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(NASET Sponsor) 

 
Learning Survey - Earn up $45 in Amazon Gift Cards 

 

Dear Special Education Teachers: 

 

We are developing a social and emotional learning survey, specifically designed to assess students with 

learning disabilities - and we would be grateful for your help. 

 

To participate, you will respond to questions that measure the social and emotional learning of up to 

three of your students with learning disabilities. We will not be collecting information that would 

identify your school or your students. 

 

For each student that you assess, you will earn a $15 Amazon gift card. Each assessment should take 

approximately 15 minutes. You can evaluate up to three students, which would result in a $45 Amazon 

gift card - this should take approximately 45 minutes. 

 

You may select ‘skip question’ for any survey item. 

 

Here is the link for the survey: SURVEY LINK  

 

If you have any questions, please contact Dr. Amber DeBono at adebono@winstonprep.edu 

https://winstonprep.qualtrics.com/jfe/form/SV_0jqFhKi1fFsf0J8
mailto:adebono@winstonprep.edu
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Special Education Legal Alert 

 
Perry A. Zirkel 

© February 2024 

 

 

 

This month’s update identifies recent court decisions that illustrate the application of the IDEA 

in relation to in-home services, evaluating all areas of suspected disability, and the statute of 

limitations. For related publications and earlier monthly updates, see perryzirkel.com. 

 

On January 17, 2024, the federal district court for New Jersey issued an unofficially 

published decision in S.M. v. Freehold Regional School District Board of Education 

addressing the FAPE claim for compensatory education for 2017–18 and 2018–19 on 

behalf of a then 19-year-old with autism and a history of extreme problematic behaviors 

in opposition to attending any school or participating in instruction at home. In 2013–14, 

the district arranged for a comprehensive in-home special education program via a 

private agency that was unsuccessful. For the next 3 years, the district provided for a 

residential placement, where his behaviors significantly improved. His parents withdrew 

him contrary to the recommendation of the state disabilities agency. Based on a district- 

funded independent educational evaluation (IEE), the student’s IEP for 2017-18 included 

door to door transportation services, an individual transportation aide, and a day school 

for students with autism. Due to their work schedules, his parents were not available for 

at least an hour before the bus arrived to take him to school. During fall 2017, his 

oppositional conduct escalated, including altercations with his parents and self-injurious 

behaviors. The state disabilities agency twice provided an aide to come to the home to 

assist in getting him ready for the school bus, but these attempts were fruitless. For 

2017–18, he had 29 days of absence and 40 days of lateness, and for 2018–19, he had 86 

absences and 38 days of lateness. The school district arranged for residential placement 

starting in the second semester of 2018–19, but the parents refused to cooperate, filing 

for a due process hearing. The hearing was delayed due to the pandemic, but the parents 

agreed in the interim to alter the stay-put to the residential placement, where he 

remained until aging out in June 2020. In October 2021, the hearing officer issued his 

decision, denying compensatory education. The parents appealed the case to federal 
court. 

The parents’ first contention was that the district 

should have provided home-based assistance to 

address the transitioning issues each morning to 

get him from ready for the school bus arrival. 

Citing the relatively few analogous other 

court rulings, which rejected before- 

school services beyond transportation, 

and the particular circumstances of this 

case, which included the fruitless prior 
attempts at in-home aide services, the 

court concluded that the parents had not 
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 met their burden to provide an IDEA 

entitlement to such assistance. 

The parents’ alternate assertion is that the district 

should have provided in-home instruction as the 

special education placement based on the initial 

results of the IEPs for 2017–18 and 2018–19. 

Interpreting the IDEA and New Jersey 

regulations as providing for in-home 

instruction only when appropriate and 

after exhausting less restrictive 

alternatives, the court concluded that it 

would not have met this first of these two 

requirements in light of the 
recommendations of the IEE and the 

unsuccessful prior experience. 

The parents’ final claim was that the district failed 

to reevaluate their son during the 2017–18 and 

2018-19 school years. 

Rejecting this claim, the court concluded 

that (a) the three-year period for 

reevaluation, starting with the IEE in 

February 2017, had not passed, and (b) in 

the absence of a parental or teacher 

request, the specific circumstances did 
not warrant a reevaluation. 

The rulings in this decision should not be over-generalized in light of the limited applicable 

case law and the particular factual circumstances of this case. Nevertheless, it is relatively 

clear that parents face a steep uphill slope in seeking in-home services before school. 

Moreover, neither parents nor districts should insist on in-home special education services 

except in the relatively few cases that this placement complies with both the FAPE and LRE 

requirements of the IDEA. Finally, the reevaluation issue at most would constitute a 

procedural violation, thus requiring preponderant proof of a substantive loss to the student or 
to the parents’ participation right. 
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On December 21, 2023, a federal district court in California issued an officially 

published decision in J.R. v. Ventura Unified School District addressing a 

compensatory education claim that covered a 9-year period. In May 2012, when the 

child was in first grade, the district determined that he was eligible for an IEP under 

the primary classification of specific learning disability (SLD) and secondary 

classification of speech impairment. During the next 9 years, the district’s school 

psychologists conducted 3 reevaluations confirming these eligibility classifications 

without testing for autism despite the child’s nonverbal and verbal communication 

difficulties. In April 2021, the parents filed for a due process hearing asserting that 

district failed to assess the child in all areas of suspected disability since 2012. Their 

evidence included a private evaluation from their clinical psychologist expert who 

diagnosed him with autism and testified that the district had reason to suspect this 

classification based on his “verbal/nonverbal deficits, and social immaturity, which 

[the district] documented in each triennial assessment report, and IEP [since 2012].” 

The hearing officer decided that under the IDEA’s two-year statute of limitations, the 

applicable period started in April 2019 and for this period the district violated this 

“all areas” obligation. Concluding that this procedural violation resulted in a 

substantive denial of FAPE by significantly impeding the parents’ opportunity for 

participation in the IEP process, the hearing officer awarded 152 hours of 

compensatory education amounting to $19,000 (12 mos. x 12.7 hrs./mo. x $125/hr.). 

