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Writing a “Living” PLAAFP that Drives the Whole IEP

Purpose & Overview

The Present Levels of Academic Achievement and Functional Performance (PLAAFP) is
the engine of the IEP. A strong, data-rich PLAAFP tells the student’s story right now and
directly drives goals, services, accommodations, and progress monitoring.

This worksheet gives you concrete templates, sentence stems, exemplars across domains,
and a crosswalk that links every PLAAFP statement to the rest of the plan—so your IEPs
are coherent, actionable, and easy to implement.

What Belongs in a High-Quality PLAAFP (At a Glance)

Current Data (with & without supports): Benchmark scores, CBMs, classroom
probes, work samples, observations, input from related services, family, and the
student.

Strengths, Interests, & Preferences: What engages the student and how they
learn best.

Adverse Impact / Access Needs: How the disability affects access/participation
in the general curriculum and environment.

Baseline(s) Linked to Goals: Precise starting points that will anchor measurable
goals and objectives.

Environmental & Instructional Conditions: Supports/tools that change
performance (what helps, what doesn’t).

Family/Student Voice: Priorities, goals, and contexts from home/community.
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PLAAFP Builder Template (Copy/Paste Friendly)

Area: (Reading / Writing / Math / Communication / SEL / Behavior / EF / Motor /
Sensory / ADLs / Transition, etc.)

Current Data (with citations & dates):

e Standardized/benchmark:

e Curriculum/CBM:

e (Classroom/work samples:

e (Observations (who/where):

e With supports vs without supports:
Strengths, Interests, Preferences:
Adverse Impact / Access Needs (plain, strengths-based language):
Baseline(s) to Drive Goals (include measure + criteria + conditions):
Effective Strategies/Conditions (what works):

Family/Student Input (verbatim or summarized):
Direct Links:
e Proposed Goal(s):

e Required Services/Minutes:

o Accommodations/AT/AAC:
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e Progress Monitoring Plan (tool + frequency):

Sentence Stems You Can Use Tomorrow
Data & Baseline

® “On the [assessment/tool] dated [date], Student scored [score], indicating [skill
level].”

e “From classroom CBM probes over [weeks], Student averaged [metric] with
supports and [metric] without supports.”

o “Work samples show [pattern] when provided [support], and [pattern] when
supports are faded.”

Strengths-Based Impact

e “Student benefits from [clear routines/visuals/modeled think-alouds] to access
grade-level [content/setting].”

o “When tasks require [demand], Student requires [support] to participate with
peers.”

Linking to Goals/Services

e “Given this profile, the team will target [skill] so Student can [access/participate]
in [context]; we’ll monitor progress using [tool] [frequency].”

e “Because [support] improves performance from [X] to [Y], we’ll include
[accommodation/service] and fade as data indicates readiness.”

PLAAFP Quality Rubric (Quick Check)

Criterion Exceeds Meets Needs Revision
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Current Data 4+ sources, dated; 2-3 sources; | Vague statements;
(multi-source) with/without supports dates missing dates
included

Strengths/Interests Specific and tied to Listed Missing/generic
instruction

Adverse Impact Clear access language tied | Mentioned Deficit-only, no
to curriculum & access link
environment

Baselines Quantified, tool named, Quantified Vague (“doing
conditions set better”)

Alignment Explicit crosswalk to Implied Not connected
goals/services/accoms

Family/Student Voice | Incorporated meaningfully [ Noted Missing

Crosswalk: From PLAAFP — Goals — Services — Accommodations —
Progress Monitoring

PLAAFP Baseline Goal Target Services Accommodations Progress
Statement /AT Monitoring
“Reading fluency 72 “Reach 110 SpEd reading | Repeated Weekly CBM
CWPM @ 93% accuracy | CWPM @ >95% | intervention readings; (1-min probes),
on weekly CBMs; with accuracy across 3 | 3x/week; phrase-cued graphed

repeated reading &
phrase-cued text,
performance increases to
92 CWPM.”

probes.”

consult to gen
ed 1x/month

passages; text
preview
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“Writes simple sentences; | “Compose SpEd writing | Graphic Monthly writing
with graphic organizer & | 5-sentence 2x/week; SLP | organizer; rubric; work-sample
sentence frames, produces | paragraph with vocabulary sentence frames; | portfolio
3 sentences; without topic, 3 details, 1x/week exemplar models
supports 1-2.” conclusion in 4/5.”
“Uses break card with 1 “Independently Counseling/psy | Visual break ABC snapshots
prompt; without prompt use coping ch skills menu; calm 2x/week; latency
remains off-task >10 min.” | strategy to return | 1x/week; SpEd | corner; timer timing

to task <5 min, coaching

4/5. 2x/week

Weak — Strong PLAAFP Rewrites (By Domain)

Reading (Fluency/Comprehension)

e Weak: “Student struggles with reading.”

e Strong: “On fall ORF, Student read 72 CWPM @ 93% accuracy (grade-level
passage). On weekly CBMs (4 weeks), performance ranged 68—76 CWPM. With
repeated reading and phrase-cued texts, Student reached 92 CWPM. Student
prefers graphic novels and participates in partner reading. Without supports,
Student’s comprehension accuracy averaged 60% on 10-item quizzes; with

graphic organizers and vocabulary pre-teach, accuracy increased to 80%.
Baseline for goal: 72 CWPM — 110 CWPM; comprehension baseline 60% —
80% with supports.”

