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Special Education Legal Alert 

By Perry A. Zirkel 

© September 2021 

 

This month’s update identifies recent court decisions illustrating the IDEA issues of “stay-put” 

and “reverse” attorneys’ fees.  For automatic e-mailing of future legal alerts, sign up 

at perryzirkel.com; this website also provides free downloads of various related articles and 

special supplements. 

 

In its July 14, 2021 decision in E.E. v. Norris School District, the Ninth Circuit Court of 

Appeals addressed the IDEA issue of “stay-put” in the COVID-19 context.  A few 

months prior to the pandemic, the parents of a first grader with autism filed for a due 

process hearing, claiming denial of FAPE.  Soon thereafter, the IEP team issued a new 

IEP changing the placement of the child from a largely general education classroom in 

School A to a self-contained special education class in School B.  The hearing officer 

ruled that the district materially failed to implement the prior IEP and commented that 

the proposed IEP at School B was the stay-put.  Upon the parent’s request for a 

preliminary injunction, the federal district court ruled instead that the stay put was the 

mainstreamed classroom in school A.  The school district appealed to the Ninth Circuit, 

contending that the hearing officer had applied the correct standard and, if not, that the 

parent’s challenge to the then current placement as a failure to provide FAPE should be 

a judicially public policy exception to the established approach to stay-put. 

For the established standard, the Ninth Circuit 

concluded that the IDEA’s requirement for 

maintaining the “then current placement” refers 

to the placement of the child at the time of filing 

for the hearing, which was the prior (i.e., School 

A)—not proposed—IEP. 

Absent an agreement between the parties for 

another placement during the proceedings, 

the court concluded that the hearing “lacked 

the legal authority to reinterpret the word 

‘current’ in the statute to ‘future.’” 



For the alternative argument, the court rejected 

the asserted public policy exception for parents 

challenging the appropriateness of the then 

current placement, finding it to be contrary to the 

language of the statute and without support in 

any other legal authority. 

The court explained in challenging the 

district’s proposed placement in favor of a 

different and better package of 

services, parents may have a legitimate 

concern that the district’s proposal is worse 

than the child’s current placement. 

The Ninth Circuit did not specifically address 

the circumstances of the COVID-19 context, but 

implicitly seemed to reject any such “special 

circumstances” exception to stay-put. 

The Ninth Circuit indirectly addressed the 

pandemic by affirming the lower court’s 

stay-put order to maintain the challenged 

IEP “as best as possible” in the absence of a 

joint agreement. 

The IDEA’s stay-put (also known as the status quo or pendency) provision was a policy 

choice that Congress has left unchanged and that has been subject to various judicial 

refinements.  However, although COVID-19 presents continuing claims about the meaning of 

“then current placement” upon changes to and from full in-person, in-school instruction, 

hearing officers and courts are not likely to reinterpret “then” as other than the time of either 

party’s filing for the due process hearing. 

In Oskowis v. Sedona-Oak Creek School District (2021), the Ninth Circuit Court of 

Appeals addressed a parent’s challenge to the lower court’s costly adverse ruling under 

what is sometimes called the reverse attorneys’ fees provision of the IDEA.  Although 

since the 1986 amendments the IDEA has provided courts with the discretion to order 

the defendant education agency to pay the attorneys’ fees of “prevailing” parents, it was 

not until the 2004 amendments that Congress added a more limited provision in the 

opposite direction.  Relevant to this case, IDEA 2004 authorized courts to order the 

plaintiff parents or their attorney to pay the reasonable attorneys’ fees of the prevailing 

defendant education agencies if the parents’ complaint or ensuing litigation was for an 

improper purpose.  Here, in the latest in a long series of filings against an Arizona 

district, the parent of a child with autism appealed to the court the dismissal of three 

successive due process complaints that hearing officers ruled as being frivolous.  After 



the court consolidated and upheld these rulings, the defendant district filed a motion for 

attorneys’ fees against the parent, who had engaged in the hearing officer and court 

proceedings “pro se,” meaning without attorney representation. 

Because the school district had unquestionably 

prevailed, the next criterion for determination, at 

least in the Ninth Circuit, was whether the 

claims were frivolous. 

Providing due allowance for novel or at 

least marginal claims, the lower court 

concluded that all of the parent’s latest 

claims were objectively and wholly without 

legal and factual foundation.  The Ninth 

Circuit agreed via a summary affirmance. 

The next criterion for the judicial determination 

was whether the claims were for an improper 

purpose, such as harassment or unnecessary 

delay.  For this determination too, the test is 

objective, i.e., a reasonable person standard. 

Citing the persistent pattern of the parent’s 

43 separate legal actions against the district, 

even though he prevailed in a few of them, 

the lower court concluded that these latest 

claims were for the improper purposes of 

harassing the district and needlessly 

increasing the litigation costs.  The Ninth 

Circuit summarily affirmed. 

The final question was whether the district’s 

request for $47.6k for attorneys’ fees was 

reasonable in relation to prevailing community 

rates and documented non-excessiveness. 

Finding a few time entries that were not 

sufficiently detailed, the lower court 

adjusted the total to $41.2k.  The award, 

which the Ninth Circuit summarily 

affirmed, additionally included $557 of 

court costs in comparison to the district’s 

amended request of $574. 



As the 2015 “Attorneys’ Fees” article and the March 2018 monthly update (both available 

on perryzirkel.com) show, reverse attorneys’ fees awards are rare.  Nevertheless, this 

provision in the IDEA raises serious policy questions that overlap with the availability and 

affordability of parent-side special education attorneys in various jurisdictions, the increasing 

ponderousness of the adjudicative process, and the choice of some parents to become frequent 

filers and/or to proceed pro se. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Buzz from the Hub 

All articles below can be accessed through the following links: 

https://www.parentcenterhub.org/buzz-sept2021-issue1/ 

https://www.parentcenterhub.org/buzz-aug2021-issue2/ 

https://www.parentcenterhub.org/buzz-july2021-issue2/ 

https://www.parentcenterhub.org/buzz-aug2021-issue1/ 

The Kid Zone! Make learning to read a shared adventure! 

The Kid Zone! is a place where parents can participate as their child builds literacy skills in a fun 

and interactive way. The site is especially targeted to support children who are finding learning 

to read a challenge. More info for families can also be found under the “Parents and Families” 

tab at the home page of the National Center for Improving Literacy. 

10 Simple Grounding Techniques To Calm Anxiety 

This article from Forbes describes what grounding techniques are and how they can be used to 

allay anxiety. It then describes 10 simple techniques anyone can use to dial back to calm. 

Dealing with Adolescent Behavior Problems: Top Tips for Parents 

There are many tips and tricks for how parents can deal with adolescent behavior problems. This 

article discusses general principles of parenting a child with behavior problems, tips for handling 

the 4 main types (ADHD, oppositional defiant disorder, autism, and conduct disovers), ways to 

reduce conflict, self-care, and suggestions for parents during the pandemic. 

Revised Q&A on Providing Accessible Materials in the NIMAS Format 

The Department of Education has released the revised Q&A to support SEAs, LEAs, and other 

stakeholders in providing accessible textbooks and related materials using the NIMAS file 

format. This updated document addresses changes to eligibility requirements as well as 

https://www.parentcenterhub.org/buzz-sept2021-issue1/
https://www.parentcenterhub.org/buzz-aug2021-issue2/
https://www.parentcenterhub.org/buzz-july2021-issue2/
https://www.parentcenterhub.org/buzz-aug2021-issue1/
https://improvingliteracy.org/kid-zone
https://improvingliteracy.org/family
https://www.forbes.com/sites/nomanazish/2021/08/27/10-simple-grounding-techniques-to-calm-anxiety/
https://pacificbeachhealth.com/top-tips-for-parents/
https://sites.ed.gov/idea/idea-files/questions-and-answers-on-the-national-instructional-materials-accessibility-standard-nimas-aug-9-2021/


responsibility for accepting and disseminating qualifying digital educational materials to eligible 

users (following the Department’s 2020 clarification of the definition of “print instructional 

materials”). 

2020 Annual Report to Congress in IDEA 

In case you missed it, the 42nd annual report to Congress was published in January 2021. It’s 

available online and in PDF, and it will tell you how states are doing with the implementation of 

IDEA. 

“Dear Colleague” Letter to Special Education and Early Intervention Partners 

This August 24, 2021 DCL from OSERS makes it clear that the U.S. Department of Education 

expects that all LEAs will provide every student with the opportunity for full-time, in-person 

learning for the 2021–2022 school year. The 4-pager is rich with suggestions and links to support 

SEAs and LEAs in accomplishing this goal. 

Crisis Hotlines and Resources for Triggering or Traumatic Events and News 

The events taking place in the news may be triggering to many in our communities. This 

resource from Brainline is one to put in your toolbox and share widely. It includes crisis hotlines 

for kids and teens, and hotlines for addressing drug or alcohol abuse, domestic violence, rape, 

and sexual assault. There’s a small section of state and local resources, too. 

10 Best Mental Health Apps of 2021 

Mental health apps give you tools and support to help with general mental health or specific 

conditions. This article identifies the 10 best such apps for: therapy, meditation, suicide 

awareness, stress, anxiety, addiction, boosting your mood, eating disorders, OCD, and the best 

overall. 

What Is Atypical Anorexia? 

In short: Someone who has all the symptoms of anorexia but is not underweight. This article 

from Child Mind goes into much more detail than that! Make sure you also have a look at the 

related resources listed at the very bottom of the article, to see if any fit would be useful in your 

work and for sharing (such as Family-Based Treatment for Eating Disorders). 

https://sites.ed.gov/idea/2020-annual-report-congress-idea/
https://sites.ed.gov/idea/files/rts-idea-08-24-2021.pdf
https://www.brainline.org/article/crisis-hotlines-and-resources-triggering-or-traumatic-events-and-news
https://www.brainline.org/
https://www.healthline.com/health/mental-health/mental-health-apps
https://childmind.org/article/what-is-atypical-anorexia-nervosa/


Advocating for My Child’s Literacy Needs 

Great for parents of a child with literacy-related concerns, and also a good resource about being 

their child’s advocate in general. 