The parents appealed, seeking extension of the compensatory education award to 

cover the previous 7 years. 

For the statute of limitations, the parents 

challenged the hearing officer’s rulings that (1) 

they “knew or should have known” (KOSHK) 

based on the combination of the 2012 

evaluation and the 3 resulting annual IEPs that 

documented his communication and behavioral 

problems, and (2) neither the IDEA’s 

misrepresentation nor information-withholding 

exceptions applied. 

The court concluded that the hearing 

officer erred as a matter of law by (1) 

applying the KOSHK standard based on 

experts’ specialized knowledge rather 

than what these parents subjectively 

knew or objectively had reason to know, 

and, alternatively, (2) failing to find, for 

the exceptions, that the district “at least 

recklessly misrepresented [the student’s] 

assessment results” and/or “withheld 

information that prevented the Parents 

from understanding, based on those 
results, that [the district] had improperly 

diagnosed [him] since 2012.” 

The parents claimed that the Ninth Circuit’s 

Timothy O. decision (2016), which held that 

the failure to administer standardized tests for 

autism upon having reason to suspect this 

disability was a FAPE violation, applied back 

to 2012. 

The court agreed with the parents’ 

contention, concluding that “autism was 

a ‘suspected disability’ beginning in 

2012 because the undisputed facts of the 

record demonstrate that [the child] 

exhibited symptoms of autism beginning 
in 2012” and that this “undiagnosed, 

neglected, and improperly treated 
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 disability” resulted in IEPs that amounted 

to a substantive denial of FAPE. 

The parents sought to extend the compensatory 

education award to the preceding 82 months, 

amounting—based on the hearing officer’s 

original calculus—to an additional $130,175 of 

services. 

Instead, the court decided to “issue a 

separate order requiring the parties to 

submit supplemental briefing as to the 

appropriate remedy, including whether 

an additional assessment is required and, 

if not, what recommendations and 

frequency breakdown serves as the basis 
for Plaintiff's request.” 

The court decision is unusually parent-friendly for both the statute of limitations ruling 

and—in light of the Timothy O. precedent in its jurisdiction—the “all areas” ruling. Stay 

tuned, because the district has appealed this decision to the Ninth Circuit. 
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Consequences Don’t Change Behaviors, Relationships Do, However….. 

 
By Matthew Tucker 

 

 
Abstract 

Managing a classroom is the single most important challenge teachers face today, and critical to 

the success of our students. Building strong relationships with students and their families can 

help prevent behavior issues before they even start (Davies, 2024) and that work begins before 

they even enter the classroom. In fact, Consequences don’t change behaviors, relationships do, 

however, when a teacher does need to impose a consequence, it must be measured, immediate, 

consistent and the teacher must assess the effectiveness of the consequence (MICAs rule). Here, 

we will focus on some strategies teachers can use, before the school year starts, to build positive 

relationships with their students and families, and to implement consequences that are impactful. 

Building relationships before they come 

Strategy number 1 

Teachers must have a solid grasp of the characteristics their students will bring to the classroom, 

especially if they work with students who have disabilities. For example, if the teacher works 

with students on the autism spectrum, the teacher must understand the characteristics of this 

population. Teachers should research the behaviors they can expect the moment their students 

walk into the classroom. According to the “Handbook of Classroom Management”, to create an 

orderly, structured environment, those who work with children, must consider student 

characteristics such as age, developmental level, race, ethnicity, cultural background, socio- 

economic status and ableness (Evertson & Weinstein, 2006). With this knowledge, the behaviors 

that the students present with will not be surprising to the teacher, and will help to create 

classroom rules, classroom layout and classroom structure. Regardless of the population the 

teacher works with, the teacher should know the characteristics of the students. 

Strategy number 2 

Teachers can begin the relationship building process by reaching out to the students and their 

families in late August or early September by sending a welcome email. This email should be 

addressed to both family and student and include an age appropriate warm welcome to the new 

school year and the teachers contact information. This is not the time to introduce curriculum. 

Rather, this is the time to get to know the student and family. Ask the student and the family a 

few questions, such as, who lives at your home, what language do you speak at home, what is 

your favorite subject and what is your favorite thing to do when you are home? In the letter, ask 

that the student and family to respond to all or as many questions as they like in the email. With 

this information, the teacher can begin to create their classroom community. For example, 

understanding the spoken language at home will allow the teacher the ability to have documents 

translated. If the teacher learns that many students like a particular television show, characters 

from the show can be used to help with student engagement. 

Strategy number 3 
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Review IEPs as early as possible and create cheat sheets for all students that go into a binder for 

quick reference. Accessing a student’s IEP requires the teacher log onto an online platform, look 

up the student, and scroll to the desired section. This takes time away from managing the 
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classroom. The cheat sheets should include the following at minimum; accommodations, various 

modifications, related services and goals. This information should be easy to access during the 

school day. 

Consequences 

There is no one size fits all approach when managing a classroom and certainly when imposing a 

consequence to a student who breaks a rule. And although there are various types of 

consequences, here we will discuss MICAs rule, that consequences should be measured, 

immediate, consistent and assessed for effectiveness. 

Strategy number 4 

As a former special education teacher and principal, it was always disturbing to hear a teacher 

tell a child to “get out” when they presented with disruptive behavior. Kicking a child out of the 

class should never be the goal. The goal should always be to impose a consequence that will help 

the child realize the rule they broke, and to develop a replacement to the behavior. If a student 

continues to talk while the teacher is talking, and proximity didn’t work, perhaps a measured 

response would be to have a quick conference with the student. This is an opportunity to use the 

“money in the bank” the teacher has with the student, after all the work put into the relationship, 

and remind the student of the classroom rule(s). 

Strategy number 5 

When a consequence is necessary, it should be implemented as early as possible after the rule 

infraction. Immediate consequences ensure students remember why they got into trouble in the 

first place. If it’s delayed by a day or even a week, children are more likely to forget what rule 

they violated. Additionally, feeling the consequence right after the rule infraction can help 

motivate them to not repeat the same behavior (Morin, 2022). 

