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\/_\ ‘ Welcome and Introductions

Framing the Problem and Why High-quality Transition
Planning Matters
Transition Planning Process

Culturally Responsive Transition Planning & Taxonomy 2.0

‘ Age-appropriate Assessments
‘ Planning for the IEP
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Assistant Professor of Special Education
Department of Educational Psychology
Baylor University
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Baylor Center for Disability
and Flourishing

People with disabilities and their families have the

opportunities, supports, services, and relationships
needed to thrive 1in all aspects of their lives and

communities.

https://disability.research.baylor.edu/
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Improving post-
secondary
outcomes

Academic skill
development
(mathematics)

Non-academic skill
development (self-
determination,

technology, health)
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Introduction

Instructional
time

Evidence-based
practices

Post-secondary
outcomes
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Interactive Session: SLI.DO

https: //t nyurl.com/Gilleytransition101
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Who is in the
a u d ie n Ce ? https://tinyurl.com/Gilleytransition101
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What state are you
atte n d i ng fro m ? https://tinyurl.com/Gilleytransition101
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Why Transition
Planning Matters
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What is the purpose of s
tra nSitio 1 pla nn i ng? https://tinyurl.com/Gilleytransition101
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Stark Reality: The
Problem
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Stark Reality:

students with disabilities do not
experience the same post-
secondary outcomes when
compared to their typically
developing peers

National Council on Disability, 2012; Newman et al., 2011; DOE, 2020; NCES, 2022
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Bridge to nowhere?

High School Graduation

Dropped

Out =~ Other

Alternate
Degree

High
School Diploma

NCES, 2022
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90%

80%

70%

60%

50%

40%

30%

20%

10%

0%

Some HS

More Education = Higher Employment Rate

HS

Bridge to nowhere?

**Educational outcomes varies by race and disability™*

Some post-secondary AA Degree or more

NCES, 2022
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Disability type

Diverse Population

Specific learning disability’

‘ ' ‘ ‘ ‘ ' ‘ ' ‘ ‘ Speech or language impairment?
M Other health impairment®
\/ Autism

7,300,000 peveopmenta aiay’ [ *

15% of students intellectual disabilty [ ©

Emotional disturbance - ]

Multiple disabilities 2

Hearing impairment 8§ 1

I I I I I I

0 10 20 30 40 50
Percent
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Feelings of
Individuals with

Disabilities and their

Families

Gauthier-Boudreault et al., 2018

-
e “I want to make

my own
decisions, make
my way in life!”

(

 “I may need
some support,
but I can still do
it!”

\_
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Ability /
Identity

Meaning /
Adult
Values

~N

e “T am more than

my disability...
I can be
successful.”

* “I want to be

successful and
have meaning in
my life”

J




Feelings of Individuals with
Disabilities and their Families

Gauthier-Boudreault et al., 2018
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How do these “stark _
realitiesn make you feel? https://tinyurl.com/Gilleytransition101
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Federal and State Legislation
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What is Transition?

* U.S. Department of Education: “a coordinated set
of activities for a [individual] with a disability that
1s designed to be within a result-oriented process
that is focused on improving academic and
functional achievement of the [individual] with a
disability to facilitate the [individual’s] movement
from school to post-school activities”™

Copyright 2026 © Deidre Gilley, PhD



Key Requirements of the Federal Law:

Individuals with Disabilities Education Act (2004)

Age of
Transition

Planning: 16
years old

Individualized

Education Plan:

transition
services
included

Student
Involvement:
included 1n the
planning
process

Coordinated
Activities:
focused on

academic and
functional
achievement

Copyright 2026 © Deidre Gilley, PhD

Collaboration
with Agencies:
linking to adult

services
(vocational
rehab, mental
health, etc.)

