Work

NCWD/Youth to present at 28th Annual Postsecondary Disability Training Institute

On June 7-10,2016, NCWD/Y outh will present at the Postsecondary Disability Training Institute in
Philadelphia, PA. Sponsored by the Center on Postsecondary Education and Disability at the University
of Connecticut, the Training Institutehelps professionals learn more about issues involving college
students with disabilities. NCWD/Y outh, Onondaga Community College, and the Department of
Labor's Office of Disability Employment Policy (ODEP) will co-present Using Career Developmentand
Individualized Planning Strategies to Increase College Success with Onondaga Community College
The presentation will highlight practices from several NCWD/Y outh resources, including Making My
Way through College: A guide for Students with Disabilities. NCWD/Y outh and ODEP will also
present a poster session on Family Engagement for Y outh with Disabilities in Postsecondary
Education featuring the Supporting Families of Students with Disabilities in Postsecondary Education
Info Brief.

ODEP Selects Theme for 2016 National Disability Em ployment Awareness Month

ODEP hasselected the themefor 2016's National Disability Employment Awareness Month (NDEA M)
- #InclusionWorks. Observed in October, NDEAM is a nationwide campaign celebrating the skills and
talents workers with disabilities bring to ourworkplaces. Led nationally by ODEP, NDEAM's true spirit
lies in the many grassroots observances held nationwide every year. Each spring, the themefor the
year's celebration is announced to help organizations and groups plan their events. The hashtag theme
is intended to spur both individuals and groups to postimages and stimulate discussion on social
media about the many ways "inclusion works."

ETA Releases App to Help Youth Plan T heir Careers

On May 26, the Employment and Training Administration (ETA) in the U.S. Department of Labor
released GetMy Future.org,a mobile-friendly web application. GetMy Future.org helps youth to plan
their careers, search and apply for jobs,and explore theirlong-term higher education and
postsecondary training options. Young adults and providers of employment services helped develop
GetMyFuture.org.

ED Releases Draft ESSA Regulations

On May 26, the U.S. Department of Education released draft accountability regulations to implement
the Every Student Succeeds Act (ESSA) of 2015. The new regulations would require "comprehensive,
summativeratings"for K-12 schools but not mandate any specific weighting systems for individual
accountability measures. The regulations would also clarify that schools can choose indicators of school
quality and student success that go beyond accountability measures for test scores and graduation
rates.

DOL Releases New Overtime Rule

Earlier this month, the U.S. Department of Labor released a new Overtime Rule to reflect the intent of
the Fair Labor Standards Act. This new rule ensures that workers who make up to $47,476 can earn
overtime pay ifthey work more than 40 hours per week. The protections for the Overtime Rule cover
4.2 million workers. DOL has announced a time-limited non-enforcement policy for certain providers
of Medicaid-funded services for people with intellectual and developmental disabilities (I/DD).1/DD
service providers for residential homesand facilities with 15 or fewer beds will have until March 17,
2019 to comply with the new Overtime Rule.
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DOL Announces Grants for Developing Job and Leadership Skills of Disadvantaged
Youth

The U.S. Department of Labor's Employmentand Training Administration (ETA) announced $80
million in new funding to support and expand YouthBuild programs aroundthe U.S. YouthBuild
enablesyoung adults withouta high school diploma to learn critical job skills in construction while
charting their path to continuing education and economicindependence. Grants awarded through this
new funding opportunity to providers ofeducation and employment services will range in size from

$7 00,000 to $1.1 million. These grants derivefrom ETA's ongoing implementation ofthe Workforce
Innovation and Opportunity Act.

FCC Seeks Comments on Video Described Programming

The Federal Communications Commission (FCC) seeks comments on proposals to expand the amount
of and accessto video described programming for consumers who are blind or visually impaired.
Comments are due on or before June 27,2016;reply comments are due on or before July 26, 2016.
Moreinformation about the proposed ruleand how to submit comments is availablein the Federal
Register.

Federal Government Creates Native One Stop Website

NativeOneStop.gov launched recently in an effort to provide American Indians and Alaska Natives with
online access to federal resources and programs. NativeOneStop.gov is a partnership of many Federal
agencies and organizations. Resource categories includeyouth, education, food, employment, loans,
and environment.

American College of Physicians Releases Toolkits to Facilitate Health Care T ransitions

The American College of Physicians published disease-specifictools for young adults in transition to
help them successfully achieve optimal self-care. All ofthe tools contain a transition readiness
assessment for pediatric clinicians, a medical summary and transferrecord, and a self-care assessment
for adult clinicians. Currently tools are availablein the following subspecialties with more to be added
overtime: general internal medicine, cardiology, endocrinology, gastroenterology, hematology,
nephrology, and rheumatology.

Brookings Institute Releases Report on Employment and Disconnection among Youth

The Brookings Institute hasreleased anew report titled Employmentand Disconnection among Teens
and Young Adults: The Role of Place, Race, and Education. Thisreport describes an analysis of
employment trends among teens aged 16-19 and young adults aged 20-24.1t also compares these age
groups with adults aged 25-54. The Brookings Report makes use of microdata from the Census
Bureau's American Community Survey.

It'sNot Too Lateto Attend the 2016 Family & Com munity Engagement Conference!

The Institute for Educational Leadership's Family and Community Engagement Conference will be
held in Pittsburg Pennsylvania on June 20-June22. This conferenceis designed to support all those
committed to high impact, evidence-based family and community engagement strategies regardless of
role. Students, families, teachers and other educators, school and district administrators, and th ose
working in or with community-based organizations will encounter multiple examples of quality
program practiceand in-depth exploration that links what we know works from research with
successful approachesin avariety of school and community contexts. Highlighting leadershipat all
levels and excitinglocal workin Pittsburgh, the 2016 conference will offer varied perspectives while
examining how schools and communities around the country are realizing mutual goals and
maximizing impactthrough productive family-school-community partnerships.
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NCWD/Y outh will be presenting on Putting Youth and Families in the Driver's Seat: Navigating a
Path from Schoolto Career and YouthACTing 4 Change with Family & Adult Partners.

NCWD/Youth Blog Posts

NCWD/Y outh'sblog features currentand relevant information relatedto: the Guideposts for Success,
Youth Development and Leadership, Innovative Strategies, Professional Development, and more!

Latest blogpost: Building on Success: Celebrating the Launch ofthe New Right Turn Program Sites

NCWD/Y outh Celebrates National Foster Care Month and National Mental Health Awareness Month!

Checkoutsome ofourrelated blogs from the archive:

e Spotlight on National Foster Care Month

e InTheir Own Words: Former Foster Y outh Advocate for Improved Policies

e Cat Videos, Game of Thrones, and Mental Health?

e Progressnot Perfection: One Young Womana€™'s Mental Health RecoveryJourney

e Transition Challenges Facing Youth with Mental Health Needs (Part1 of3)

e Identifying Youth with Mental Health Needs: Warning Signs & Appropriate Screening (Part

20f3)
e InnovativeStrategies for Supporting Youthwith Mental Health Needs (Part3o0f3)

20
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Kick ‘Em and Oh Yeah

By Craig Parker

Iam a busaide on a special-needs bus. Inthat, I am nothing.
Iam abusaide ona special-needsbus. Inthat, I am everything.

Where an individual lands between these two evaluation bookends de pends not onluck. It dependson an
array offactorsno algorithm can factor. Special needs students possess a multiplicity of talents,
limitations, and challenges as wide as Texas and as deep as the Marianas Trench. I, onthe other hand,
possess only two talents: napping and loving my wife.

There are two male, wheelchairstudents on the Sarasota County, Florida bus where I work. Both students
have physical disabilities, which means each is trapped in hisown body. Neitherofthem canreally speak,
so this writer tried to incorporatean ever-present longing with their desire to communicate.

Chair-dancing.

Chair dancing hasbeen around aslong as there have been beasts ofburden. Genghis Khan allegedly chair-
danced as hishorse galloped across Asia—although the peoples he conquered werenot big fans ofhis
moves.

My initial attempts to chair-dancefor the two wheelchair students were met with disdain. Fortunately for
me, these two travelers could not escape my stationary cavort—since each was anchored to their bus-berth
by five belt straps.

Itherefore had akept audience with these two young teenageboys, aged twelve and thirteen. I created a
(some would say ridiculous) numberofchair-dances that I would perform in rapid fashion: 1) swim; 2)
Spiderman; 3) jerk; 4) handsin the air; 5) window wash; 6) wave; and 7) chair-dance flamenco. These
attempts at stationary escapades wereinitially met with all the enthusiasm of watching paint dry. I was
undeterred, though. Like agood mold, I grow on people.

Finally, one ofthe students—let’s call him Tommy —responded to my efforts. Tommy has cerebral palsy
and birth defectsinboth hisarms and legs, so there isnot a wide range of motion for him to express.
However, inresponse to my chair-dance gyrations over time, he began to raise his forearms and wrists up
in front ofhis chestin a clear dance-move. Simultaneously,he would stretch his neck skyward like an
E.T.-protégé and—with great effort—smile while emitting an audible “Oh yeah,oh yeah.” It was
immediately apparent what this young boy’s nickname must be.

Oh Yeah.
What of the other wheelchairbusrider (let’s callhim Ernesto)? Ernesto’s nicknamehas a story as well.

When one brings a wheelchair student aboard the school bus, each wheel ofthe chair must be secure d to
its station viaa strap. I was knelt down in front of Ernesto, attaching the left -front strap to its station.
Suddenly, Ernesto’sright leglaunched out and kicked me rightin the head. From that moment on, there
was only one name by which this young boy would be called.