Strategy number 6 

Any time we as educators use a consequence to help a student learn new, appropriate behaviors, 

the consequence should be consistent. In fact, consistency is the key to ensuring our students 

learn new behaviors. If a teacher only removes a preferred activity two out of every three times a 

given student breaks a rule, that student is unlikely to learn not to break the same rule in the 

future (Morin, 2022). Similarly, if a student presents with the desired behavior, but the teacher 

does not provide positive reinforcement, the student is unlikely to repeat the desired behavior. 

Strategy number 7 

Finally, teachers should track challenging behavior before and after a consequence has been 

implemented to assess whether or not the consequence actually helped to change the behavior. 

Often, teachers will focus on the ABCs of behavior, or the antecedent, behavior and 

consequence. When we track the behavior, and we evaluate the consequent event, we can usually 

learn the cause or antecedent of the behavior. By creating a plan to extinguish the challenging 

behavior, we must assess if the plan helped the student to learn new behaviors. If the 

consequence, or plan has not helped the student learn new behaviors, the teacher must consider 

changes to the consequence or plan altogether. 
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Research on the importance of building positive student-teacher relationships has never been 

more clear. “Showing your students that you care enough to learn about something that they love 

and showing your students' parents that you're invested in their child's success are two of the best 

ways to strengthen your classroom management and support home-school collaboration (Davies, 

2024).” Moreover, when teachers implement consequences that are measured, immediate, 

consistent and assessed for effectiveness, students are more likely to learn replacement 

behaviors. 
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State-by-State Breakdown of $1.2 Billion in SAVE Plan Forgiveness 
 
The Biden-Harris Administration is publishing a state-by-state breakdown of the nearly 153,000 

borrowers who are receiving $1.2 billion in forgiveness under President Biden’s Saving on a 

Valuable Education (SAVE) Plan. Servicers started processing this forgiveness today. 

 

“When we talk about fixing a broken student loan system, this is what we’re talking about,” said 

U.S. Secretary of Education Miguel Cardona. “The state-by-state SAVE Plan debt forgiveness 

numbers we’re announcing today not only show that President Biden’s leadership is making a 

real impact on people’s lives in every state – they demonstrate that we won’t ever stop fighting 

to make higher education more affordable and accessible for more Americans. This is that 

commitment in action. This is the real deal.” 

 

Borrowers in every single state across the country and territories will have their loans canceled 

under this action. President Biden has emailed borrowers in all 50 states plus territories on 

Wednesday notifying them that they were approved for forgiveness and would not need to take 

any further action to receive relief. Servicers have begun processing the forgiveness and 

borrowers will see their loans forgiven on their accounts in the coming weeks. Moving forward, 

the U.S. Department of Education will continue to identify and discharge other borrowers 

enrolled in SAVE who are eligible for this forgiveness on a regular basis. 

 

For a borrower to be eligible for this forgiveness they must be enrolled in the SAVE Plan, have 

been making at least 10 years of payments, and have originally taken out $12,000 or less for 

college. For every $1,000 borrowed above $12,000, a borrower can receive forgiveness after an 

additional year of payments. All borrowers on SAVE receive forgiveness after 20 or 25 years, 

depending on whether they have loans for graduate school. The benefit is based upon the original 

principal balance of all Federal loans borrowed as a student to attend school, not what a borrower 

currently owes or the amount of an individual loan. 

 

To read more, click here: 

https://www.ed.gov/news/press-releases/biden-harris-administration-releases-state-state- 

breakdown-12-billion-save-plan-forgiveness 

https://www.ed.gov/news/press-releases/biden-harris-administration-releases-state-state-breakdown-12-billion-save-plan-forgiveness
https://www.ed.gov/news/press-releases/biden-harris-administration-releases-state-state-breakdown-12-billion-save-plan-forgiveness
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U.S. Department of Education’s Office for Civil Rights Releases New 

Resources on Students with Disabilities 
 
The Department of Education’s Office for Civil Rights (OCR) released four new resources today 

with information for students, parents and families, and schools addressing civil rights of 

students with disabilities, as well as a data snapshot about education access for students with 

disabilities drawn from OCR’s 2020-21 Civil Rights Data Collection (CRDC). 

OCR issued these new resources to inform students with disabilities, and their families and 

schools, about their legal rights under Section 504 of the Rehabilitation Act of 1973. Section 504 

prohibits discrimination against students with disabilities by institutions that accept federal 

financial assistance, which includes almost all public schools and public and private institutions 

of higher education. 

 

“We issued these new resources to give students, including those with asthma, diabetes, food 

allergies, and GERD, as well as their families and schools, important tools to understand when 

and how they are protected by federal disability rights laws,” said Assistant Secretary for Civil 

Rights Catherine E. Lhamon. 

OCR’s new CRDC data snapshot reports that 8.4 million students with disabilities accounted for 

17% of the overall public school enrollment in the 2020-21 school year, the most recent school 

year for which the Department has civil rights data. Three percent (1.6 million) of the overall 

student enrollment were students with disabilities who received educational aids and services 

under Section 504 only. 

 

The Department’s National Center for Education Statistics estimates that students with 

disabilities accounted for 21% of undergraduates and 11% of postbaccalaureate students in the 

2019-20 school year. 

 

The four new resources address common medical conditions that can be disabilities for purposes 

of Section 504: asthma, diabetes, food allergies, and gastroesophageal reflux disease (GERD). 

These resources, which are applicable to all levels of education, explain when these medical 

conditions trigger protections under Section 504, what kind of modifications an educational 

institution may need to take to avoid unlawful discrimination, and what an institution may need 

to do to remedy past discrimination. 