Post-secondary
Goals:
measurable
goals based on
the student's
preferences,
Interests, needs




Key Requirements of the Federal Law:
Continued

Workforce Innovation and Higher Education Opportunities
Opportunities Act Act

; Requires institutions receiving
Stronger commitment to

Gtive inteerated 1 . federal funding to have
COMPELILIVE HILESTALEC CIpP OYIENE, opportunities for individuals with ID
shifting from sheltered workshops /

tod workol s Title IV
SEEIEEAIE WOTKPTALE SEHINES * Federal financial aid, inclusive

post-secondary programs,
transition post-secondary
programs, Think College

e Copyright 2026 © Deidre Gilley, PhD
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In-school Predictors
of Post-Secondary
Outcomes
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In-school Predictors of Post-secondary Outcomes

Career Awareness

Career Technical
Education

Community Experience

High School
Requirements

Goal Setting

General Education
Inclusion

Interagency
Collaboration

Occupational Courses
Paid Employment
Parent Expectations
Parent Involvement

Program of Study

N B

N B

[ ]

NNENENEB

NE EHE

N B

NEENEB

Psychological
Empowerment

Independent
Living Skalls

Self-
determination
Skills

Self-realization

Student
Support

Technology
Skills

Transition
Program

Travel Skills
Work-study

Youth
Autonomy
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T'he Purpose:

N\ [ N\ [

Plan for life after
high school

Prepare Focus on post- |dentify long-
students with secondary term goals,
disabilities and opportunities aspirations, and

their families for plans
what comes
next

Copyright 2026 © Deidre Gilley, PhD

Develop and
design a plan for
a high-quality
high school
experience
aligned with
goals,
aspirations, and
plans




T'he Purpose:

EMPHASIZING THE UNIQUE

Enviable Adult Life
Needs > Education
...a free and
appropriate Abilities > Employment

education

Independent
Living

Strengths
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T'he Purpose:
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Goal Access & Opportunlty to Enable In-
school and Post-school Success
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Transition Planning
Process
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What part of transition planning

are you MOST Worried abOUt? https://tinyurl.com/Gilleytransition101
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| Transition Planning Process I

This 1s a PROCESS,

not a destination

Copyright 2026 © Deidre Gilley, PhD



| Transition Planning Process I

What are your goals
and dreams?

What supports do you

What should you need to get there?
focus on this year?

Copyright 2026 © Deidre Gilley, PhD



' ~ Transition Planning '
B34 ES

Different Holds a Will pursue Has access Has a range
combination dynamic and different to different of diverse

of strengths
and needs

different
interests and

preferences

prior
experiences

supports and

paths
through

adulthood

IeSources
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Culturally
Responsive
Transition Planning
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* Tailored and individualized, catering to the
students’ strengths, preferences, interests, needs
(SPIN)

* Culturally Responsive Transition Planning

* Culturally responsive transition planning: “an asset-based
framework to foster connections between content, transition
practices, professional dispositions, and students’ cultures for the
purpose of improving transition outcomes and experiences for all
students and their families”

* Reflect on intersecting identities (abilities, class, gender, race,
etc.)

* Confronting challenges such as discrimination, unfamiliarity of
rights and the transition process, language barriers, lack of
access, etc. discrimination, unfamiliarity of rights around the
transition process, language barriers / extensive us of jargon,
scheduling conflicts, tension with the home-school relationship,
lack of access to transition resources

Copyright 2026 © Deidre Gilley, PhD

Transition Planning

Eco\ogica\ systems

Macrosystem

Ti\eora
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|I ]
Culturally
Cultural Cultural Responsive:
Blindness: Competence: = willingness to
Cultural " 1 q
Incapacity: | [ am not attempts to earn an
Culturally . . 2" | biased", "I do make change;
. not intentional; |
Destructive: lack of not see color"; | improvements;  understands
intentional harm assuming understands power
knowledge or . e .
canacit culture does 1dentities; dynamics;
pactty not make a understands | commitment to
difference history inclusion;
reflective
'\ J A\ J

Inspired from Sinclair, Pulos, & Dojonovic CEC Presentation
Adpated from Cross et al., 1989; Bassey, 2016; Dansco, 2017; Tervalon & Murray-Garcia, 1998; Sealy Rulz 2020

Copyright 2026 © Deidre Gilley, PhD

Considerations for Our Culturally, Ethnically,
and Linguistically Diverse Students

Cultural .
Humility: Critical
. Respect:
transformative
. profound and
approach; outward
intersectional; )
. commitment
reflective
\_ .: -:. ),




Culturally Responsive Mindful Practices in Transition Planning

Active

Listening Humility
‘ ))) Listen without We do not know
placing expectations everything.
on the student. | |
Tokenism Cultura Overgeneralizations
—— L P I Assumptions
~ W.Php gave Leleone Don't expect Avoid assuming a Don't apply what
gt Bias at the Door students to speak  stydent ascribesto  you know of one
/ Judgement Not all students _foran to all aspects of student to an
% f entire population : ; :
reate space free I_ |ll sharethe same or ‘teach’ us. their cultural entire population.
from judgement. | postsecondary vision. background.