Posted! Parent Center Data Collection | 2020-21 

Here are the worksheets, forms, data item definitions, and supporting resources for Parent 

Centers to use in submitting results of the 2020 Parent Center Data Collection activities and 

Program Measures Survey. 

Paraprofessionals | Updated and Revised 

As requested, we’ve completely updated our info page on paraprofessionals (paraeducators, or 

paras, for short). Amazing, how the scope of their work has changed over time. 

Try CPIR’s Mental Health Resources Page 

(Lots of connections to materials in Spanish) 

Updated in 2021, this page offers you a quick-connect to resources of all kinds: what to do and 

where to turn in a mental health crisis, a fact sheet on emotional disturbances, centers of 

expertise to be sure to visit, where to find mental health services, and organizations dedicated to 

specific mental disabilities. 

Long COVID under Section 504 and the IDEA: A Resource to Support Children, Students, 

Educators, Schools, Service Providers, and Families 

To date, many students have contracted COVID-19 and are still experiencing its effects, in the 

form of what has come to be called “long COVID.”  This 8-page resource from OCR and 

OSERS builds on guidance issued by the Departments of Justice and Health and Human Services 

concerning long COVID as a disability and clarifies that, for young children and students, long 

COVID can be a disability that gives rise to IDEA eligibility and may also be a disability under 

Section 504 and the Americans with Disabilities Act. 

Anxiety in People Who Learn and Think Differently 

(Available in Spanish: La ansiedad en personas que piensan y aprenden diferente) 

People who learn and think differently are more likely to have anxiety than other people. In fact, 

children with ADHD are up to 3 times more likely to have anxiety than those who don’t have 

https://improvingliteracy.org/brief/advocating-my-childs-literacy-needs
https://www.parentcenterhub.org/2021-data-collection-forms/
https://www.parentcenterhub.org/paras/
https://www.parentcenterhub.org/mentalhealth/
https://sites.ed.gov/idea/files/ocr-factsheet-504-20210726.pdf
https://sites.ed.gov/idea/files/ocr-factsheet-504-20210726.pdf
https://www.hhs.gov/civil-rights/for-providers/civil-rights-covid19/guidance-long-covid-disability/index.html
https://www.understood.org/articles/en/anxiety-in-kids-who-learn-and-think-differently
https://www.understood.org/articles/es-mx/anxiety-in-kids-who-learn-and-think-differently


ADHD. Anxiety also often occurs with dyslexia, slow processing speed, and sensory processing 

issues. This series of articles from understood.org includes an anxiety log that parents can 

download and use to take notes on when their child gets anxious. The anxiety log is also 

available in Spanish. 

Panic Attacks and How to Treat Them 

(Also available in Spanish: Ataques de pánico y cómo tratarlos) 

A real panic attack is when you experience sudden, intense physical symptoms — racing heart, 

sweating, shaking, dizziness, shortness of breath, nausea — and you interpret them to mean 

something is terribly wrong. People often believe they’re dying. Read more at the Child Mind 

Institute. 

20 Tips for Supporting Team Mental Health 

The mental health of each team member is vital to your organization’s performance. Leaders at 

every level must intentionally and continually commit to finding ways to improve the mental 

health of their teams. 

 Webinar Series for Your Viewing Pleasure 

Putting the DEC-Recommended Practices to Work in Parent Centers 

The Division for Early Childhood’s (DEC) Recommended Practices offer guidance to parents 

and professionals who work with young children who have or are at risk for developmental 

delays or disabilities. CPIR has hosted a series of webinars to spotlight the revised RPs for 

Parent Centers, the latest taking place on August 5th. Online and available for your learning and 

sharing pleasure! 

Part One | May 2021 | Designed to familiarize listeners with many of the resources and 

materials to support family use of the RPs to promote positive outcomes for young children (0-8) 

with or at risk of developmental delays and disabilities. 

Part Two | August 2021 | Building on Part One, presenters discuss ways to share the RPs in the 

ongoing work of a Parent Center, especially ways in which Parent Centers can use the RPs in 

their daily work with families. 

https://assets.ctfassets.net/p0qf7j048i0q/21NFCbB2HOwWjgi8tUb5zZ/ca6c483e8aa834860ea22fb8dbdcea6a/Anxiety_Tracker_Understood.pdf
https://assets.ctfassets.net/p0qf7j048i0q/21NFCbB2HOwWjgi8tUb5zZ/ca6c483e8aa834860ea22fb8dbdcea6a/Anxiety_Tracker_Understood.pdf
https://www.understood.org/articles/es-mx/download-anxiety-log-to-find-out-why-your-child-gets-anxious-or-stressed
https://www.understood.org/articles/es-mx/download-anxiety-log-to-find-out-why-your-child-gets-anxious-or-stressed
https://childmind.org/article/panic-attacks-best-treatments/
https://childmind.org/article/ataques-de-panico-y-como-tratarlos/
https://www.cio.com/article/3625675/20-tips-for-supporting-team-mental-health.html
https://www.dec-sped.org/dec-recommended-practices
https://www.parentcenterhub.org/webinar-dec-practices-may2021/
https://www.parentcenterhub.org/webinar-dec-practices-part2-2021/


Bonus Webinar | Act Early Ambassadors 2021 | March 2021 | Heard of the Act Early 

Ambassadors of the CDC? Considering their work on behalf of very young children, the 

Ambassadors are perfect partners for Parent Centers. Listen to this webinar and connect with 

free, parent-friendly resources for developmental monitoring of young children. 

Just in Time Tool 

(Available in English and Spanish) 

The Just in Time tool is designed to help families of children who are deaf or hard of hearing 

(DHH) connect to family-to-family supports with a focus on state-level resources. The tool 

contains the most essential resources identified by both families and professionals to address 

hearing-related needs. Sound like something your Parent Center can use? Paste its badge on your 

website, and families of children with hearing needs can tap into a wealth of resources in English 

and Spanish. You can even add to the resources listed… 

  

https://www.parentcenterhub.org/webinar-act-early-ambassadors-2021/
http://www.infanthearing.org/just-in-time/index.html


 

New Guidance Reaffirms Importance of Full Implementation of 

Individuals with Disabilities Education Act Amidst COVID-19 Pandemic 

This month, U.S. Department of Education's Office of Special Education and Rehabilitative 

Services (OSERS) sent a letter to its state and local partners reiterating its commitment 

to ensuring children with disabilities and their families have successful early intervention and 

educational experiences in the 2021-2022 school year.   

This letter outlines a series of question and answers (Q&As) as children and students return to in-

person learning. The Q&As focus on topics to help ensure that—regardless of the COVID-19 

pandemic or the mode of instruction, children with disabilities receive a free appropriate public 

education (FAPE) in accordance with the Individuals with Disabilities Education Act (IDEA), 

and that infants and toddlers with disabilities and their families receive early intervention 

services.    

"Serving all children and students with disabilities in our public schools isn't just written into law 

– it's a moral obligation and strong equitable practice. When we recognize and celebrate these 

differences as strengths, and when we help all children make progress toward 

challenging educational goals, everyone benefits," said U.S. Secretary of Education Miguel 

Cardona. "I'm proud that the Department is releasing these tools as part of the federal 

government's important and necessary obligation to IDEA."  

The Q&As document on Child Find Under Part B of the Individuals with Disabilities Education 

Act released with the letter is the first Q&A in the series and reaffirms the importance of 

appropriate implementation of IDEA's child find obligations, which requires the identification, 

location and evaluation, of all children with disabilities in the states. An effective child find 

system is an ongoing part of each state's responsibility to ensure that FAPE is made available to 

all eligible children with disabilities.     

Other topic areas under IDEA include:  

https://sites.ed.gov/idea/files/rts-qa-child-find-part-b-08-24-2021.pdf


• meeting timelines; 

• ensuring implementation of initial evaluation and reevaluation procedures; 

• determining eligibility for special education and related services; 

• providing the full array of special education and related services, that may 

include compensatory services, for students with disabilities to ensure they receive 

a FAPE; and 

• delayed evaluations and early intervention services to infants and toddlers with 

disabilities and their families served under IDEA Part C. 

"The pandemic didn't alter IDEA's guarantee of FAPE. This school year will be important for 

children, students, and educators," said Katherine Neas, acting assistant secretary of OSERS. 

"These guidance documents are one more example of federal technical assistance available to 

help states ensure student success." 

The announcement underscores the need for the Department to continue to provide support 

to states to ensure they have the information necessary to carry out these important requirements 

and to make good use of the additional American Rescue Plan (ARP) funds to ensure the full 

implementation of IDEA requirements. 

https://sites.ed.gov/idea/files/rts-qa-child-find-part-b-08-24-2021.pdf 

 

  

https://sites.ed.gov/idea/files/rts-qa-child-find-part-b-08-24-2021.pdf
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Abstract 

Family engagement has been identified as key to the success of students, the literature is replete 

with theory, research, and practices regarding how to intentionally engage them in the schooling 

processes of their child/ren. Family engagement has been found to be especially important for 

marginalized children (e.g., students with disabilities, children with diverse racial and ethnic 

backgrounds). The literature suggests that a disability critical race theory (DisCrit) lens can be 

used to address families’ disengagement. The strategies in this article are presented through a 

DisCrit lens with the hope of increasing family engagement among families with children with 

disabilities. Using familial capital as a starting point, recommendations are presented for 

educators who work with families, particularly those from minoritized backgrounds. 

 

Keywords: family engagement, DisCrit, community cultural wealth model, familial capital, 

minoritized, marginalized 

 

 

Alisha is a mother of an eight-year-old Black male named LaMarcus. He has been identified as 

having an emotional behavior disorder. Alisha plays an active role in LaMarcus’ education and 

development. LaMarcus is active in his church’s youth group and plays tackle football with the 



community recreation center. Although these activities keep Alisha and LaMarcus busy three 

nights out of the week, Alisha still makes time to review homework and read nightly with 

LaMarcus. 