To read more, click here: 

https://www.ed.gov/news/press-releases/us-department-educations-office-civil-rights-releases- 

new-resources-students-disabilities 

https://civilrightsdata.ed.gov/
https://www2.ed.gov/about/offices/list/ocr/docs/crdc-student-disabilities-snapshot.pdf
https://nces.ed.gov/fastfacts/display.asp?id=60
https://www.ed.gov/news/press-releases/us-department-educations-office-civil-rights-releases-new-resources-students-disabilities
https://www.ed.gov/news/press-releases/us-department-educations-office-civil-rights-releases-new-resources-students-disabilities
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Myths and Facts Surrounding Assistive Technology Devices 

 
This document is designed to increase understanding of the Individuals with Disabilities 

Education Act’s (IDEA’s) assistive technology (AT) requirements, dispel common 

misconceptions regarding AT, and provide examples of the use of AT devices and services for 

children with disabilities and to highlight the different requirements under Part C and Part B of 

IDEA.1 

The document is intended for a wide range of individuals including parents, early intervention 

service providers, special educators, general educators, related services personnel, school and 

district administrators, technology specialists and directors, and employees at State lead agencies 

and educational agencies. 

Contents 

 

I. Assistive Technology Requirements Under Part B of the 

Individuals with Disabilities Education Act 

 

II. Common Myths and Facts about Assistive Technology Devices and Services 

 

III. Common Myths and Facts about Deploying Assistive Technology 

Devices and Services 

IV. Assistive Technology Requirements Under Part C of the 
Individuals with Disabilities Education Act 

 

V. Common Myths and Facts about Assistive Technology Costs and Funding Sources 

 

To read the entire document, click here: 

https://sites.ed.gov/idea/files/Myths-and-Facts-Surrounding-Assistive-Technology-Devices-01- 

22-2024.pdf 

https://sites.ed.gov/idea/idea-files/myths-and-facts-surrounding-assistive-technology-devices-and-services/#section_i
https://sites.ed.gov/idea/idea-files/myths-and-facts-surrounding-assistive-technology-devices-and-services/#section_i
https://sites.ed.gov/idea/idea-files/myths-and-facts-surrounding-assistive-technology-devices-and-services/#section_ii
https://sites.ed.gov/idea/idea-files/myths-and-facts-surrounding-assistive-technology-devices-and-services/#section_iii
https://sites.ed.gov/idea/idea-files/myths-and-facts-surrounding-assistive-technology-devices-and-services/#section_iii
https://sites.ed.gov/idea/idea-files/myths-and-facts-surrounding-assistive-technology-devices-and-services/#section_iv
https://sites.ed.gov/idea/idea-files/myths-and-facts-surrounding-assistive-technology-devices-and-services/#section_iv
https://sites.ed.gov/idea/idea-files/myths-and-facts-surrounding-assistive-technology-devices-and-services/#section_v
https://sites.ed.gov/idea/files/Myths-and-Facts-Surrounding-Assistive-Technology-Devices-01-22-2024.pdf
https://sites.ed.gov/idea/files/Myths-and-Facts-Surrounding-Assistive-Technology-Devices-01-22-2024.pdf
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Trauma and Specific Populations 

Trauma affects people differently, and there are different kinds of trauma as well. This web page 

identifies resources that focus on the impact of trauma on: (a) children and youth with disabilities 

such as AD/HD, developmental disabilities, or traumatic brain injury; (b) Native American 

communities; (c) youth; and (d) youth in juvenile justice settings. 

 

Trauma and Disabilities 

Trauma and Native Americans 

Trauma and Youth 
Trauma and Youth in Juvenile Justice 

 

Trauma and Disabilities 

 

Trauma-Informed Practices: Considerations for the IEP Meeting 

While it is important that all families feel a sense of mutual trust and empowerment at the IEP 

meeting, it becomes even more important when a family has experienced trauma. Here are 

suggestions to help the IEP team create an environment that supports all attendees at the meeting. 

https://www.kennedykrieger.org/stories/trauma-informed-practices-considerations-iep-meeting 

Trauma Sensitivity During the IEP Process 

From the Federation for Children with Special Needs 

This 4-page guide discusses the need for trauma awareness across the span of the IEP process– 

when sharing information, conducting evaluations, holding IEP meetings, and writing the IEP 

itself. 

https://fcsn.org/trauma-sensitivity-during-the-iep-process/ 

 

Is It AD/HD or Child Traumatic Stress? A Guide for Clinicians 

This 2016 fact sheet (11 pages long) provides definitions of child traumatic stress and Attention- 

Deficit Hyperactivity Disorder (AD/HD) and explains how symptoms can overlap, as well as 

summarizes some of the differences between the two. The fact sheet describes how child 

traumatic stress can sometimes be mistaken for AD/HD because of the overlap between AD/HD 

symptoms and the effects of experiencing trauma. Understanding these differences can help 

parents and providers assess and treat children appropriately and more effectively. 

https://www.nctsn.org/resources/it-adhd-or-child-traumatic-stress-guide-clinicians 

 

Facts on Traumatic Stress and Children with Developmental Disabilities 

This 13-page fact sheet provides background on developmental disabilities, statistical 

information regarding the incidence of trauma for this population, special characteristics of the 

population that may influence the incidence of trauma, possible reasons for a higher incidence of 

mental illness for clients with developmental disabilities, suggestions for modifying evaluation 

https://www.parentcenterhub.org/trauma-specific-groups/#cwd
https://www.parentcenterhub.org/trauma-specific-groups/#native
https://www.parentcenterhub.org/trauma-specific-groups/#youth
https://www.parentcenterhub.org/trauma-specific-groups/#jj
https://www.kennedykrieger.org/stories/trauma-informed-practices-considerations-iep-meeting
https://fcsn.org/trauma-sensitivity-during-the-iep-process/
https://www.nctsn.org/resources/it-adhd-or-child-traumatic-stress-guide-clinicians
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and therapy to meet the needs of this population, and suggestions for therapy. 

https://www.nctsn.org/resources/facts-traumatic-stress-and-children-developmental-disabilities 

The Road to Recovery: Supporting Children with Intellectual and Developmental 

Disabilities Who Have Experienced Trauma 

This package comes from the National Child Traumatic Stress Network. It includes a Facilitator 

Guide and a Participant Manual that are designed to teach basic knowledge, skills, and values 

about working with children with IDD who have had traumatic experiences, and how to use this 

knowledge to support children’s safety, well-being, happiness, and recovery through trauma- 

informed practice. You may have to create a (free) account to be able to access this learning 

curriculum. 

https://www.nctsn.org/resources/road-recovery-supporting-children-intellectual-and- 

developmental-disabilities-who-have 

Addressing Transition Issues for Young Foster Children 

In this archived presentation, also from the National Child Traumatic Stress Network, presenters 

discuss the many transitions experienced by and the challenges transitions pose for young 

traumatized children in the child welfare system. Whether responding to the transition from the 

biological parents’ home to a foster home, from foster home to foster home, or the changes 

accompanying reunification, those working in the child welfare system will benefit from 

understanding the effects of these transitions and the appropriate methods for facilitating them. 