In Your Meetings & Practice

Prepare in Advance Eliminate Jargon Include Families
Understand familial culture, Avoid slang, metaphors, In ALL paEs dOf the tran3||t|on
norms, and potential taboos. and confusing language. process — decisions, roles,

and action steps.
Copyright 2026 © Deidre Gilley, PhD



Taxonomy For Transition
Programming 2.0

A Model for Planning, Organizing, and Evaluation Transition

Education, Services and Programs
Kohler et al., 2016

)
Expanded PPT from NTACT on the Taxonomy: https://transitionta.org/wp-
content/uploads/docs/NTACT-C_TaxonomyforTransition.pdf
Copyright 2026 © Deidre Gilley, PhD
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https://transitionta.org/wp-content/uploads/docs/NTACT-C_TaxonomyforTransition.pdf
https://transitionta.org/wp-content/uploads/docs/NTACT-C_TaxonomyforTransition.pdf
https://transitionta.org/wp-content/uploads/docs/NTACT-C_TaxonomyforTransition.pdf
https://transitionta.org/wp-content/uploads/docs/NTACT-C_TaxonomyforTransition.pdf
https://transitionta.org/wp-content/uploads/docs/NTACT-C_TaxonomyforTransition.pdf

Student
Development

Taxonomy For Interagency focused
Transition
%/ Programming 2.0

Planning

Program Family
Structures Engagement

Copyright 2026 © Deidre Gilley, PhD
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Taxonomy For Transition Programmin

Student Development

e Assessment
e Academic Skills

e Life, Social, and Emotional Skills
* Employment and Occupational Skills
* Student Supports

e Instructional Context

Copyright 2026 © Deidre Gilley, PhD /_/[%
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Taxonomy For Transition Programmin

Student-Focused Planning™
* IEP Development

* Student interests and preferences
* Postsecondary education and training
* Measurable goals
* Planning Strategies
* Student-centered planning

* (Cultural and linguistic considérations

* Student Participation
Copyright 2026 © Deidre Gilley, PhD /_/&
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Taxonomy For Transition Programmin

Family Engagement
*Family Involvement
* Cultural background and history
* Participation throughout the ENTIRE process
* Non-family member interpreters provided
*Family Empowerment
* Transition information prior to 14

 Information provided in native language and shared in
culturally responsive manner

*Family Preparation
Copyright 2026 © Deidre Gilley, PhD /_/[%
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Taxonomy For Transition Programmin

Program Structures

* Program Characteristics

* Program Evaluation

* Policies and Procedures

* Resource Development and Allocation

e School Climate

Copyright 2026 © Deidre Gilley, PhD /\/[\




Analysis Taxonomy For Transition Programmin

Program Structures

. . * Program Characteristics
Evaluation Design

* Program Evaluation
e Policies and Procedures

* Resource Development and

/

Implementation Development Allocation
 School Climate

Copyright 2026 © Deidre Gilley, PhD /_\/[-\
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Taxonomy For Transition Programmin
Interagency Collaboration ™

* Collaborative Framework
* Coordinating key stakeholders
* Designated contact person for each agency
* Establish methods of communication
* Data sharing
* Collaborative Service Delivery

* Planning

* Information exchange
Copyright 2026 © Deidre Gilley, PhD %
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Transition

Assessments to

Inform Data-based
Decisions
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Age-Appropriate Transition
Assessments: Considerations

Where 1s the Where 1s the How do we get
individual individual going? the individual
presently? there?

-

Copyright 2026 © Deidre Gilley, PhD



Age-Appropriate Transition“
Assessments: Considerations

1)

What types of How many forms How do I provide
assessments do | of assessments doI  access to the
need to do to need to have assessments for
collect ample and collected ample my student?
adequate data? and adequate data?