Kick ‘em.
To commemoratehis nickname, I thought up a Craigy rap:

Kick ‘eminthe head
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Kick ‘eminthe eye
Kick ‘emonthe cheek
Kick ‘emonthe chin....
Keep onkickin’‘em
Keep on kickin’‘em
Kick ‘em.

When this rap ended, Kick ‘em often grinned a toothy grin,spread his arms out like wings, and shook
them vigorously. I tookthat asasignthathe approvedofmy rap. However, it could have simply been a
physical expression ofhis wish to throttle me to unconsciousness. When it comes to special-needs
students, it’s allin the discernment.

Oh Yeahislikewise a study in discernment, and I havemy own rap for him:
Iseethetrees

Iseethe sky

Iseethe streetsigns

Iseethesprinklers....

AndIsay

Oh yeah,ohyeah

Oh yeah,ohyeah.

Atthe scintillating conclusion ofthis rap, Oh Yeah grins his coy grin and raises his forearms and wrists in
front ofhis chest. I take this gesture as asign of approval. Of course, it could be that Oh Y eah would like
nothing more than to punch me in the face.

Oh Yeah’slimbs allow only alimited amount ofbody movement. Over amonth’s time, however, one can
visually observe a physical improvement in Oh Yeah’srange of motion. The other day, Oh Yeah picked up
his rightleg; T had not seen that before. He may not be throwing a baseball anytimesoon, but Oh Yeah is
making progress.

Travelling through our own horse-blinder lives, we would all like to make progress as well. Y et we often
find ourselves shackled to sadness. The laundry list ofinjustice and mendacity is long. We see sadness
every dayin a multitude of ways. However,this sadness need notextendto the view ofa passing special -
needs bus. For inside may be the likes ofKick ‘em and Oh Y eah. Two students, going through life,
engaging in two things we all want to experience.

Laughing and chair-dancing.
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Effective Teaching Practices in an Inclusion Classroom
By

Paola M. Esquijarosa

Florida International University

Introduction

Educationis changing periodically, whether it is in the classroom, the administration, the school itself, or
the educational laws. Over the past fifty years, education has changed dramatically. Our classrooms, our
teachers, our school, our laws have taken a turn and headinginto the 21 st century but what does that
mean? Our educational world is full of technology and new laws that directly affectthe schools across the
United States.

Inthe past, special education was seen in very negative light. Many ofthosewho re considered to have a
disability re not treated equally, werenot receiving an education, and were, at times, placed in special
places where they were to be treated for their illness. Over time, people started to stand up for themselves
and eventually new educational laws came about. Some ofthese laws protect the rights ofthose who have
disability and othersentitlethem for a free and appropriateeducation (FAPE) and are able to receive
services under the Individuals with Disabilities Education Act (IDEA) (Ryndak, Taub, Jorgensen,
Gonsier-Gerdin, Arndt, Sauer, Ruppar, Morningstar, & Allcock, 2014). Those students with a disability are
now able to have an education in the Least Restrictive Environment (LRE), which tends to be general
education classroom. When the general education classroom includes students who havea disability, this
makes the classroom an inclusive classroom. Inclusion has gone through many changes since it was first
introduced. At first, researchers concentrated on howinclusion would it be accessed and what are the
outcomes but now, researchers areasking different questions in order to determine how to make
inclusion moreeffective (Foster & Pearson, 2012).

The inclusive classroom is now a very common classroom setting that can be seen across different schools
in the United States and other parts of the world. Thoughinclusive classroomshave many benefitsfor the
students, many teachers struggle with their teaching practices in the inclusive classroom. Some teachers
are not certified in special education, which canlead to many problems in the inclusive classroom. Other
teachersfeel that thereisalackofresources, professional development, support, and time to meet every
students’needsin the classroom. Many teachers also experiencelow self-efficacy when working with
students who havea disability, which then can reflect the students’ outcomes in the classroom (Sharma,
Loreman, &Forlin, 2011). Though they are negative cogitations to inclusion, thereare positive outcomes
when the teaching practices ofthe teacher(s) are effective in the classroom environment. Thereare
different effective teaching practices out there that can help teachers,who do not feel that their practices
are the best for this particular type of classroom. By exploring different teaching practices for the
inclusion classroom, teachers are going to be able to effectively choose what works for them in their
school, haveahigher self-efficacy, and have a better outlook on the inclusion classroom and the benefits it
hason the students and onthe teacher.

Inclusive Teaching Practices and Models

Since inclusion has comeabout, there hasbeen alot ofresearch inregards to inclusive practices and
models. When inclusion isimplemented in a school, there tends to be co-teaching, which is two teachers
in the classroom (Scruggs, Mastropiere, &McDuffie, 2007). Usually, oneteacher is the general education
teacher while the otheris the special education teacher. Thereare about five different types of models that
canbeused in the inclusive classroom that all involve co -teaching but in different ways. The firstis one
teach, one assist,which means that the general education teacher will teach the entire class while the
special education teacher will go around and assist those with special needs (Scruggs, Mastropiere,
&McDuffie, 2007). The nextone is station teaching or it can be thoughtofas centers,which is where each
teacherisincharge ofastation where they can meet the needs ofthe studentsin small groups(Scruggs,
Mastropiere, &McDuffie, 2007). Parallel teaching is another m odel where both teachers are teaching at
the same time with different class groups (Scruggs, Mastropiere, &McDuffie, 2007). Alternative teaching
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involves one ofthe teachersto take a group of students to a different location so that he/she can work
with them in specialized instruction (Scruggs, Mastropiere, &McDuffie, 2007). The last model is team
teaching, which means that bothteachers are equally involved and share teaching responsibilities
(Scruggs, Mastropiere, &McDuffie, 2007). Depending on the preferencebetween the general education
teacher and the special education teacher it isimportantto remember thatin orderfor these co-teaching
modelsto be effective, they haveto worktogetherin orderto meet the needs ofall the students with and
without disabilities. Researchers havefound that co-teachers are lacking administrative support, planning
time, training, and compatibility (Scruggs, Mastropiere, &McDuffie, 2007). This shows that co-teaching
canbe effectivebut these factors affect inclusion and co-teaching as a whole. Collaboration is one ofthe
keysto the success ofinclusion and having effective practices in the classroom.

The teaching practices that have been used in the general education classroom tend to be more directed
towards those without disabilities. When making the change between the general education classroom
into an inclusion classroom, teachers might not know whereto begin or what strategies to use that benefit
everyonein the classroom. One way is to talk to the special education teacher for sometips and strategies
to use with the specific classroom in question. This is where the support from otherteachers and
administration should come in so that teachers’self-efficacy won’t decrease. Through a research study, it
was found that a teacher’s self-efficacy has threefactors that were found that affect the self-efficacy ofa
teacher (Sharma, Loreman, &Forlin,2011). The three factors include: efficacy to use inclusive instruction,
efficacy in collaboration, and efficacy in dealing with disruptive behaviors (Sharma, Loreman, &Forlin,
2011). The inclusive instruction is intertwined with knowing what inclusive strategies to use in the
classroom and having the knowledge to incorporate these strategies successfully.

There are many different teaching strategies that can be used for the inclusive classroom but it is
important that these strategies are known to be effective. The teaching strategies that are effective look
into a student’s needs. Inteaching strategies, a very effective method is using differentiated instruction.
Differentiated instruction is meeting the students where they areand the teacher being able to design
lessons based on where they are. Differentiated instruction allows teachers to use different types of
assessments,lesson, and learning activities so that the student will be able to learn and grow (Stanford &
Reeves, 2009). By having differentiated instruction, the teacher is able to provide the students with
support and motivate themto getting where the students need to be academically.

One of the other effective teaching strategies to use is called Universal Design for Learning (UDL). UDL is
a teaching strategy thatallows all students to access the general education curriculum and all students are
able to demonstratehow they know the information in many different ways (Sailor & McCart, 2014). In
UDL, there are three multiple means that are the basis ofthe entire framework. These are: multiple means
of representation, multiple means ofexpression,and multiple means ofengagement (Sailor & McCart,
2014). Multiplemeans ofrepresentation means that the teacher will demonstrate the information from
the curriculum in different ways (Sailor & McCart, 2014). For example, ifthere is a deafstudent in the
classroom, the teacherwill have to use visuals and subtitles of the information for the student to be able to
access the information. Multiple means ofexpression means that the students havethe opportunity to
express the information they have learned in different ways, such as a project, oral exam, written exam, or
a presentation (Sailor & McCart, 2014). Multiple means ofengagement means that the students are able
to keep engaged with the material by having motivation, having time to reflect, or being ableto create
goals for themselves (Sailor & McCart, 2014). By using UDL in the classroom, the teacher is able to reach
all students and allows the students to havechoices instead ofbeing told what to do.

Assistive Technology

Asinclusionistaking place in many different schools around the United States, there arealso many
developmentsin technology and in our 21stcentury learning environments. Due to the progress our
society hasmade inregards to technology, there are now many new devices that help students gain access
to the curriculum in the classroom, which is called assistive technology (Judge, Floyd, &Jeffs, 2008).
Assistive technology is a type of technology that assists those with special needs to be able to
communicate, engage, interact, learn,and move (Judge, Floyd, & Jeffs, 2008). Assistive technology
incorporates both low-tech and high-tech technologies, which means thatlowtechis alow cost while
high-techis ahigh cost. There aredifferent low tech and high tech resources out there for the different
needsinthe classroom. In the inclusive classroom, there are different needs for all the students.
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Inorderto be prepared, you can keep an assistive technology toolkit in the classroom. This toolkit
implements the threedifferent multiplemeans of UDL and are available in the classroom at all times
(Judge, Floyd, & Jeffs, 2008). Afterresearchers did a survey, they found that teachers recommended
certain tools to alwaysbe included in the assistive technology toolkit (Judge, Floyd, & Jeffs, 20 08). Some
of these toolsinclude: visual schedules, picture communication sy mbols, weighted vests, pencil grips,
slant boards, talking books, and more (Judge, Floyd, & Jeffs, 2008). By have a variety of assistive
technologies available, it allows an increase ofthe effectiveness ofan inclusion classroom, which can raise
a teacher’s self-efficacyand improvethe overall outlook ofinclusion.