You may have to create a (free) account to view this presentation and discussion. 

https://learn.nctsn.org/course/view.php?id=164 

 

Trauma and Native Americans 

 

Materials from NAPTAC | Let us start with the excellent materials on trauma and on resilience 

produced by the Native American Parent Technical Assistance Center (NAPTAC) expressly for 

Parent Centers. 

Reinforcing Resilience: How Parent Centers Can Support American Indian and Alaska 

Native Parents 

This 2-page brief describes the importance of resilience in Native communities and suggests 

ways that Parent Centers can share the skills that reinforce resilience with Native parents of 

youth with disabilities. 

https://www.parentcenterhub.org/native-resilience-parent-centers/ 

 
There’s Also a Brief for Native Youth! 

Entitled Bouncing Back from Setbacks: A Message for American Indian and Alaska Native 

Youth, this 2-pager is written directly to Native youth and begins with the sentence, “This 

message comes to you from your local Parent Center.” Ready for Parent Centers to connect and 

share! 

https://www.parentcenterhub.org/native-resilience-youth/ 

 

You may also wish to consult the resources below, which come from a range of other 

organizations, all addressing trauma in American Indian/Alaska Native communities. 

https://www.nctsn.org/resources/facts-traumatic-stress-and-children-developmental-disabilities
https://www.nctsn.org/resources/road-recovery-supporting-children-intellectual-and-developmental-disabilities-who-have
https://www.nctsn.org/resources/road-recovery-supporting-children-intellectual-and-developmental-disabilities-who-have
https://learn.nctsn.org/course/view.php?id=164
https://www.parentcenterhub.org/native-resilience-parent-centers/
https://www.parentcenterhub.org/native-resilience-youth/


NASET Special Educator e-Journal 

NASET | Special Educator E-Journal March 2024 17 

 

 

 

Addressing Trauma in American Indian and Alaska Native Youth (AI/AN) 

Despite the high prevalence of trauma among AI/AN youth, little is known about interventions 

targeted specifically for this population. To address this information gap, Mathematica Policy 

Research conducted an environmental scan of practices and programs for addressing trauma and 

related behavioral health needs in AI/AN youth. This 62-page report describes the interventions 

identified through the scan and summarize the evidence base for each. (PDF format, 621 KB) 

https://www.mathematica-mpr.com/our-publications-and-findings/publications/addressing- 

trauma-in-american-indian-and-alaska-native-youth 

 

Examining the Theory of Historical Trauma Among Native Americans 

This 14-page journal article systematically examines the theoretical underpinnings of historical 

trauma among Native Americans. The author seeks to add clarity to this theory to assist 

professional counselors in understanding how traumas that occurred decades ago continue to 

impact Native American clients today. (PDF, 340 KB) 

http://tpcjournal.nbcc.org/wp-content/uploads/2014/01/Brown-Rice-from-TPCjournal-v3i3- 

Complete-2.pdf 

Resources Specific to American Indian/Alaskan Native (AI/AN) Communities 

Excellent list of trauma resources and AI/AN populations. From the Administration for Children 

and Families. 

https://www.acf.hhs.gov/trauma-toolkit/american-indian-alaskan-native-communities 

 

Trauma and Youth 

 

What Is Complex Trauma: A Resource Guide for Youth and Those Who Care About 

Them 

This 19-page guide offers information about complex trauma, how it can impact youth, both 

good and harmful coping strategies, and ways to improve. The guide is for youth who have 

experienced complex trauma or who know someone who has. Clinicians, caregivers, and other 

adults can also use the guide to have conversations with youth about what complex trauma is. 

From the National Center for Child Traumatic Stress. 

https://www.nctsn.org/resources/what-complex-trauma-resource-guide-youth-and-those-who- 

care-about-them 

Psychological and Behavioral Impact of Trauma: High School Students 

This 2-page fact sheet describe the psychological and behavioral impact of trauma on high 

school students. Part of the Child Trauma Toolkit for Educators, the fact sheet offers educators, 

school staff, and parents two short scenarios about the behaviors displayed by two high school 

students. It also describes behaviors you might observe in adolescents after a trauma, situations 

that can be traumatic, and when to seek help. 

https://www.nctsn.org/resources/psychological-and-behavioral-impact-trauma-high-school- 

students 

Trauma and Youth in Juvenile Justice 

 

Dual-Status Youth | Identifying Dual Status Youth with Trauma-Related Problems 

Dual-status youth are “children and adolescents who are being served by both child welfare and 

https://www.mathematica-mpr.com/our-publications-and-findings/publications/addressing-trauma-in-american-indian-and-alaska-native-youth
https://www.mathematica-mpr.com/our-publications-and-findings/publications/addressing-trauma-in-american-indian-and-alaska-native-youth
http://tpcjournal.nbcc.org/wp-content/uploads/2014/01/Brown-Rice-from-TPCjournal-v3i3-Complete-2.pdf
http://tpcjournal.nbcc.org/wp-content/uploads/2014/01/Brown-Rice-from-TPCjournal-v3i3-Complete-2.pdf
https://www.acf.hhs.gov/trauma-toolkit/american-indian-alaskan-native-communities
https://www.nctsn.org/resources/what-complex-trauma-resource-guide-youth-and-those-who-care-about-them
https://www.nctsn.org/resources/what-complex-trauma-resource-guide-youth-and-those-who-care-about-them
https://www.nctsn.org/resources/psychological-and-behavioral-impact-trauma-high-school-students
https://www.nctsn.org/resources/psychological-and-behavioral-impact-trauma-high-school-students
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juvenile justice systems.” The question posed and addressed by this 9-page article is: How would 

a clinician or agency put in place a way to identify dual status youths’ trauma-related needs? The 

article describes an array of trauma-related screening tools. 