Copyright 2026 © Deidre Gilley, PhD
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Standardized
Provides a
“bigger
picture”

Examples:
academic
achievement,
intellectual
functioning,
adaptive
behavior,
employment
aptitude tests

Consider: the
characteristics
of your student
and limitations

of formal
assessments

Formal
Assessments

Informal
Assessments

Copyright 2026 © Deidre Gilley, PhD

A
Often created
or modified
Can ask more
specific

questions
Gather more 1n-
depth
information

Be more
individualized

Examples:
Interviews,
questionnaires,
observations,
reviewing
records, etc.

Consider: be

critical of the
assessment
design



Assessment Considerations

Gather information in the

natural environment when
possible

Customize the assessment to
capture the specific
information needed
i
Hi

Ensure that the assessment 1s
appropriate to the learning and
response characteristics
of the student

Share and store results in
accessible ways

a Verify results through
multiple methods

Copyright 2026 © Deidre Gilley, PhD

Incorporate
accommodations &

assistive technology

Consider multiple

perspectives




NTACT

THE @LLABORAT'\/E Assistance Center AboutUsv  Training & TAv  Topicsv FAQs Search Join Us

on Transition

A > Collaborative Assessment Guide for Transition Planning Services

NTACT
™ (DL LABORATIVE

Toolkit

Collaborative Assessment Guide for Transition Planning Services
L f Min lN

° Copyright 2026 © Deidre Gilley, PhD



Assessment Options

L

Copyright 2026 © Deidre Gilley, PhD



Assessment Options

L
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Assessment Options

* Occupational Aptitude Survey and Interest * Reading-Free Vocational Interest
Schedule (OASIS-3) Inventory-—Third Edition (RFVII-3) =
— Parker — Synatschk, and Becker
e (Career Interests, Preferences, and * Informal Assessments for Transition
Strengths (CIPSI) — Different versions:
— Clark, Synatschk, Patton, and Steel « Employment and Career Planning
e Becker Work Adjustment Profile—Second * Independent Living agd Commuqity Participation
Edition (BW AP: 2) . P.ostsecondary Education and Tr.almng
_ Becker * Functional Independence Skills Handbook
« TEACCH Transition Assessment (FIS.H )
Profile—Second Edition (TTAP: — Killion ,
TEACCH) * Casey-Life-Skills
— Mesibov, Thomas, Chapman, and Schopler — Intended for youth transitioning from foster

care to adulthood

e Copyright 2026 © Deidre Gilley, PhD



Copyright 2026 © Deidre Gilley, PhD



Why should we include our students in

. ) https://tinyurl.com/Gilleytransition101
the transition planning process?

‘\gﬁ () [\ \ Copyright 2026 © Deidre Gilley, PhD



*““ Appropriate measurable postsecondary goals
based upon age-appropriate transition
assessments related to training, education,
employment, and, where appropriate,
independent living skills.”

IEPS mUSt *““The transition services (including courses of

in clude study) needed to assist the child in reaching
°*e those goals.”

*Transition activities that are “based on the
individual child’s needs, taking into account the
child’s strengths, preferences, and interests”

Copyright 2026 © Deidre Gilley, PhD
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BE An official website of the United States government Here’s how you know «

U.S. Department of Education  Contacts

IEPs must include...

Indicator 13 Part B SPP/APR Indicator 13

AAA
: i U.S. Department of Education
ﬁ Office of Special Education and
E Rehabilitative Services (OSERS)

* Under the Individuals with Home Pt SPPIAPR nctor 1

Dlsab,l lities Edl,lcatlon ACt’ .transmon Percent Of Youth With IEPs Aged 16 And Above With An IEP That Includes S
plannlng must lnC.the spe(nﬁc Appropriate Measurable Postsecondary Goals
components. Reviewers use the About Part B Indicator 13

fOHOWlIlg que SthIlS tO determ1ne Part B Indicator 13 requires states to report the percent of youth with IEPs aged 16 and

above with an |EP that includes appropriate measurable postsecondary goals that are

Wh@ther an IEP meets IIldlC atOr 1 3 annually updated and based upon an age-appropriate transition assessment, transition
. . services, including courses of study, that will reasonably enable the student to meet those
requlrements monltored by the Ofﬁce postsecondary goals, and annual IEP goals related to the student’s transition services needs.