Conclusion

The inclusion classroom has many different elementsinvolved in order to make I an effective classroom.
Overall, collaboration is one ofthe key elements to making the classroomeffective. This does not only
mean collaboration with special education teachers but whoever isinvolved in the child’s life. The other
key isbeing able to meet the needs ofall the students and learning what strategies are effective. By
implementing collaboration and effective strategies, teachers are able to raise their self-efficacy. The only
problem isthat teachers need to feel supportedby administration and their school as well as being able to
have enough knowledge and planning time. By incorporating professional development, offering
resources, and providing teachers time to plan, then the overall outlook ofinclusion will change for the
better.
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Buzz from the Hub

All inform ation and more details of the information below can be found at:
http://www.parentcenterhub.org/repository/buzz-april2016/

New Resources in the Hub

Developmental Foundations ofSchool Readiness for Infants and T oddlers.

This Research to Practicereportfrom the U.S. Department of Health and Human Services summarizes
theresearch on developmentduring the first 3 years oflife; highlights areas that are foundational for
schoolreadiness and later school success; and describes how providers can support the development of
schoolreadinessininfants and toddlers.

Effective Literacy Interventions | Webinar.

Has your state selected “literacy”as an important target for improving outcomes for students with
disabilities? Ifso, thiswebinar ofthe REL Mid-Atlantic is for you! Learn what the research says aboutthe
effectiveness ofliteracy interventions and how teachers can offer literacyinstruction that meets arange of
student needs. The webinar also discusses how school leaders can support effectiveliteracy programs.

Technology in Education: An Overview.
Keep up to date with how technology is being used in education and get answers to questions such as:

What is personalized learning? 1-to 1 computing? Blended learning? How is online testing evolving? How
are digital materials used in classrooms? And much more...

Spotlight on...ESSA Resources

The recent passage ofthe Every Student Succeeds Act —ESSA —ensures thatloads ofdecisions must be
made at the state level asto how to implement the law. So being well informed about ESSA is an ongoing

priority for Parent Centers. Here are several new resources on the law to go with CPIR’s resource page
on ESSA.

Education Week’s Overview ofthe ESSA.
One of the best overviews you’llread, nicely broken down and explained.

PT A Resources for Familieson ESSA.
Checkout the many briefs offered on Parent Teacher Association’s website that summarize the titles of
ESSA and stress family engagement.

ESSA and Students with Disabilities: Analysis & Com ments.
The Advocacy Institute and the Center for Law and Education examine several key provisions of ESSA
along with comments ofhow the provisions may impact students with disabilities.

The New Education Law: 6 Things to Know.

From NCLD’s Public Policy & AdvocacyTeam, this succinct article focuses on the 6 important things for
parents to know about the newlaw, with emphasis on how it affects students with disabilities and the
need for parental involvement and advocacy.

Resources You Can Share with Families

This section ofthe Buzzidentifies useful resources you might share with families or mentioninyour own
news bulletins.
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Summ er Fun Camp Directory.
From the Federation for Children with Special Needs, this directory includes links to over 200 camp
websites serving children with disabilities.

Physical Educationfor Students with Disabilities.

Justupdated page from Wrightslaw! Ifyour child has a disability and an IEP, the school must provide
physical education as part ofyour child’s special education program. This includes providing
accommodations and modifications (as needed),or it may mean providing adapted physical education.

Checklist: What to Ask the School Before ChoosingaT ool or Device.

This checklist includes multiple questions that parents might ask the school aboutassistive technology
(AT)options for their child with a disability. The questions are organized into three sections: (1) AT and
Your Child’s Needs; (2) Assessmentof Assistive Technology; and (3) Assistive Technology Settings and
Situations.

Options and Planning for College: For Families.

Do youserve families who want to learn more about the possibilities for their sons or daughters with
intellectual disabilities to attend college? This self-paced modulefrom Think College! describes college
options, identifies how college is different from high school, discusses the changing roleoffamilies once
students arein college, and offers strategies for families and students on how they may navigate those
differences.

Resources Just for Parent Centers: More Facts at
Your Fingertips

Significant Turnoverin State Education Leadershipin 2015.

This newreport details the changes that took placeacross the countryin 2015and early 2016 in 4 key
state leadership roles: Governor, State Boards of Education, Chief (leader ofthe K-12 system), and State
Higher Education Executive Officer (leader ofthe postsecondary system). This makes it critical that
education stakeholders such as parents, community leaders, and business leaders be a consistent voice for
keeping expectations high and improving student performancein their communities.

How to Look at Your Datato Address Disproportionality | Webinar.

Disproportionality in discipline rates can be abarrier to student engagement and school completion. This
webinar from the REL Mid-Atlantic and the Technical Assistance Centeron Disproportionality can help
Parent Centers and others become more familiar with using data to identify disproportionality;
identifying root causes of disproportionality in discipline rates; and analyzing existing policies and
practices to address disproportionality.

Best Practices for Engaging Youth with Disabilities.

This 7 -pagebriefcomes from the Iowa Developmental Disabilities Council with extensive inputfrom the
ID Action Youth Advisory Board. It begins with an overview of youth engagement bestpractices, discusses
essential components ofyouth-serving programs,and concludes with considerations for working with
youth with disabilities.
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Are We Ready to Have Teachers with Learning
Disabilities?

A Study of School Principals’' Observations

Heidi Flavian, Ph.D.

Achva Academic College

Abstract

For decades,lawmakers, parents, and educators have advocated for including students with learning
disabilities (LD) and addressing their needs within the education sy stem. However, LD-related challenges
do not vanish with age; consequently, for college and university graduates with LD, the issue of inclusion
begins again when they reach the job market, including when they want to becometeachers. The success
ofinclusionrelies on the society’s readiness to changeand to acceptpeople with a variety of difficulties in
all areas oflife. This study focuses on school principals'views regarding the hiring ofteachers with LD.
Apparently, although principals understand the variety of ways students with special needs shouldbe
included, they still struggle with the idea ofincluding teachers with LD.

Are We Ready to Have Teachers with Learning
Disabilities?

A Study of School Principals' Observations

The inclusion of people with special needs is an ongoing process thatbegan early in the twentieth century
and has spread around the world in a variety ofways. The process is not, and probably never will be,
complete. Each time anewtype ofspecial need isrecognized, society as a sy stem faces a new challenge.
This is because the inclusion of people with special needs isnot ajust a phrase or aslogan;rather, itisa
practice that affects society at large. The inclusion approach is a principle that leads to the creation ofan
inclusiveand caring society. Inclusion is practically expressed as the reciprocity between people with
special needs and the rest of society. When people are willing to accept those with special needs as capable
of contributing to their social environment and not as amere burden on society, then inclusion is on the
right path (Kozminsky, 2003).

Overthelast thirty years, the inclusion ofstudents with special needs in the education system hasbeen
encouraged by lawmakers, parents, and educators. Although schools are continuously improving the
processes forinclusion, the process in society in general has not evolved accordingly (Flavian, 2011). Thus,
special needs that are readily visible are more easily accepted and accommodatedthan are special needs
which are notimmediately detected, such as learning difficulties.
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Although for the most part, children with LD are included and are able to study with their peers
throughout theirschool years, when they seekadmission into higher education programs in order to
become teachers, they are often frowned upon or discouraged, ifnot openly rejected. Nevertheless, over
thelast decade, someteachers with special needs have begun teaching in mainstream schools, but this
pathis notopento all (Green & Storm, 2010).

Learning Disabilities

The concept of'learning disabilities"indicates difficulties and/or disorders that interfere in the process of
acquiring basicacademicskills, such as reading, writing and math. These disorders are caused by
dysfunctional neurological processes related to the developmentoflanguage, visual perception, and
attention. Their manifestations can range from minordisorders,which can be overcomethrough hard
worktargeting specific learning goals, to major disorders that arebest addressed by studying in specially -
devised programs (Chandler, 2010). According to the DSM-5 (Paul, 2013), LD can affect a variety of
academic skills; assessments are initiated when a student’s performance is significan tly lowerthan
expected ofthe pertinent age group. In addition, other difficulties that often accompany LDinclude low
self-esteem, behavioral problems, and difficulties in adjusting to school orwork settings.

Inaddition to the general goals ofimparting knowledge and introducing students to unfamiliardomains,
schools aim to provide students with the tools needed for cognitive,emotional, and social self-
development. Teaching students with LD necessitates the use ofteaching and learning strategies that can
help them meet and overcome the constant challenges and barriers that the LDmight pose. Given that
learning disabilities do not diminish over one’s lifespan, the acquisition of proper learning strategies
increases the ability of people with LD to study, organizetheir time, and deal with everyday tasks and
assignments. Moreover, thesetools give them the opportunity to identify theirstrengths and to learnhow
to use them when facing specific learning difficulties.

Adaptations for Learning and Professional Training

Modified learning programs are developed in schools to provide students with LD the opportunity to
graduate with their peers (Flavian,2010). The same academic adjustments can be offered in the processof
professional training, aslong as the modifications do not detract from the level of professionalism.
Teachersintraining need to become experts in the domains they teach, while studying pedagogy and the
didactic approach to teaching. In order to manageteaching others, teacher-trainees with LDneed to
master extra skills related to self-management, class management, teaching strategies and the use of
certain technologies in the classroom. Not surprisingly, people with LD training in any domain or
profession can develop and become very effective workers in their respective fields, provided they have
received the necessary support and acquired helpful and complementary strategies with which to meet the
related challenges (Gerber, 2012).