 

Alisha recently moved to a new school district where her son will receive special education 

services at a local elementary school. Due to Alisha’s previous negative experiences with the 

educational system, she was apprehensive about her son’s first day of school. However, to 

Alisha’s surprise, Ms. Clark was very welcoming and the support staff was friendly. LaMarcus 

was excited to attend his new school and to meet new friends. Despite all the signs of things 

going well, Alisha still could not shake the thoughts that she would soon receive a negative call 

from school.  

 

Using the DisCrit Lens to Engage Families From Minoritized Backgrounds 

 

Family engagement has been identified as key to a student’s success in school (Latunde, 2018). 

In fact, DeSpain et al. (2018) indicated the importance of families engaging in their child/ren’s 

education and participating in the decision-making process. In response to the growing 

importance of family engagement, the Individuals with Disabilities Education Act (IDEA, 2004) 

has required that schools implement policies and practices that engage families in the special 

education and school processes of their child/ren with disabilities. Additionally, the Every 

Student Succeeds Act (ESSA; 2015) has required the engagement of families in schools. 

 

Family engagement has been found to be important for all children, but especially for 

marginalized (i.e., students with disabilities) and minoritized (i.e., Black and Latinx) children 

(Gatlin & Wilson, 2016; Jeynes, 2005). Unfortunately, teachers and schools still grapple with 

how to effectively engage families from these populations. Much of the difficulty stems from 

educators’ and schools’ inability to reconceptualize family engagement to fit the needs of 

families from minoritized backgrounds. Researchers (Parks, 2017) have suggested that educators 

and schools consider viewing family engagement through a different lens (e.g., DisCrit) in order 

to understand the unique needs of these families.  

 



Disability Critical Race Theory 

 

Disability critical race theory (DisCrit) provides a lens that allows educators to view the 

intersections of disability and race/ethnicity through a cultural lens when attempting to engage 

families from minoritized (e.g., students with disabilities, students from diverse racial, ethnic, 

and linguistic) backgrounds. DisCrit provides a lens that educators can use to view the school 

barriers (e.g., inequities, communication, lack of cultural awareness; DeSpain et al., 2018) 

experienced by families from minoritized backgrounds who have children with disabilities. 

Additionally, understanding the challenges and barriers through a DisCrit lens allows educators 

to better support families and their children from marginalized (i.e., children with disabilities) 

and/or minoritized (e.g., children from racially, ethnically, or linguistically diverse) backgrounds, 

through culturally sustaining practices and strategies (CSPS).    

 

Conner et al. (2015) and Lawyer (2017) posited DisCrit tenets (i.e., forces of racism and ableism 

circulate interdependently, value multidimensional identities, trouble singular notions of identify 

such as race or dis/ability or class or gender or sexuality, emphasize the social constructions of 

race and ability, recognize the material and psychological impacts of being labeled as raced or 

dis/abled, privilege voices of marginalized groups, consider legal and historical aspects of 

dis/ability and race, recognize whiteness and ability as property, and require activism and 

support all forms or resistance) could be employed by educators to explore the impact of 

disability, race, and family engagement of minoritized families with children with disabilities. 

Table 1 outlines the tenets of DisCrit as discussed by Conner et al. (2015). Using DisCrit allows 

educators to identify the inequities families from minoritized backgrounds and their children 

with disabilities may be experiencing in special education (i.e., disproportionality in special 

education and school suspension; Annamma & Morrison, 2018). According to Annamma et al. 

(2018) and her colleagues (Annamma & Morrison, 2018), these issues are oftentimes overlooked 

or not perceived as the persistent racism that exists in the education system. This racism can have 

a detrimental impact on the outcomes of children from minoritized backgrounds who also have 

disabilities. This paper will use three of the DisCrit tenets (emphasize the social constructions of 

race and ability and recognize the material and psychological impacts of being labeled as raced 

or dis/abled, privilege voices of marginalized/minoritized populations, and consider legal and 



historical aspects of dis/ability and race) to provide a cultural lens that educators can use to 

increase the engagement of families from minoritized backgrounds (Conner et al., 2015) who 

have children with disabilities.  

 

**SEE TABLE 1 AFTER THE REFERENCES SECTION 

 

Reconceptualizing Family Engagement for Minoritized Families 

 

Family engagement looks different for families from minoritized backgrounds (e.g., Black and 

Latinx) compared to how schools envision engagement (Loque & Latunde, 2014). Schools often 

view family engagement as (e.g., attending parent conferences, back to school night, and 

volunteering in the classroom; Baquedano-Lopez et al., 2013). Therefore, there is a mismatch 

between minoritized families’ and schools’ views of engagement. In order to bridge the gap that 

exists between families’ and schools views regarding engagement, the engagement of 

minoritized families should be reconceptualized through DisCrit. Using DisCrit as a cultural lens 

to view and interpret family engagement urges educators to reflect on their biases to determine 

the cultural conflict between their culture and the child and families they are serving. 

 

Students From Marginalized Backgrounds 

 

There are approximately 50.69 million students in U.S. schools (National Center for Education 

Statistics, 2020). However, students with disabilities represented 14.1% (n = 7,147,290) of the 

school population (NCES, 2020). Students with disabilities receive specialized support to meet 

their individual needs (Garigulo & Bouck, 2021). It is required by law that they receive a free 

and appropriate public education (FAPE) and are provided access to the least restrictive 

environment (LRE; IDEA, 2004). Oftentimes, educators view this population from a deficit 

mindset, focusing on their weaknesses rather than their strengths (MacLeod et al., 2017). 

Therefore, family engagement of children with disabilities is important to ensure they have 

equitable experiences in school. 

 



Families with children with disabilities have the right to participate in the special education 

processes (e.g., prereferral, referral, evaluation, identification, eligibility, development of the 

individual education program (IEP), and implementation of the IEP; Hyatt & Filler, 2013). 

Family engagement during the special education processes is important in order for the child to 

receive the appropriate support and services. Families should be equal partners during all the 

special education processes (Rossetti et al., 2018). Thus, families are important members of the 

IEP team, and it is vital that educators acknowledge/affirm the concerns and voices of the 

families. However, research indicates families of children with disabilities often experience 

several barriers to family engagement. Many of these families of children with disabilities are 

not aware of their procedural safeguards under the IDEA (2004; MacLeod et al., 2017). In 

addition, educators often do not value their input nor acknowledge their concerns (Friend & 

Cook, 2017). The barriers these families experience often hinders the family-school partnerships 

(MacLeod et al., 2017). 

 

Marginalized Students From Minoritized (Racial/Ethnic/Linguistic) Backgrounds 

A majority of the children in the U.S. schools are from diverse backgrounds (NCES, 2020). 

Combined, students from racially, ethnically, and/or linguistically diverse backgrounds make up 

a majority of the school-age population, however, individually they only constitute a minority 

percentage of the school population. However, a disproportionate number of Black children are 

often referred and labeled with disabilities (e.g., emotional behavioral disorders (EBD), 

intellectual disabilities (ID), and specific learning disabilities (SLD; McKenna, 2013) in the 

schools. Though these children often represent a small percentage of the school population, they 

typically represent a larger percentage of children placed in special education. For example, 

Black males are three times more likely to be labeled with an EBD than their White peers 

(McKenna, 2013). 

 

Black Families 

Research indicates that the school engagement of families with children from minoritized 

backgrounds increases their children’s outcomes (Latunde, 2018). For example, in special 

education, Black students (i.e., males) are the most vulnerable in terms of receiving an EBD 

diagnosis (Kauffman & Landrum, 2012), disproportionately higher school suspension and 



expulsions than their peers (Skiba et al., 2008), and ultimately placement in the school to prison 

pipeline (Tobin & Vincent, 2011). To mitigate some of the vulnerabilities of Black males at-risk 

for placement in special education and school failure, researchers have recommended increasing 

Black families’ engagement in the child’s education. One recommendation for increasing these 

families’ engagement is through the development of partnerships and programs that are 

intentionally designed to engage these families in the school (Munn-Joseph & Gavins, 2008). 

 

However, Black families are often portrayed as having low engagement in schools  (Latunde & 

Loque, 2016). However, their low engagement should not be perceived as Black families’ 

devaluing education. In fact, Black families have been reported to hold a high value for 

education and have dreams for their children to accomplish in school (Howard & Reynolds, 

2008). For example, Black families engage in their child’s education by checking their 

homework and engaging in dialogue about the experiences their child has on a daily basis. 

Additionally, Black families engage their children in community activities (e.g., recreational 

sports and church) which they view as being involved in their child’s education (Latunde & 

Loque, 2016). Latinx families are also engaged in their child’s education through their social 

networks (e.g., extended family, neighbors, and community; Lynch & Hanson, 2011).   

 

Latinx Families 

Researchers Lynch and Hanson (2011) posit that Latinx families value education and have 

dreams for their children. However, Latinx families are also viewed by educators as not valuing 

their child’s education because of their low engagement in schools (Lynch & Hanson, 2011).  

Latinx families experience many inequities when trying to engage in their child’s school. Some 

of the inequities they experience are the lack of cultural awareness and the barriers to 

communication (Cherng, 2016). Although Latinx families experience these inequities in schools, 

they continue to engage because they understand the impact it has on their child’s academic 

trajectory (Cherng, 2016).  

 

Consequently, learning about a family’s culture, values, and norms is key to building a 

connection and engaging them in the schooling process for their child/ren. When educators and 

other school personnel lack understanding of and are unresponsive to the families’ cultural 



dynamics, they will not be able to engage them in the schooling process. This ultimately impacts 

their child/ren at school (Baquedano-Lopez et al., 2013). Thus, when educators fail to understand 

the cultural needs of families from minoritized backgrounds, this may create additional barriers 

to their engagement in schools (Baquedano-Lopez et al., 2013). Potentially, school personnel 

could employ alternate models as discussed in the following section. 

 

Ms. Clark has extensive experience working with minoritized children and families. She 

identifies as a White cisgender female. She recognizes the differences between her culture and 

the students and families she serves. Her classroom is designed to support the needs of 

marginalized and minoritized students and families. Ms. Clark incorporates culturally relevant 

materials, resources, and strategies to ensure she meets her students and families needs and 

concerns. She provides the families and students with books that represent their culture, 

resources that are relevant to their needs and culture, and communicates with families based on 

their needs and flexibility. Ms. Clark also ensures the families receive all paperwork and 

communication in their native language. 