Of Special Education Programs %9 If a S'Fate’s policies and procedures provide that public agenc.ies must m.eet these

€ T Building the Legacy: IDEA 2004

requirements at an age younger than 16, the state may, but is not required to, choose to

include youth beginning at that younger age in its data for this indicator.

Copvright 2026 © Deidre Gilleyv. PhD
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What 1s Indicator 137
Federal Compliance Under IDEA

Indicator 13 1s a federal compliance indicator under IDEA that measures
the percent of youth aged 16+ with an IEP that includes appropriate
measurable postsecondary goals and transition services to reasonably
enable the student to meet those goals.

students aged ) ,
sppjapr) Annual Performance 164 with an AND transition services
Report (SPP/APR) system IEP aligned to those goals
required by OSEP

= g/[onitorefd through tllle 1 6* Applies to all Focuses on measurable
Al | State Performance Plan / postsecondary goals

Key Message: If ANY one required component 1s missing from the IEP, the entire IEP 1s non-compliant for Indicator 13.

Copyright 2026 © Deidre Gilley, PhD



The 8 Indicator 13 Compliance Requirements

All 8 Components Must Be Present for Compliance

Age-Appropriate Transition Assessment
Interest inventories, vocational assessments,
student interviews

Measurable Postsecondary Goals
Education/Training, Employment, and
Independent Living

Postsecondary Goals Updated Annually
reviewed and revised each IEP cycle

Transition Services
job shadowing, college application support,
travel training, independent living instruction

05

Course of Study
multi-year plan aligned to goals (college prep,
CTE, work-based learning)

Annual I[EP Goals
related to transition needs (resume writing,
job applications, college research)

Student Invitation
student must be 1invited to their IEP meeting

Agency Invitation
outside agencies (e.g., Vocational Rehabilitation)
invited when providing post-graduation services




Why Indicator 13 Matters
The Compliance Flow + Expert Summary

Postsecondary

Course of Student

Goals Study Involvement

Why It Matters .

Y - - Indicator 13 ensures every student
) ]Zpsp;es lt‘ratzlsnmn planning 1s with an IEP has a personalized,
Bl documented roadmap to adulthood
» Goal-driven and assessment-based .

. — grounded 1n real assessments,

* Prepares students for adult life P 1 d dinated
* One of the most commonly monitored e 2L S Sf 410 AU
transition indicators nationwide SCIVICCS.

Copvrieght 2026 © Deidre Gilley. PhD




Student-
centered
Approach:
g1ve your

students a
_VOICE

*Engage the student 1n the transition process: it
1s not only more meaningful, but it 1s the law

*Provide students with a platform to share their

dreams, aspirations, and hopes for the future

*Enables a more individualized process

*Coordinated team effort: special educators,

general educators, service providers, transition
specialists, family members, and the student

_a

themselves

Copyright 2026 © Deidre Gilley, PhD



Thinking about
their future

Increases Enhances self-
ownership determination
and buy-in skills

- Expands their Increases
network collaboration

Copyright 2026 © Deidre Gilley, PhD



Student-centered Approach:
ogrve your students a VOICE

Plan for their
participation in

Develop IEP the IEP: to be
knowledge individualized!
Involvement in Differentiated
goal setting, Participation in
decision-making, the IEP

and planning

Copyright 2026 © Deidre Gilley, PhD



NTACT National Technical

THE CDLLABORAT'\/E ::sisunee g:neer AboutUsv  Training& TAv  Topicsv  FAQs Search Join Us

A > Indicator 13 Checklists

NTACT
™ COLLABORATIVE

Checklists

Indicator 13 Checklists
v Om0nra

Originally developed by NSTTAC these checklists have been used to identify how IEPs meet minimum compliance with Indicator 13, the transition requirements of the IEP. These

checklists have been developed to provide professional development to transition personnel .

NTACT National Technical - ; .
THE COL LA BORAT'\/E AboutUsv  Training& TAv  Topicsv  FAQs Search Join Us

A > Indicator 13 Data Collection Toolkit

NTACT
™ COLLABORATIVE

Toolkit

Indicator 13 Data Collection Toolkit
A ¢ Nin N

Originally developed by NSTTAC and the Data Accountability Center, this toolkit has been updated by NTACT:C and provides resources from different states for collection, analysis, and
se of State Performance Plan/ Annual Performance Report Indicator B-13 data (the transition components of IEPs).