Fewresearchers (Stacey &Singleton, 2003; Leyser, 2011) havestudied the challenges adults with LDface
ona daily basisand have addressed the type ofadjustments that they require in their workplace in order
to be able to succeed like everyone else. Likewise, the process ofincluding teachers with LD at scho ols
requires the support and understanding ofcolleagues, supervisors and others, who are prepared to take
into account the needs ofthese teachers. Affording these professionals the adjustments they require
would ensure theirinclusion in the schools and in the workforce, and thus would be beneficial notonly for
the student body at the schools, but also for the development ofa more just and equitable society.

The currentstudy attempted to investigate ways to make the process ofinclusion teachers with LD as a
viable goal for Israeli schools, by examining the attitudes ofschool principals. More specifically, the
purpose ofthe study was to explore ways to help conduct inclusion efficiently and not automatically, so
that this practicemight truly havea social-educational impact.
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Research Questions

The main goal of this study was to betterunderstand principals'views regarding the challenges and
advantages schools face when opting to include teachers with LD as members of their school's educational
staff. Gaining an understanding ofthe principals’ views may be helpful both in preparing teacher -trainees
with LD to enter the job market after graduation, and in preparing the school -community and the work
environment in which they will be included.

Three main questions guided this study:

e What are the school principals'attitudes to inclusion in general, and to the inclusion ofteachers
with LD in particular?

e Do theschool principals experience any difficulties or dilemmas about hiring candidates with LD
toteachintheir schools, and ifso, what are they ?

e What advice might the school principals have for teachers with LD?

Methodology

Participants

This study included 10 principals of public, state-funded schools. These schools operate under the aegis of
the Ministry of Education and therefore they areobligated to followto a core curriculum. Students are
assigned to these schools according to their place ofresidence, precluding any option to choosea
preferred school. Nine ofthe participants were principals of ordinary public schools, while one ofthem
was the principal ofa special-education school for children with complex learning disabilities.

School principals selected for participation in this study met the following criteria: had 10 years of
experience teaching in state-funded schools; held a Master’s degree in a field related to educational
leadership; had worked in their current position for at least three years; and expressed their willingness to
participate in this study on a voluntary basis. The 10 schools are located in five different cities, and the
school principals werenot informed ofthe identity ofthe otherparticipants.

Given the fact that the school was already following the governmental mandate regarding the inclusion of
people with disabilities in the workforce, there was no need to specifically inquire whether other members
ofthe school staffapproved ofthe inclusion ofteachers with LD.

Materials and Procedures

This study used a qualitative methodology in all stages, from data collection through context analysis and
culminating in the final conclusions. Each ofthe 10 principals participated in an in-depth, individual
interview, whichwas led by two interviewers working simultaneously and employing open ended
questions. While one interviewer was engaged in conversation with the interviewee, the role ofthe second
interviewerwas to mind the direction and development ofthe conversation, making sure that all
questions wereaddressed and all aspects ofthe issue were sufficiently explore d (Shkedi, 2011).

The following opening question was used in all of the interviews: "From your perspective as principal, tell
us what you envision for your school". Using the answer as a point of departure,the interviewers
developed a discussion,during which interviewees revealed their key educational values and attitudes
towards the inclusion ofchildren and adults with special needsin school and in society in general. The
interviewerthen introduced the issue ofteachers with LD.
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Asprincipals did not consent to have the interviews recorded, notes were taken during the interviews,
transcribed in full at the conclusion ofeach interview, and then submitted to context analysis, which was
conductedseparately by three researchers. The analysis focused on identifying concepts and criteria that
could help emphasize the essential views ofthe principals. Next, all threeresearchers discussed their
findings, in preparation for the next interview. Therefore, although the basicinterview questions had been
formulated in advance, prior to each subsequentinterview, a few unique questions were added.

Following the 10thinterview, the three researchers jointly analyzed the aggregated context as awhole.In
addition, at the end ofthe study, researchers offered to share results with the participantsin orderto
integrate their insights as part ofthe study and to learnifthey had other points of view to present. Only
two principals agreed. The leading-researcher met with each ofthem for an hour, explaining the data-
analysis process and the conclusions. Feedback from both participants strengthened the researchers'
conclusions.

Results and Discussion

This study is based on information collected through in-depth,individual interviewsheld with 10 school
principals, in order to add new information that could help moreefficientinclusion ofteachers with LD.
Although some ofthe staffhiring decisions are madeby regional supervisors, principalsusually optto
interview prospectivenew teachers so they can better prepare for the school year. Therefore,
understanding principals'overt and covert views couldhelp reveal the potential advantages of (as well as
potential obstacles to) the inclusion ofteachers with LD.

Nowadays, children with various special needs, including LD, are integratedinto mainstreamschools and
are directed to specific academic, behavioral or emotional programs. Therefore, it was not surprising to
find that all the principals in the study were familiar with the concept of "learning disabilities"and with
the adaptations these students need in order to succeed in school. Moreover, they all agreed thatwhen
children’s special needs are unrelated to either emotional or behavioral difficulties, the entire student
body benefits from the inclusion. Only one principal, who was the head ofa special-education school,
presented a slightly different approach: "although it is very important to include students with special
needsinschools, itismore importantto find the right schools for them that have teachers with special
training and who can teach them despite theirdifficulties".

Unexpectedly, although all participants were familiar with the notion of LD and with the successful
outcomesrelated to the learning processes they experience and the special strat egies they acquire, the
principals found it hard at first to accept the fact that adults with LD might wish to become teachers. The
principals’attitudes towards inclusion wereless enthusiastic when the issue ofteachers with LD was
introduced.

In answering the question regarding the inclusion ofteachers with LD in schools, all the principals raised
four mainissues: advantages, challenges, teachers'responsibilities, and principals'responsibilities.

Advantages of Including Teachers with LD

The advantage mentioned by all principals was that teachers with LDcould serve asrole models for their
students. One ofthe principals explained the advantagethus:

Students who have difficulties at school easily giveup on themselves. But if their teachers
could speak frankly about their own experiencewith LDand emphasize that successis
possible, as they themselves can attest, students might be motivated to keep trying.

Allprincipals voiced the same idea, highlighting the fact that by sharing theirown experiences, teachers
could develop strong interpersonal relationships with their students, which could serve asa source of
encouragement for these students.

Bothresearchers (Vogel,2003 and Flavian, 2011), and the principals who were interviewed in this study
mentioned that teachers with LD, who are constantly awareofthe strategies they need to implementona
daily basis, are likely to integratethem automatically throughout the teaching process and by doing so,
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demonstrate the practical effects and the importance ofusing such strategies.In addition, teachers with
LD may be more aware than their professional peers ofthe need to integrate a variety oflearning
strategiesin their lessons, a practice which isundoubtedly helpful for all students, and not only for those
with LD.

Another advantage mentioned is that teachers with LD may be particularly aware ofand considerate
towards students with LD. As one of the interviewees said: "I really think that teachers with LD havea
kind ofradar...itislike... if they reflect on their ownlearning difficulties, they can recognize their
students'learning difficulties before students developextreme feelings of frustration". Anotherprincipal
said "sometimes they can detect LDbetter than professional diagnosticians can". This advantagehasa
positiveeffect on the teaching process overall, sincea teacher who can understand the source ofthe
difficulty can help accordingly.

Challenges to the Inclusion of Teachers with LD

After expressing the important advantages teachers with LDmay have, all participants pointed out that
teachingisavery stressful and complex taskthat demands efficientorganization and planning, two skills
which people with LD often find challenging. Participants said that "it is not an acceptable situation to
have ateachers who cannot planlessons ahead oftime and teach accordingly", and "how can teachers
teach time management ifthey cannot manage it for their own needs?"In these and other similar
comments, the principals indicated that, in their view, teachers who cope poorly with their own LD
challenges are likely to havedifficulty handling the demands ofthe job. Nevertheless, all principals agreed
that referring to the above challenges as the school-community's challenges rather than as pertaining
solely to the individual teacher would be generally beneficial for the practice and goals ofinclusion.

Teachers' Responsibilities

There isno question that teachers'responsibilities encompass everything associated with students'
learning processes and class management. Therefore, unsurprisingly, only a few ofthe principals said that
it did not matter to them whetherteachershad LD, as long as the teaching and learning processes were
proceeding efficiently. One participant said "teachers are responsible for theirstudents'learning....they
should do whateverisneeded in orderto ensurelearning amongall”, and another statedthat "they [the
teachers] knew well before they began theirtraining that they had LD; it was their decision to choosea
professionthat would challenge them on a daily basis". While it is rational and understandable to demand
that teachersbe responsible for the entire learning process and the social dynamics in the classroom, the
principals’reactions quoted here focus only on the degree to which the teachers handlethe disability,
ignoring the potential roleofa supportive work environment.

In contrast,therewere two principals who emphasized that "the major responsibility teachers haveis to
know what they do not know and to ask for whatever support they need". For teachersin general, not to
mention for teachers with LD, such self-monitoring constitutes an integral partoftheir professional
responsibility. Costello and Stone (2012) emphasize that people with LD often have a low sense of self-
efficacy, which may preventthem from asking for help.

Nonetheless, people with LDwho choose to becometeachers have a responsibility to overcome whatever
obstacles or inhibitions they might face in orderto fulfill their duties as mand ated by the job and the
situation. One participant expressed the sentiment underlying the perspective ofthe two principals
quoted hereinamore direct manner, saying that "teachers with LDcannot use their LD as an excusefor
not doingtheirjob".
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Principals' Responsibilities

The question of principals’ perceptions regarding their own responsibilities vis -a-vis the inclusion of
teacherswith LD was not posed to them directly; instead, the views on this issue implicit in their replies
were highlighted in the context analysis. All the principals referredto their responsibilities in response to
a direct question asking whetherthey would hire a teacher with LD: "I cannot hire a teacherifI am not
sure she would be suitable for the job. I have a responsibility towards the children and their parents", or,
'"T am not sure I would like to have teachers on the stafffor whom I would need to do all the organizational
work. I cannotbe responsible for their duties".