 

DisCrit Model 

 

According to Annamma et al. (2016), DisCrit recognizes the psychological impact of being 

labeled according to race and ability. These labels are seen as socially constructed, where society 

views the individuals within these labels as being “outside” the society’s norms. Accordingly, 

educational systems oftentimes engage families from minoritized backgrounds as outsiders 

(Caldas & Cornigans, 2015). For example, teachers may communicate with families in 

professional terms or jargon unfamiliar to families (Rossetti et al., 2017). Additionally, educators 

may approach these families from a social capital perspective, where they are not considered to 

contribute valuable skills and knowledge to their children's successful outcomes (Rosetti et al., 

2017). To counter some of these deficit views, consideration of the DisCrit tenets is 

recommended when engaging families from minoritized backgrounds. 

 

 

 



Tenets 

DisCrit includes seven tenets (i.e., forces of racism and ableism circulate interdependently, value 

multidimensional identities and trouble singular notions of identities such as race or dis/ability or 

class or gender or sexuality, emphasize the social constructions of race and ability and recognize 

the material and psychological impacts of being labeled as raced or dis/abled, privileged voices 

of marginalized groups, consider legal and historical aspects of dis/ability and race, recognize 

whiteness and ability as property and require activism and support all forms or resistance). There 

are several tenets that should be considered, however, these three DisCrit tenets (i.e., emphasize 

the social constructions of race and ability and recognize the material and psychological impacts 

of being labeled as raced or dis/abled, privilege voices of marginalized populations, and consider 

legal and historical aspects of dis/ability and race) should be used to increase families from 

minoritized and marginalized backgrounds engagement in schools (Conner et al., 2015).  

 

The third tenet of DisCrit emphasizes the social construct of race/ability and recognizes the 

impact of these labels on individuals as they are set outside the Eurocentric cultural norms 

(Annamma et al., 2013). Through this tenet educators should reconceptualize family engagement 

from minoritized families perspectives. Family engagement includes indirect and direct support 

of children’s learning across home and school settings (McWayne et al, 2016). Thus, family 

engagement may look different when considering each families cultural values and beliefs. 

Educators should expand their perspective of family engagement to include activities that 

represent minoritized families cultural values and beliefs.  

 

The fourth tenet focuses on privileging voices of marginalized populations (Annamma et al., 

2016). Considering family engagement through this tenet, educators should view families as 

equal partners to the decision-making process (Brandon & Brown, 2009). For example, families' 

voices, desires, and concerns should be regarded during Individual Education Program (IEP) 

meetings or the development of essential educational plans (i.e., behavior intervention plan, 

Section 504 plan; Brandon & Brown, 2009). Lastly, the fifth tenet considers the legal and 

historical aspects of race and disability and how they have been used to deny the rights of some 

citizens. Through this fifth tenet, the unequal partnership between families and school is 

highlighted (Conner et al., 2015). For example, educators may neglect to educate or inform 



families of their procedural safeguards. More specifically, when reviewing families' rights, 

educators may use professional jargon and quickly read through those rights without ensuring 

that families have a clear understanding of what those rights mean and how they can impact their 

children's present and future in school. 

 

Educators should try to mitigate the challenges faced by families’ from minoritized backgrounds. 

In other words, they should attempt to reduce the educational vulnerabilities experienced by their 

children with disabilities and develop programs to engage them in the school, as well as build 

partnerships that allow for culturally relevant collaboration (Munn-Joseph & Gavin-Evans, 

2008). One other way that educators can engage these families is through a community cultural-

wealth model (Yosso, 2005). 

 

Community Cultural Wealth Model 

 

Community Cultural Wealth (CCW), created by Yosso (2005), is based on critical race theory 

(CRT). With CCW, individuals from minoritized backgrounds use the skills and wisdom that 

they possess to oppose racism and oppression (Yosso, 2005). This model consists of six forms of 

capital including aspirational, linguistic, familial, social, navigational, and resistance. The six 

forms of capital view the strengths and experiences of minoritized children and their families 

through a strengths-based lens (Yosso, 2005) and focuses on the assets (Greene, 2013) that this 

population brings into the educational system. For example, familial capital provides educators 

with useful strategies to engage families of children with disabilities who may also come from 

minoritized backgrounds. 

 

Familial Capital 

A key component, and one that teachers can focus on, is familial capital. “Familial capital refers 

to those cultural knowledges nurtured among familia (kin) that carry a sense of community 

history, memory and cultural intuition” (Yosso, 2005, p. 79). Familial capital taps into the ethos 

of the family dynamics and how the culture is connected to the community. It also provides a 

base for building family engagement with families from marginalized/minoritized backgrounds 

by creating a community (e.g., home-school partnership) with resources (e.g., parental rights and 



advocacy networks; Yosso, 2005). Educators may consider using familial capital (Yosso, 2005) 

to bridge the home and school culture to increase family engagement among families from 

minoritized backgrounds who have children with disabilities (Gay, 2002). 

 

Using Familial Capital to Bridge Home and School 

 

Familial capital is used as a base for building home-school relationships for families from 

marginalized and minoritized backgrounds by creating a community (i.e., home-school 

partnership) with resources (Yosso, 2005). Learning about the family structure and values creates 

a connection between the educator and family. Educators should go into Black/Latinx 

communities to explore resources to gain a better understanding of the culture. When teachers 

are able to acclimate to families’ needs, barriers to school engagement are reduced for families 

from marginalized and minoritized backgrounds (Latunde, 2017). The strategies recommended 

to increase family engagement through familial capital are communication, cultural awareness, 

and resources.  

 

LaMarcus finished his first day of school. Upon arriving to pick him up, Alisha was greeted by 

Ms. Clark reporting he had a phenomenal day. Alisha, asked Ms. Clark for details on his 

behavior and what strategies worked well in the classroom. Ms. Clark reported she gave breaks 

when she saw him become frustrated. She also reported she reinforced his positive behavior 

during the day. Ms. Clark informed Alisha that she will provide her updates daily, and asked her 

what other methods she would prefer they communicate to discuss LaMarcus’s progress.  

 

Communicating with Families From Minoritized Backgrounds 

Communication is an important factor in building family engagement in school. However, 

communication barriers may exist because teachers do not know how to effectively engage in 

dialogue with families from marginalized/minoritized backgrounds (Brandon & Brown, 2009). 

But efforts to build communication is vital to building their trust and to creating a community. 

Building trust and increasing engagement can take many forms. For example, a reciprocal 

communication method may work for some families (Rosetti et al., 2018). For other families, 

communication between the teacher and families may need to be more consistent and available at 



all times. Additionally, it is important to relay positive messages and then address areas of 

concern.  

 

Likewise, there are multiple formats by which to communicate with families (e.g., email, phone, 

Zoom, and GroupMe) that may build a community leading to partnerships. Some families may 

not have technology or access to email, so it is vital that the educator address different methods 

to create a community to engage in two-way communication that meets the families needs. For 

example, two-way communication is important for families to build trust (MacLeod et al., 2017). 

Also, educators should consider communication in all forms (e.g., letters, emails, and phone 

calls) and in the families’ native language. For example, Latinx families may prefer consistent 

communication between the home and school (Araujo, 2009). 

 

Open communication between the family and teacher may build a relationship between the home 

and school cultures (Staples & Diliberto, 2010). Educators can use a family input form to gather 

the concerns, priorities, and prior experiences of the families they are serving. The family input 

form can provide the educator with information that they can use to engage the families based on 

their needs. See Figure 1 for the family input form. Above all else, educators should listen to the 

concerns and priorities of their families when addressing communication needs. 

 

Ms. Clark provided Alisha with a family input form. Ms. Clark discussed the form will provide 

her with their concerns, priorities, and cultural needs and experiences to better support 

LaMarucs and his family during the school year. Ms. Clark acknowledged that Alisha’s schedule 

may be busy, and stated she can provide her with the form at her earliest convenience. Alisa told 

Ms. Clark that she was excited to provide her with her families concerns and that she looks 

forward to working with this school year.  

 

**SEE FIGURE 1 AFTER THE REFERENCES SECTION 

 

Cultural Awareness and Families From Minoritized Backgrounds 

Cultural awareness is an important factor to consider when engaging families. Because of 

misconceptions regarding families’ beliefs of the education system, educators may sometimes be 



insensitive to the needs of families from minoritized backgrounds (e.g., Black, Latinx; Latunde 

& Loque, 2016). Because these families’ engagement may be perceived as lacking, some 

teachers may believe that the families do not take an interest in their child’s education (Latunde 

& Loque, 2016). However, because of lack of communication between school and home, the 

families may not understand how the schools want them to engage. The teachers should meet the 

families where they are based on their needs, concerns, and priorities. Also, to engage 

minoritized families, teachers must understand the dynamics of their culture. For example, 

teachers can engage Black and Latinx families in the school by going into their communities 

(e.g., neighborhoods, churches, and community centers). Going into the communities may build 

trust and understanding of each family’s cultural values and dynamics, ultimately leading to 

stronger family-school partnerships (Beneke & Cheatham, 2016). Finally, trust-building bridges 

the home and school culture and may create a community between teachers and families (Gay, 

2002). 

 

Alisha returned the family input form to Ms. Clark with her family’s input. Ms. Clark reviewed 

the family input form and created a resource list that Alisha could access in the community to 

support LaMarcus. Ms. Clark also discussed that LaMarcus’s annual review of his IEP was due 

next month. She provided Alisha with a copy of her rights and discussed supports Alisha could 

access prior to the IEP meeting. Ms. Clark also told Alisha she would like to schedule a 

conference call to discuss any concerns and clarify services she may want LaMarcus to access.  

 

Resources for Families From Minoritized Backgrounds 

Prior research (Trainor, 2010; Wilson, 2015) has identified resources as important to family 

engagement. They have identified social capital (e.g., social networks) and cultural capital (i.e., 

knowledge of parental rights and special education system) as important resources. However, a 

lack of research indicates what these families may need to engage in schooling processes. 