https://rfknrcjj.org/wp-content/uploads/2015/12/Identifying-Dual-Status-Youth-with-Trauma- 

Related-Problems-RFKNRCJJ-Nov2015.pdf 

What Trauma-Informed Care Really Means | Webinar 

This 90-minute webinar focuses on trauma-informed care in juvenile correctional facilities. From 
the Council of Juvenile Correctional Administrators (CJCA). CJCA offers many 

additional webinars and videos on its YouTube channel, so be sure to explore what else is 

available (e.g., webinars focused on trauma-related training for staff, reducing isolation in youth 

facilities, and positive youth development, to name a few). 

https://youtu.be/P_ESNG0zfZM 

Creating Trauma-Informed Care in Juvenile Secure Detention 

This 22-slide PowerPoint (in PDF) begins with statistics on the number of youth in juvenile 

justice seriously affected by traumas they’ve experienced. The slides then describe 4 goals and 

associated actions for creating trauma-informed care in detection facilities, including training 

staff; establishing evidence-based, trauma-informed mental health screening procedures; using 

evidence-based skill groups to reduce trauma-related problems; and building collaborative 

partnerships across child-serving systems associated with juvenile detention. 

https://silo.tips/download/creating-trauma-informed-care-in-juvenile-secure-detention 

 

Crossover Youth: A Shared Responsibility 

In this 21-page resource, youth who are being served by both child welfare and the juvenile 

justice system as called crossover youth. These are among the most vulnerable of children. They 

are more likely to be separated from their families, experience frequent placement changes, 

suffer behavioral health problems, and have poor educational outcomes when compared with 

children not in contact with both systems. While the data presented are primarily for California, 

there are examples of policies and practices that other states can adopt or adapt. 

http://co-invest.exedor.us/wp-content/uploads/insights_volume10-1.pdf 

 
Center for Juvenile Justice Reform | Website 

If your Parent Center works with youth involved in the juvenile justice system, then you 

probably already know about the Center for Juvenile Justice Reform. The Center works with 

jurisdictions nationwide to help them better translate knowledge on “what works” into everyday 

practice and policy. The Center offers numerous “practice models” for states and communities to 

use to improve their juvenile justice systems. These include: (a) Crossover Youth Practice 

Model (CYPM), to address the unique needs of youth that are at risk of or are fluctuating 

between the child welfare and juvenile justice systems; (b) Youth in Custody Practice Model, 

to assist agencies in implementing a comprehensive and effective service delivery approach; and 

(c) Stop Solitary for Kids, a national campaign to end solitary confinement of youth in juvenile 

 

and adult facilities in the United States. 

http://cjjr.georgetown.edu/ 

https://rfknrcjj.org/wp-content/uploads/2015/12/Identifying-Dual-Status-Youth-with-Trauma-Related-Problems-RFKNRCJJ-Nov2015.pdf
https://rfknrcjj.org/wp-content/uploads/2015/12/Identifying-Dual-Status-Youth-with-Trauma-Related-Problems-RFKNRCJJ-Nov2015.pdf
https://www.youtube.com/user/cjcapbs/videos
https://youtu.be/P_ESNG0zfZM
https://silo.tips/download/creating-trauma-informed-care-in-juvenile-secure-detention
http://co-invest.exedor.us/wp-content/uploads/insights_volume10-1.pdf
http://cjjr.georgetown.edu/
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Book Review: Stop Leading Start Building By Jordyn RomanskiJordyn 

Romanski 

 
The book being reviewed is Stop Leading Start Building written by Robyn R. Jackson. This is a 

leadership book about the negative impacts of being stuck in the cycle of the “hamster wheel” of 

educational leadership and what steps to take to escape this daunting reality that the majority of 

administrators face each new school year. The main thesis of this book as Robyn R. Jackson 

successfully explains is the relevance of using buildership in the place of leadership. She does 

this by explaining what buildership is, what aspects of leadership are within it, and how to 

successfully use this in schools. The main themes of this book include the purpose of using 

buildership, the people who buy into the idea of buildership, the pathway to tackle challenges, 

the plan to implement buildership, and putting all the ideas together to successfully make the 

change administrators constantly strive to see within their schools. 

 

The author takes a strong stand at the beginning of the book by stating “Leadership was created 

by the institution, it’s designed to maintain the institution, not transform it,” (Jackson, 2021, pg. 

1). She explains that leadership is more than simply making decisions that impact others. Jackson 

mentions that leaders typically lack clarity, cohesion, competence, and confidence; however, 

builders invite others to help create something extraordinary. The buildership model includes 

four specific parts: (1) clarify your purpose, (2) grow your people, (3) chart your pathway, and 

(4) execute your plan. When these four parts work in synchrony with each other, buildership 

becomes a powerful tool to make effective and impactful change. 

 

The first step of jumping off the “hamster wheel” is clarifying your purpose by defining your 

vision, mission, and core values. Jackson explains that this step takes time to redefine these 

terms, allow staff to help create these non-negotiable values, and create buy-in from all staff and 

teachers. The role of the administrator is to explain the why and the what. What are we building? 

Why is it important? And what is my role? When the vision created by all staff is agreed upon, 

has purpose, has buy-in, and drives all school decisions, students and staff alike benefit. 

 

The next step is using the people you already have to create master teachers with the right kind 

of support and practice. The author states “Builders know that we can help all of our students 

achieve our vision for them, but we can only do it if there is a master teacher in every 

classroom,” (Jackson, 2021, pg. 46). She continues by explaining that master teachers must have 

two things: skill ability and the will to want to make a positive impact on all students. For 

teachers to be masters, they must receive clear feedback, get support, have accountability, and 

help create a healthy school culture. 