Despite the negative approach that might be understood from the above quotes, itisreasonablethat a
principal would not like to hire any candidate who could not meet the demands ofthe job. A more
practical, and perhaps positive, view was expressed by one ofthe participants, who said “ifI hire a teacher
with LD, I need to preparemyselfand the rest ofthe staff, since in order to benefit from all the advantages
this teacher can offer, we would need to extend support and help when needed. It is our responsibility to
bereceptive to all".

A prominent but confusing finding was that although principals overall agreed that society has a
responsibility to includeeveryone in the work placewithout discrimination, and although they expressed
their conviction that peoplewith LD should not feel shy to be open about it —as thisapproach could help
the teachers cope with the challenges —some ofthe principals strongly recommended that teachers with
LD avoid talking about their struggles.

Maybe, the fact that one openly talks about LDmight deter principals [from including teachers with LD
in theirstaff] ... maybe they [teachers with LD] should do their best withouttelling, and shouldreveal
this only afterthey have proven themselves in the professional arena.

This view is confusing also because it is inconsistent with the previously-mentioned statements that
emphasized that teachers with LDshould ask for help and support from theircolleagues when needed.
Therefore, there is no consensus among school-principals in regard to how teachers with LD should act
while confronting their difficulties.

Summary, Conclusions and Recommendations

The inclusion of people with special needs in general and with LD in particular is a humanistic value that
acknowledges society’s responsibility to care for everyone, as well as the potential ofeveryindividual to
make a positive contribution to society in a variety of ways. This value is most apparentwhen adaptations
to the environmentfor the purpose ofinclusion are integral to the cultural milieu, ratherthana
superficial response to animposed rule.

With this caveat in mind, we turn to consider the findings ofthe current study. On the one hand, the
principalsinterviewedin this study understood the benefits to be gained by including teachers with LD on
the staff, yet on the otherhand they also expressed hesitations about hiring them. These contradictory
feelings suggest that the developmentofpreparation programs for inclusion ofteachers with LDmay be a
more timely strategy than drafting and enforcing new rules.

Recognizing the fact that each person has strengths and weaknesses leads students with LD to recognize
their own strengths,and empowers them to deal with the LD-related difficulties by finding the
appropriate strategies that suit them (Flavian, 2011). Throughouttheir school years, students with LD
learnto adoptlearning strategies that can help them succeed in all aspects oflife. This experience
translates into a particular advantagein assuming the role ofeducational leaders. More specifically, the
reflective process of observing one’s own functioning and selecting the mostsuitable strategies for a given
situationis a worthy model for all students.
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Teachers need to make sure that every one oftheir students knows how to study, and can understand and
implement the materials learnt. School principals who participated in this study also agreed that teachers
with LD, who are aware oftheir own difficulties and have had to develop theirown unique methods of
learning, could apply this experience and, thus, may have a facility for devising practical solutions for
students with LD. Itis likely, as the principals in this study noted, that teachers with LDare well -equipped
and uniquely qualified to guide students with LDto identify the source oftheir difficulties and find
effectivecoping strategies. Moreover, these principals also agreed that offering proper support and
guidance to teachers with LDwould help these teachers maximize theirabilities when planning lessons
and implementing their knowledge and experience, for the benefit ofall students.

The advantages presentedherein regarding the inclusion ofteachers with LD in the school's educational
staff highlighted aspects of professional teaching that are not typically studied in teacher-training
programs. Although becoming a role model for students is one ofthe values teacher-trainees are taught
throughout theirteacher-training programs, from the findings ofthis study we canlearn that the subject
ofteachers'role-modeling and its effects should be studied further. The principals suggested that teachers
with LD should share with their students their own personal experiences as students with LD, in order to
become significant role models. These principals believe that ifteachers share their personal st ories of
LD-related challenges and successes, students willlook up to their teachers and feel encouraged, which in
turn will strengthen their resolve to facetheir own (LD-related or other) personal challenges. Another
aspect ofprofessionalism that emerged from this study relates to teachers'ability to detect and
understand students'academic difficulties. In addition to the common expectation ofbeing an expert in
the domain one teaches and to knowhow to teach,school principals believe that teachers with LD can
offer an additional type ofexpertise, thanks to their daily struggle with their LD. Guided by their own
experience, teachers with LDmay be able to not only to detect the type of difficulties theirstudents
encounter,but also to help them managetheir academictasks by integrating learning strategies in their
lessons, from which all students stand to benefit.

The main advantage ofincluding teachers with LDis that it is expected to help inculcate an essential
social value. Educators need to remember and to remind others that beyond the personal role model
which teachers with LD can provide for theirstudents, these teachers also have an opportunity to guide all
their students to recognize and appreciate diversity among people. Students can thus learn to
acknowledgetheir classmates on a personallevel, beyond the measure ofacademic achievements. They
learnthat each one ofthem has unique abilities and that no one is perfect. Only by disseminating this
tolerant pointofview can trueinclusion develop.Students may learn that everyone,including people with
special needs such as their teachers and classmates, can and should contribute to others and to society.
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Latest Employment Opportunities Posted on NASET

Intervention Specialist

Cleveland, Ohio

Job Category: Special Education Teacher

Description

Breakthrough Schoolsislooking for Intervention Specialists committed to urban education to join our
team at E Prep Woodland Hills.

Teaching at Breakthrough Schools is arewarding experience where you will work on a staffdedicated to
making an impactonthelives of Cleveland students. As a teacher, you will hold primary responsibility for
the development and implementation ofyour school's curriculum and the success ofyourstudents. Since
teachersplay such animportant role in student achievement, we provide oppor tunities for teachers to
grow as professionals and build leadershipskills to expand their impactin the classroom and within their
school or the Breakthrough network.

Our Preparatory Schools (K-8) have motivating school wide routines that create a culture where scholars
believethey will succeed. Every teacher, student and staff member commits to giving 100%in everything
they do and focus on putting students on a path to college.

Requirements

Bachelor's degree and valid OH teaching certificate/license in subject areato be taught. Candidates are
preferred to be highly qualified in ELA, Math, Science and/or Social Studies.

Benefits

Compensation packages are competitiveand commensurate with experience. Breakthrough Charter
Schools offer a comprehensive benefit package that includes medical, dental and vision, life and disability
coverage. Employees are also eligibleto participatein the Ohio STRS or SERS (state retirement system).

Contact

Erin Waltz

Talent Acquisition Manager

Em ail: ewaltz@breakthroughschools.org
Phone: 216-456-2086 ext. 1334

Website: www.breakthroughschools.org/careers

HXEXXEXEXXLEXEXXLEEXXLXEXKLXXEXXX

Assistant Principal

Culver City, CA

Job Category: School Administration

Position
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Provide leadershipto ECF Kayne Eras School staff. The Assistant Principal willwork as part of ateam
along with the Director of School Programs and the Principal to promote, enhance, and effectively manage
all schoolrelated programs and activities.

Summary of Duties

1.Implement State standard curriculum and ensure State standards are used in the development of
weekly lesson plans and check for compliance. Conduct state mandated testing. In conjunction with
supervisor, oversee State Certification and WASC Accreditation.

2. Develop, manage,and direct the process for students to transition to the next grade level following
diploma guidelines.

3. Coordinate Master Schedule.

4. Continuously evaluate academic curricula and behavioral plans to determine appropriatefit for the
current student population and amenable to differentiated instruction. Responsible for identifying new
curricula and programs which add value and distinguish the school from other NPS's; bring to leadership
team for review.

5. Facilitate the intake process and make placement decisions. Ensure all tests and otherenrollment
documents are completed and submitted priorto student enrollment/placement.

6. Conduct parent conferences as needed. Manage IEP process including collecting, reviewing, and
finalizing all IEP's prior the meeting.

7.Supervisestaffwhich includes developing, evaluating, and setting goals and ensuring that on-site work
hours are observed; ECF and school policies are followed and enforced; certifications and licenses are
maintained, and all trainings, team and core meetings ,and parent conferences are attended.

8. Ensure that any staffincidents and/or injuries are reported immediately and reviewed with the
Principal and related documentation is completed as required.

9. Conduct frequent formal and informal classroom observations to monitorteacher performance,
implementation oflesson plans, and classroom management.

10. Participate in school budget development, and monitor general overall budget performance.

Qualifications

Education: Bachelor's degree and current California Special Education Teaching Credential.
Experience: Two years teaching elementary and/or middleschool special educations students,and two
years supervising and/or mentoring professional level staff.

Knowledge/Abilities/Skills: Knowledge ofteaching strategies and current technology in the education
field; Proficient in the use of MS Word, EXCEL, Power Point, Welligent and SEIS; and Effective written
and verbal communication skills.

Salary

Commensurate with experience.

WORKLOCATION

5350 Machado Road, Culver City, CA
HOWTO APPLY

Qualified applicants may submit an employment application or coverletter and resumeby mail, email, or
fax to: Exceptional Children's Foundation, 5350 Machado Road, Culver City, CA 90203, hr@ecf.net, (310)

391-1059.
To learn more, visit www.ECF.net and connect on Facebook atwww.facebook.com /ConnectwithECF.
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Exceptional Children's Foundation is an equal opportunity employer. All qualified applicants will receive
consideration for employmentwithout regard to gender, race, color, religious creed, national origin, age,
sexual orientation, gender identity, physical or mental disability, and/or protected veteran status.