Resources are important as they allow the families to engage in their child’s education, as well as 

the decision-making processes. It is important for teachers to help the families identify the 

resources needed to develop community networks. For example, teachers can provide families 

with handouts of various community resources (e.g., recreation centers, libraries, advocacy 

centers, parent groups, and athletic groups). These resources may assist the families with 



developing social networks. Oftentimes, these families are not aware of their parental rights 

under the IDEA (2004).  Families need to be aware of their rights in order to advocate for the 

appropriate services for their child while in school. Additionally, teachers may create family 

engagement activities that focus on family needs and concerns (e.g., overview of parent rights, 

educational processes, and resources available to students). These family engagement activities 

may help the families feel a sense of a community with the school and other families. Teachers 

should consider using flexible scheduling so families can be involved in school activities. For 

example, educators could provide family engagement activities in the morning and the evening 

to provide families with more opportunities to engage.  

 

Alisha thanked Ms. Clark for providing her with daily reports on LaMarcus’s progress. Alisha 

discussed it was very beneficial for her and the family to receive positive messages regarding 

LaMarcus. Ms. Clark thanked Alisha for her ongoing support at home and school. Ms. Clark 

stated the family input form that was provided to her was very helpful in supporting the needs of 

LaMarcus in the classroom and also providing resources for the home. Ms. Clark said, she was 

able to ensure her classroom was inclusive of the cultural needs of LaMarcus. 

 

Conclusion 

 

The IDEA 2004 mandates that schools engage families in the special education process. Families 

from marginalized/minoritized communities have a low engagement in schools.  This low 

engagement is due to several barriers that prevents these families from having equitable 

experiences. Additionally, lack of cultural awareness sometimes inhibits teachers from engaging 

with families from minoritized backgrounds (who have children with disabilities) because of the 

cultural mismatch between home and school. The misconceptions teachers may have regarding 

these families can contribute to the lack of family engagement (Latunde & Loque, 2016). 

Teachers should recognize the intersections of marginalization and minoritization (i.e., disability 

and culture) to increase family engagement. These families’ increased engagement may depend 

on teacher sensitivity, communication, resources, as well as awareness of home culture.  

 



Family engagement must be equitable and create experiences that build positive partnerships 

with marginalized families, including those from minoritized backgrounds. Schools can create a 

safe and engaging environment that fosters the dynamics of the family’s culture and address their 

concerns and priorities. For example, teachers can plan meetings and school related events to 

meet the needs of families. Using DisCrit provides a cultural lens that allows teachers to reflect 

on the intersectionality of the dynamics of family engagement (i.e., cultural and disability) and 

the avenues they can use to build a bridge to home-school partnerships (Annamma et al., 2018; 

Annamma & Morrison, 2018). 

 

Additionally, using familial capital as a strategy may build marginalized (i.e., disability and 

culture) families’ engagement in schools. However, it is important that teachers establish two-

way communication (i.e., phone calls, letters, emails, using native language), become aware of 

families’ cultural backgrounds (i.e., become familiar with their communities), and provide 

resources (i.e., advocacy groups, libraries, parent support groups, community centers) to support 

their engagement. Specifically, building communication with families from minoritized 

backgrounds is important to building trust and a strong home-school partnership (Loque & 

Latunde, 2015). By using the strategies recommended through familial capital, teachers may be 

more sensitive to the cultural dynamics of families. Understanding these cultural dynamics may 

also assist teachers with providing valuable resources to address the families’ needs, priorities, 

and concerns. When educators provide these supports to families who are from minoritized 

backgrounds, they help build a strong home-school partnership that may lead to academic 

success. 
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Table 1 

Situating Family Engagement Within Tenets of DisCrit 

Tenet Statement Tenets Defined 

Through DisCrit 

Tenets Defined 

Through Family 

Engagement 

With Without 

3. Emphasize the 

social constructions 

of race and ability 

(Conner et al., 

2015). Recognize 

the material and 

psychological 

impacts of being 

labeled as raced or 

dis/abled (Conner et 

al., 2015). 

How society has 

constructed the 

definition of race 

and disability. How 

being labeled with 

race or disability 

impacts these 

individuals. 

Engaging with families 

from a deficit 

perspective based on 

race and disability.  

Educators engage 

families through an 

asset- based approach 

(i.e., strengths, culture, 

beliefs, and values).  

Assuming families are 

not engaged because it 

does not align with the 

way schools define 

family engagement. 

4. Privilege voices of 

marginalized 

populations 

(Conner et al., 

2015). 

Acknowledge the 

voices of 

marginalized 

groups. 

Acknowledge how 

families’ cultural 

beliefs, backgrounds, 

and experiences impact 

their concerns and 

Engaging families in the 

decision-making process 

from the beginning of 

the school. For example, 

addressing family 

Not considering families 

equal partners in the 

decision-making 

process. Not regarding 

families’ perspectives in 



priorities in the 

schooling system. 

 

 

 

 

 

 

concerns and priorities, 

encouraging their ideas 

during decision making, 

implementing school 

activities that align with 

the values and interests 

of the families. 

the development of the 

IEP, BIP, Section 504 

plan, or other 

educational meetings. 

Tenet Statement Tenets Defined 

Through DisCrit 

Tenets Defined 

Through Family 

Engagement 

With Without 

5. Consider legal and 

historical aspects of 

dis/ability and race 

(Conner et al., 

2015). 

Legally and 

historically race and 

disability has been 

used to racialize 

disability. How race 

is used separately 

and how together 

with disability it has 

Acknowledge how some 

families may enter the 

schooling system with 

social capital (i.e., 

networks and 

knowledge) in the 

schooling systems.  

Educators should build 

upon Black families’ 

social capital and 

provide relevant 

resources. 

Educators’ lack of 

acknowledgment of 

families’ social capital 

and knowledge. 

considering Educators 

not considering  



infringed on the 

rights of 

individuals. 

Black families’ 

perspective. 



 
 
 

Figure 1 

Family Input Form 

Family Input Form 

Date:  

Parent name: 

Contact information:  

Preferred method of contact (e.g., email, text, phone call): 

How has your past experiences impacted your engagement with the school?  

_______________________________________________________________________ 

_______________________________________________________________________ 

Regarding your child/ren, what are your family's concerns (i.e., academically, behaviorally, 

socially, culturally, etc.)?  

_______________________________________________________________________ 

_______________________________________________________________________ 

Regarding your child/ren, what are your family’s priorities? 

_______________________________________________________________________ 

_______________________________________________________________________ 

What would you like your child to accomplish (i.e., academically, behaviorally, socially, 

culturally, etc.) during this academic school year? 

_______________________________________________________________________ 

_______________________________________________________________________ 
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What are your family’s cultural needs? How can I best assist your child in the classroom and 

in the home? 

_______________________________________________________________________ 

_______________________________________________________________________ 

Please indicate if you would like to setup a conference call.  
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Modifying an IEP or 504 for Distance or Hybrid Learning 

As the year begins with distance or hybrid learning at most schools, many parents are worried 

that pre-pandemic IEP plans may leave students with disabilities without vital services. 

Luckily, IEP or 504 plans aren’t set in stone. If a parent is concerned that their child is struggling 

(or that they will be once class gets underway), it might be time to make some additions to the 

child’s plan to incorporate remote learning accommodations. 

This article from the Child Mind Institute describes how parents can help their child get the 

support they need, whatever this school year brings. Access the article at: 

https://childmind.org/article/modifying-an-iep-or-504-for-distance-or-hybrid-learning/ 

  

https://childmind.org/article/modifying-an-iep-or-504-for-distance-or-hybrid-learning/
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Q&A on Dispute Resolution in Part B and Part C During COVID-19 

https://www.parentcenterhub.org/qa-dispute-resolution-partb-partc/ 

Useful to Parent Centers, state education agencies, state lead agencies, and Part B and Part C 

programs regarding dispute resolution 

IDEA Part B Dispute Resolution in COVID-19 Environment Q&A Documents (4 pages) 

Answers questions such as: 

o How can parents and public agencies resolve disagreements regarding special 

education matters while school buildings and other public facilities are closed due 

to the pandemic? 

o Is a State educational agency (SEA) permitted to extend the 60-day time limit for 

resolving a State complaint due to circumstances related to the pandemic? 

o How can parents and public agencies use IDEA’s mediation procedures to resolve 

disputes when schools and other public facilities are closed or have restrictions 

that prevent face-to-face meetings? 

 

IDEA Part C Dispute Resolution in COVID-19 Environment Q&A Documents (5 pages) 

Answers questions such as: 

o How can parents, State lead agencies , and early intervention service providers 

resolve disagreements regarding IDEA Part C early intervention matters due to 

conditions related to the public health response to the pandemic? 

o Is a State lead agency permitted to extend the 60-day time limit for resolving State 

complaints due to circumstances related to the pandemic? 

o May due process hearings be conducted virtually when agencies and other public 

facilities are closed or have restrictions that prevent face-to-face meetings? 

 

 

https://www.parentcenterhub.org/qa-dispute-resolution-partb-partc/
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/qa-dispute-resolution-procedures-part-b.pdf
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/qa-dispute-resolution-procedures-part-c.pdf
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Book Review: School Leadership that Works 
  

By Lauren Gonzalez 

Purpose and Thesis 

School Leadership that Works was written by Robert Marzano, Timothy Waters, and Brian 

McNulty in 2005. Its primary purpose is to combine research on effective school leadership 

practices with realistic implementation. It provides practical guidance for both experienced and 

novice leaders as they design a concrete plan to address daily challenges that come with leading 

in a school by translating the findings gathered by the authors of the book into specific 

recommendations to be used in schools. The book also features notes on all requisite technical 

information that is necessary to understand current research as well as an appendix section that 

contains a list of Cotton’s 25 leadership practices and 21 responsibilities that are explored in-

depth within two of its chapters.  