Copyright 2026 © Deidre Gilley, PhD



NTACT: National Transitional Assistance Center on Transition
Checklist of Questions to Ask:

1. Is there a measurable postsecondary goal or goals for the student?

2. Can the goal(s) be counted?

3. Does the goal(s) occur after the student graduates from school?

-4. Are the postsecondary goals based on an age-appropriate transition assessment?

5. Are there annual IEP goals that reasonably enable the child to meet the postsecondary goal(s) or make progress toward meeting the goal(s)?

Y

6. Are there transition services (including courses of study) in the IEP that focus on improving the academic and functional achievement of the child to
facilitate his or her movement from school to post-school?

7. Do the transition services listed in the IEP relate to a type of instruction, related service, community experience, development of employment and
other post-school adult living objectives (and, if appropriate, acquisition of daily living skills), and provision of a functional vocational evaluation?

\YAY4

8. Are representatives of other agencies invited (with parent consent or the student’s) to IEP meetings when transition services are being discussed tha
are likely to be provided or paid for by these other agencies?

Copyright 2026 © Deidre Gilley, PhD



All three domains: education, Think SCOPE and

employment, and independent \ SEQUENCE
living )

Not “different” than
academics, per say

Overarching goal for post-
graduation KEY: Plan far in advance

. . Copyright 2026 © Deidre Gilley, PhD K A




By law...

Bring their hopes, dreams,
and aspirations 1nto
consideration

" What do they want for their :
child?

' What do they not know about :
that they should know about?

Do they have realistic

Copyright 2026 © Deidre Gilley, PhD

expectations?

7



Job / Career

Technical School

College / University

IPSE Programs

g0

e

Military

More

How they will get
there

What do they want
to do?

N

\_

Consider short
term and long term

Where will this
learning take
place?

WV

Copyright 2026 © Deidre Gilley, PhD

Considerations for
the LRE




- NTACT Example:
Education and Training

Alex's Postsecondary Goal

Well-written Post- Poorly-written Post-
graduation Goal graduation Goal

Prior to graduation, Alex will
enroll to three colleges or
training programs by
successfully completely each
program’s application before the
due date.

4 Why the difference matters:
The first focuses on outcomes and measurable achievement.
The second describes a process, not a post-school result.
Copvright 2026 © Deidre Gilleyv. PhD

Alex wants to attend a college or

a training program.




P
Yearly Goal Ideas

NTACT Example- ‘ ldentifying Colleges / Training Programs

‘ Career Exploration
‘ Filling Out Applications
‘ Interviewing

‘ Knowing their accommodations
due date.
‘ Academics Math: Budgeting

Copvright 2026 © Deidre Gilleyv. PhD

Education and Training
Alex's Postsecondary Goal

Well-written Post-graduation Goal
Prior to graduation, Alex will
enroll to three colleges or
traimning programs by
successfully completely each
program’s application before the




- NTACT Example:
Employment

Paulo’s Postsecondary Goal

Well-written Post- Poorly-written Post-
graduation Goal graduation Goal

Paulo will work 20 or more

hours per week at a grocery Paulo will get a job.
store with supports from

Vocational Rehabilitation

Services.

p Why the difference matters:
The first focuses on outcomes and measurable achievement.
The second describes a process, not a post-school result.
Copvright 2026 © Deidre Gilleyv. PhD




o Yearly Goal Ideas
l NTACT Example: ‘ Pre-ETS

Employment
Paulo Postsecondary Goal ‘ Workplace Readiness

Well-written Post-graduation Goal :
Career Exploration

Paulo will work 20 or more
hours per week at a grocery

store with supports from e .
Vocational Rehabilitation Self-determination Skills

services.

y. ‘ Academics Math: Budgeting
Copvright 2026 © Deidre Gilleyv. PhD




- NTACT Example:
Independent Living

Jayden’s Postsecondary Goal

Well-written Post- Poorly-written Post-
graduation Goal graduation Goal

Jayden will locate and join at
least three community-based Jayden wants to hang out with friends.
communities, groups, or
organizations aligned to his
interests of sports, movies, or
€Xercise.