EXEXEEXEXXEXXELXXERXEXXERXXXXEXERXKXXX

Resource and Functional Skills Teacher

Memphis, TN

Job Category: Special Education Teacher - High School

Description:

Approved to operate a high school by the Achievement School District, Frayser Community Schools
provideslocalleadership thatinstills pride, transforms poverty-mindsets, and creates economicavenues
for the Frayser community —all through highly compassionate and accountableschools that foster a
passion and hunger for learning in students.

MLK Prep High Schoolwill conduct summer onboarding in July 2016 and is now accepting applications.

All teachers at MLK Prep will demonstrate:

Aligned to MLK College Prep's mission and vision.

Strong organizational skills with attention to detail and follow-through
Stronganalytical and problem-solving skills

Strong communication and negotiating skills

Ability to workwell in ateam

Exceptional ability to bridge and enhance cooperative working relationships

Ability to create, monitor, and maintain systems that enhance organizational efficiency
Ability to thrivein a fast-paced, entrepreneurial environment; flexible, able to work autonomously as
well as take direction as needed

Passion for closing the achievementgap

Ability to motivate, educate and empowerall those they serve

All teachers at MLK Prep will demonstrate:

Stronganalytical and problem-solving skills

Strong communication and negotiating skills

Ability to workwellin ateam

Exceptional ability to bridge and enhance cooperative working relationships

Ability to create, monitor, and maintain systems that enhance organizational efficiency

Ability to thrivein a fast-paced, entrepreneurial environment; flexible, able to work autonomously as
well as take direction asneeded

Passion for closing the achievementgap

Ability to motivate, educate and empowerall those they serve

Every teacher at MLK Prep is expected to:

Show cultural competencies for the student population served with a nurturing instinct and
empathetic spirit

Collaboratewith instructional staff, other school personnel, parents and a variety of community
resourcesto improve the overall quality of student outcomes

Counsel students for the purposeofimproving performance, health status, or other personal issues
Demonstrate and differentiate methods required to perform
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Successful MLK Teacher candidates possess the following
characteristics:

Dedication to educational success for all students.

Proventrackrecord ofhigh achievementin the classroom.

Minimum of two years teaching experiencein an urban public school or charter school setting
preferred, but not required.

Highest commitment to improving curriculum and instruction through collaboration, best practices,
regular assessment and data analysis

Effective communication skills with students, parents, and colleagues

Holds aB.A./B.S. degree with aminimum G.P.A. of3.0

Degreein subject areaintended to teach (preferred)

Valid State Certification is required.

Contact:
Visit our website at http://fraysercs.org/

ERXEXEEXEXEXEXEXXLEXEXXLXEXERXXXXERXXX

Highly Qualified Teacher

Culver City,CA

Job Category: Full Time

SUMMARY OF DUTIES
CLASSROOM

Manage the educational program for each student in assigned classroom ensuring progress on all
IEP goals and district and state requirements.

Maintain communication between the classroom team, the assistant principal /principal and the
school administrative staff, especially in regard to student information and attendance, class
schedule changes, and the changing needs ofthe students and the classroom program.

Establish and maintain a behavior management system in the classroom consistent with the school's
policies.

Assessindividual students in all curriculum areas relevant to the IEP twice ayear and document in
the progressreports. Establish individual student goals and objectives and coordinatethese with
other services being provided to the student,using the appropriateschool districtform.

Develop appropriate and complementary activities (i.e., field trips or presentations) coordinating
these with other school programs, and ensurethat they comply with school policies.

Maintain student records including progress charts, daily or weekly grades, test scores, behavioral
checksheets, incident reports, report cards, graduation worksheets, etc.

PARENT

Communicate with each parent/care provider on a weekly basis for encouragement and support;
maintain a parent contactlog and submit to direct supervisorevery week.

Communicate with each parent prior to the IEP meeting to ensurethat they are ableto attend; be
prepared to discussand presentthe student's goals and objectives, current work samples, and test
protocols.

Hold atleast one progress conference yearly with the family ofeach student.

SCHOOL
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e Maintain expertise in subject matter by continuing study, research, and application of new
informationin the field. Maintain a valid California specialized teaching credential, wavier or permit
sign for non-publicschool billing.

e Supervise, train, and assist aides, interns, volunteers, or othertrainees serving in assigned
classroom. This includes clearly communicating assignments and expectations, maintaining accurate
attendancerecords, completing performance evaluations, and initiating disciplinary actions.

e Attend one evening meeting per semester, which are mandatory for parents. Attend monthly faculty
meeting, weekly core and team meetings and School staff meetings as directed.

e Participateinrequired trainings including dispensing of medication, mandating reporting, behavior
management, confidentiality/ HIPAA, etc.

e Implement First Aid/CPR as necessary;initiate approved NCI procedures when dealing with
studentsin crisis.

e Maintain professional dress codeand appearance,demeanorand boundaries.

QUALIFICATIONS

Bachelor'sdegree froman accredited college or university and a valid Special Education Teaching
Credential. Master's Degree preferred. Two years teaching experiencein special education classroom;
expertise in high school math and science. Knowledge of Welligent and MS Office helpful. Bilingual
(English/Spanish) helpful but not required.

WORK LOCATION

5350 Machado Road, Culver City, CA 90230

HOWTO APPLY

Qualified applicants may submit a cover letter,and resume by mail, email, or fax to: Exceptional
Children's Foundation, 5350 Machado Road, Culver City,CA 90230, hr@ecf.net, fax: (310) 391-1059.
To learn more, visit www.ECF.net and connect on Facebook atwww.facebook.com /Connectwith ECF

XKL XEXEXXLXEXEXXLEXEXXLXLXEXKLXEXXX

Middle School Teacher at Capstone Education Center

Memphis, TN

Job Category: Middle School Special Education Teacher

Description:

Cornerstone Prep seeks highly skilled Special Education teachers to serve studentsin an urban school,
working in a self-contained classroom for studentsin grades k-5 for the 2015-2016 school year.

Opportunity:

This is a unique opportunity to build a high-performing urban elementary school that does whatever it
takesto prepare students for college success. In 2012, Cornerstone Prep joined the Achievement School
District, anew program created to transform Priority Schools in the state of Tennessee. Since 2012,
Cornerstone Prep has successfullylaunched oneelementary school and one middleschool. Last year,
Cornerstone Prepwasa TVAAS5 school last year and students showed double digit gains in proficiency
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overthe prioryearon TCAP. US Secretary of Education Arne Duncan recognized the school for
outstanding student achievement during his visit to Memphis.

Cornerstone Prep will be converting Denver Elementary School to a Cornerstone Prep school, serving
grades k-5, for the 2015-2016 school yearand seeks founding teachers to lead this work.

Vision:

Cornerstone Prep equips all students with the Wisdom and Knowledge necessary to succeed in college and
to become leaders in their community.

Requirements:

e Leadtheself-contained classroom throughout the school day for students who need a setting outside
ofthe general education classroom setting

e Employ special educational strategies and techniques during instruction to improve the development
of skills, language, cognition, and memory

e Modify the general education curriculum for special-needs students,based upon a variety of
instructional techniques and technologies.

e Teachpersonal development skills such as goal setting,independence, and self- advocacy

e Observeand evaluate students'performance, behavior, social development, and physical health.

¢ C(Create and maintain baseline measuresand ensure all assessments conducted
Follow up with providers to confirm that IEP attendance, reports,and services are being completed
Be available for Special Education families on an as-needed basis

e Maintainaccurateand complete student records, and prepare reports on children and activities, as
required by laws, district policies, and administrativeregulations

Contact:
Visit http://www.cornerstoneprepmemphis.org for more information

HXEXXEXEXXLEXEXXLXEXXLXEXXXXEXXX

Gestalt Community Schools SPED Teacher

Memphis, TN

Job Category: Elementary, Middle,and High School Special Education

Description:

GCS is a great place to work, and much ofthat is due to our scholars as well as the great people who work
here who are mission-driven.

We hire talented, diverse staff members and foster a culture ofachievement, community, innovation, and
leadership.GCS teachers design weekly lesson plans, develop standards-based assessments, analyze
assessment data to driveresults, and createintervention plans to meet ourscholars'needs. In addition,
GCS teachers effectively integratetechnology in the classroom and implement project -based learning.

All Gestalt Community Schools have an extended day. The start and end times varies by location.
However, administrators and teachers can expect to be at school from approximately 7:15 AMto 4:45 PM.

Equal Opportunity Employer:

We are an equal opportunity employer. We do not discriminateagainst, orin favor of, applicants or
employeesbased uponrace, color, religion, sex, national origin, pregnancy,age, non-disqualifying
physical or mental disability (or the perception ofsuch disability), veteran status, or any otherstatus.
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Contact:

www.gestaltes.org or Bonnie Harrell bharrell@gestaltcs.org

KEEXEXEKEEXXRXKEXXRXRKEXXRRKEXRXRXRX

Elementary Special Education Teacher

Memphis, TN

Job Category: Special Education Teacher

Description

Scholar Academies is seeking elementary educators who are passionate about teaching Spanish. These
educatorsneedto havearecord ofexceptional student achievement and outstanding classroom culture
where students are self-motivated. Candidatesfor elementary Spanish positionsin our network should be
datadrivenand haveastrongbeliefthat all students can achieve.

About Scholar Academies

Scholar Academies focuses onimproving educational equity with a direct focus on turning around low -
performing schools. Our network pridesitselfon a student-centered culture with 100% mission
alignment, dedication to high standards for all students, the drive for taking on th e hardest work, and
achieving breakthrough results. Our network currently has schools in Philadelphia, Washington, D.C.,
Trenton, and Memphis, TN.