The thesis of Marzano, Waters, and McNulty’s (2005) work is that effective and inspired 

leadership behaviors can significantly enhance students’ academic achievement while also 

preparing them to become knowledgeable, skilled, and responsible citizens in their society 

(Marzano et al., 2005, p. 123). This is in stark contrast to previous beliefs surrounding leadership 

in which the success of a school depends on an effective principal or functioning of complex 

organizations as necessary preconditions for high academic achievement, most of which present 

conflicting evidence (Marzano et al., 2005, p. 6). While there is a paucity of research on school 

leadership and its effects on the effectiveness of schools in developing student achievement, the 

authors conducted a meta-analysis of research spanning over 35 years that supports that 

leadership behaviors have a substantially positive impact on student achievement (Marzano et 

al., 2005, p. 12).  

Main Themes  

The main theme of this book is the ever-increasing importance of effective leadership as it 

relates to student achievement. The second chapter of the text organizes a plethora of research on 

school leadership by showing a meta-analysis of prominent theories. Some theories discussed in 

this book include transformational/transactional leadership, servant leadership, situational 
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leadership, and instructional leadership. In this chapter, the 25 categories of principal behavior 

are discussed in-depth as they provide a knowledge base for the authors to create a broad 

framework for effective leadership (Marzano et al., 2005, p. 38).  

Marzano et al.’s meta-analysis indicated that administrative leaders in schools can affect student 

achievement and defined 21 leadership responsibilities, each of which are detailed in chapter 4. 

Each of these responsibilities has had a statistically significant relationship with student 

achievement according to a meta-analysis on past theoretical literature (Marzano et al., 2005, p. 

64). The authors differentiate first-order and second-order change. First-order change involves 

problems that can be feasibly solved by schools while second-order change involves problems 

that cannot easily be solved by can be somewhat alleviated by providing continued support to the 

community. The 21 responsibilities of leadership can be applied to everyday first-order changes 

and corrections that a school faces and must become a regular aspect of managing the school 

(Marzano et al., 2005, p. 75).  

The authors also provide suggestions to promote effective leadership skills and behaviors by 

recommending two interventions: comprehensive school reform (CSR) models and site-specific 

approaches. It is suggested, however, that CSR models should be adapted over time to meet the 

specific needs of a school since the effectiveness of CSR models tends to vary between schools. 

When site-specific approaches are used, a school designs its own intervention using an 11-factor 

model with 39 possible action steps which can help schools to identify the focus of its work that 

is specified to the needs and context of the current situation (Marzano et al., 2005, p. 97).  

Lastly, the authors presented a five-step plan for effective school leadership based on the 

research and theories that were discussed throughout the text. The first step involves the 

development of a school leadership team based on the foundation of a purposeful community. 

The second step separates the 21 leadership responsibilities by stating that 12 of the 

responsibilities are for members of the leadership team and 9 of them are for the school 

principal. The third step is to identify the right work or the focus of change within the school. 

The fourth step is to analyze the current situation to determine whether the school should take a 

first- or second-order change initiative (Marzano et al., 2005, p. 121). The fifth and last step is to 

match the appropriate leadership behaviors and strategies to the first- or second-order change the 

school hopes to address (Marzano et al., 2005, p. 122). 
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Key Quotes 

One quote that stood out was one that the authors agreed was highly important and relevant in 

today’s world: “I used to ask, ‘Why doesn’t somebody do something?’ until I realized that I am 

somebody.” (Marzano et al., 2005, p. 123). It is common for educators and administrators to 

blame others rather than taking the initiative to act in ways that would result in long-term 

positive change in their schools. Therefore, it is important for school leaders to take matters into 

their own hands by implementing changes that lead to evidence-based practices wherever they 

can in a consistent manner and reflecting upon the fidelity and effectiveness of how these 

strategies were used. 

The authors cited Fullan’s (2001) quote: “The big problems of the day are complex, rife with 

paradoxes and dilemmas. For these problems, there are no once-and-for-all answers” (p. 

Marzano et al., 2005, 67). Many of our students face issues such as poverty, racial prejudice, 

food insecurity, etc., and these issues, most of the time, cannot be solved by school staff alone. 

This leads to another poignant quote that was included within this text: “We need to develop a 

new language of improvement that is better designed to respond to the problems of the present 

and lead into the future, rather than one that is designed around the solution of problems 

belonging to an age gone by” (Marzano et al., 2005, p. 68). In other words, rather than trying to 

solve the unsolvable, it is our duty as educators to take swift, decisive action by providing 

supports to those who are facing these issues in their daily lives. This is described in the text as 

second-order change. 

Another relevant quote can be found in the sixth chapter: “No predesigned comprehensive school 

reform program will address the unique characteristics of a given school” (Marzano et al., 2005, 

p. 81).  Oftentimes, school leaders or those providing professional training to others, will refer to 

specific methods and prescribed steps in the hopes that what worked in one environment will 

lead to seamless implementation and a significant increase in academic achievement. Rather, 

schools should begin with a framework of factors that can be changed to enhance student 

achievement. A sample framework is provided in the same chapter (Marzano et al., 2005, p. 82). 

Another key quote would be: “A school can identify challenging goals as a whole as well as for 

individual students, and then provide the systematic, specific feedback that will generate 

learning.” Whether it is to address challenges that affect the whole school and/or individual 

students, the leadership team should meet with as many stakeholders who are involved as 

possible to plan for the implementation of a systematic approach to address any issues. They 
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should also meet frequently to discuss progress and exchange specific feedback by sharing each 

other’s strengths and weaknesses as well as how they can best support one another in the present 

moment (Marzano et al., 2005, p. 87) 

Weak and Strong Points 

The biggest strength of School Leadership that Works is its collection of data-driven research on 

the characteristics of a highly effective school leader. While this book was mostly written with 

administrators in mind, some of its recommendations can be applied to educators within 

classroom settings. It is very helpful in highlighting the key attributes and managing styles of 

effective leaders should have in clear and concise language and provides actionable 

recommendations that are highly practical and applicable to real settings. Overall, Marzano, 

Waters, and McNulty’s work is thought-provoking, helpful, and can help administrators create a 

well-organized and highly effective school environment that will lead to long-lasting positive 

change. 

While most of the text in its parts discussing the implications of past research, any sections 

describing the methodology and results of the research were filled with jargon that only 

experienced researchers could understand. The book contains technical notes in one of its 

appendices in an attempt to alleviate this problem and they do somewhat provide more context 

on how the data was collected and then analyzed by the authors. However, the use of 

terminology to refer to concepts related to research, statistics, and data, was still too advanced for 

someone who does not have as much of an understanding of these topics. Another flaw of this 

book is that its primary thesis of the impact of leadership on student achievement is based on a 

0.25 correlation, which is rather weak as far as correlations go. The authors also imply there is a 

causal relationship in that increases in leadership will lead to increased student achievement. 

Readers should take proper precautions when interpreting data this way, as some events may not 

be the cause of others. 

Comparison to Fullan’s Text 

Fullan’s (2001) book, Leading in a Culture of Change, mostly focuses on the complexities of the 

unpredictable and rapidly occurring nature of change. It also focuses on how people can lead 

effectively and foster leadership in others despite challenging circumstances. There is much 

more emphasis on the traits that make an organization the best it can be whereas School 

Leadership that Works discusses the individual traits of effective leaders. The most apparent 
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difference between the two texts is that Fullan (2001)’s book can be used in any managerial 

situation whereas Marzano, Waters, and McNulty’s (2005) work is more specific to educational 

settings. While both texts are geared towards school administrators, their content can be 

somewhat applied to classroom teachers to a lesser extent. 

Fullan’s theories on leadership are mentioned by Marzano, Waters, and McNulty. According to 

the text, Fullan argued that educational reformers are fighting an “unwinnable” battle because the 

school system seeks changes but is inherently averse to it. Much like Marzano et al., Fullan 

states that there is no easy solution to these complex challenges. Instead, they both suggest new 

ways of addressing these issues in that they can be seen as opportunities to design schools as 

learning communities. While Marzano et al. discuss the 25 leadership practices and 21 

responsibilities, Fullan offers his framework for leadership that includes its characteristics of 

effective leadership: moral purpose, coherence making, knowledge building, understanding 

change, and building relationships. 
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Book Review: The One Minute Manager 
 

By Tali Finestone 

 

The New One Minute Manager Kenneth Blanchard and Spencer Johnson is an updated version 

of what many consider to be one of the top texts from the 1980s about project management: The 

One Minute Manager. This latest version modernizes implementations towards present day 

situations while still reflecting the same methodology. The text follows the story of a young and 

eager to learn man seeking out an effective manager to train him. When the man finally 

encounters a manager how claims to be a ‘one-minute manager’, he is taught a leadership model 

that can be used by managers to strengthen their team’s performance, self-sufficiency, and 

enthusiasm. 

 

This uncomplicated and thorough evaluation of how to improve management and leadership 

styles goes on to detail three “secrets” for successfully managing others using the following three 

concepts: minute goals, minute praising’s, and minute redirects. The book is split into sections 

for each secret. Minute goal setting refers to ensuring that staff are aware of what is expected of 

them at all times. One-minute praising’s are used to help staff be the best that they can be. One 

minute re-directs involves that act of reprimanding and reassuring staff when needed. 

 

Main Themes 

 

The New One Minute Manager offers an updated approach from its original version that focuses 

on the idea that individuals are an essential component of any organization and that it is 

imperative that they being treated accordingly. Authors, Ken Blanchard and Spencer Johnson, 

develop the story around a manager that encourages the individuals that he leads to find balance 

in their personal and professional lives. The manager also considers that by giving people the 

opportunity and trust to self-manage and supervise others can be beneficial to staff and the 

organization as a whole. These beliefs are rooted in the three secrets outlined throughout the 

book. 
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The first ‘secret’ revealed in the book is “one-minute goals”. Rather than a manager establishing 

goals for those they lead; the manager is attentive towards their views of employees and takes a 

collaborative approach towards goal development. These goals are then outlined in a simplified 

format so that they can be easily understood by everyone. The staff is then encouraged to survey 

the goals on a regular basis in order to ensure that their actions reflect these goals. Should they 

find that their work is not a reflection of their goals, they are encouraged to adapt to their work 

strategy to effectively meet the goals outlined. 