p Why the difference matters:
The first focuses on outcomes and measurable achievement.
The second describes a process, not a post-school result.
Copvright 2026 © Deidre Gilleyv. PhD
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Yearly Goal Ideas
NTACT Example: ‘ Transportation
Independent Living
Jayden’s Postsecondary Goal ‘ Time Management
Well—wrlttep Post—gradl.la.tlon Goal ‘ Self-determination Skills
Jayden will locate and join at

least three community-based

communities, groups, or n
organizations aligned to his eisure

interests of sports, movies, or

exercise.
Academics Literacy: Research

Copvright 2026 © Deidre Gilleyv. PhD




~ Key Takeaways & Moving Forwar

Three Essential Imperatives for IEP Teams

01 Capture postsecondary goals 1n
concrete, measurable terms

02 Write annual IEP goals that build
skills toward those outcomes

03 Match transition services directly to
established goals

“Adulthood’s coming — plan ahead.”

Center for Parent Information and Resources (CPIR) & NTACT

Copvrieght 2026 © Deidre Gilleyv. PhD




What is the purpose of s
tra nSitio 1 pla nn i ng? https://tinyurl.com/Gilleytransition101

\%G () [\ \ Copyright 2026 © Deidre Gilley, PhD



' ~ THE BIG PICTURE '

Your first day of

adulthood should be no
different than your list

day of high school!

Val Mazzotti:
Copyright 2026 © Deidre Gilley, PhD e




=  NEW: Transition
Competencies
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~ NEW: Transition Competencies

Updated Transition Competencies:
Defining Excellence for Postsecondary Outcomes

A

N
EXCELLENCE FOR
POSTSECONDARY OUTCOMES

Competency 3- Transition « ) ﬁ s - Competency 5- Transition
programs, services, and 2ZVa g ) Leadership and Policy

Competency 6- Transition

professional and

= ._,_, . “/ %\ — /
Competency 2- e, i " V 4 / @
Transition assessment |5 S | |

[ ) r
)

Equitable outcomes 77 Y7 1v

Ethical practices

=5

. / ‘ N
Camnatancry ' . ; (&) 7 / \ \ i
LUNTIVELE €>§ 3 -
1sition conte oS | Lo .
f ."v"ﬁ“ [~} -.-' —

h
S

Visual from Stacie Dojonovic, PhD

Copyright 2026 © Deidre Gilley, PhD




Resource List

Not exhaustive

e NTACT e SDI.M

e Transition Coalition * Council for Exceptional Children
Professional Organization (CEC)

e /Zarrow Center

e (CEC Division on Career

Development and Transition
lennessee (DCDT)

* Think College * See more from resource list

 JRIS Center document

 Vanderbilt Transition

e [et’s Go LLearn Transition
Curriculum

Copyright 2026 © Deidre Gilley, PhD


https://transitionta.org/
https://transitionta.org/
https://transitioncoalition.org/
https://transitioncoalition.org/
https://www.ou.edu/education/zarrow
https://www.ou.edu/education/zarrow
https://www.ou.edu/education/zarrow
https://transitiontn.org/
https://transitiontn.org/
https://transitiontn.org/
https://thinkcollege.net/college-search
https://thinkcollege.net/college-search
https://iris.peabody.vanderbilt.edu/module/cou2/cresource/q1/p01/#content
https://iris.peabody.vanderbilt.edu/module/cou2/cresource/q1/p01/#content
https://fupitoid.gensparkspace.com/
https://fupitoid.gensparkspace.com/
https://fupitoid.gensparkspace.com/
https://kucd.ku.edu/sites/kucdd/files/documents/SDLMITeacherGuideF1-12-22.pdf
https://kucd.ku.edu/sites/kucdd/files/documents/SDLMITeacherGuideF1-12-22.pdf
https://exceptionalchildren.org/?srsltid=AfmBOopPWxlLE2Qar20Cd5Hto0nvkIf4eA8Fm-7yEBHh77ncuq8-vW-C
https://exceptionalchildren.org/?srsltid=AfmBOopPWxlLE2Qar20Cd5Hto0nvkIf4eA8Fm-7yEBHh77ncuq8-vW-C
https://exceptionalchildren.org/?srsltid=AfmBOopPWxlLE2Qar20Cd5Hto0nvkIf4eA8Fm-7yEBHh77ncuq8-vW-C
https://exceptionalchildren.org/?srsltid=AfmBOopPWxlLE2Qar20Cd5Hto0nvkIf4eA8Fm-7yEBHh77ncuq8-vW-C
https://dcdt.org/
https://dcdt.org/
https://dcdt.org/

.