Your Work
INSTRUCTION AND CLASSROOM MANAGEMENT

e Provide excellent Spanish instruction and make every minute count inyourclassroom by utilizing
Scholar Academies'proven school-wide systems

e Develop detailed lesson plans, materials, homework assignments, and assessments based on state
standards and school-wide goals for studentachievement

¢ Receive feedbackand coaching from school leaders, develop achievement-oriented school culture,
and maximize differentiatedinstruction

e Measure student performance and collaborate with other teachers and leaders to design effective
instructional strategies

e Reward positive student behavior and hold students accountable using school-wide sy stems

e Provide additional academicsupport to students after school for atleast one hourper week

FAMILY ENGAGEMENT AND COMMUNICATION

e Participatein school-wide family engagement activities including home visits, phone calls to family
members, and school-based meetings with families
¢ Engage and communicate with family members regularly

Requirements

e Outstandinginstructional skills, including the ability to motivate students and cultivatea culture of
achievement

e Twoyearsor more ofexperience teaching Spanish, preferably in an urban public or charter school

e Bachelor'sdegree

e Must havein-state teachercertification for K-6 grade

e Abeliefthatall students should be held to high academic standards

e Must beresilient, persistent, collaborative, and professional
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e The ability to communicate effectively with parents

e Demonstrated professionalism

e Apositive, high-energy attitude, the ability to problem solveand a drive for excellence
e Astrongsense ofpersonal accountability for student achievement

Benefits

e  Weekly professional development sessions

e Opportunities for advancement as Scholar Academies expands toward our goal of serving morethan
6,000 students across Philadelphia, DC, Memphis, and Trenton within five years

e Professional connections with other experteducators who share your commitment to doing whatever
it takesto close the achievement gap

e Competitive salaries and benefits

¢ Maximizing yourimpact by workingin schools where we are raising the bar for student achievement.

Contact

To learn more about opportunities with Scholar Academies, please reach out to info
atinfo @scholaracademies.org.

KEEXEXEEEEXRXEKEEXXRRKEXEEXEXRRRKRRXRXR

Special Education Teacher

Multiple locations throughoutVirginia

Job Category: Teacher

Description:

The Special Education Teacher provides academicinstruction in the Rivermont School program. *We
currently have positions availablein Lynchburg, VA, Roanoke, VA, Northern VA, Covington, VA,
Fredericksburg, VA, and Hampton, VA.

Requirements:

BS/BA degree and current certification or eligible for certification by the Virginia Departmentof
Education with endorsement in either special education general or adaptive curriculum.

Three years teaching experience with children and/or adolescents and endorsed in special education.

Benefits:

e Medical, Dental, Vision benefits
e Paid Time Off

e Retirement Savings Plan

e Dependent Life Insurance

e Health Care Spending Account
e Tuition Reimbursement

e andmore!

Contact:
Submit resumes to Whitney Clements at whitney.clements@centrahealth.com
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OR

submit your application at www.centrahealth.com/careers
http://mentalhealth.centrahealth.com/services/rivermont-schools

HXEXXEXEXXLXEXXLEEEXXLXLXEXKLXXEXXX

School Director

San Rafael, CA

Job Category: Full Time

Description:

Join a team that is making a difference! Anova, an established leader in special needs education, is
currently seeking a Director for our ACESchoolin San Rafael, CA. This positionisresponsible for
providing oversight and guidance to teaching and clinical staffto ensure a positive and high quality
teaching environment. We are looking for an inspiring and committed leader to further our ACEmission
to provide innovative educational and behavioral services to children with high functioning autism and
related social, emotional, and behavioral challenges.

This is a great opportunity to showcaseyourmanagement and administrative skills with an established
company, inasmall privateschool setting serving ap proximately 40 children.

Responsibilitiesinclude:

e Management ofstaff and contractors
Implementation and oversight ofbehavioral, educational and therapeutic activities
Ensuringregulatory and policy compliance

e Assistance and participation in evaluations, referrals, IEP’s, etc.
Oversight of safety and facility management
Ensuring administrativeand billing documentation is completed timely

e Budgetdevelopment and oversight

e Representation ofthe schoolin the community, at events, and to agencies and clients

Requirements:

e Bachelor’s Degree in Human Services. California Special Education Teaching Credential and/or
California Administrative Credential strongly preferred.

e Experience workingin an administrativeand supervisory role in a special education setting.

e Experience working with special education students using Applied Behavior Analysis.

Our ideal candidate will be astrongleaderofpeople, acompetent administrator, and a passionate
promoter ofan atmosphere thatis conducive to helping students achieve their greatest potential in the
least restrictive environment. A strong personal tool kit is a must: communication, administrative and
technical skills, as well as current knowledge ofeducational laws, contracts and institutional billing.

If youmeet these requirements and are ready to starta challenging and rewarding career with Northern
California's most trusted provider of services to children and families living with autism and learning
differences, we’d like to hear from you!

Benefits:

We offer competitive pay and benefits, mentoring, and the personal rewards of mission-based
employment, in beautiful Marin by the bay, minutes north of San Francisco.
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Contact:

Please email resume and cover letterto research@source-logic.net
Learnmore about Anova at www.anovaeducation.org/

EXEXXEXEXXEXEXEXEXERXXXXERXXXXERXXX

Special Education Teacher

New York,NY

Job Category: Special Education Teacher

Description:

NY TPS is currently seeking monolingual/bilingual New Y ork State Special Education Teachers to provide
Services for Preschool and/or School Age Children. We offer placements throughoutthe 5 boroughs of
New York City (Manhattan, Queens, Brooklyn, Bronx,and Staten Island). Choose the locations and
schedules that work for you!

About New York Therapy Placement Services,Inc: NewYork Therapy Placement Services, Inc.
hasbeen a leaderin the educational/healthcare services arena for over 30 years. Founded in 1986, the
company plays anintegral partinboth the publicand privatehealth caresectors. We are proud ofour
reputation of"excellence"and commitment to providing services in compliance with local, state and
federal guidelines. Our services are diversified and we pride ourselves in working with only the most
experienced clinicians that are interested in making a difference in the lives ofothers.

About the position:
e Our office team is YOUR team, working hard to provide you guidance and help with case placement
and billing.

We provide numerous workshops which can be used for your professional development units.
Assessmenttools are availableto you free of chargein our Lending Library.

e C(Clinical Coordinators visit with you outin the field for guidance and support. They are always
availablein-person,and for phone consultation.

e Full-time and part-time opportunities available. Very flexible schedules in both schools and home
environments.

Requirements:

e NYSPermanent Certification in Special Education or NY SInitial or Professional Certification in
Students with Disabilities. (Birth-Grade 2, Grade 1-6, Grade 5-9 and/or Grade 7-12)

e ABA experience aplus.

e Cannotbe concurrently employed by NYC DOE.

e Bilingual Certification or passing score on the BEA Exam in any language welcomeespecially:
Spanish, Mandarin/Cantonese, Hindi, Urdu, Punjabi, Russian, Arabic, Hebrew, etc.

Benefits:

e Flexible scheduling

¢ Flexibility in selecting case preferences (preschool, school age or home care)
e Opportunities are available basedupon your geographical preferences

e The supportofour Placement Coordinators and Clinical Supervisors
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e Active therapists will receive discount towards our Workshops to earn Professional Development
hoursand CEU Credits!

Contact:

Please contact for moreinformation:

Annie Demuccio: annie.demuccio@nytps.org

Youcanalso apply through ourcareercenter:
http://bit.ly/1YIMopw

XK XEXEXXLEXEXXLEXEXXLXEXEXKLXXEXXX

Upper School Teacher

Brooklyn,NY

Job Category: Upper School Teachers - Math/Science/Spanish

Description:
The Mary McDowell Friends School, a K-12 college preparatory school for students with learning
disabilities, is expanding its upper school and is seeking to fill positions for the 2016-17 academicyear.

Requirements:

* Upper School Math Teacher MA required, Special Education experiencea plus

* Upper School Spanish Teacher MA required, Special Education experience a plus

* Upper School Assistant Science Teacher BA required, Special Education experience a plus

* Assistant Director of College Guidance BA required minimum ofthree year experience in college
admissions or high school college placement

Contact:

Please email coverletter and resumeto angelams@mmfsnyc.org or mail to:

Mary McDowellFriends School
c¢/o Angela Meyer-Sooknarine

20 Bergen Street

Brooklyn, NY 11201

No phone calls or faxes please. EOE

ERXEXEEXEXEXLEXEXXEXEXXXEXERXXXXERXXX

Special Education Preschool Teacher

Burlingame, CA

Job Category: Special Education Preschool Teacher

Definition:
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Under the supervision ofthe DirectorofSpecial Education, the SDC Preschool Teacherwill provide
specializedacademicinstruction utilizing appropriate strategies to identified students with moderate to
severelearning disabilities.

Essential Functions and Job Duties:

Any one position may notincludeall ofthe listed duties nor do all ofthe listed examples includeall the
tasks that may be found in positions within this classification.

e Familiar with early childhood development including social-emotional, language, physical and
schoolreadiness

e Provide students with specialized instruction based on theiridentified needs

e Monitorsstudentprogress using data that reflects students performance on his or her IEP goals;
adjustsinstruction as needed

e Schedules IEPs within ex pected timelines

e Completesall IEP paperworkin atimely and accurate manner

e Prepareand maintainstudentrecords

e Actsasacase manager for assigned students

e Familiar with state preschool framework

e Plan, designand implement a comprehensive standards-based curriculum

e Ensureproperimplementation ofeducational programsincluding designing and implementing
behavior supports, sensory strategies and other interventions to support studentlearning

e Establish and maintain cooperative and effective working relationships with parents, general
education teachers and other service providers and agencies

¢ Communicate effectively with team members, staffand agency representatives

e Demonstrate knowledge ofspecial education law and well as SELPA and District policies and
procedures

e Participatein professional developmentand maintain a high level of professional competence

e Establish and maintain a safe, orderly and child-centered classroom

e Perform other duties normally required to be performed by certificated employees as adjunct to
the regular teaching assignment

e Willingnessto toilet train.