The third step is creating a clear pathway to allow change and growth within your school. 

Jackson explains that “Builders are both diagnostic and strategic in that they must figure out 

what is most important to do right now and which actions will best help them achieve each end 

they seek” (Jackson, 2021, pg. 96). This pathway must follow the decided upon vision, mission, 
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and core values. This gives structure to the action plan and allows builders to focus on the 

important components of the change. 

 

The fourth step is making a plan that is flexible and adaptable. “Builders know that the day-to- 

day demands of their jobs are real as to why they don’t settle for standard school improvement 

plans that are static” (Jackson, 2021, pg. 122). Jackson continues to explain how 90-day cycles 

are a smarter approach than planning large, year-long goals as they allow learning and 

adjustment throughout the year as needed. 

 

The fifth and final step is putting everything together to begin writing your school’s success 

story. “Your purpose outlines the success story you want to tell for your school” (Jackson, 2021, 

pg. 157). Begin with purpose, build your people, chart a pathway for action, execute and refine 

the plan, create a blueprint, and make a transformation. 

 

This book was a wealth of information on how to make change by being a builder, not just a 

leader. Just like any change method, there are both strengths and weaknesses found in this 

approach. One major strength was the explanation of the steps from start to finish. The author did 

a great job explaining the reason behind the buildership model. She made it clear what the 

purpose of the model was, how to create a sense of buy-in from staff, and how to change the 

paradigm from leadership to buildership. The author used lots of encouraging examples of real- 

life scenarios of administrators using these practices successfully with their staff. However, the 

book lacked any real method of how to consistently use these practices year after year to see 

successes as well as how to create buy-in for new staff that joins the school after the initial 

implementation. There were also few to no real-life scenarios of these practices not working. The 

author only gave examples of success instead of including both positive and negative stories. 

Therefore, she was not given the opportunity to prove her methods could be adapted to even the 

most stubborn and difficult schools and teachers. 

This book was very similar to the practices explained by Fullan in his book Leading in a Culture 

of Change. Some similarities included the need for purpose, building relationships with the 

people already in place, and making coherent choices. However, Fullan’s book went into much 

more detail about how to run a school practically and effectively by creating change. Jackson’s 

book focused more on the coherence of team building before change could occur and how to 

build that team. Both books were excellent resources for learning more about leadership methods 

and how to effectively apply them as administrators. 
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Book Review: Special Education Leadership: A Personal Journey 

 
By Sandra Juntunen 

 

 

Book Purpose 

“A student’s potential relies on the future of education.” 

 

Ruth McLean Turner wrote Special Education: A Personal Journey to chronicle her 61 years 

journey in special education. Her challenges and experiences are highlighted to show how 

special education has revolved. Her journey was real. She faced challenges and successes in her 

personal life and career. 

Ruth McLean Turner was the third child of seven children to a Louisiana Minister and an ex- 

educator mother. Ruth McLean Turner did not want to be like her mother, a stay home mother, 

so she went to college, and became a teacher. She married, had two children, was a stay-at-home 

mother, and was miserable. Her husband suggested she go back to the classroom. He contracted 

Polio and was hospitalized. While in the hospital, she noticed adults interacting with the 

children. The adults were special education teachers. 

 

Dr Turner submitted her application, and indicated she was interested in teaching students with 

disabilities. She was hired as a second-grade teacher. Her school offered her a special education 

teacher position in 1954. Her principal made the statement, “What a waste (13).” Her husband 

passed away and two years later moved to Texas. While in Texas, Ruth McLean Turner attended 

university to take her teacher entrance exam. She met Bob Turner, who was the director of 

special education on television. He gave her name to the personnel director, and she was hired to 

teach visually impaired students. She did not have the credentials and had to return to college. 
She taught special education for six years before becoming a principal. 

 

Dr. Turner describes being a special education administrator as difficult and challenging; but she 

loved it. An administrator has many hats to fill, must be flexible, patient, and innovative. Dr. 

Turner exhibited these traits throughout her book. Dr. Turner’s family supported her. She 

admitted she needed help to be successful at home and in her career. Dr. Turner had “mixed 

feelings” about her career (190). She did not feel she made a difference. Her book provides real 

life scenarios of success, frustration, and the multitude of change as an administrator in special 

education. 

Thesis 

Dr. Ruth McLean Turner, a special education specialist, was a strong advocate who worked in 

distinct positions (teacher, administrator, and consultant), wanted to make a difference for 

students of disabilities by ensuring they were treated fairly and humanly. 

 

Themes 
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Special Education Leadership as a Personal Journey provided information on what a special 

educator in a teacher and leader roles achieved and failed The book details how a female in the 

south in an administrator career went through (1). Dr. Turner was a mother, wife, educator, 

student, and a leader who believed everyone made a difference. Dr. Turner feels she was 

blessed, her parents believed in education and supported her with no judgement. Her husbands 

were supportive and gave her sound advice. 

Dr. Turner started her career in 1948. She had to overcome the “growing up female” as an 

administrator (5). She was able to do this since she had heart and compassion. She was open, 

outgoing, strong-willed, and determined to make a difference. Dr. Turner acquired her master’s 

degree and her doctorate degree with the support of her family and superintendent. Dr. Turner 

was supportive, and willing to hear what others had to say. She delegated work duties to staff, 

gave them a voice, and made committees to ensure the best plans and resources were available. 

Dr. Turner was a well-rounded leader and individual and considered every aspect, so everyone 

benefited. She facilitated, collaborated, modeled, delegated, and improved services with the help 

of the committees she formed. She envisioned issues would arise, and the best way to deal with 

them was to have a team available to assist the school district in making the best decisions. She 

gave credit to those who helped her. She stated in her book (189-190), “my awesome staff 

helped students with special needs, designed initiatives that benefitted students with disabilities 

and their families, and collaborated with special education and general education.” Dr. Turner 

hopes her, and others’ efforts, will pave the way for school system changes to help students 

prepare for life. (190)” Dr. Turner wanted what was best for her staff. She had visions and her 

staff supported her decisions by working hard and ensuring success. 