 

The second secret is “one-minute praising’s”. This strategy is carried out when a manager 

observes that an employee is meeting the goals successfully and then offering them immediate 

praise. The concept is to recognize that the employee is carrying out a task properly, let them 

know that they are doing things correctly, and then note how it made the employee react and 

feel. Blanchard and Johnson claim that in doing so, the individual will become more cognizant of 

what the correct actions are and then begin to engage in self-praising practices and, as a result, 

will boost their confidence and motivation. 

 

The third and final secret is “one-minute re-directs”. This outlines how managers should respond 

when they identify that an employee has done something incorrect. Rather than simply 

reprimanding employees, which can often result in unresolved behaviors, the use of the one-

minute re-direct enables the individuals to recognize and learn from their mistakes. The concept 

is to initially confirm verify and assess the error made with the employee. The manager can then 

communicate to the individual their thoughts on the mistake that was made and how they 

perceive that it has impacted their results. The manager is then supposed to let the employee 

know that they do not see the error as a reflection of who they are in the workplace, and to let 

them know that they still have respect for them and the work that they do. 

 

Key Quotes 

 

“We’re here to get results. By drawing on the talents of everyone, we’re a lot more productive.” 

(Pg. 13) – This quote outlines the importance of a leader recognizing value in those that he or she 

supervises. At the end of the day, the work produced, and the end result is only as good as the 

individuals responsible. 
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“The brainpower isn’t only in the executive office- it can be found throughout the organization.” 

(Pg. 11) – The role of the manager is not simply to delegate tasks to employees. This is an 

ineffective and inefficient strategy that often leaders to poor results. Instead, the manager most 

take a collaborative approach and value the input of everyone involved. 

 

“I’m a participative manager. Supportive. Considerate. Humanistic.” (Pg. 10) – A manager that 

is not actively involved in day-to-day tasks has no way of connecting with the work that he or 

she is expected to leader. Seeing that employees are a part of his or her team allows everyone to 

feel appreciated and to produce work that is valued by everyone. 

 

Strengths and Weaknesses 

 

The emphasis that Blanchard and Johnson make on collaborative goal setting outlines the many 

strategies involved in a health work-place culture. When employees feel that their concerns and 

opinions are heard and that their thoughts are valued, they are able to take on a sense of pride in 

their work and motivate them to succeed. In addition, the concept of setting simple and concrete 

goals is a common issue that many work places struggle with. The text outlines how to navigate 

this concept in a clear and obtainable way that can be applied to a variety of different 

organizations and tasks. Another strength is the emphasis made by offering praise to employees 

in different ways to fit a variety of situations. Many staff members to not learn how they are 

viewed by the organization until a yearly review meeting takes place or until they make an error. 

By offering consistent praise, constructive feedback is obtained, and communication is increased. 

 

Some areas of weakness within the text are related to the re-direct concept. While the authors do 

acknowledge the importance of re-directs, they do not offer guidance on the various situations in 

which this situation could be applied. Providing modeled situations to help the reader connect to 

the concept would have been beneficial. Similarly, the story did not follow the advice of the 

authors when the manager confronts the employee about the mistakes made. If done as 

recommended, the manager would have assisted the employee in recognizing his or her mistakes 

so to ensure that they arrived at a correct conclusion. 
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The New One Minute Manager vs The One Minute Manager 

 

Author Ken Blanchard first wrote “The One Minute Manager” as a simple guide for managers in 

1983. The first of its kind, this easy-to-read business parable was widely popular and reflected 

the disciplinary strategies that a parenting guide might offer. However, “The New One Minute 

Manager”, which was published in May 2015, offers an updated perspective on management 

styles to reflect modern times. 

 

While both versions are presented in a storyline format, one of the biggest differences between 

the two was that the newest version changes the one-minute reprimand to become a one-minute 

redirect. This change reflects the deeper connection between leaders and their employees and 

offers a less “parental” approach to discipline. 

 

While the establishment of clear goals are still very much a key component in both versions, the 

newer version emphasizes collaboration. In the time period that the first book was written, 

managers used to give their staff their goals. However, now it is much more common that they 

reach them together. 
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Book Review: Improving Your Leadership Intelligence: A Field Book for 

K-12 Leaders  
 

By Alexa Snyder 

Abstract 

In Improving Your Leadership Intelligence: A Field Book for K-12 Leaders Green and Leonard 

provide various situational judgement tests for five different leadership intelligence components 

as a way for the reader to improve their leadership intelligence. This review looks at the major 

themes of Improving Your Leadership Intelligence, discusses the book’s strengths and weakness, 

as well as comparing to other educational leadership text.  

Improving Your Leadership Intelligence Book Review 

Green and Leonard first worked together when they coauthored another leadership book, 

Leadership Intelligence: Navigating to Your True North but continued with a sequel to that book 

since both Green and Leonard have worked in leadership positions in school and have done work 

in educational leadership field. They wanted to take their passion for leadership intelligence and 

school leadership and bring it together in one book. Improving Your Leadership Intelligence: A 

Field Book for K-12 Leaders continues the work that was first done in Green and Leonard’s first 

book by continuing the idea of leadership intelligence assessment that was first introduced in 

Leadership Intelligence: Navigating to Your True North. The leadership intelligence assessment 

is an assessment that evaluates the test takers leadership intelligence by looking at five major 

components, these components will be discussed in detail later. After completing the assessment, 

the test taker is able to see their areas of weakness and strength. This helps the test taker/reader 

know what sections they should focus on and how to use the material presented in the book. This 

allows the reader to get the most benefit from the book and better the areas they need help with.  

In Improving Your Leadership Intelligence: A Field Book for K-12 Leaders Green and Leonard 

also look at the five components of leadership intelligence and how to strength those areas from 

a strictly school leadership point of view. Improving Your Leadership Intelligence was created to 

give current leaders and future leaders a chance to develop their leadership intelligence by using 

situational judgement tests (SJTs). These tests are based off real life experiences and show the 
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large and small challenges that a leader will face. The tests allow leaders to practice and think 

about what they would do in that situation which then grows their people skills and allows them 

to make the correct decisions. The book was created in a field book fashion because as you work 

through the SJTs you will increase your confidence in your navigational skills and therefore 

become a better leader. Also, there are many ways that you can approach the book, as an 

individual, as a group, one section at a time, the whole book, and a field book allows you to use 

as it fits you and your needs best. The field book also allows leaders to gain insight and 

familiarity with the real-life situations that school leaders face.  

Throughout Improving Your Leadership Intelligence: A Field Book for K-12 Leaders Green and 

Leonard are trying to prove their thought that “developing or enhancing your leadership 

intelligence and adaptive capacity and thereby your ability to make proper decisions is a 

foundational leadership ability” (Green & Leonard, 2017).  

Main Themes 

The major themes of Improving Your Leadership Intelligence consist of the five components of 

leadership intelligence that Green, and Leonard think there are. According to Green and Leonard 

the five components that make up leadership intelligence are: credibility, competence, ability to 

inspire, vison, and emotional intelligence/soft skills. All these components are looked at 

individually and there are SJTs specific to each component.  

Credibility is the one thing that most people notice about a leader. It is looked at by people 

asking themselves a simple question: does the leader say what they mean and support that with 

their actions? Based off the answer people get from that question tells them if the leader is 

credible or not. Green and Leonard say that real credibility can only be gained by bringing 

together your thoughts and actions. Some of the SJTs that Green and Leonard present the reader 

with range from simple situations that are about would you take bribes and making sure that 

purchasing laws are being followed. There are some more serious situations presented such as 

what would you do if one of your teachers was arrested for a DUI or there is a possible bomb 

threat. The range of situations allows the reader to really think about what they would do and 

start thinking about how what they say and then what they do affects the way people view their 

credibility.  

Many people think that competence is having the knowledge and skills required to do a job. 

Green and Leonard argue that it is more than that. Competence is also having the trust and 
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respect of the people that follow and look up to you. It is knowing what to do, how to do it and 

when you should act on something. Some of the SJTs that are presented to help readers improve 

their competence include situations about a student having a gun at school, losing a funding 

source after having promised to purchase various items for schools, and what should be done 

with an expensive audit that was also extremely critical. All these situations are looking at 

different aspects of competence. Some are helping the readers build the knowledge and skills 

that are required of a school leader and others help readers learn the times they should act and the 

times they should not.  

Leaders generally have the intention to inspire the people that follow and look up to them, but 

they are often not able to meet those intentions. For some reason leaders and other people think 

that having the ability to inspire be is a skill that only motivational and coachers poses. Green 

and Leonard state that being able to inspire people can simply be achieved by what you say and 

do. The situations that Green and Leonard present for ability to inspire range from teachers not 

getting a raise and there are chances of a strike, what do you say to your staff as their leader? 

Another situation presented is a student being diagnosed with cancer and not getting a positive 

checkup three weeks before graduation. There are a variety of times that school leaders will have 

to inspire the whole school, the staff, or one individual. Green and Leonard present various 

situations that require different ways you will need to inspire people.  

Vision is one of those things that seems simple, but once you start looking at it on a deeper level 

you see how hard it is to achieve vision. Determining and creating your vison is easy but creating 

a shared vison and communicating that effectively is challenging. The situations that are 

presented help the reader determine how to create a shared vision and share it with the school. 

Some of the situations are your school is being used as an evacuation site and an administrator 

needs to be there. How do you pick which administrator will be there to oversee things? Another 

situation is that there is a student that comes to your office on a regular basis and his behavior 

does not seem to get better. His mother does not help improve the student’s behavior. On the 

student’s most recent visit to your office the mother questions why you are sending her child 

home. The situations presented by Green, and Leonard do a great job of allowing the reader to 

think about the various aspects of creating a vision and how to share that vision with various 

groups.  

Emotional intelligence is being able to recognize emotions in yourself, controlling those 

emotions, acknowledging emotions in others, and having social/relationship awareness. Social 
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awareness and relationship management is also considered soft skills. In today’s fast-paced 

society is more important than ever to focus on building strong relationships with the people that 

follow you. Some of the situations that are presented include having one of your major ideas 

implemented but challenges arise and at the end of the year you must get rid of your idea. 