Qualifications:

Any combination ofeducation, training and experience which demonstrates ability to perform the duties
and responsibilities as described

Experience and Education:

Valid California Education Specialist/ECSE credential (Early Childhood Special Education). Knowledge of
Applied Behavior Analysis Principles (ABA) and the ability to implement behavior programs.

Other requirements:
Valid California driverslicense and evidence ofinsurance
Physical demands: Ability to lift up to 30 pounds.

How to Apply:
T o apply,pleasecomplete district Edjoin application and attach Letter of Intent, Resume, Reference
letters, Copy of Credential(s). https://www.edjoin.org/Home/JobPosting/790964

Benefits:

Burlingame School Districtislocated on the beautiful San Francisco Peninsulawithin easy commuting
distance of San Francisco and many other areas serving educational, cultural,and recreational interests.

Burlingame School District features six TK-5 elementary schools (Hoover School is newly opening for
2016/17) and one 6-8 intermediate school totaling an enrollment ofapproximately 3300 students. These
neighborhood schools provide high quality instruction and attention to each child's needs.
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Programs, which includea Spanish Immersion program for grades K-8 and Project Base Learning for
grades 6-8, are characterized by cooperativelearning, small group instruction, and p eer tutoring, direct
design thinking and 21st Century learning and integration oftechnology. Excellenceis our goal and our
schoolsrankat the highestlevel in the California State Testing measures.

Contact:

Victoria Ouye
vouye@burlingameschools.org
650-259-3810
www.bsd.ki2.ca.us

EXEXEEXEXXEXEXXLEXEXXXXERXXXXERXXX

Special Education Teacher

Yuma,AZ

Job Category: Special Education Teacher for grades K-5

Description

Teachers are critical to student success, both academically and personally. Desert View Academy is a
character-based school and aspires to teach the whole child. Consequently, DV A seeks to hire educators
who embody certain traits. Thesetraits include, but are not limited to: maintaining high expectations of
themselves and their students at all times; addressing all students, families, and colleagues with respect;
solution-seeking and optimistic mindsets; critical thinking skills; the ability to take and give constructive
feedback; the ability to adaptto changeand unexpected situations; willingness to adapt to individual
students needs.

Essential functions ofthe job

e Provideinstruction sufficient to achieve student performance results, while maintaining
professionalism with students, co-workers, administrators, volunteers and parents.

e Assureinstructional integrity within alearning culture consistent with Desert View Academy
and state standards.

e Comply withallboard policies and organizational processes, while supporting the overall
mission ofthe organization.

e Maintain all safety rules and expectations throughoutthe campus.

e Multitask, establish and rearrange priorities, and maintain focusin a fast-paced environment

e Attendall professional development meetings and opportunities for professional growth and

e Demonstrate a continual focus on self-improvement and continuous learning

e Know, understand and use digital curriculum in both the student and administrative arenas

e Work with parents to build good working relationships with each family

e Participatein outdoor activities which may include play ground supervision, safety drills,
traffic duties, etc.

e Performall other duties as assigned by Building Leaders or Administration

Alltasks associated with serving as a special education teacher are applicable.

Benefits
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Desert View Academy islocated in Yuma, AZ. We provide excellentbenefits, competitive pay and a
generous time-offschedule. Youwill find additional information about our salary and benefits on our
website: http://www.desertviewacademy.com/employment/ . We offer mentoring for new teachers and
teacherswho are new to Desert View Academy. We also offer arelocation stipend for those moving to the
area.

Contact

Deb Weigel, Principal
928-314-1102
dweigel @ desertviewschools.com

Inorderto apply for a position with Desert View Academy please go to:

http://www.desertviewacademy.com/employment/

There you will find a link to the Applicant Portal. Follow the link to the portal, createan account, and
complete the application. Applications for a position cannot be submitted until you have completed your
profile.

ERXEXEEXEXXEXEXXLEXEXXXEXERXXXXLRXXX

Special Education Teacher
Dhahran,SaudiArabia

Job Category: Teacher

Description:

Asoneoftheworld'slargest fully integrated energy enterprises, Saudi Aramco not only looks for
individuals who can meet its expectations but for those individuals who can exceed them. Our intent is to
become the world'sleading integrated energy company by 2020, and to accomplish our goals, we want
and encourageyouto Dream Big. The professional rewards at Saudi Aramco are amazing,butso,too, are
the lifestyle and benefits.

Saudi Aramco Expatriate Schools (SAES) is a well-established American curriculum school owned and
operatedby Saudi Aramco that opened its doorsin 1944 as aone-room schoolhouse. Today, the districtis
comprised ofsix schools in four beautiful residential communities that enroll over 4,500 ex patriate
children who represent more than 8o nationalities. Employees ofthe Saudi Arabian Oil Company enjoy a
highly competitive compensation and benefits package, generous vacation schedule, and a family -friendly
lifestyle. SAES strives to be a preeminent school system where students achieve theirmaximum potential
in a culture of continuous improvement. In support of this vision, SAESis seeking highly qualified,
accomplished, passionate, and collaborative educators who love to work with children, aspire to learn and
grow, and eager to embarkon alife-changing opportunity.

Candidates must possess a Bachelor's or a Master's degree with specialization in appropriate
subject/gradeand hold a valid North American teaching certificate/license that reflects relevant
endorsement(s).

NASET | Special Education Teacher


http://www.desertviewacademy.com/employment/
mailto:dweigel@desertviewschools.com
http://www.desertviewacademy.com/employment/
http://www.naset.org/employops.0.html?&tx_ttnews%5Btt_news%5D=3114&cHash=fc76ec1a769d7cd4c94e25e98e101f24

NASET Special Educator e-Journal

SAES Special Education Teachers work collaboratively to plan, implement, and evaluate meaningful and
developmentally appropriateinterventions aligned to the SAES curriculum using adopted and approved
programs, materials, resources, and instructional practices. Special Education Teachers adhere to their
professional organization codeof conductand research based educational practice. In addition, Special
Education Teachers are responsible for nurturing positive professional relationships and for working
collaboratively with students, parents, and colleagues to optimize the educational experience for the entire
learning community. Special Education Teachers perform underthe supervision ofschool principals and
in frequent partnership with other educators, paraprofessionals, and parent volunteers.

Requirements:

Apply in-depth knowledge ofspecial education, developmental and learning theory. Delivereffec tive
individual, group and classroom learning support as needed. Display classroom management and
instructional skill while teaming with colleagues. Promote studentresponsibility for learning. Provide
responsivesupportthrough instruction, consultation, and referrals. Demonstrate leadership and advocacy
for student learning. Identify appropriateand measurable achievement goals for student progress. Use
resourceseffectively to supportindividual/grouplearning differences. Model the collection,
interpretation, and use of student learning data to optimizelearning. Upholdand enforce Company and
School Board policies, administrative procedures, school rules and regulations. Engage actively in ongoing
regional, district, school and independent professional learning and development to hone professional
knowledge, skills, abilities.

A minimum of six years of full-time experience in a preK-12 school setting is required. Candidates must
have worked full-timein an educational setting within the past threeyears.

Membership in professional organizations preferred.

APPLY HERE: https://krb-
sjobs.brassring.com/1033/ASP/TG/cim jobdetail.asp?parinerid=25270&siteid=5398&A Req=13389BR&
Codes=ASC-W-NASET

OR EMAIL: Nicole.hopkins@aramcoservices.com

HXEXXEXEXXLEXEXXLXEXXLXEXXXXEXXX

To top

NASET | Special Education Teacher


https://krb-sjobs.brassring.com/1033/ASP/TG/cim_jobdetail.asp?partnerid=25270&siteid=5398&AReq=13389BR&Codes=ASC-W-NASET
https://krb-sjobs.brassring.com/1033/ASP/TG/cim_jobdetail.asp?partnerid=25270&siteid=5398&AReq=13389BR&Codes=ASC-W-NASET
https://krb-sjobs.brassring.com/1033/ASP/TG/cim_jobdetail.asp?partnerid=25270&siteid=5398&AReq=13389BR&Codes=ASC-W-NASET
mailto:Nicole.hopkins@aramcoservices.com

NASET Special Educator e-Journal

Acknowledgements

Portions of this month’s NASET’s Special Educator e-Journal were excerpted from:

« Center for Parent Information and Resources

o Committee on Education and the Workforce

e FirstGov.gov-The Official U.S. Government Web Portal

o Journal of the American Academy of Special Education Professionals (JAASEP)

« National Center on Secondary Education and Transition, an electronic newsletter of the
National Center on Secondary Education and Transition (NCSET), available online at
http//Awww. ncset.org/enews. NCSET is funded by the U.S. Department of Education,
Office of Special Education Programs.

National Collaborative on Workforce and Disability for Youth

National Institute of Health

National Organization on Disability

Substance Abuse and Mental Health Services Administration

U.S. Department of Education

U.S. Department of Education-The Achiever

U.S. Department of Education-The Education Innovator

U.S. Department of Health and Human Services

e U.S. Department of Labor

e U.S. Food and Drug Administration

e U.S. Office of Special Education

The National Association of Special Education Teachers (NASET) thanks all of the above for
the information provided for this edition of the Special Educator e-Journal

NASET Application for iPad and iPhone

To learn more click on the image above or - Click here

NASET | Acknowledgements


http://www.ncset.org/enews
http://www.naset.org/3636.0.html
http://www.naset.org/3636.0.html