 

Dr. Turner saw how special education staff were treated differently and were not taken seriously 

in education. Administrators and teachers have a myriad responsibilities and challenges that 

have increased due to the education system expectations, changing demographics, the student's 

diversity and needs served in public schools, and shifts in meeting the requirements of the IDEA 

(Individuals with Disabilities Education Act) (Thomas, 2007; A. L. Thompson, 2011). 

 

Dr. Turner knows she had room for improvement and in her book stated she was feisty, head 

strong, and argumentative. She talked about a situation where one of her bosses took her staff 

away telling her no one wanted to work with her. Her successes with the programs, the students 

she worked with, the lobbying and research studies she was involved in, show she and staff were 

willing to go beyond to make a difference. Dr. Turner ended her book with this quote which 

says it all, “I attempted to make a difference in my chosen profession, but my feelings of my 

results are mixed about education’s future (190). My knowledge is pessimistic, but my hoping 

and longing are optimistic (190). 

Key Quotes 

“The continuation of the intense level of often horrific trends in special education that have 

been persisted over six decades is less tolerable and are more than a sad fact or a rationale for a 

grant when you can name the students and parents impacted by these trends (2).” This quote by 

Dr. Turner mentioned concerns about the number of minority students placed in special 

education, zero tolerance, using special needs guidelines to enhance grades. 
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“When parents, teachers, and others convey to the child that we want you, like you, would like 

to have you in this school and in this classroom, but there are certain things we expect of you, 

the response, if often miraculous (87).” This quote in this book indicates that relationships can 

be maintained and built through recognition, respect, trust, acceptance, purpose, and 

confirmation which can have student buy in. 

 

“Leadership was an important factor in school effectiveness, and it is clear that many principals 
rarely felt the same ownership and responsibility for students with disabilities in their school as 

they felt for general education students (149).” This quote implies that administrators do not 

accept ownership/responsibility on the students' treatment. 

 

“Schools must replace the sorting paradigm with a talent development model that assumes that 

all students need a rich and challenging curriculum with appropriate assistance and support 

(157).” This quote implies general education teachers believe students with disabilities were too 

much work since they need extra help and support to be successful and general education 

students do not need to be exposed to students with disabilities. 

 

“It is impossible to spend any prolonged time in America’s schools without being appalled by 

the ‘mutilation of spontaneity, of joy in learning, of pleasure in creating and of a sense of self 

(164-165).” This quote implies students are being taught to take tests and are taking the fun out 

of school. Schools are too rigid and do not allow students opportunities to be themselves. 

“If we built our school systems on the cycle that provides feedback and directs our changes and 

see the hope and the need for fulfillment in all of our students, special education versus general 

education discussions would be irrelevant (186).” This quote implies students with disabilities 

are allowed an opportunity to get an education without being stereotyped, discriminated against, 

excluded, and be treated with respect. 

 

“Schools need to help students learn more about what it means to be human, how to find their 

passion, and how to pursue their potential (189).” This quote implies barriers exist for students 

with disabilities such as inappropriate placements, bias, lack of understanding, training, 

resources, teacher shortages, inclusion/exclusion, and people believing they are “do-gooders.” 

Strengths and Weaknesses 

Dr. Turner realized students with disabilities needs are not a one size fits all. Inclusion benefits 

some students but not all. Teachers need to be trained and have a heart to be beneficial. This 

book highlights Dr. Turner’s advocacy attempts to help with special education. Dr. Turner made 

suggestions, created programs, was a voice for students and parents, and did make a difference. 

She was the voice to ensure students were not treated differently but fairly. She provided 

training, interpreted the laws, reforms and/or initiatives to use against students of special needs to 

ensure students were not taken advantage of. Dr. Turner made a difference and relied on others 

to assist her. 

The weak points of Special Education Leadership are seeing special education policies being 

used for the better of the school and not the student. Laws, reforms, and initiatives have been 

initiated with little fidelity creating havoc for the special educators. The issues happening during 
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Dr. Turner’s time are occurring today. Education needs to be revamped since it is biased. It does 

not consider all the school population's needs, creating more issues to address. 

 

Compare and Contrast 

Dr. Turner illustrated that she was leading in a culture of change. She was a special education 

administrator in the 1960’s who had many challenges from staff, schools, state, and federal 

governments. She proved she had moral purpose. She wanted the best for everyone. She had 

enthusiasm, energy, and hope like Fullan’s framework. She implied that education needs to be 

changed since it does not meet all students' needs and special education staff are not on the same 

level as other teachers. Dr. Turner wanted what was best for the students and to improve the 

school’s conditions. She worked tirelessly and chose people to assist her who would make a 

difference. Dr. Turner trained, modelled, molded, delegated, and allowed staff, students, and 

parents to have a voice. 

 

Dr. Turner dealt with many changes such as the Texas senate bill 230, lawsuits (Brown vs. 

Topeka, Mills vs. Board of Education District of Columbia), PL 94-142, IDEA, etc... Fullan 

(2020), stated change cannot be managed. It can be understood and led, but not controlled. 

Special education administrators revise, adjust, and adapt due to the many changes. Fullan 

(2020) states schools have too many changes that are unwanted from upper echelons. 

 

Dr. Turner quoted Fullan (2016), “cultural change is the prerequisite to effective reform to 

schooling. Re-culturing occurs when the teaching/learning process changes and basic changes in 

what is taught, assessed, and how people work together. We need to quit thinking about new 

ways to reform and commit to continuous improvement. We need a different concept about 

people and what motivates them to do quality work. A system that focuses on changing students' 

needs is needed (Turner, 2022). Education has issues that are old and do not meet the needs of 

students and staff. Dr. Turner was innovative and motivated to enhance working skills and find 

resources/programs to ensure some sort of success. Students and situations are not a one size fits 

all. Many avenues can be explored and tried and not all will be successful. A leader needs to 

lead by example with patience, determination, and a willingness to fail to get back up and try 

again with confidence. 
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