Another situation is as superintendent you recommend that a principal accepts a teacher’s 

resignation, but you when you check in with the principal, they let you know they declined the 

teacher’ resignation. The situations address all the aspects that make up emotional intelligence 

and soft skills.  

Key Quotes 

“Leadership intelligence is defined as “a construct that represents the level of leadership 

capacity an individual posse at any given time. It addresses the characteristics, dispositions, and 

the ‘soft’ people/relational skills of individuals, including: credibility, competence, ability to 

inspire, vision, and emotional intelligence” (pg. xiii). This quote shows how the authors define 

leadership intelligence which is the major theme of the book. It provides the reader a clear sense 

of what is it. Readers can not improve something they do not understand.  

“The main thing to remember is that there are many ways to get a specific destination. There is 

more than one correct way to solve a problem, and the quickest route to a solution may not 

always be the wisest” (pg. xvi). This quote is talking about the SJTs that the readers will 

encounter throughout the book. It explains to the reader that there are different ways that a 

situation can be handled and there may not be one right answer. It also says that the easiest way 

to fix a challenge may not be the best way.  

“Although inspiration can sometimes take the form of high energy and mountain-moving 

motivation, inspiration is best achieved through what we do and say” (pg. 51). This continues 

Green and Leonard’s idea that inspiration is often viewed as something is impossible to achieve 

but it something that can be achieved.  

“Defining vision is simple. Creating a shared vision and, more significantly, effectively 

communicating that shared vision, and transforming it into action is the challenge” (pg. 71). 

This is continuing Green and Leonard’s idea that coming up with your vision is the easy part and 

that you should really focus on creating a shared vision and communicating that with your team.  

“Additionally, with the incredible influx of technology into our lives, many of us are not nearly 

as ‘in tune’ with others as in the past” (pg. 89). Green and Leonard are highlighting the fact that 
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in today’s society with everyone so reliant on technology we do not have those strong 

relationships that we once had. This is an area that many people need to work on today since we 

are so used to relationships being done through technology, not face to face.  

Strengths and Weaknesses 

The field book style of this book is not something that is commonly seen when it comes to 

leadership books, but that is one of the strengths of this book. The field book style allows you to 

work on just one section or multiple sections instead of having to read the whole book when you 

just want to improve one area. Green and Leonard are able to cover the five components of 

leadership intelligence with this field book. The use of SJTs is not uncommon in the field of 

education since examples are commonly included when talking about a topic and people have an 

opportunity to think about what they would do. The SJTs in this book allow the reader to see real 

life examples about situations that will likely come across in their career in educational 

leadership. It gives the reader a way to think about various situations and time to think about how 

they should handle it in a safe environment. Green and Leonard providing their options allow the 

readers to see how other people might have handled the situation or other ways to handle the 

same situation. Green and Leonard also provide their solution which explains which one of their 

options is the correct one and why. This allows the readers to see the justification to why that 

option was the correct one. Understanding why a solution is the correct one can help the reader 

develop that skill and understand how to handle a familiar situation in the future. Green and 

Leonard also do a great job of including a lot of variety in their situations that address all aspects 

of each component. There are situations that address minor challenges that may come up and 

there are also situations that address more serious issues that you may face as a leader.  

It is not common to see leadership books presented in a field book style and solely based on 

providing situations. This might be because people do better when they are provided with clear 

step by step directions of what they can do to improve a skill set, this is one of the weaknesses of 

Improving Your Leadership Intelligence. Green and Leonard provide a very brief description of 

what each component is but does not discuss it in detail. In order for the reader to improve the 

skill they need to understand clearly what the skill is. If Green and Leonard were to provide a 

clear description of each component and some steps the reader can do to increase their 

knowledge in that area that book would be more complete.  
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Comparison to Fullan 

Leading in a Culture of Change by Michael Fullan is another book about improving your 

leadership skills. Fullan focuses on leadership in a business and school environment. Fullan’s 

and Green and Leonard’s books are similar in the sense that they each provide examples of the 

different components of leaderships that author has. Fullan also has five components that he 

thinks makes up a whole rounded leader. In Fullan’s view point the five components that make 

up a good leader are moral purpose, understanding change, relationship building, knowledge 

creating and sharing, and coherence making. Some of these components sound similar to Green 

and Leonard’s components while others sound completely different.  

Fullan’s component of moral purpose is all about wanting to make a different in your students’ 

lives and the path that you take to get there. Green and Leonard do not have a component that is 

like Fullan’s moral purpose component, but it is something that they may agree with but it not 

something that is needed for leadership intelligence.  

One of Fullan’s biggest components is understanding change. Fullan states that change happens 

quickly, and it is inevitable. In order to be a good leader Fullan says that you have to understand 

the change process and accept it. Green and Leonard do not have a concept that is like this, but 

they do acknowledge in their thesis that to be a good leader you need to be adaptive.  

Both Green, Leonard and Fullan acknowledge that to be a good leader you will need to have 

strong relationship with everyone that you work with. All three of them also realize the fact that 

it is a skill that many people lack and must consciously work on. Green and Leonard look at 

building and maintain strong relationships as a part of a bigger picture, which is emotional 

intelligence and soft skills. They think that you need relationship to have good emotionally 

intelligence and soft skills, but it is not something that is solely needed in order to be a leader. 

Fullan places more of an importance on relationship since one of his leadership components is 

only about relationships.  
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Latest Employment Opportunities Posted on NASET  

* Learning Disabilities Teacher, ES/MS/HS - Provides and is accountable for the planning, 

assessment, instruction, communication, human relations, safety, and management of a 

classroom or assigned instructional setting. Supports FCPS mission to inspire, enable, and 

empower students to meet high academic standards, lead ethical lives, and demonstrate 

responsible citizenship. To learn more - Click here 

* Emotional Disabilities Teacher, MS/HS - Supports FCPS mission to inspire, enable, and 

empower students to meet high academic standards, lead ethical lives, and demonstrate 

responsible citizenship. Provides and is accountable for the planning, assessment, instruction, 

communication, human relations, safety, and management of a classroom or assigned 

instructional setting. To learn more - Click here 

* Multiple Disabilities Teacher, ES/MS/HS - Provides and is accountable for the planning, 

assessment, instruction, communication, human relations, safety, and management of a 

classroom or assigned instructional setting.  Supports FCPS mission to inspire, enable, and 

empower students to meet high academic standards, lead ethical lives, and demonstrate 

responsible citizenship. To learn more - Click here 

*Special Education Teachers - Pennsylvania Virtual Charter School (PA Virtual), an online 

school providing over 20 years of home-based, public education to K-12 students across 

Pennsylvania, has a vacancy for Special Education Teachers. All Pennsylvania Counties are 

welcome to apply!! To learn more- Click here 

*Special Education Teacher - Plan, prepare and deliver a quality instructional program based 

upon student Individual Education Plan goals, state standards, district curriculum, and effective 

instruction to students of diverse backgrounds and learning needs in inclusive settings. To learn 

more- Click here 

* Special Ed Teacher: Secondary Emotional Support - (Fredericksburg, PA) The IU13 is an 

innovative leader in providing educational services to students, school districts, and communities 

in Lancaster and Lebanon counties and across Pennsylvania. Special Education Teachers are 

t3://record/?identifier=jobs&uid=1612
t3://record/?identifier=jobs&uid=1611
t3://record/?identifier=jobs&uid=1610
t3://record/?identifier=jobs&uid=1608
t3://record/?identifier=jobs&uid=1607
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responsible for planning and implementing an effective program of instruction based on 

students’ Individual Education Programs (IEP’s). To learn more - Click here 

* Special Ed Teacher: Secondary Emotional Support - (Lancaster, PA) The IU13 is an 

innovative leader in providing educational services to students, school districts, and communities 

in Lancaster and Lebanon counties and across Pennsylvania. Special Education Teachers are 

responsible for planning and implementing an effective program of instruction based on 

students’ Individual Education Programs (IEP’s). To learn more - Click here 

* Special Education Professional- We are looking for teachers who are passionate, informed, and 

are already skilled at working with children with behavioral issues and interested in transferring 

that passion and talent and become a therapist. Family Solutions wants to help you transition into 

your new career through our DT and OP career positions. Family Solutions, providing a 

continuum of behavioral health services for children and families in the Rogue Valley, seeks 

Therapists (license not required) who will lead the reopening of the day treatment and outpatient 

services (post COVID). To learn more- Click here 

* Special Ed Teacher-Preschool Early Intervention- What is the key to IU13's success? A 

talented, dedicated team of employees working together toward making a positive difference for 

all we serve. We are looking for Special Education Teachers that are ready to meet the 

challenges of today and tomorrow! Teachers who are excited about doing “Work Worth Doing”! 

To learn more- Click here 

* Special Education Teacher, Institutional Settings- The Collaborative for Educational Services 

(CES) has an opening for a licensed Special Education Teacher for 2021-2022 School Year to 

work in Department of Youth Services program sites in the Metro Region of Massachusetts as a 

member of our Special Education in Institutional Settings (SEIS) team. We are especially excited 

about candidates with experience working in institutional settings. To learn more- Click here 

* Director III, Special Education Procedural Support- Fairfax County Public Schools (FCPS), the 

nation’s 11th largest school division, is seeking a proven educational leader to serve as Director, 

Special Education Procedural Support in the Department of Special Services.Located in the 

Washington, D.C. region, FCPS serves a diverse student population of more than 189,000 

students in grades pre-K through 12, 14% of which receive special education and related services 

under IDEA. To learn more- Click here 

t3://record/?identifier=jobs&uid=1604
t3://record/?identifier=jobs&uid=1603
t3://record/?identifier=jobs&uid=1602
t3://record/?identifier=jobs&uid=1601
t3://record/?identifier=jobs&uid=1599
t3://record/?identifier=jobs&uid=1585
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* Special Needs Tutors -  is seeking dynamic, state credentialed special needs teachers to tutor 

on our virtual platform teaching learners all over the world. This is a perfect second job to earn 

extra money from the safety of your own home.  There is no minimum hourly requirement; all 

you need is a computer, reliable internet, a quiet space and willingness to teach. To learn more - 

Click here 
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