Writing

e Weak: “Writing is below grade level.”

e Strong: “Work samples show Student writes simple sentences with correct
capitalization/punctuation in 3/5 attempts. With sentence frames and a graphic
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organizer, Student produced a 3-sentence paragraph; without supports, output was
1-2 sentences. Student enjoys writing about science topics. Baseline: 3-sentence
paragraph with organizer; target is S-sentence paragraph with topic, 3 details,
conclusion.”

Math (Word Problems)

e Weak: “Has difficulty with word problems.”

e Strong: “On 3 weekly probes, Student solved 3/10 single-step word problems
independently. With a problem-solving checklist and highlighted keywords,
accuracy improved to 7/10. Error analysis shows difficulty setting up equations.
Baseline: 3/10 independent; 7/10 with supports. Student is motivated by
real-world money problems.”

Communication/AAC

e Weak: “Needs help communicating.”

e Strong: “Using Snap + Core First, Student independently requests preferred
items 4—6x/day. Initiations with peers occur 1-2x/day with verbal prompt. With
aided language input and partner-augmented input, Student comments 3x/lesson.
Without device, communication breaks down during transitions. Family reports
device used at home for choices during dinner. Baseline: requests independent;
comments with 1 prompt; peer initiation 1-2x/day.”

Behavior/SEL (De-escalation/Recovery)

e Weak: “Has meltdowns.”

e Strong: “Across 6 weeks, Student exhibited escalation to peak 2—-3x/week,
typically during unstructured transitions. With a pre-transition visual and a
2-minute movement primer, escalations dropped to 1x/week; recovery time
decreased from 15—6 minutes. Student identifies as ‘overwhelmed’ and responds
to low-demand choices. Baseline: recovery to task <6 minutes with supports;
>15 minutes without.”

Executive Function (Planning/Organization)
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e Weak: “Is disorganized.”

e Strong: “Checklist audits show Student arrives to class with required materials
3/5 days. With a pack-and-plan routine + visual agenda, this increases to 5/5.
Missing homework 2x/week; when chunked with an immediate ‘first step,’
homework completion rises to 80%. Baseline: materials 3/5 without supports;
5/5 with; homework 80% with chunking.”

Motor/Sensory (OT)

o Weak: “Poor handwriting and sensory needs.”

e Strong: “OT probes: legibility 60% for 3—5 sentence tasks; posture and grip
degrade after 3 minutes. With slant board, pencil grip, and 60-second
micro-breaks per 5 minutes, legibility improves to 85% and endurance to 6
minutes. Student prefers quiet, low-glare workspace. Baseline: legibility 60%/3
minutes without supports; 85%/6 minutes with.”

ADLs/Transition

o Weak: “Needs life skills.”

e Strong: “In community-based instruction, Student followed a 4-step shopping
task analysis with 2 prompts; independently used a debit card with verbal cue.
With a picture schedule, Student completed a 3-part hygiene routine on 4/5
days. Family priority: personal hygiene and money management. Baselines: TA
at 2 prompts; hygiene 4/5 days with visuals.”

Family & Student Voice: Prompts You Can Send Before Writing

e “What are your child’s top 3 strengths we should build on this year?”
e “Which strategies at home help most with homework, routines, or emotions?”

e “What are your priorities for the next 612 months (school, home,
community)?”



) National Association

ASET

of Special Education Teachers

e “Is there anything that gets in the way at school that we should know about?”

e “What motivates your child (topics, activities, rewards)?”

Data Triangulation Plan (Keep It Simple)

e Academic: Weekly CBMs (fluency, accuracy), unit quizzes, work samples
e Behavior/SEL: ABC snapshots 2x/week, latency to regulation, frequency counts
o Functional/ADL: Task analyses, independence checklists, time-on-task

e Communication/AAC: Frequency of initiations/turns/functions, prompt level
logs

e Family Input: Monthly check-ins; shared home—school log

Mini-Library: Measures to Name in PLAAFPs (Examples)

e Reading: ORF/CBM (e.g., CWPM), Maze comprehension, unit comprehension
quizzes

e Writing: Analytic rubric (organization, conventions), sentence combining probes
e Math: Curriculum probes (single vs multi-step), facts fluency one-minute timings
e SEL/Behavior: SSIS rating items, office referrals by context, on-task duration

e EF/Organization: Materials checklist (daily), planner audits, task initiation
latency

e OT/Sensory: Legibility rubrics, endurance (minutes), sensory tool usage logs
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AAC: Communicative functions (request/comment/answer), partner-prompt
levels

ADLs/Transition: Task-analysis checklists, independent steps, community
prompts

Common PLAAFP Mistakes (and Quick Fixes)

Mistake Quick Fix
Vague statements (“doing Replace with numbers, dates, tools, and
better in reading”) with/without supports data.

No link to access/participation | Add strengths-based impact (“benefits from... to

access...”)
No baseline for goals Write one quantified baseline per proposed goal.
Generic strengths list Tie strengths to instructional implications (“enjoys

graphic novels — use high-interest texts”).

No family/student input Add 1-2 quoted priorities and how they’ll be

addressed.

Action Starter: Try Tomorrow

1.

Pull one current IEP. Highlight the PLAAFP.

Add with vs without supports performance for at least one key skill.

. Insert one quantified baseline for each proposed annual goal (tool + frequency).

Add one family priority and link it to a goal/service.

Build a one-row crosswalk (PLAAFP — Goal — Service — Accommodation —
Monitoring). Share with your team.
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