Become a Baylor
Bear!

* Generous tuition support (up to 100%

tuition support available through
Baylor as well as grant funding)

* Graduate Assistantships available up
to $31,000 per year (20 hours per
week)

e Reach out to us to learn more — we
would love to hear from you!

* Late Fall campus visits for potential
students available (with funding
options)

Special Education
PhD in Educational Psychology

Shape the future of tlumﬁ -edge research, hands-on
mexpeﬁmeo,m t!n‘tll‘od l‘t’-v.m ﬂm ~join Baylor’a uon.% Psychology and become a
eader

The Baylor Difference

« Interdisciplinary & Innovative Training: Prepare
for influential careers in research, teaching,
and leadership across academic, clinical, and
community settings.

« Immersive Research Experience: Collaborate on
externally funded faculty projects that address real-
world challenges in special education.

= Scholarly Publishing Opportunities: Co-author

articles in respected peer-reviewed journals and
contribute to advancement of the field.

National Recognition: Share your research at
leading academic conferences and build viability
within the professional community.

al Psychology
0% tuition
vith a multi-year 1
tantship 0 ea 1 t Of le .muu

Program and Timeline
The PhD in Educational Psychology requires 72
credit hours, with 42 hours of core courses including
research methods and dissertation, and 30 hours
of specialized courses for Special Education. The
program typically takes 4 years to complete, including
3 years of coursework and 1 year of dissertation.

Application Deadlines
Applicants who submit their application and
materials prior to the priority deadline will have
priority consideration for funding.

« Dec. 1 - Priority for Summer/Fall

« Feb. 1 - Final for Summer/Fall

Transform your research , ,
into real-world change. B‘dylk,)r Unl\'cr.ﬂty

Ready to learn more about our program?
Email Bree_Jimenez@baylor.edu Department

SCHOOL OF EDUC‘«TIOH

Faculty Advisors
Special Education Specialization

Bree Jimenez, Ph.D.

Department Chair, Educational Psychology

Professor

Dr. Jimenez’ research focuses on general curriculum access and assessment for students with
intellectual disability and autism. Specifically, her research focuses on math, science, and
STEM instruction for students with moderate to severe intellectual disability and autism.

% Bree_Jimenez@baylor.edu

Mack D. Burke, Ph.D.

Professor

Dr. Burke teaches graduate coursework in positive behavioral support and single-subject
research methods. He regularly provides technical assistance on school-wide positive behavior
support and evidence-based social and behavioral practices to school districts.

% Mack_Burke@baylor.edu

Erik W. Carter, Ph.D., FAIDD

Luther Sweet Endowed Chair in Disabilities

Executive Director, Baylor Center for Disability and Flourishing

Dr. Carter’s research and writing focus on principle-driven and research-based strategies
for promoting full participation, relationships, and valued roles for children and adults with
intellectual and developmental disabilities (IDD).

% Erik_Carter@baylor.edu

Deidre Gilley, Ph.D.

Assistant Professor

Dr. Gilley's research focuses on targeting in-school predictors of post-secondary outcomes for
individuals with IDD, primarily using mixed-methods and single-case design to identify and
validate evidence-based practices to support general curriculum access in mathematics. She
also researches the instructional emphasis and incorporation of self-determination.

¥ Deidre_Gilley@baylor.edu

Gospel Y. Kim, Ph.D., BCBA-D
Assistant Professor
Dr. Kim's research focuses on disseminating and implementing evidence-based interven

tions in community settings to support young autistic children and their families. Her work
is grounded in community-based participatory research (CBPR) and implementation science
frameworks,

% Gospel_Kim@®baylor.edu

Transform your research T v
into real-world change. le\']( or U niversity
Ready to learn more about our program? SCHOOL OF EDUCATION

Email Bree_Jimenez@baylor.edu Department of n
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Deidre Gilley, PhD
Assistant Professor
Baylor University

}E{ deidre_Gilley@gmail.com

Impactslab.org

X | Twitter: @ThelMPACTS Lab
Instagram: @theimpacts_lab

THANK YOU! Let’s Continue
the Conversation!
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Let’s do some research together!
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